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CHAPTER 1
INTRODUCTION

This chapter consists of seven sections: Statements and Significance of the
Problem, Goal and Objectives, Hypotheses to be Tested, Conceptual Framework,

Scopes of the Study, Process of the Study, and Definitions of Terms Used.

1.1 Statement and Significance-of-the Problem

In Thaipd, Enclish-is determined /25 a-Cormpulsory Ssulgject in the national
curriculuZAlthoweh) the-That gdvernmenthas made-erpat-efforts, t improve English
skills iff Avocational And-~techmical education, 4hel studentsHave lipiited abilities in
English’ skitts hecagserof themiaek/ of interest and oo, basic principles of English
(CHoosrP& Intharaksa; 2011).

I-thé&)academiclyedn 2012, the researcheitaughit English~for Copversation to
sacand=year Autemotive-Spegification: Certificate students:at Samnutsakhon Technical
Colleed— This _€odisey aims dtomenablgnthes students yoj, Use tae Manguage for
conversafion™ in”,evenrday lifeland wcareers)) Th& eontentstinclude/ greeting and
introdlictionasking“ahd Bivingersonallinfomriation, dsking for ape giving permission,
shopplagy givind \directian ‘and) frevellinentelaptioning, and explessipg/an opinion. The
overall student? gast scondswereslowh espetiatly in three topigs: £hopping, direction
and travelling, and télephoning. The lowest test-s&0re wés/Z out of 30 while the
highest test score“waswld. The'averade] mean scorgwas#.25. The teaching methods
for the researcher’s Englishefor.CONVersatiofl class focused on the traditional
approach. That is, the students memorized dialogs, translated texts, completed
missing parts of dialogues, and did vocabulary and grammar exercises. The activities
did not seem to serve as real-world meanings. Accordingly, in this study,
Communicative Language Teaching (CLT) was implemented to develop techniques
and procedures for teaching the three topics.

A communicative approach or Communicative Language Teaching (CLT) focuses

on functions of language use, authentic use of language and leamning to



communicate through interaction in the target language (Littlewood, 1981; Nunan,
1991; Harmer, 1991; Richards & Rogers, 2001; Richards, 2006). In addition, Van EK and
Trim (1990) stated that a communicative approach aims to enable learners to use a
foreign language for their own purposes. They proposed the language functions that
could serve as a basis for communication in real-life situations for language teaching.
The principle of the communicative approach is to train students to use language
forms appropriately in a variety of contexts, and for a variety of purposes. In—-class
activities involve games, role plays, problem-solving activities and the like, which are
the best ways to integrate the leamersiecommunicative ability to real life context.
That is, students car”em@dce in purposeful™eenimuynication (Littlewood, 1981;
Richards & Rogefs#2001; Richards) 2006/ Dordinejad, Ashdug,Miakimi, Moosavi, & Atri,
2011).

Agfofding to_the teaching/methods: used jin -the [fesearcherfg\English class as
well dsfa commuriiegtive apploach) dmentianed Tabovies elassroom fechniques and
oradti¢es are gonsequentes ‘of-tie/ pafticular approadh and.design n erder to verify
how the Communicative approach affects the stidents:achievement, Therefore, the
three topics relat&d 107 shepping/ diréction |dnd travelling; and tetephoning were
chosen—for \designing *teaehing /roatetials, Lsed_for Mooth apfrdaghes [in order to
compare~ the _stadents’ jachievementgfter: deaming | thigeh  a= cgmmunicative

approachrand atraditional approach.

1.2 Goehand-Objectives

The purpesg.of theastudy was to compareyd ‘commlniCative approach with a

traditional approachin teaching Ehelish for Conyersgtion at Samutsakhon Technical

College.

The objectives of the study are as follows:

1.2.1 To design teaching materials which are related to shopping, direction and

travelling, and telephoning.

1.2.2 To design test items which are related to shopping, direction and

travelling, and telephoning.

1.2.3 To test students’ knowledge before taking the classes.



124 To compare students’ average scores after leaming through a

communicative approach and a traditional approach.
1.3 Hypotheses to be Tested
Hypothesis 1

In order to investigate whether two groups of the students were at the same

level of English competence related to the three topics, the null (Ho) and alternative

2 average scores before

o\ through a
and the

ores after

e scores after
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1.5 Scopes of the Study

The scopes of the study are as follows:

1.5.1 The subjects were second-year Automotive Specification Certificate
students who enrolled in English for Conversation in the academic year 2013 at

Samutsakhon Technical College.

1.5.2 The contents of the instructional materials were constructed from the
course

description English for Ge Versation provided wthe™2002 Curriculum for Certificate of

Vocational Edu

1.6.2 The three topics of shopping, direction and travelling, and telephoning

were chosen for materials design.

1.6.3 The lesson plans were designed for both a communicative approach under
Littlewood’s framework (1981) and a traditional approach presented by Walia (2012).
Language functions and forms by Van Ek and Trim (1990) were also used as a

guideline for communicative language use.




1.6.4 The content validity of the teaching materials were evaluated by three

experts in the field of English teaching with the use of the content evaluation form.

1.6.5 The Index of the Item — Objective Congruence (I0C) was used to evaluate

the congruence between the test items and the objectives.

1.6.6 The four-multiple-choice test items were constructed in accordance with

the objectives of each topic. There were 60 test items.

s who had

ics. é N

classes of two hours per week for six weeks. Both groups were taught with the same
contents but through different approaches. The test was used to assess students’

achievement after learning each topic.



1.7 Definitions of Terms Used

In this study, the following terms were used and they could be defined as

follows:

Automotive students Second-year students studying at Samutsakhon
Technical College in the vocational certificate in

the Automotive Department.

providing  students  the

activities of

l‘!‘.‘ \
LS Yor s orovidine
0"'rm(~.m-§: gipte [proviaing s erﬁg grammar
AAARR AN : VALY, .
INTAEST RIS and translation

a and ’geteph% ing. ion was represented

?meﬁgébof iméuistic forms (Van Ek & Trim,

BBIlI/

Pre-test The test using for assessing the students’

knowledge before learning in order to
confirming that they were at the same level

of English knowledge.

Test items The test used for assessing the students’

achievement after learning each topic.




CHAPTER 2
LITERATURE REVIEW

This chapter is divided into five sections. The first section presents Traditional
Approach. The second section explores the Communicative Approach. The third

section presents the Language Functions and Forms. The fourth section involves

Materials Design. The fifth includes Related Research.

aF-Tira thod and the Audio-

Straditidnat—apbroach to\Bpslish language
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ott that tha © r-Trans
f
f

t 'u :*:\Qm 'ongb
\ (202¢)

atheoo i?ﬁ%‘- reség]:;d as follows:
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@& memorigatio
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e Grammar-

of dialogs and

was not oral co jcatiop’bdt expected to develop

(ng‘dleﬂli@%g— i

explicit knowledge s

2.1.2 The Direct Method
The principle of the Direct Method conducts exclusively in the target language.
Classroom techniques and practices are consequences of the particular vocabulary
and grammar rules. Richards and Rodgers (1986, pp. 9-10) summarize the principle of
the Direct Method as follows:
1. Classroom instruction was conducted exclusively in the target language.

2. Only everyday vocabulary and sentences were taught.



3. Oral communication skills were built up in a carefully traded progression
organized around question-and-answer exchanges between teachers and students in
small, intensive classes.

4. Grammar was taught inductively.

5. New teaching points were taught through modeling and practice.

6. Concrete vocabulary was taught through demonstration, objects, and
pictures; abstract vocabulary was taught by association of ideas.

7. Both speech and listening comprehension were taught.

8. Correct pronunciation and.grammar were emphasized.

2.1.3 The Audi®-Lificual Method

The pugpose of the Audio-bingual/méthiod is-to use tha, target language. As
Larsen-Freépfan (2000)stated' that ~the~ JAldip-Lingual—. Method, presents new
vocabulary ane-strlctural patterns throush, dialogsl The didtoes are\l@arned through
imitation angd-repetition drillsand switched roles:

Accordingsto-the ftraditional /approach smentioned abovey?in, this study,
classrodm techrigques ;and _practices ‘were \ presented 7as( the dialotue and drills,
repetition and memorization)\and langtage pattern-practice. The stidents have to
memorizé dialogs, Aranslate texts, -coraplete . missing/ partsTof dialogues, and do

vocabulary and gramyparexergises!

2.2 Cemmunicative Approach

The Comrmunicative_ approach or Communieatie Langliage Teaching (CLT)
focuses on functions,_of, langlage.usd, Jand more_authentic use of languace, and
emphasizes learning to cofmmaunicate_throush™interaction in the target language
(Littlewood, 1981; Nunan, 1991; Harmer, 1991; Richards & Rogers, 2001; Richards,
2006). Principles, learning and teaching activities, and the roles of teachers and

learners in the classroom are presented as follows:

2.2.1. The principle of CLT
The principle of this method is to train students to use language forms
appropriately in a variety of contexts, and for a variety of purposes. In—class activities

involve games, role plays, problem-solving activities and the like, which are the best
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ways to integrate the learners’ communicative ability to real life context. That is,
students can engage in purposeful communication (Littlewood, 1981; Richards &
Rogers, 2001; Richard, 2006; Dordinejad, Ashouri, Hakimi, Moosavi, and Atri, 2011). As
Richards (2006, p. 3) defined communicative competence which includes the
following aspects of language knowledge:

- Knowing how to use language for a range of different purposes and functions

- Knowing how to vary our use of language according to the setting and the
participants (e.g., knowing when to use formal and informal speech or when to use
language appropriately for written as.opposed to spoken communication)

- Knowing howtfospf6duce and undérstapddifferent types of texts (e.g,
narratives, repapts gfiterviews,cenversations)

- Knowip€ how-te-maintaig~comminicatier] despite havigNimitations in one’s

language’ khowledee fe.g.,-through using diffé@ntikinds of communiication strategies)

2,2.2_Jedrningland\leaching/Activities

In a,communicative dass, studerits afe provided-Wwith opportunities to use the
lancuade) ay/eréats 1deal \throtgh caommunicatiyel; activitiesh ~There lare various
classifications( of-activities that' arél typically foundlin alcomprunicative language
classroefh. Riéhards| andiRadgers (2004 -ctaimed that)classroom altivities focus on
completing “tafks thatyare \mediated, throush) {language” or limvole pegotiation of
meahing, “Mteractidnd and information Jshayme. As Littlewood ,1981)/ distinguishes
betwegmprese@mmunicativeaetivities.and [comriunicative agllvitigsThere are two
types of\pre-cammunicative—activties” Thaefist Ype granilyfconcerns structural
activities. Theuposg’is. to show how the learners r&tate the g@Cquisition of linguistic
structures and votabukary. Thig/agtivities focus 'on thessramimatical system, describing
ways in which language™etements=ecanrBe_coembined. These activities consist of
vocabulary and structure practice. The second type is quasi-communicative activities
which are intended to help the learners relate forms and structures to
communicative function, specific meaning, and social context. Some quasi-
communicative activities include: (1) situational dialogues; (2) open-ended dialogues;
(3) timetable, map, food list, shopping list, etc.

There are two types of communicative activities. The first kind is functional

communicative activities. Functional communicative activities include tasks as
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learners comparing sets of pictures and noting similarities and dissimilarities; working
out a likely sequence of events in a set of pictures; discovering missing features in a
map or picture; one learner communicating behind a screen to another learner and
giving instructions on how to draw a picture or shape, or how to complete a map by
following directions. The second kind is social interaction activities include
conversation and discussion sessions, dialogues and role-play, simulations,
improvisations and debates. The main purpose of this activity is to give the learners
an opportunity to use the language in an appropriate social context, to create a
variety of social situations and relaticnships, such as having pair work, group work,
having conversations, sifulations and role-playifesaithso on. For example, students
practiced a rolg#/Dlay in pairs. The\teachef Hahded out St of role cards A and B.
Then, eachfpair perfermed a- folevplayZimgthiS activity, stullents had chances in

creatinggh€ir own canversationtif,accordande with «eal-life commiinigation.

2.2.3 Fhe Rolas of eachérs/and Learners if the Classreom

The typegof [ctassroomiactivities proposadrin, CLIFa%0 impliedmew foles in
the classroem £or teacheks and/leamners. L\earners (hadi 1ol participate jint classroom
activitiess thatfwerelbased oh @ cobperative\rather-thah-individealistic lapproach to
learing:‘Mostfof CLT activities are desisned-to:be carrigd ottt i pairs.or small groups.
He proposedsthat the/learhars can/lear the language, used byrethérmembers of the
group (Richards, 2006) The teacher acts) as a facitatowits settingsUp L£@mmunicative
activities\and,as, an advis@rdutingithe.activities*ThHe teacherqinoyes from group to
group offering adviee and l@nswetindraliestion(Earsen-Fregmang2000). According to
Richards andzRedeers/ £2001), the teacher hasetwo @nainfOkEs in Communicative
Language Teachifg, “The first/ fold 13 @) faclitatow” Je teacher facilitates the
communication process betwegn FWparticipanis«if the classroom. The second role is
an actor. The teacher acts as an independent participant within the learning-teaching

group.

2.3 Language Functions and Forms

Conversation is a basic human necessity which must be developed in a sccial

context. Littlewood (1981) pointed out that Communicative language teaching
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focuses not only on language forms but also on the functions of these forms.
According to Van EK and Trim (1990), a communicative approach aims to enable the
learners to use a foreign language for their own purposes. Their contribution was an
analysis of the language functions that a language learner needs to understand and
express in a real situation. They proposed the language functions that could serve as
a basis for communication in real-life for language teaching. The language functions
involved events or what the learner will be able to do with or through the language.
The language functions for shopping, direction and travelling, and telephoning are

presented as follows.

2.3.1 Shoppi
Studen R\QJ% ity w e language used in
shoppin versa.ﬁo s.a.ce sh in Table 2.1.
— -
- -
Tab 1 n

Enguirin u@/@»ﬁ es ony? @:&

§q_ Do you wani tq\tﬁ\lt op?
- QE] m@orb?"do t?

Asking for size at size is it?
What size do you want?

What size of ...noun....do you take?

Asking for price How much + ...v.to be... +.....noun......... ?
- How much is it?
- How much is this shirt?

- How much are these shoes?




Table 2.1 (Continued)
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Language Functions

Language Forms

Giving prices

Asking for a discount

Offering a discount

refuse

Table 2.2.

ag1na

How much | do they cost?

does it cost?

pu.give me a discount?

. We car

give you 20% discount.

\
L
_-,L. Sa
‘ \
NMETRIN
am 2

AN
P &
[
OO N e(be
=

hedandtiage fu s ahd'forms are shown in
" o

. A

Table 2.2 The Language Functions and Forms of Direction and Travelling

Language Functions

Language Forms

Asking for directions

Where is the + ........... place ?
Can you tell me the way to + ...place...,please?

How can | go to + ........, place..camd




Table 2.2 (Continued)
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Language Functions Language Forms

Giving directions Go | straight | on this street.
along | at the end of the road.
down
up

Go over the bridge.

Go past the bank.

the hotel.
at t traffic light.
~ itor..... + place...........
<0 -
o drugsto
\ g~
Ny
P
QPR
f’f 3d
s 3=
[
t re n@h ookstore.
c
co ink an¢ye Street.
; N
/ o

o\
%j_‘-? Q(\ a
gy ula“\“’

Students will be iacrease t ith the language used in

telephoning conversation. The language functions and forms are shown in Table 2.3.




Table 2.3 The Language Functions and Forms of Telephoning

15

Language Functions

Language Forms

Answering a call

Asking for a person

Verifyi
>
2
R g$c
-

As fqg

&
Asking so r{égwal

W5
%9g

....(telephone number)....... .

Hello, this is +.....name..... +speaking.

Can | speak to + .....name..... + please?

Could you put me through to + .....name.......

3

ase.
Just a mgmentﬁ%
Lot yohd®

Explaining the person is

unavailable

Sorry, she’s unavailable at the moment.
She’s in a meeting.

at lunch.

out of the office.

not at home right now.
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Table 2.3 (Continued)

Language Functions Language Forms

Offering to take a message Can | take a message?

Would you like to leave a message?

Asking to leave a message Can

Could

| leave a message?

s )
o hanks f Wi /Good af’/ Bye.
Ygatnante Y

2.4 Materials design

Seven (2013) claimed that materials are some important instruments to make
all lifelong work easier and effective. Materials used to support learming are also
necessary to make students active and encourage them to participate in all
classroom activities. In addition, Tomlinson (1998) pointed out that materials should

provide learners with opportunities to use the target language to achieve
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communicative purposes. Howard and Major (2005) also presented some of the
reasons why English language teachers produced teaching materials. They suggested
factors that teacher should take into account when designing or adapting materials
for diverse learners, and presented a set of guidelines for designing effective
materials for teaching and learning English. The most important factor to be
considered is the learners. Materials should be contextualized to the experiences,
realities and first language of the learners.

Littlewood’s framework (1981) contains four activities: structural activities,
quasi-communication activities, functional communicative activities, and social
interaction activities. € _fisst™Part is structufat=activities. These are much like the
grammar exercis€sgh which~the \taadher/ fedehes studefts iow to use grammatical
rules in thejf gdrmmumricatiom-Thexsecond/paytis quasi-commuigitation activities. This
activity afgis to prepare_leainets/fer ater=communication: enablingithem to acquire
linguisti¢’' forms apd=relate” them Aotcomminicativegfunctions. The, third part is
fungtional” commupicativeactivities £Fhe\ maln ,ourpose: of the dJetivity is that the
tedcher<strusitresithe, ‘situation <soiithat- the (learners, have (1O, dvercome an
information gap-or-sotve-a problem; The last partlis-sociat-interaction activities. The
main purpase)of sudhdctivities'isto.give learners an eppertunityyio wse the language
in lan appropridtelsotil context-and torcreate a Variety of sodal sitdations and
relationshibs. Ta& simulationsand jele-playing arelimporiant teehnigues for this

activity.

2.5 Related Research

Kanjunda (2003)*stUdied.the using role play*aciivities based on Communicative
approach to promote English listening-speaking abilities and motivation of Mathayom
Suksa 3 students. The purposes of the study were to investigate the English listening-
speaking abilities of Mathayom Suksa three students and to compare students’
motivation before and after being taught trough role play activities based on
communicative approach. The population comprised of 12 Mathayom Suksa 3
students who took the basic English course. The research instrument consisted of
five lesson plans, students’ assiecnment which was the role play activities, an

interviewing test, and a motivation questionnaire. The results of the study showed
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that the students’ English listening-speaking abilities scores passed the pretest criteria
of 60 percent after the students were taught through role play activities based on
communicative approach. Moreover, the students’ motivation was higher after they
were taught through role play activities based on communicative approach.
According to the results of the study, the situation used in the role play, students
had chances in creating their own conversation in accordance with real-life
communication.

Woottisanwattana (2004) studied the use of Communicative activities to
enhance English  listening-speaking _ability and cultural knowledge of hotel
receptionists. The purpeSgssef the research werestS“egmpare the English listening-
speaking ability #hd”the cultural\knowledee Of the hotBbfeceptionists before and
after being f8ught threugh Compunicative agtivities.—Fhe targdt @roup was 15 hotel
receptiopfists in Chiang Mai Rhuctrpe Hotels THe-inSteument consistadVof seven lesson
plans @sing communigativeyaciivitiesiihe dafa collectifiewinstrumenis\consisted of
the Ustening-speaking™assessing’ formitand, the, cultimat kKnewledse “test.\ They were
congdlucted: befere-and-after Alsing cammuinicativa Gctivitiess The dataobtained were
analyzed by Usine-mean-and standarg deyiatiofi. The:finding Showet*that students’
listening-speaking ability” was/incréased’ after \Oeing talight throtshrcommunicative
activities’and stddents® )cultUraliknowtedge was increasad afier beingtatight through
communicative aciivwiies According te-the|restitts of ihe Skudy, it@an/be seen that
the used of VarioQs_activitiesZnel®@e  infoirnation -gap’ and gdiscdssion sessions,
dialogues, \andy” rolesplal,, | aidg simulationss 110 kel leaxfiars strengthen  their
communication, skitls.

Efrizal (209%)Neondutted,research about impraving studedts’ speaking through a
Communicative language teaching method at_Mes*Ja-athag, Sentot Ali Basa Islamic
Boarding School of Bengkulu, INdoHEsiaTHE study aimed to investigate effectiveness
of teaching English speaking by using the Communicative Language Teaching method.
She divided teaching into 4 cycles. Each cycle consists of planning, acting, observing
and reflecting and evaluating. The data in this research counted the students score
into percentages. He found that the use of Communicative Language Teaching
method can improve students’ speaking achievement at their first year of Mts Ja-
alhag, Sentot Ali Basa Islamic Boarding School of Bengkulu for academic year 2011/

2012. The students had good confidence in expressing their ideas in English in the
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classroom. Most of them could minimize their fears and shy to speak. The frequency
and percentage of students’ speaking ability were increased well in each cycle.

Mondal (2012) compared the controllability and feasibility of Grammar
Translation method and Communicative approaches and examined which one is
more suitable for English language in Bangladesh. The subjects were first year and
second year students of the different colleges of south-western part of the country
where Khulna, Satkhira, Bagerhat and Jessore district. The questionnaire was
administers to collected data for this research. The studied found that the Grammar-
Translation is traditional and it doesn’t maintain all the functions like reading,
listening and speakingfef learfiing English. Thefefere;the Communicative approach is
appropriate for #€arfiing and-teaching|English kanguage. The students should become
effective g@pimunicators_ in~thexforeigrn “tanedage —using My the Communicative
approach sMoreover/jthe dommidnicative approach sholild be usadiin classroom for
teaching Enclish langdage.

Intdrapapich ((2013) (studied thesteaching ymethods;| approachiesiand strategies
found inEFL glasskoems This gualitative research aims to-investigate the BFL teaching
methods, approaches and “stratesiésowhich\would -he-found ‘in Englishias a foreign
langliase talasses ‘in |Lao PDR! To obtain the data)/guslitativey research methods,
namely”_observations' Jand linterviews“were  both ddministered Wwith' five English
teachers,from s@haellin Viertiane Municigality. The vestilts of the stddy revealed
that ‘€amMmtnicatite LangUnge:\Teaehihiy (LT ) Graminap-Translation Method (GTM)
and TotalPhySical Respensé(FPR) were- three) major-meth8d folpd in the foreign
language 6lassroapn,, studiea-Regardmg e Narguage taachipefused, the activities
found implemaqted in Pdimary grade level weredimited arfdghort while more various
activities were found“in,thessecondary level. Mamy*activities in the secondary schools
provided the student more oppoftBAtyt0 communicate and use language.

According to the above-mentioned related research, this study designed
authentic, task-based activities and applied a communicative approach, compared

with a traditional approach, for classroom techniques and practices.



CHAPTER 3
RESEARCH METHODOLOGY

The pilot group and the subjects are described in Section 3.1 and 3.2,
respectively. Sections 3.3 and 3.4 present research instruments and procedure,

respectively. The chapter ends in data analysis in Section 3.5.

3.1 The Pilot Group

Certificate
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3.3 Research Instruments

Research instruments of the study consisted of lesson plans, teaching materials,

and test items.

3.3.1 Teaching Materials
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In order to design teaching materials, the course description was explored for
the contents. In this study, teaching materials were design based on the identified
three topic; namely, shopping, direction and travelling, and telephoning. The
materials were designed by following Littlewood’s framework (1981) : structural
activities, quasi-communication activities, functional communicative activities, and
social interaction activities. Language functions and forms created by Van Ek and Trim
( 1990 ) were also used as a guideline for the materials design in a communicative

approach. For a traditional approach presented by Walia (2012), the contents were

R xperts in the field of
ion-form, as shown in Appendix C.

lllllll

falia, 2012)
kK (1981) was

q, -

ice_test itemsawer hstruzted The validating process
) 8 L0p ALE

e three E)l s with4he_use of the Index of the Item -

Objective Congruence (I0C), as show

Appendix E. The IOC was used to evaluate
the congruence between the test items and the objectives. The 60 revised test items
were tried out by the pilot group. Thirty test items with accepted validity and

reliability were chosen as shown in Table 3.1.



Table 3.1 The Test ltems
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Number of
No. Topics Test Objectives Test Items
1 | Shopping 1. Students will be able to offer assistance. 10

2. Students will be able to express

want/desire.

3. Students will be able to ask for price.

4. Students will be able to give price.

5. Stude i ble to ask for a discount.
ents will be a r size.

TWW%«% b

—
-

10

ill
NAY/ QP
nts will be a};\L{;ﬂ E)\u?
AiNA

or extension.

%“S@%

7. Students wi

ts will be

e able to explain the person
is unavailable.

8. Students will be able to offer to take a
message.

9. Students will be able to ask to leave a
message.

10. Students will be able to request for

information.

10
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3.4 Procedure

The steps in conducting the study are described as follows:

3.4.1 Thirty students were assigned as a traditional group, while other thirty

students belonged to the communicative group.

3.4.2 Before taking classes, both traditional and communicative groups took the

pre-test in order to make sure that they had the same level of the English

competence related to the thiee
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YOCABULARY

A : Read the words and fill in each item. / \

over
past

street
briclge

across

straight
junction

turn left

turn right

, W
tes, . streat. Go pas yark. Then e left ar
he Big Cis, e e
Thmou v 25 15}
|t’a3l i #
rF

RRRGNRA
ek, Wy
g guire 3 .

cfthree ofdo ur.‘Eac@o 10 looked at
Yy

ere di@d into pairs. The

are th&)?”

ch the,,str&(@ actice by drawing a

WiN @\ﬁp@ d’r\r\e@r 6, opposite, next to, in
: gﬂogq «/ PP

front of and across from: . ation between the teacher and

/hat are they

doing?” Afteniha acher we

map on the board

the students are shown below. The students practiced the use of prepositions they

learmned before.

Teacher : Where is the bookstore?
Students : It’s opposite the music store.
Teacher : Where is the supermarket?

Students : It’s next to the bookstore.
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Next, the quasi-cormmunicative activities assist the learners to acquire linguistic
forms and communicative functions. The sample contents used for the quasi-

communication activities of Direction and Travelling is shown in Figure 3.2.

Language functions and language forms

 Language functions ' Language forms

Asking direction Where is the + ........place........7
Can you tell me the way to + ...place...please?
How can | go to + .........place.........7
Giving direction Go| straight | on this street.
along gt the end of the road.
down
up
Go gver the bridge.
&0 past the bark.
right l at the-hotel.
Left — (at the-first traffie light,

Tutn

(s +0. Pl epasition. . F il Qlgce......
It"s {rean
nexto thednugstore,
opposite
| nest 1o

It’s bapween-the drugstorerand the,bookstorey
1f7s,on the/Cormer of Bink and Yellow Street.
it’s.on the'left/right:

D: You.and your partner aré.on-Santos Dumont Street! Ask for and give.directions with'your partner.

Rosa e S:I.va Avan

_ @ls[ﬁ@—

Amélia Street

Figure 3.2 Sample Contents of Direction and Travelling

These activities are intended to help the students understand language forms,
communicative functions, specific meanings, and social contexts. Then, the teacher
pointed out how to ask for and give directions using the following language forms.

- Where is the ?

- Can you tell me the way to ?
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- Howcanlgoto ?

The students practiced the use of language functions and forms by asking for
and giving directions. After asking for and giving direction, the students were divided
into pairs. The maps were used to practice giving directions with the prepositions.

Then, the functional communicative activities assist the learners to overcome an
information gap or solve a problem. The main purpose of the activity is that the
learners should use the language they know in order to get meaning across as

effectively as possible. Figure 3.3 shows the example of the communicative activity

of Direction and Travelli

E . Pai ork\\§ {/{//_/_____—-

—
—
—_

ections: Student A a /a iden ps but different s. You will
2 e-dir
-

ions With vy artner.
-

/ 4 ,, N 3 ~ \
2 / \ 2

) V4 \(gb?
Fi A nd Travellin
] BE

e A?'a"ﬁa—;

c
T&t si vty @) Ogni or learners
to % lan L S g havel&h in order to
get ifgpas e i in ituatiﬂ? example, the

learner re/\' vided\,i th ide a& s but different
Vv s /A
places. u&w exchange orfiation &@d d giving directions

with the langu i&@(ﬁr&} LN é r\\:faf\ a

Finally, social i ivities ai earners an opportunity to use

the language in an appropriate social context and to create a variety of social
situations and relationships through role-playing activities. The students must also
pay greater attention to the social context in which the interaction takes place. The

example of the social interaction activities of Direction and Travelling is shown in

Figure 3.4.
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Role play card

Perform a role play with your partners based on following clues.

Student A
You are a tourist. You are in a bus station. You would like to visit
somewhere in Samusakhon.
Ask for directions.

Student B
You are in a bus station. A tourist want to find his way to
somewhere in Samutsakhon.
- Give direction.
e  go straight
s gopast
% o oOver
e turn left
| | turn/right
- “Use prepositions of plice:

Figure 3.4 A Role Play Card Used ‘for. the Sociabinteraction Activities

In this actvity; the.students becamie aware of thesocialk’/mednind of language
forms. They could-use-tansuage /as/an‘instrument forsociat-intaraction. This activity
emphasizad-on both thé communicative effectiveness.and/socialacgeptability of the
language~used “Fof” example, stiidents-practiced a réle play- in pdirs. [The teacher
handed Gut a seljof role, cardsAjand-B. [Tfeny eaghpaiftperformmed a role play. In
this agtivitysstudenis had\changes irreating;théir/ owin conversgation in accordance

with realslife communication:

3.4.5 Atthe endwf.the course;theto groyps ofthé subjeCts sat a test.

3.5 Data Analysis

The data analyses were carried out as follows:

3.5.1 Five-point Likert scale
The quality levels of the teaching materials were based on a five-point Likert-

type scale with the following rating criteria (Likert, 1932) :
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Likert Rating Rating Criteria
5 The highest
4 High
3 Moderate
2 Low
1 The lowest

3.5.2 Average Mean (X )

The average mean was used to calculate the expert’s opinions on the quality
level of the materials. The

of a set of

X = Samples’ scores
X = Average score

n = Number of samples

3.5.4 Validity

The Index of the ltem — Objective Congruence (I0C) was used to evaluate the

congruence between the test items and the objectives ( Rovinelli and Hambleton,
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1977). The criteria of the Index of the Item Objective Congruence (I0C) are
interpreted as follows:
+1  means the question is congruent with the objectives
0 means the question is uncertain to be congruent with the objectives
-1 means the question is not congruent with the objectives
The questions that obtained the IOC between 0.5 - 1.0 were acceptable for
the present study.

3.5.5 Reliability

'lll'

Y 0 f.w-‘i"‘l-
A \ ‘f‘"
P

i !
SV z“ 3nce of tota scores 0,0
(’

1R,
?i'\ ity at 0.60 "’."

(3 53)

that the test’s %
VIO tﬁgo%{aét@nﬁr; W e

s_apd th6se of students who did the
test. The test’s difficulty values

numbers of studen

be lower than 0.20 nor higher than 0.80.
In other words, the difficulty values range from 0.20 to 0.80. The formula is as

follows:

Where p = Difficulty

R = Numbers of students who get correct answers
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N = Numbers of students who do the test

3.5.7 Discrimination (r)
The test’s discrimination is the test’s qualification which can discriminate
students in a high, moderate, or low level group (Oller, 1979). The test’s

discrimination values range from +1 to -1. The formula is as follows:

with

@3:1
ranged betweén, 02

quality.

3. Inthe case that r-value was lower than 0.2 but not lower than or equal to

zero and the p-value ranged between 0.2-0.8, the test items were revised.
4. In addition to the criteria (3), when p-value was higher than 0.8, the test items

were deleted.
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5. In the case that r-value ranged from 0.2 to 0.29 but p-value was higher than
0.8(0.81-0.875), the test items were revised because of quite easy test items
but acceptable discrimination.

6. In addition to criteria (5), when p-value was higher than 0.9, the test items

were deleted.

3.5.9 The Independent-Sample T Test
To test the hypotheses stated in Chapter 1, there are two variables in the

study: the independent variable a esdependent variable.

The indepe e ables are the communicative
approach and the tfaditio

fferenci

(H,) hypotheses are presented below.

Ho : There is no significant difference in the students’ average scores after
learning through a communicative approach and a traditional approach.

Ha : There is a significant difference in the students’ average scores after learning

through a communicative approach and a traditional approach.



CHAPTER 4
RESULTS

The purpose of the study was to compare a communicative approach with a
traditional approach in teaching English for Conversation at Samutsakhon Technical
College. The objectives of the study were 1) to design teaching materials which are
related to shopping, direction and travelling, and telephoning, 2) to design a test

items which are related to s , [ d travelling, and telephoning, 3) to

test students’ kno efore taking the clas 4) to compare students’
average test s aﬂew\\@q\%\\*w aritNNe apeath @ B
traditiona roach. \ res = P ur objectives are

e | c—

presentéd’as fo

¥ ¥~
4.1 h& D o
D AL o
il % | ne ('j\ticub and travelling,
and fte %70 &r! d f%g teaching.
Wi he’gs C ation f¢ s"oflthe quality level of the
teachi @oﬁe‘ria S ’;1 n bl
Table 4. %@ o&t erials
%@g@n List o q.iaf\ S.D. .
K] LNA 1% Level
Contents and Presenta
1. Congruence between the contents and the 4 0.00 High
objectives
2. Content accuracy a 0.00 High
3. Accuracy of the content arrangement g5 | 7l High
4. Clarity of the contents 4 1.41 High
5. Appropriate level of Contents and 45 | 0.71 | The highest
Presentations
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Quality
Evaluation List T A
Level
Average 4.00 | 0.57 High
IWustrations and Language
1. Appropriate use of illustrations a5 0.71 | The highest
2. Clear illustrations a 1.41 High
3. Language accuracy 2.5 ol High
Average 4.00 | 0.94 High
Practices
1. Congruénce betweenpractices/dnd the 4 0.00 High
objectives
2. 4 CQlear direction 2.5 N/ 1 High
3./ Approprat@teyet-of Praetice 4.5 OWY | The highest
Average 400 | 0.47 High
Test ltems
1.~Congruenicelbetiveen ithe destsand the 5 000} | The highest
objectives
2. oContents covered inthe tests a.s Q.71 | The highest
3y Glarity of theyguestions 3.5 071 High
4, “Language accuracy: 58 071 High
Average 43 4 J0.53 High
Overali Average 403 | 0.63 High

Table 4.1 shows the Gualily {EVErTf thetedChing materials. The overall average

mean (X ) of 4.03 with the standard deviation (S.D.) of 0.63 represents a high level of

the quality of the materials. Contents and presentations, illustrations and language,

practices and the test items) were rated at a high level with the average mean of

4.00 (5.D.=0.57), 4.00 (5.D0.=0.94), 4.00 (5.D.=0.47) and 4.13 (S5.D.=0.53), respectively.

The highest quality level was found in appropriate level of contents and

presentations (X =45, 5.D.=00.71), appropriate illustrations (X =4.5, 5.0.=00.71),

appropriate level of practices (X =4.5, 5.D0.=00.71), congruence between the tests and
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the Objectives (32 =5, 5.0.=00.00), and contents covered in the tests (§=4.5,
5.0=00 71},

4.2 The Test-ltems

For the test, the validating process was carried out by the same three experts
with the use of the Index of the Item - Objective Congruence (IOC). After the
validating process, the 60 test items were revised and tried out by a pilot group. The
test scores were analyzed for the test’s reliability, difficulty levels and discrimination

levels. The I0C, the test’s reliability=difficulty levels and discrimination levels are

shown as follows:

4.2.1 The'Indexof the Jtem-Objective Congruence (I0Q)

Theflpdex of-the-ltem-Objective) Congruenge-(OC)-was calculated in order to
evaluafefthe -€ofigruence between thel tastitemsiand the Ohjectiva@s{The test items
with/the |0 Between 0.5 <l are acceptaiplteywhile the test-ifgms,containing the

IOC lower, than! 0.5 must bétrevised/ The resultsiof thezindexes offlOC are shown in
Table 4:2.

Table 4.2 The Resuylts. of the Indexes of:-IGC

The'numbers of testiitems
The Index of*the
Shepping Direction/ad Telephoning
ltem-Objective

(20) travelling (20)

Congruence (0C)

(20)
0.53 14 g 3

05-1.0 6 5 17

Table 4.2 shows that the acceptable IOC between 0.5 - 1.00 was found in 38
test items: 6 test items in Shopping, 15 test items in Direction and Travelling, and 17
test items in Telephoning. The I0C of 0.33 was found in 22 test items: 14 test items
in Shopping, 5 in Direction and Travelling, and 3 in Telephoning. The test items

containing the 10C of 0.33 were revised in accordance with the suggestion of the

experts.
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According to the criteria for judging the test items to be of good or low quality

mentioned in Chapter 3 (3.4.8), the results are shown in Table 4.3.

Table 4.3 The Difficulty Levels and the Discrimination Levels of 60 Test ltems

[tem
Unit ltem p r % :02 g p r 'é E %
O 1 &8 & 2 8
1 |oeo |o1a / 11 |063 |027 /
2 | 031 P0a" / U0 | 057 /
3 068 |o0.14 Y 13- | 0.308\.53 /
4/ 031 Tozm, ) 14—1037 | 0%} /
‘c; 5 | 037 507z L 15 56| 0.50 /
5% 6 1028/ 040 7RG | G~ 0,39 \
7 ortsii N (N " Eeksd 103 /
8. ) oBtThons / 18 |5FOB0: |\, 0,50 /
ol ol G572 111838 ~ V7 19 111501407 1] 043 /
10 elgS L 0%8 ¥ | 2K 0| O30 72 /
1 G50\ L{ Dod T N ONaas /
2 .| 0449 70.52 7 127 @31 | 0.8 /
y 3] 063 | PRK S 37 {|0ds | g% ¥
'%z B, DB, | 015 / W ] 05194028
E 5 NNLL0 Has7 / B G Hofo |
5 6 | OMNQZ7 Y|2) 16 828" | 078 #
'% 71025 | 0.3t W | 030 | 043 /
= 8 |051 (073 | / 18 |025 |o78 | /
9 | 050 |0.00 / |19 |o058 | 063 /
10 |04a |o012 / 20 |025 |o078 /
1 |oso o050 | / 11 |076 |033 /
E 2 |o15 |os6 / 12 |03t [015 /
g 3 070 |082 | / 13 |o04s |o012 /
f_ﬁ 4 |oas |o012 / 1a o042 |o62 | 7/
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Table 4.3 (Continue)

e o e e
224 218 | ¢
Item p r 8 | € | @ | ltem p r e 2 R
R - o iz &
Unit
5 |069 |014 / 15 025 | 032 /
o 6 019 |0.18 /|16 051 |0.73 /
£
< 7 037 o027 | / 17 037 | 087 /
o
& g |044 |012 / 18 058 | 0.63 /
V)
a 9 |o058 |063 | / 19 069 |0.14 /
10 | 025 | 087 =7 20 0.44 | 039 /

According’to Table #:3,.theretare' 38/ ¢ood test items (testitems 4, 5, 7, 9, 10, 11
and 13 tof 19 of SROpPINg, itestylitems 3, 6, ¢ 8,11, and 13 to 20%of Direction and
Travellingy'and test items1,%3,7;/9¢ 10,41\ 18%g 18, andi20 of Telephphing). However,
therejare 18 evisedrtest items contaiping theracceptablesp but unaeceptable r values
(testiivemigll, 2,73, 82127 and 2Q)ef Shopping, testjterns:2; @, 51510, ard 12 lof Direction
andTravetlingrand-testitams, |4, 5,802, 18 and-teoflatephoning). Furthermore,
there lar&ddeleteditastiteny s 1/ test item of Shopping, twaotest(items-of Direction and

Travellingand l4tefns of Teleghoningl withtingegeptalpte p and r valges;

4.2.3-Reliability, Difficulty Levets; and Riscrimination Levels
After thie validating process, \thel60 testiterfis weretevised and'ufed out. The
test scoreswergianalyzed for-the-overalirtest’s“reliability, difficulty levels and the

discrimination levelsZlhe statisticatsresults of the overalltestditems are shown in

Table 4.4,

Table 4.4 The Statistical Results of the Overall Test ltems

Mean | S.D. | Max Min p r KR-20 (Reliability)
(Difficulty) | (Discrimination)

24.63 | 8.42 46 Fi 0.41 0.43 0.82
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Table 4.4 indicates that the test has acceptable range of the reliability (KR-20)
at 0.82. The difficulty level (p) is moderate (p=0.41) as acceptable p-value is from 0.2
to 0.8. The discrimination level (r=0.43) is in the acceptable range of the r value. The

test has acceptable range of the reliability (KR-20) at 0.82.

4.3 The Subjects’ Average Scores before Learning through the

Communicative Approach and the Traditional Approach

According to the third-ebfectives of "the, study, before taking classes, both
traditional and gbpfmunicative\groups| tagk/tHe pre-testhig“arder to make sure that
they had thiegame tevel-af, the)English corrgetence-retated toythe three topics. The
subjects’ saverage_scares beforg( learning through’ the-communicative approach and

the traditional-approach-are shown jniTable 4.5.

Table 45 FhesSubjects’ Averagd Scores Befdre Leaming Throughthe

Communicative Approach and. the Traditional-Approach

Topic Group:i Group.2 & Sig
Shapping 300 286 0459 0.648
Direction 3.03 3.3§ -1.364 0.178

and Travellifg

Telephonin® ) 5 239 -0a162 0.872
Overall 8.96 920 0.624 0.535
*p < .05

From Table 4.5, the ¢ statistic is -0.62 and the observed significance level is 0.54
which is more than 0.05. According to the hypothesis 1 in Chapter 1, the null
hypothesis cannot be rejected. That is, there is no significant difference in the
students’ average scores before learning through Communicative approach and
Traditional approach. It can be stated that two groups of the students seem to have

an equal level of English competence related to the three topics.
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4.4 The Subjects’ Learning Achievements

According to the fourth objectives of the study, the learning achievements
between these two approaches were compared. The subjects’ average scores after

learning through the communicative approach and the traditional approach are
shown in Table 4.6.

Table 4.6 The Subjects’ Average Scores After Learning Through the Communicative

Approach and the Traditional Approach
e — ..

Topic

raditienal Approac e CBmMUNicative t Sig
/]

~

Shopping \) /} //__§.63 -4.747 | 0.000
Directio TG-S N S kT8 -2.682 | 0.010
T A NI7 | I NS = B —
Travelling ¢’ < / ..-:. \“ ~ _0:
= N -~ - Y
w ==y, L

Telgpfloning = ,@7{"‘ 5 A141 | 0,000

iﬂ‘}mkl'&@ﬂ??l%ﬁ}m' ey Y | 0000
Tl ) C s

T m RAGRGAG P I
lfeRS I 2./ 1 vai” lﬁ -
F Tab ﬂ b st "_‘;-: if l’y%- ignif@c evel is 0.00

‘ <0 [Qaele thehs foin (?&pt i1, the null
o A0 (OF A
RsiSg€an be(1ejec Pat 4 ey 3ge) scorq{?)( 8.10) received
é?a ]

as P%?ﬁ an the overall

average 5CQ@

each topic,

)%20) ivad after ledtni hrou tional approach. In
ver@@-&ores received a Qﬂ% / the communicative

z]aNe esa&!céﬂcalat l approach.

N

approach were highé




CHAPTER 5
DISCUSSION CONCLUSION AND SUGGESTIONS

This chapter presents discussion, conclusion, and suggestions for further studies.
Section 5.1 explains discussion. Conclusion of the study is presented in Section 5.2.

Section 5.3 describes suggestions for further studies.
5.1 Discussion

Discussion js"divided_inte.two pafts @ follews:

5.1.¥ 4The Quality Level-of the Teaching Materials

Regarding the resutts oF the Guality level\of the teaching materialsias shown in
Table/4.1ythe Overaibaverage ‘mean (.)?) of &0 with. thesstandard deviation (S.D.) of
0.63 shawedthe highilavel of the quatity of the materials.in this'study, the teaching
materiats inchuded threes topics; namiely, Shopping,.-Direction~and :Travelling, and
Telephoning § Fourremain procedires; s . namely—cstrugtural’ L activities, quasi-
cammaunicationdactivities, *functional: Ccommunicative agtivitiesp.and s@cial interaction
activitiesfvere” tised a8 a guidetine for designing theteaching materials through a
communicative approeach’ With-these four main procedures, it cadibe Sgen that the
materfals,foGused on functions of languiage (Use, More authentictuse Offlanguage and
interactiol T theé'target langbage. Ahisfinding supports Littleweod’sgtudy (1981) that
the materials, should/ be prévided with communicative idsk§ to help students
strengthen their comMupication’ skills, fAdditionally, they siould give the learners an
opportunity to use the (dheuage T=am=appropriateé social context and to create a
variety of social situations and relationships. For the appropriate level of contents
and presentations, it was rated at the highest level. The contents of the instructional
materials were constructed from the course description English for Conversation
provided in the 2002 Curriculum for Certificate of Vocational Education. This course
aims to enable the students to use the language for conversation in everyday life

and careers. In this study, the contents were designed based on Littlewood’s
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framework (1981) : structural activities, quasi-communication activities, functional
communicative activities, and social interaction activities.

According to the use of illustrations, in this study, it was rated at the highest
level. In this study, pictures, maps and real clothes are used to help the students
understand language forms, communicative functions, specific meanings, and social
contexts. For the Direction and Travelling, students are given a chance to complete
sentences by asking and giving direction following the maps given. Willis (1981) stated
that using various visual materials in class keeps students interested in the lesson. In
the practice section, the appropriate level of practice was rated at the highest level.
The teaching materials»Consistéd of variots=activities, namely information gap,
discussion sessiofsg”dialogues. and | rolé/play.  Those “activities helped students
strengthen theif communication skills!' hese -activities_help ‘mtegrate the learners’
communicative ability 16 wealylife. context gEaf the kest items, the congruence
between/'the tests and-the’ objectives, and conients eavered in thelachievement
testsfwere*tated at-the hiehest Eveliin\this study, thestests assess'the students’
achievemgnt ‘of language | functions.andiforms appropriately i meaningfll contexts.
Brown (2003} stated-thatpeommilaicative | langigge~testsfocus s on | designing
communicative (anguage-tasting {aeks: The tests.are tsedWith the ¢eal of measuring

languace-tearners’ ability to real life situations:

3.1.2' Students kearning through-the Communicative approach/and the
Traditional"Approach

According 1) the ‘eompariscir-of the~subjects*“averages scorés after learning
through theNcommupicative approach “and the traditiolal approach as shown in
Table 4.6, the “subjects™ @Verage ;scores robidined «&ftef learning through the
communicative approachwerehisher.thanstearfilng-through the traditional approach.
The possible answer might be that communicative approach classroom, students had
chance to participate with friends. They worked into pairs and group work. Moreover,
the role of teachers in communicative approach as a facilitator was different from
the traditional approach in which students act as a passive learners. In
Communicative Language Teaching, the teacher not only provides comprehensible
input but also acts as an advisor, answering questions, and creating purposeful

communication (Mackey, 2006). In this study, the students learnt English through
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information gap activities, role plays, problem-solving activities, and the like. As
stated by Mondal (2012), the communicative approach is appropriate for learning and
teaching the English language. The students should become effective communicators
in the foreign language using in the communicative approach. In addition, as claimed
by the study of Effrial (2012), the use of Communicative Language Teaching method
can improve students’ speaking ability. The students had good confidence in
expressing their ideas in English in the classroom.

Concerning the structural activities, the students acquired learning linguistic
structures and vocabulary through visual aids. Regarding the quasi-communicative
activities, the studenis*Praetic€ language fURetions=and forms through pair works.
They worked iptQgPairs by helping| ohe/ @nother complete tasks. As claimed by
Mowlaie &gRahimi {2010), ~eroup-work/is~a,better way to ‘eamn a language than
teacherfragnted class Alsg,Harmer (1998) ‘stated that/\group workNis a cooperative
activity 4/In eroups, stugentstendito/paiticipate! more egdally, and theyjare also more
ablg ffo"experiment= and \Use thelxtancUace,/ thaythey fare I ‘&', whole-class
arrangementisbheycanfeel more confident about leaming.and/making decisions, and
they can, consulit-with-one anotherwhen they/do net-understand. Bar the functional
activities, cthey appreciated exchanging ideasiwithr pairs. \hey hadsto Overcome an
information gap of 'solve a problem;:-However the stUdents did natiseem confident
to use the Englishitanguage. Sihey exghanged-ideas with Thai langyage [AS claimed by
Namwong12012), although thestudents spent several(years in schoal,/they were not
able to\se the  Enclish lansuace efficiently.

For thehsodigk Interactier activities, tHesstddents fragh ch@nces in creating their
own conversation, in dagcerdance withy real-life" \comwunication. The result is
consistent  with  they Studies ~of” Intatapanich™(2013), Kanjunda (2003), and
Woottisanwattana (2004) that rote=ptaying provided students more opportunities to
communicate, share ideas, and create their own conversation in accordance with
real-life communication. For instance, the role cards showed the real places that
students were familiar with so that the students were motivated to ask for and give
direction in English. Moreover, the students perceived how English was used in the
real life situation. In addition, Willis (1981) stated that by the end of the course or
lesson, teachers should be able to teach their students how to communicate in

English, not just how to do grammar exercise or choose A B C or D as the correct
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answer. To do this, teachers should aim, not only to teach English in English, but to
exploit the genuine communicative situations that arise in' the classroom or
meaningful language practice, and to allow plenty of time for oral production
activities after the practice stage of the lesson. For the social interaction activities,
the students created a variety of social situations while students performed the role-
play according to the clue cards. They worked with group members to help one
another creating their own conversation in accordance with real-life communication.
Nevertheless, the findings have revealed some problems which were needed to be
taken into consideration. The students did not seem confident when performing the
role play. The students®™wante€d the teacher*te.gXplain meanings in Thai because
they sometimesshad very little tnderstandings and needledwmore time for role play.
According t@ Jtarapanich (2012),yele'playing was barely appeared in the classroom
while thé first language appeated nany times-during gonversation etween teacher
and students. Harmer, {1998) sugessted that vihen teachers need to\help an activity
alonie threlich folesplay provided:

Meanwhile, forthe, traditional-@pproach, studeptsimemorized“theldialogue and
pradticed thé? Conversation™\In/ thisy'study, | the [teacherwisthe authority in the
classroent.¢The Most Of the/classtaomy, time \is. spent/on/the (t&achers’| explanation.
The teacher read the ‘dialogueand-transtated it into Thai [he students /spent several
times\by=doing axercises. Therelis adlittlersedof thenErmalish language/ That is, the
activities did 'not seem to sefve as*real-word meanings. Khalid“and/Azeem (2012)
claimed, that iraditioqal, méthad 1ehores \thes students; comsequently, the mental
level of interest g the studentsNsilow. Thiswmethod foeuses @ndrote memorization.
Moreover, theMradjtional ‘epproach does ot sepwé studertssin creative thinking and

participation in the Cregtiwe part Of aCtivities.

5.2 Conclusion

The purpose of the study was to compare a communicative approach and a
traditional approach in teaching English for conversation at Samutsakhon Technical
College. In this study, the teaching materials involved three topics, namely shopping,
direction and travelling, and telephoning. They were designed following Littlewood’s

framework:  structural activities, quasi-communication  activities, functional
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communicative activities and social interaction activities. Each topic consisted of
language functions and forms created by Van Ek and Trim (1990). The quality of the
teaching materials was evaluated by three experts in the field of English teaching.
The result showed that the quality level of the teaching materials was high with X
(4.03) and S.D. (0.63).

Sixty four-multiple-choice test items were constructed. The validating process
was carried out by the same three experts with the use of the Index of the Item -
Objective Congruence (I0C), as shown in Appendix E. The I0C was used to evaluate
the congruence between the test items and the objectives. The 60 revised test items
were tried out by thespilCiser6Tp. THittytest_ftems with accepted validity and
reliability were chiCgen.

The seCohd-year Autamotive) 'Specification Certificate, students who had
enrolled/ip” English for Conversation-particigated 1A the Study.\The students were
divided jinto two groups:the traditional approach and the communicative approach,
each jof=Whidi hads 30/ studefits JBefore taking, [classes) OOth. traditional and
commufitativé eroupsitaek the prestest in.crder)/to make kure fiat they had the
same |&Vel oftheEngtishacompetencgiiclated toxthethreetopics. The result showed
that! there is ho significant, diffgreficesity: the., studentst average (scores.bafare learning
throughy-Commtinicative “approachand: Traditional gpproaeh. That is, the overall
average seores (%=0120) recaived after leammingdnrough| thve communicative approach
was almosithe same) the' eyerall aveface scores (X £8:96) recéled before learning
through, the #raditional dppreach. Mt cansbesstated that twogroypsfof the students
seem to Nave ah gdual level ofEnglish competence relatad tofthie three topics. The
students in bothgroups attended classes, of two-hourseper week for six weeks. After
that, they took the“testwaffer leamming' @aeh topiceThesfesult showed that there is a
significant difference in the “Stedentst==av&rage scores after learning through a
communicative approach and a traditional approach at a significant level 0.05
(p<0.05). That is, the overall average scores (X =18.10) received after learning through
the communicative approach was higher than the overall average scores (X =15.20)

received after learning through the traditional approach.
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5.3 Suggestions for Further Study

A questionnaire should be used as one of the research instruments as it could
survey the students and/or the teacher’s opinions toward teaching methods.
Teaching materials should be contextualized to the experiences and realities of the
learners. For the future research, teaching methods for foreign language learning are
not necessary to adhere strictly to one method or another, but instead use a
combination of approaches, depending on the goals of the lesson, the characteristics

of learners, or institutional factors.
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Appendices

Appendix A : Teaching Materials

Appendix B : Language Funetions-&.Lansuage Forms

=valuation Form of Yudlity Level of the
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aine Materials

X = v o ) v = = R 1 Y o v 5% Y
nansihluenansianulidwiunisidanuienisfinyirintu Tdeygalihlldusslevsdmunisn

Laidnsdilas viedu Snveinudlvidaulauilon wazsasddadaivesenasnaseniinisunluly



Teaching Materials for Communicative Approach

SHOPDING

W
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x

95 :

r th 5

?%;%dents wil abté to e@ressq(% res.

S price.

Students will be able to give price.
Students will be able to ask for a discount.

Students will be able to ask for size.

o s o e

Students will be able to counter a suggestion.

u&t—:@@/ &PE ﬁ)batﬁ\és@nr wants/desires.

Students will be able to offer a discount or politely refuse.
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SHODPDING

VOCABULARY

IR

Y

coat(s)
dress(es)

hat(s)

cap(s)
2. q, jacket(s)

Salesperson :

Customer :

Salesperson :

Customer :

Salesperson :

Customer :

Salesperson :

Customer :

Salesperson :

e .~ skirt(s)
t : Z \\ // R ETS)
& \}

shirt(s)

’//7/,, ‘ shoe(s)
: sock(s)

sweater(s)

P .. " A 3? t-shirt(s)
| , §If

T T LTI
: . [
™ - t &0
OAN o
P oy o
r&{ g, Can Tl o = & AR |
o ﬁsﬁr@ " 9 N Wx. | P sg-;ﬁ &
What siz ang7 &’ N B i Sk e B

Small. How much i

the price.
1,800 baht,

Can you give me a discount?
Sorry. It’s in the sale. - 3

Ok, I'll take it.

Thank you.



LANGUAGE FUNCTIONS & FORMS

Offenng assistance Can | help you?

Do you need any help?

Expressing wants/desires I'd like ...a shirt....

| want

Do you have...a shirt....7

Can | try them'©
&cjf/ }to ry it of
S\ ® /ﬂant?
i Z 88—

Syl

I'm sorry

It's in the sale.

Countering a suggestion How about ?

- How about this one?

- How about 2,500 baht?

Offering a discount or politely reft hat’ - We can give you 20% discount.

That’s the best price we can offer you.

52

|
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~ At the clothing shop
You are an assistant for JJ clothing shop. Your partner is a customer. Create your own

responses.

Assistant:  Good morning. ¥

Customer: Yes,

Assistant:  What size do you want?

Customer:

Assistant: Do you war

Customer: Ce g
Assistant: / ~—

—] e— - _;-: -

hey’re very expensive. | =4 —|)
e - “ b7 v n

.‘ = c \ @
Sorry ..... —

N~

S\
_...JL@urzse:ixa@ 2

imﬂ

f\'f\
vvvvvv

i s WD NN

:&?i",rea g
B¥You're.a omer. %
%sfma \3

2. Complete youminfemaation.

@,

3. Switch roles.



Student A Find these information on the table.

a coat, a jacket, a shirt, a sweater

—

54

Teoarget language

Can | help you?

I’m looking for..../ I'd like....... .
What color do you want?
What size do you want?

How much...........7

Can you give me a discount?

[tems Size Color Price (Baht) | Discount (%)

A coat S Blue

A dress 4,000 10

A jacket M Black

Pants 2,000 10

A shirt S Whfte

Shoes 2,500 10

A sweater L Red

A T-shirt 1,500 5

Student B Find theseinformation on-the table,

a dress, pantsy/shoes;-a-T-shirt

Target language

Can'| help you?

[im looking for..../ I'd like....... .
What color do you want?
What size do you want?

How much.......?

It’s...... They're......

Can you give me a discount?

ltams Size Color Price (Baht) | |Piscount (%)

A coat 4,500 20

A dress M | Rink

A jacket 7 5,060 10
Pants S Brown

A shirt 1,800 5
Shoes 37 Black

A sweater 3,000 10

A T-shirt M Yellow




Direction and Travelling

a5
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Direction and Travelling

{ YOTABULADY ]

@

over
past
street

bridge

across

straight

junction

turn left

turn right
traffic light
intersection

roundabout

—

It’s at the BTt Zj)a&“:né
Can you tell me theswaytesthe Big C, plea

Yes, go straight on this street. Go past the park.

Then go over the bridge. Turn left and go along the street.
The Big C is on the right. The cinema is above the supermarket.
Thank you very much.

It’s a pleasure.
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[ LANGUAGE FURNCTIORS & FORMS ]

Asking for directions

Giving direction

Where is the + .........place.......... ?
Can you tell me the way to + ...place...,please?

How can | g0 1o+ s Yol {0 o= ?

0ss from

It’s between the drugstore and the bookstore.
It’s on the corner of Pink and Yellow Street.

It's on the left/right.

1
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Where is the bank?

B-ha fics & ;,- You will be A,

and your partpégwi . Ask for and give dire@g)pﬁ@g Surpartner.
9

agnan®
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Student A On the map is a route which starts from the bus station and ends at the
bookstore. Your partner has a blank map.

- Give direction to the bookstore following your route. You are not allowed to show
him your map or to point at anything on his/hers.

- Use prepositions of place.

police station i
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Student B On the map is a route which starts from the school and ends at the bus
station. Your partner has a blank map.
- Give direction to the bus station following your route. You are not allowed

to

show him your map or to point at anything on his/hers.

W TS - z
Riigs i J
polige station I

K




TELFPHONING

]ﬁ@ 1dentswittbe
Z(Stud

3 étude Wil be h\

a e
oY \’ r’
ents(wild be \\i ..,i
SR AN

6 #{ ke to\askfor exten

7. sefﬂge to explainghe &eacfﬁg\
8. Students witk,Demab et&f*’eﬂo ake _g.ne

g

Students will be able 08

cave a message.

10. Students will be able to request for information.

61
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TELEPHONING

YOCABULARY |

ls amedl Tl i aach e
Vol o3 Al {8 &

a. telephone booth b. operator c. dial d. telephone

e. message f. busy g. telephone number / phone number

A: Good morningy AB oipany. Ca

B: Can | speak towohn pte&l’sa

A : Who is that calling? o @aa’ e r\\,
tNa

B : This is Amita speaking.

A : Hold the ling, please.
A: I'm sorry. He’s out at the moment. Can | take a message?
B: Yes, please ask him to call me back,

A: Can | have your phone number, please?

B: It’s 08%9-7979801.

A: 0-8-9-7-9-7-9-8-0-1

\B: Thank you very much. Good bye. /
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1
E LARNGUAGE FUNCTIORS & [FORMS ’é
J
Language Functions . : ‘ Language Forms
Answering a call ...{(telephone number)....... .

Hello, this is +.....name..... +speaking.

Asking for a person Can | speak to Fw, Mame..... + please?
Could you pdt.me throdgh™o + .....name......., please?
Fd like%,Spealcto = ......name.%..., please?

[$....nameé. L therg?

Verifying.a=€allef Whouis\ that'calling?

Canbinave youp hame?

Putting-a' call through B putyoutirolgh:

I -connecting you now.

Asking forextenSien Cany| have.extensSion] b=s.NUMbEY.... folease?

Extension # . Aumeers,., pleasa&?

Asking semegongsto_wali Helddthe tine, please.
Just a=rhoment, pleas&

Can.yok, held?

Explaining the person is Sorry, she’s unavailable at the moment.
unavailable She’s in a meeting.
at lunch.

out of the office.

not at home right now.
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Language Functions

Language Forms

Offering to take a message

Asking to leave a message

Leaving a message

Can | take a message?

Would you like to leave a message?

Can | leave a message?

Could

Could you give.................a message?
Please| ask.............. to call me back.

tell v, | called.
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O - Pair Worlk
At the office

You are an operator, Your partner is a caller. Create your own responses.

Student A :

Student B : Good morning, can | speak to , please?
Student B: Who is calling?

Student A :

Student B : I’'m sorry,

Student A : Yes,

Student B : Can | have yo phone numbe

Student A :

Student B :

Student A

B\

:g"//-’//hu‘
L/

3 / ;

N
i qi::f?zaavai
and offer fo tak&ywawme

AT/
@%9 ~ q’l‘i
b
a&”)n@'\ : like someone to call you

DA3CK.
Ask his/ hen Telephone number.

Give your number,
End call.
End call




Teaching Materials for Traditional Approach

SHOPDING

%!/-: , N -

D e : ¥A

: P &
= H— O Y+

S &

Aft e{e‘?pn ..... QD

. Stu

. Stud
s Stud
. Stud
. Stud
. Stud
. Stud

s will Ccée. &

er&/y’[}}_ be able to express wamt;(@{i?g
il &%tg ﬂwéir“e\éb’.oau desires.

ents wi iCE.

ents will be able to sive price.

ents will be able to ask for a discount.

ents will be able to ask for size.

ents will be able to offer a discount or politely refuse.

ents will be able to counter a suggestion.
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SHODPDPING
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T

AULAR

i

5 c— =
R
9.
4 et LGS N

Salesper g}\ mMAorAin
Customer : ink T-
Sal : ?

alesperson f‘“ @Want
Customer:  Small. chis

the price.

Salesperson : 1,800 baht.
Customer : Can you give me a discount?
Salesperson : Sorry. It's in the sale.
Customer : Ok, I'll take it.

Salesperson :

Thank you,

3 a.
\ i@.ﬁ} .
K o
7// S P—D
vaord .'-\ | e e Dy A
\ ¢ th =
T TITTI

S

coat(s)
dress(es)
hat(s)
cap(s)
jacket(s)
skirt(s)
pant(s)
shirt(s)
shoe(s)
sock(s)

sweater(s)

t-shirt(s)
| S
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% LANGUAGE FUNCTID

NG & FORAMS }
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Language Functions

Language Forms

Offering assistance

Expressing wants/desires

Enquiring/abiout wants/desires

Asking for-size

Asking for price

Giving prices

Asking for a discount

Offering a discount or politely refuse

Can | help you?

Do you need any help?

I"d like ....a Shirt...
| want

Do youhave< .gshirt...7

Can | fry therm on?
Dolyou want to try iton?

What 'coler do you want?

What size is ii?
Whaat size 'do vou'want?

What size.\noun..ido,you takey

Hew, much-# ...v.fo Bein¥....nouna... . !
5 How/mnuChsis it?
- Howdmugh/is<this shirt?
- How mueh are these shoes?

How much | do, thiey cost?

doesit cost?

il

s + ....price......

Can you give me a discount?

That” s fine. We can give you 20% discount.

I’'m sorry|That’s the best price we can offer you.

It's in the sale.
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Language Functions Language Forms

Countering a suggestion Hew abotitvswmma?

- How about this one?

- How about 2,500 baht?

3,000 baht

D : Put the sentences to make a shopping conversation. V

A o A e

. | clld Y m Ceeaeasieiiasaieaeneat :
Good morning. Can | help # ;
e g

What size do y

iy ~&)

‘!
oy mm 2
4 2 @WJ

.... i o i
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ltems Size Color Price (Baht) | Discount (%)

Coat 5 Blue 4,500 20
Dress M Pink 4,000 10
Jacket M Black 5,000 10
Pants L Brown 2,000 10
Shirt S White 1,800 5
Shoes 37 Black 2,500 10
Sweater L Red 3,000 10
T-shirt M Yelgw 1,500 5
EXAMPLE

Ay Canyl hetpryold’,

B dlikelaicaat.

Ao: Whiatisize-doyou ‘Want?

8. Small

Ap Whatocolor da™yadlWant?

B “2Blye. Howstmueh, is'this'coat?

AN [H505600 baht

B %\ Ganyousgive me a discount?

A Yes, W cahesive vou 20% discount.

B : Thank you, Very muéh.




Direction and Travelling

uderts.y

Sﬁéents itl 1

o"’t"c

fis!



T2

Direction and Travelling

[W@@M@M@V ]

over
past
street

bridge

1A 2 q. across

straight
junction
turn left

- )= - turn right
5 —N-NI7 |1
z / . traffic lights
4 / i - o Intersection
Roundabout
- ' Y)
9 ‘
\ =
e sgw TY LTI E
G (' S :
b LI & @
2 [0
& &

| Excuse .‘ d\?\/&? is th eﬂ(\ &,ﬁ’&
-N/d

It’s at the @a&“,naq\oﬂ

Can you tell me e Bi

w = L

Yes, Go straight on this street. Go past the park.
Then go over the bridge. Turn left and go along the street.

The Big C is on the right. The cinema is above the supermarket.

A: Thank you very much.

1 8 A BT TR S R T T 7 T AT T S R TT

B: It’s a pleasure.
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( LANGUAGE FUNCTIONS & FORMS ]

ol g ol o Ll
€ ¢ Studhy th

Asking direction

Giving direction

Where is the +
Can you tell me the way to +
..place...,please?

COW

at the end of the road.

in front of

across from
It’s between the drugstore and the bookstore.
It’s on the corner of Pink and Yellow Street.

It’s on the left/right.
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Amélia Street

Where is the bank?

's opposite the flower shop.

6. A:Where is the music store?
B:

7. A: Where is the pet shop?
B




\ T,.,gﬂf

Ask about thes

g1 g e b

R
tc@o)The cliybalts

yov
P v

post office

hospital
bookstore
shopping mall

fire station




TELEFDHONING

1&%
1$SI§ s

3§u

N N
nts be -e-‘ﬁ.

3 | )

b

%’@able to explain the pe?éi)ﬁ\g\ ;
18. Students will, be eEL)oaJ‘FlernJ@kea nessaes.

19. Students will be able

17. Studen

d message.

20. Students will be able to request for information.
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T

TELEDHONING

[ vocapuLaRy

b. telephone booth b. operator c. dial d. telephone

e. message f. busy ¢. telephone number / phone number

T TIT

&
c
‘ s
0. NE P8 o | c @
(/4
: | K
o

€
e

A: Good mormingAB @any. Ca 7 @p
B: Can | speak to lek? (\@

At Who is that calling? QQ &’ L N a "\\:Q

B : This is Amita speaking.

A : Hold the line, please. : : G -

A: I’'m sorry, He's out at the moment. Can | take a message?
B: Yes, please ask him to call me back.

A: Can | have your phone number, please?

B: It’s 089-7979801.

A: 0-8-9-7-9-7-9-8-0-1

Q : Thank you very much. Good bye. /

Tttt £ e
ol B ppemiarictosn




{ LANGUAGE FUNCTIONS & [FORMS }

)
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| Lain;giuéée "#Gh"ctions

Language Forms

Answering a call

Asking for a person

Verifying'a caller

Putting@)call thfough

Asking for. extenision

Asking'sdmegne, to wait

Explaining the person is

unavailable

Oxford Publishing, ....(telephone number)....... .

Hello, this is +....name..... +speaking.

Can.lLspeak 10w, ,name..... + please?
Could you put me thfeughto + ....name.......
please?

Mclike-fo spgakle +....name...\, glease?

Is . mamen.there?

Who dsithat calling?

Canvl have your name?

I" W putyou throtgh,

Emiconnecting younow.

€an | fravel extedsion ¥\ ilmber. gpplease?

ExteRsion +/shumber!.., pleasel

HOldthe linerplease.
Just a moment, pleasé:

Can you Held?

Sorry, she’s unavailable at the moment.
She’s in a meeting.

at lunch.

out of the office.

not at home right now.




e

Language Functions

Language Forms

Offering to take a message

Asking to leave a message

Leaving a message

Can | take a message?

Would you like to leave a message?

Can | leave a message?

Could

Could you give.................. a message?

Please| ask.......... to call me back.
{— | called.

Requesting f rmati
~—— -
Announging new ca - Y
> 1 »
5 2
2 /
S AJs A
| !
Endi gé:% e
R -
15 &
o =
2 )
% 3
A A
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F; £ Ee
I'm sorry, .......not at home right n k you for your time Z
Can | take a message? B
— S\ -
— N2, | SV~
- ” A . —
- =g b -
#1527 ‘X 374NN
?
/ \ 3 ;
d4d

"—DQTUE X )Qé g
@
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Appehdix B

ions & Forms
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Topics

Language Functions

Language Forms

Shopping

Offering assistance

Expressing wants/desires

Enquiring about wants/

desires

Can | help you?

Do you need any help?

I’d like ‘ ...Qa shirt....
| want

Do you have a shirt?

Can | try them on?

m. to try it on?

colordowou want?

Doy
n&%s

ayinp)

o]
5
=
O
D
~J

0 e a discount?

Asking for a discount
Offering a discount or

politely refuse

Countering a suggestion

That” s fine. We can give you 20%

discount.

I'm sorry|That’s the best price we can offer you.

It’s in the sale.

How about................ ?

- How about this one?

- How about 2,500 baht?
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AT LG g

Giving direction

D

Ve

Topics Language Functions Language Forms
Direction | Asking direction Where is'the + swsnaplate s ?
and Can you tell me the way to +
Travelling ..place...please?

How can | go to +

Go | straight | on this street.
along | at the end of the road.
down

RBI
AN
il SR
(YYYY
AR SERRER
\AA/
1M ‘I},.\e/‘\%?_zgf% .
NS e
R G T
Yo <\ N\
0, &\ 13 S
. z\ ‘é ? 0, : OK
OD &S \:’.J
&, i
2‘/3 a JStree A,
Ya3,nH




Topics

Language Functions

Language Forms

Telephoning

\

Answering a call

Asking for a person

\b\j\,‘\%ﬂ’ LB

one to wa

Explaining the person is

unavailable

« --1. rpn
0,
- <d :::,-‘n
WAR
ot
A RARAGES)

8 ANDAR

R 5
an.yel hold?

Oxford Publishing, ....(telephone

‘number)...... .

Hello, this is +.....name..... +speaking.

[ + here
THIS 184 sasmpmea name......./..company’s
name.... '

510

Xtension” r.nu
Hold‘;he({@gq

Sorry, she’s unavailable at the
moment.
She’s | in a meeting.

at lunch.

out of the office.

not at home right now.
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Topics

Language Functions

Language Forms

Telephoning

Offering to take a message

Asking to leave a message

Leaving a message

qqqqq

X
o a

i

(s
KAAR)

Py

X Lo
sl

n.
»

RINENINGN AN

Can | take a message?

Would you like to leave a message?

Can | leave a message?
Could
Could you give........c.oc..... a message?
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| The EvaluationFormof the Qulity Lev: ~ofthe Teaching Materials
N
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The Evaluation Form of the Quality Level of the Teaching Materials

Instruction for filling out evaluation: Please tick (v ) in the blank where it is the most

relevant to your opinion.

Evaluation List

The Quality Level

The
highest
5

High
4

Moderate
3

Low

The
lowest

1

Contents and Presentations

1. Congruence betwéepsthe

contents afidsthe objectives

2. ConteAt@ccuracy

3. Acguracy of thelcortent

arr@ngement

4. [ Clarity ofjthe’ contents

51 [Appropriate @tilization.Of the

leveal

AVErage

IWustrations and.zanguage

6. Appropriate utitizationwof

illustrations

7. Clear illustrations

8. Language aCeuragy

Average

Practices

9. Congruence between practices

and the objectives

10, Clear direction

11. Appropriate utilization of the

level

Average




88

The Quality

Level

The

Evaluation List High

highest
5

a

3

Moderate Low

2

The
lowest

1

Pre-test and post-test

12. Congruence between the tests

and the objectives

13. Contents covered in the tests

14. Clarity of the questions

15. Language accur.

Suggesti ‘: :
&Y Y@<\
’ / s Yy N\ \ \
2 / \ g
o
D 9
e _
&
N <
é) > A L PAD C LAd @
k=
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Appendix D : Lesson plans
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Lesson plan

. \qupr'ﬂ mcatlve

Traditional Approach

Goal

e

ir familiarity with the language used in a

Objectives

m— =
pas '-':

— e

/ ”

ik i

. —
=
-

lgtgcaffer istance.
expresswants/desires.
quire abaut wants/desires.
o gk f gri
N
ive price.
w
0 orca_w-dl unt.
(& torask fofs]z

0 offer.g di nt or politely refuse.

e to coufiterfa Suggestion.
0

Materials and

equipment

Role play car: s cv

Procedures

Warm up

Elaargqq@a’\htud

For example;

ut 1. A teacher writes the topic on
the

board and explain the purpose of the

06



SHOPDING

? Why? Why

*| ¥ 2.9 pivigs %ﬁh@\ts' A

them to work together and match the

X/
| " si ' C 35@5
. ;m_eiys pants, a cap, socks and &Qe L

lesson.

e teacher introduces
ry on the board.
The teacher reads the

ulary to the students and lets

e students repeat the word after
the teacher.
4. The teacher translates the
meaning into Thai.

5. Students complete the items

16



Saesenson
Customer
Satesperson
Custornen

Sagsanen
Customss
Salasperson
Custaner :
Sulesparson

Geod moreing. Can | g you!
Vg e ¢ gt Tiin
What 5 60y want?

e e

1200 bat

Can you g e 3 Coroant?
Sorry. 1's in the sife

Ou, i take it

Tramk you.

; A plains ow;
Sl pow s Ut vt an adjectives for modg'ﬁ/i;\%@ s
| a

individually.

6. After the activity, the teacher
asks a volunteer to check for
orrectness.

. The teacher explains the

agnant®

9, Students look at a picture the 8. The teacher introduces a

4



dialogue by reading aloud.

9. Students repeat the dialogue
line by line after the teacher.
10.The teacher translates the
dialogue into Thai.

. Students practice the dialogue

?
P
p

rohundiation and accuracy by moving

writing a 4 words on the
SMALL, MEDIUM,LARGE and

Quasi-communicative activities 14, Ask students to read through

€6



n&-;\.rf‘.st . ites two language functions and language

istant | forms for asking and giving price, and

Language Functions Larguage Farms

£iftaring Ly L i § rusken ywe?
iy gt ey Vst

check students, understanding on the

PRSI A T Ve i
e
€03 Al forvar @ sewe?

rms used.

Eraryairing Ofhont Wi/ttt a1 gy b ea?

ol
vy o v [P s f
Y an

e wo (RE ’
Awinag for o b rrvdlihy o -M
b gy e
[ Rt ’
y e e s,
brarodime o a2
)
Gy ot " el 5 /
. o

kg for @ eyt ] yomlsir (}: seou
g 5 et of poltely vefuse | TREET o o a
B g B e s ol
s A i P
r o

OGSt

17. Divide students into pairs. 15. According to a shopping

b6



Traditional approach

D : Put the sentences to make a shepping convarsation

U, Ok, That's be fine.

E‘{eslmlcd.r-gfo'awladm '

Communicative appro:

Assistant  Gooxd migineg, S

Custowrer Yes

Asitant: Wil size du o want]

Customer,

Assivast Do vy wart
Custernpr Cortinnly. Hew much

Assatant

Cuglomen They'revespexpensve,

Beaftent SER o i,

Carstonrr.

Aggstant: Ummm., 0%,

I'Tﬂi:‘}‘[ students to

create Kw\;( [an respons:

dbac

Communicative activities

conversation, students rearrange the

turns in the correct order.

G6



Traditional approach

Price (Aat] o
4,500,

A Can s ke you?

LU N RN 1

A WHAT £ G0 v ant

B it

A What eolor o Yo want?

1 Bl v CH & s Coat?

A AN bt

B S yoas gives o & diceonant?

A s W Can Wi v 203 Lol
A Thark gon ey ok

Communicative approa
Pair work: Student A and B
but with different informatie
colors and discounts. Complele
information with their partner.
Directions:

1. Work with a partner.

Student A: You’re a shop assistant.

Student B: You're a customer.

CEINN
' l\\/rf the stude

0. Dairs. 16. Students will look at

information and make a dialogue
ollowing the table.

\g example

. Can | help you?

d like a cogt.

hat size do you want?

L 2ANa

hat color do you want?
1e. How much is this coat?
’s 4,500 ba
Can you give me a discount?
. Yes. We can give you 20%
discount.
Thank you very much.
17. Check the answer with the
class.

18. The teacher explains language

96



2. Complete your information.

3. Switch roles.

forms for enquiring to try on and

countering a suggestion.

-----
&

(el Sl
ke tea .
] each
Ay
\ry
CSOCIOY VG
&
I"""\

’ /mwzvm

9 '&W‘G“ﬂ"

L6



nrzmn.
e the student

RioWRalrs.

Rofa play

Furen o s pay WA g P b

Siudet A Shop udgist

4 Aaling fon s

b Asting fab 15 dhcownt I no, Goun

Q@mﬂ@ﬂ\m ,
g edb on the

mistakes and possible problems.

19. Divide the students into pairs.
One student acts as A in the dialogue,
and the other student as B. Both
tudents A and B memorize the dialog

wh\practice conversation.

86



imtQ _groups of

jdfe the sfude

.

o
=
]

Extra-Classwork assignment

99



Traditional Approach

Lesson plan ,\\\\Sé\k\'v\#w;/fpproa
Goal N 1t Mgease th iliarity with direction and travelling
el == e RNG A) T
Objectives P ’/ /s nisilled N sk irections.
2 o T ts wil 5 ( } ctions
o 4 St ts sitions of place.
Materials and é map
: R c
equipment se
o =
Procedures @d)\ fa studen ere A teacher writes the topic on the
i {l/\ items. b and explains the purpose of the
arm up
@ g >4 & 50N,
&2‘, = r oks @’
9 - Stamp @ \:r’ar\ »

8

ALRORL

001



3 =t e teacher introduces
vogabulary on the board.
g. e students repeat the
WQICs r the teacher.
74, [The teacher translates the

eahing into Thai.

6. After the activity, the teacher
asks a volunteer to check for

correctness.

. Students complete the items.

101



“]llﬁﬂ'ﬂﬂ(l O

A bxouss e, wnere 5 e Cremar
monval e Big C

A Cenyos lelme theway o t-2 Big &7
R Vas, G straignt on this sboct. So cast
There zo Guer the brides. Tum ef: anc go ziong
The %z Cis an toe #ghe. The dnema it abowe
A Thenk you vey muth
B i's 3 picasure.

/41

gy NG

2

a picture. Ask

7. A teacher introduces a dialogue
by reading aloud.
8. Students repeat the dialogue

line by line after the teacher.

> teacher monitors
stion and accuracy by moving

e class.

c01



Language Functlons - Language Forms
Asking direction Where i thet place?
Canyou lell me the way o + place
How can 1 80 to + place?
—]
Giving direction Go§ straight | on thi

along {32 0 of the road. (]
= =

dawn _‘_.——""
up - —1
Ter #1252
. —
(252408

it's betwes
#'s on th
Street

#t's on the lelthie

A

fron:
ﬁorewjt Role Sl

————
3

' QQSdrbﬂiéméo?c »

ive activities

/‘pfs reposiio
F_F_‘_f/’{ibeard to

- The police staﬂbiop;{ﬁ\a

out that the

students can ask for directions in

13. Ask students to read through
the table of language functions and

apcguage forms for asking and giving

(20



1 2apoaan

p0T



Traditional approach 15. The teacher explains that the

students will look at the picture and

fillin blanks with the language they

Communicative approz

Ytopractice t

epositions. v r\@“
%&:ma v3

G071



the_bookstore? 16. Students lock at the map and

Traditional approach "qmmmm-
make a sentence following the map.
For example,

John : Excuse me, can you tell

/

.4]..'! .

Communicative approach

I 13. Divide swdent ’tt\%(
2ANLOIN

maps but different places. Ask for and give 1 SRTIRERE A B haive il

Directions: - Student A and B have identical

901



directions with your partner.

L0T



Role play card

Parformn a role play with your pantners based on the (ollowing clues.

Student A
You are & Taurst. You are i a van station. Yau wo,

wisit somevhiere In Sarsusadhon

- Ask for oirections,

V4

Studen
You are 0 van station. A tounst wany FM
spmewhere it Samitsekhon, ’
© Give direction.
* 30 straght / ? |

\

1825

® oopast

T

® purmeft

® tumight

)]
o
e IS
=
2

- Use prepositions of plage.

24 T

. er mqvnitc;{w
al Q@t&r rLdf‘oésqc\yﬁan es.

e role play,

18. Divide the students into pairs.

ne student acts as A in the dialogue,
the other student as B. Both

st t A and B memorize the dialog

?ﬁdr

?
R

tice the conversation.

B

2
8d
c

S
e~

@

801



he mistakes

Extra-Classwork assisnment

109




Tel. oning

Lesson plan ommunica Traditional Approach
Goal » ncre ir familiarity with the language used for
J l/&ﬁ“f“/

'--‘__.- g /
Objectives = A Ml be able to ask for agerson.

e | b —

2. - . to :

& ableto answer a
a v - n \i

Materials and

equipment

Wi iy

0 & W Yxl

Procedures

Warm up

mobile phore:
2. Ask students:

% m %e 3 wait.

N gfa“iﬁﬁr '

;‘-..‘o"{' fO XE)SI

- % ain tP@p rson is unavailable.

o Offer to@ke a/message.

abld to) sk tq.ge% message.

i %, asto ree&t or'information.

oS

Ask'a Ats todeffoff their

1. A teacher writes the topic on the
board and explains the purpose of the

lesson.

011



P Al sl DU 5 o Ty

Do you have a telephone?

at’s your

Sy,
P
2
d

[ a, telephone booth b, operator c. dial o,

e. message [ busy g telephong number /

j 3
w _
&5 e', c e teacher introduces

4&0&6?5309
(440) B47-5309

B 6.

eﬁ% int vdeabulary on the board.
, c
f t r fetr. m e | @ 3/ [The teacher reads the
, atc r the @o lary to the students and lets
tudents repeat the word after
N P o &
, % : mOéS e teacher.
Lary used for t eqfah 4. The teacher translates the
AT inans

meaning into Thai.

5. Students complete the items.

L



re that

nversation. A

//;»‘ﬁom inerieg, ARC Comipary Cand widn vt
B L speak to lea, plese’

llﬁlaii

AT oy WS cudt it e momant. Ean |t A e’
B e, olense agk i 16 Gal e bk
AL G I YOUT PG sy, pieaiet

B Thisik s vy st oo i

6. A teacher introduces a dialogue
by reading aloud.
7. Students repeat the dialogue

ine by line after the teacher,

ing into Thai.

udents practice the dialogue

e teacher monitors
tion and accuracy by maving

the class.

A



o

Language Functions ge
Arevwimea i cail Ondousi Pudiisning, e ralghgne numbner) . -
st g is o fer ol 4 g
... i ndll,
Thin s o ol ... ~
Fuag foe o peryon o d spesis B0 1 :mr@ s
Connct yons gt mn_.gn ; D rie
Verdying  Caile oy is W ?
Awing bor astorsion Can i b o ,-J_ urmber,, Blege!
Etarsion wévr
Agang soreone w valt Hold] the 1BE. iase
hast @ oot Ble seg
ERaing the preson s anavaloiie | Sory, she's Bl wﬁm it
St g é
at i @

Difering 109 msage

Leaving i Tresiage

Feoueting foe irdonmalion

Annionincing feve cal

Erating 3 alh

fur 1*6‘@
net f f

a0 Gk o s

Woulel you ke 10 o 19 sa;v-'%z\

— L

Fleas ok,

g

&

L 1 hawe youe namse?
May | have your telihone fianber?
Coue
i Datk | agam.
fatar.
i pvaning

Trwink yod foir yout tema /T hanks (or callng, /Gooctye. / fye

ctivities

11. The teacher asks students to
ad through the table and check

understanding.

i /

o
o

P 0ns

e17



Traditional approach

LCan | speak to.. ,

L0 e A L2 T O
This is ........ speaking. §

RO ey e i
[_Good marning. Can | help you? l

P, e R e

Yes, please ask ..... to call me back? =:

AR L R

I'm sorry, ......not at home right now.
Can | take @ message?

Communicative approa

A

B Goaod moming, Can | speak to

B Who s colling?

B:  mosomry,

A Yes,

B:  Canthave your telephone cumber?

B: Ok

A Thank you for your time,

ﬂ-_-mu:(:n. se into pairs and 12. According to a telephoning

explains the activity. conversation, students rearrange the

turns in correct order.

/X0

1 o~
e alC

129"



Traditional approach

Communicative approa

 tn operilor

|
1
| At o tuh,
|
|

VoAt u e,

13. Students match the two parts
of sentences and make a dialosue for

ning conversation.

G11



Lnsfruchon: Y wani to meel with
duhn ut the Hirary on Friday,

L Cali Jeiuy

3, Ase It apea 15 Jokn,
4 Suy your fome,

LS

S ANDOUDeE T Soll,

b Emet calf

Lngtruction: You want to meet wit
ey,

N
3

4.

Telephoning Role-Blay

Ask when he ls ke ayailnkle,

Sies e SPST——

Ask for mtension Janny's

faam,

Ask for fraving w massuge

Leavs o messzge Say

* pour feme

* pour iivphane numbar

ot you went ber fo calt |
you hatk |

End cail

Extra-Classwork assignment

14. Divide the students into pairs.

and the other student as B. Both

udent A and B memorize the dialog

practice the conversation.

One student acts as A in the dialogue,

contents they learned in the unit.

911
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Appendix E




The Format of the Index of the

Topic : Shopping
Objectives

Students will be able to ask for size.

Students will be able to offer a discount or politely refuse.

WO o~ oyl R W N e
wn
—
(i
0.
D
S
o
w
=3
=
o
]
)
o}
—_—
(D]
—+
(e}
wa,
<
]
o
=

Students will be able to counter a suggestion.

Ebjective Congruence (I0C) Form

811



Questions

Items 1-8

At the shoes shop

Assistant;

Customer:

Assistant:

Customer:

Assistant:

Customer:

Assistant:

Customer:

Assistant:

Customer:

Assistant:

Customer:

Good morning.

Yes,
(3)
e /)
Just a moment, please

(4)
Certainly. This is just the ig@ojze. ;

5) $n
s

They’re 3,000 baht. &

They’re very expensive.
Sorry. (7)

How about 2,000 baht?
Okay, (8)

Oh, thank you very much. I’'ll take them.

611



Students will be able to offer assistance.

1]
v

Remarks

1. 1. Canltryiton? \\
2. Can | help you? ““-—s\‘
5 8
3. Can you help me? .-: -
4. Can you give me a discount’ i
/, e /2
/

Students will be able to expr#l want

2. 1 Ilike =
2. 1I’d like 'fQRS
3. Please get S:';
4. | have % -
%
Students will be able to ask for siz\\%{%%

3. 1. How long are they?
2. What style do you want?
3. What size of shoes do you take?
4. What kind of shoes do you prefer?

%

9

Pp

?

R)

NE

/
\\\
2~ )

/,’/['

7

4
’,

&\\\\n”
— }//ﬁ'n'

/

/
A)

Lnant

0¢1



Students will be able to enquire about wants/desi

+
[y

o

5

D
wn

4. 1. Do you like them?
2. What brand do you want?

=3

3. Do you want a new pair? PR -: ’_:
4. Do you want to try th % < ) P4

/ ’a

/
Students will be able to ask for a uﬁ}L
6. 1. Can | try them on?
¥s.

2. Can you help you? - Qa

3. Can you give me some money?

4. Can you give me a discount?

—
=

N
NE

1/%

,//ﬁ’n"

NN

W
. —
-
N -
\ ; / \
\
€4
r

Remarks

121



Students will be able to offer a discount or politely refu

wv

Remarks

W

7. 1.That’s OK, \\\
2. That’s a good idea. __“““: > 3=
3. That’s the best 5|ze-. — -: = 7/// § = :
4. That’s the best price we gan o g /; S 50
Students will be able to offer a disl nt or politel; N\ - N ~
8. 1 That's fine. ' ) N
2. It’s good for you. = \ (f :l'g
3. That’s the best price. ?:Q &Xr&; ¢ lﬁ oy
4. It’s not cheap. o qz'< %) . E ‘
Items 9-10 D, " 026'
Directions: Complete the dialogue ‘care and-€ho (3
the appropriate expression to compl h é)é&k/ W o&o&
At the shoes shop 3? . . (\@Q
Customer: Excuse me. How much do t es &o@a 3 LN é "\\oﬂ
Salesperson : 9)
Customer: They’re very expensive. (10)
Salesperson: Sorry. They're in the sale.

il



Students will be able to give price.

wn

9. 1. They’re nice.
2. They’re good quality.
3. They're blue.
4. They’re 6,000 baht.

Students will be able to countlrla sugg

10. 1. How about 5,000 b

How much are thes

N

How many sizes are

W

4. How about 30% disc

+1 0

g AN
G D
tog??”, \

‘_x

re
t uc'<

Remarks

ltems 11-17

At the clothing shop

Assistant: Excuse me.

) 2
Directions: Complete the dialogue e@ an

the appropriate expression to compl h [o

(11) e ‘o)a

hsm

Customer: Yes, (12)

Assistant:  This way, please.

(13)

Customer: Medium

AR



Assistant:  Here’s a nice color.

Customer: Um. (14)

Assistant:  This shirt has a beautiful color,
Customer: | don’t like this color.
Assistant: _ (15) It suits you ve
Customer: Oh. | like it. How muc
Assistant: (16)
Customer: (17) '
Assistant: Sure. The changing rogms-are Oy

—

e ]

"Qb&)‘(
Students will be able to offer siﬁnt.

o

11. 1. Do you need any hel 9 ‘%

2. Can you give me a disco

3. Can you give me a new shi @ .

4. Do you want to try on a new shi gy

Remarks

Students will be‘ able to express wants/de

12. 1. A new shirt is in sale.
2. How about a new shirt?

3. I'm looking for a new shirt.

S
P

vel



4. Do you want to try on a new shirt?

Students will be able to ask for size.

Remarks

13. 1. What style do you like?
2. What brand do you like

/

3. What color do you wa

i ?
4. What size do you want: o

Students will be able to expr waht

14. 1. Do you like it?
2. What do you want? oé
3. What color do you have? ?(\

4. Do you have any othe

Students will be able to counter a

15. 1. What size is this shirt?
2. How much is this shirt?
3. How about this shirt?
4. What’s the color of this shirt?

A



Students will be able to give price.

(1]
(V]

Remarks

16. 1. It’s nice.

2. It’s a size 14 shirt. e ——
3. It’s 2,900 baht. —N-
f ——— ”
4. That’s the best size. < 3 PP
Students will be able to enquire/about r 3
17. 1. Can | try it on? o) P

2. Can | help you?

3. Can you give me a di

4. Can | have a change? o

- ‘/
=~77In \

L™
4
’,

N
NE

2~

/,’/['

Items 18-20 9
Directions: Complete the dialogue care an
the appropriate expression to compl

At the clothing shop

Assistant:  Good morning. Can | help you?
Customer: This coat is very nice. (18)
Assistant:  It’s 4,000 baht. It’s on sale. (19)

Customer: It sounds interesting! Do you have this coat in medium?

9c]



Assistant:  Yes, (20)

Customer: Black.

Students will be able to ask for price.

Remarks

18. 1. What size is this coat?
2. How much does it co.
3. Canltryiton?

4. How many coats do

| AA ;
Students will be able to offeq ‘ F.
@ A A

&
ns

—

19. 1. That’s fine.

refuse. EEQ ,&X‘ }'\“K“K“K‘I\ A rb}f
-2 5 ‘:
&) W)

2. It’s very cheap.
3. We can offer you 4000

4. We can give you 20% di

Students will be able to enquire want

20. 1. What style do you like?
What color is it?

2
3. What brand do you like?
a

What color do you want?

LZ1



Topic : Direction and travelling

Objectives

1. Students will be able to ask for directions.

2. Students will be able to give directions.

3. Students will be able to use prepositi

)
/ o
Questio -
U

ftems 1-10

Ilgz

J 4

hotel
theatre

=l a-m I

Red Stre

(4

?

4
> 2!

8¢l



Directions: Complete the dialogue carefully and choose

the appropriate expression to complete the dialogue.

Student:  Excuse me. | think I'm lost. I'm looking for the

school?
Jane: It’s on Red Street.
Student: (1)
Jane: ___(2)  theendofthis s

the park. Then, |
Student:  Um. Then?
Jane: Yeah, then  (4)
see the school. It's o
isjust _ (5)
Student:  Thank you very much
uniform.
Jane: You can buy it (6)
_ M this street to

Then, (8) . Just
street for one block to the s
shopping centeris _ (10)
Student:  Thank you very much.

Jane: You're welcome.

6C1



Students will be able to ask for directions.

+
[ury
o

Remarks

1. 1. How can |l go to the school?
2. How do you come to school? \
3. Where do you go to school? \\\
H
4. Do you want to go to sch ] e £
Students will be able to give cifw.- “P.
2. 1. Turn left 2) :
2. Tumn right (] P
g > K
. Go across
=T 4)
4. Go straight to Sﬂ
.
Students will be able to give tion
3. 1. tumn left & P
2. turn right @ &-q,
3. g0 across hs"-
4. go straight N QE]

k '\\\\“W//Z,

4

0¢l



Students will be able to give directions.

+
=

Remarks

yxied |

-\\\“"”//,/,//,

N

4

4. 1. goup
2. goin
3. go out
4. go across —) —
—
N -
Students will be able to use pf ositi S
5. 1. near 2)
2. across D ~LZ
3 xt t - r
. next to
=P 4)
4. between sﬂ
.
=
Students will be able to use p
6. 1.in
2.0n
3. at
4. near

1¢1



Students will be able to give directions.

Scores

0

+
J

Remarks

7. 1. Goin

2. Go across

3. Go down

4. Go out

X

e

—

Students will be able to give

tions<7;

8. 1
b
4.

A

turn left
turn right
g0 across

go straight

»#0

2
r/
53;&5

D

i

E
<

Students will be able to give d\*ti@

9. 1.
v
3.
q,

go along
go around
g0 across

go out

—
-
-
”~

—
-
(4

ak ‘\\\\mf//‘/é

el



Scores

Students will be able to give directions.

Remarks

10. 1. on the left.
2. on the right.

3. on the corner.

4. in front of the cinema.

ftems 11 - 14

getl



Directions: Complete the dialogue carefully and choose

the appropriate expression to complete the dialogue.

John: (11) __ the Fire Station?

Bobby:  Walk up Park Avenue. Go past the Pon \
e N

(12)  on Elm Street. Go__ (13
N\ \

bridge. (14) _and walk along the rivei.____‘\ RN
-

Z
N
§

Then, turn right on First Street. Jt’s’on thé ng ‘ = H _%: s A\~
- // d % Yo B =,
John:  Thank you very much. g / ... P~

Remarks

11. 1. Is that

2. Do you like to go to ﬁQ&S —'F-
3. Can you tell me th c#to

'..T.. (- y |n =
Students will be able to ask for lrectl gm‘\ ii
m A «.3. |
R, P
!;;.

(.
4. Can you tell me som 'ngéb g

Students will be able to give dir\ O

12. 1. Turn right
2. Turn left

3. Go along
4. Go straight

pel



Students will be able to use prepositions of place.

Remarks

13 1.up
2.0n
3. over

4, across

Students will be able to give

rcW’

14. 1. Turn right
2. Turn left
3. Go along
4. Go straight

ltems 15-20

qel



Scores

Students will be able to use prepositions of place.

+1

Remarks

15. A : Where is the bookstore?

B:lt's the supermarket.

1. in \~\\

2. on —]—
— :

3. at -—R _P).

i -~

. near P 4
RNl \ ¢

Students will be able to use prepositi

16. A :Where is the toy store? ﬁ

B:lt's  the music store a @?I‘
. across é ul; :

1
Z
3. nextto
4. between @ ¥

9¢T



Scores
Students will be able to give directions. Remarks
+1 0 1
17. A : Where is the hospital? \
B: \
1. It’s across the pet shop. ~\\\\\\‘ ///
as\Z
2. It’s next to the bookstore. -—)— = =pI-
3. It’s in front of the pet sh — : S5 /7/ \\\Q X
4. It’s between the book store a su itk N
’ / sl AN I
Students will be able to give directions.
18. A : Where is the supermarket?
i e
B: sﬂ
, . o
1. It’s near the hospital. é
@
2. It’s in front of the hospital. 96)\ g »
3. It’s opposite the bookstor {r /\ l §
4. [t’s next to the bookstore. @ < o

ws. R
3y nant

el



Students will be able to use prepositions of place.

Scores

Remarks

19. A: Where is the fast food restaurant?
B:

1
2
3

4.

It’s the school.

in

on
at
next to

e ——

20. A : Where is the music sto

S It's of Santos EA%

Students will be able to give d ego d m‘ml . )?.T(’& ' G2
AAA.

B

e Silva Avenue. et
1. on the street oé
2. on the left o)) d)\
3. on the right {l
4. on the corner

8¢l



Topic : Telephonin
Objectives

1. Students will be able to ask for a person.

Students will be able to answer a call.

Students will be able to verify a caller.

2
3
a
5
6.
7
8
9

.......

.ﬁ; \

A~7\'~x~x~n

6¢1



Questions

ltems 1-5

Operator:  Pacific Rim Cruise.

you?

Mr. Louise:
Operator:
Mr. Louise: Edward

Operator:

(2)

LIS o, ! E
———— - IS———. Q .mmullunlil'}l‘/‘l/’J QA I c~
© e @

.......

(3) A
Louise o QLTI
@ NN TN X

Mr.Loise:  Yes, please ask her to ca

is 084-4445555.

CF 4CReIe
e 2

ovt



Students will be able to answer a call.

Scores

Remarks

1.

1. Hello.

2. Speaking.

3. Stephanie.

4. Stephanie speaking.

\
I\

\W/E

e T

7T\

Students will be able to ask f{/p = D
2. 1. Hold the line, plea
P 2 ‘ / \
2. This is Morgan. o # \
S ?”
3. Just a moment, please
8 i 1=10)
4. I’d like to speak cﬁan.
(.
Students will be able to, verify a call
3. 1. Who are you? %/\
2. Who's that calling? @ &\,
3. Can you hold? 2[1 ¥
4. Are you there? Aurnan b

1



Students will be able to ask someone to wait.

Scores

4, 1. Hereitis.
2. That’s fine.
3. Your name, please

4. Hold the line, please.

Students will be able to offer t e

5. 1. Canl help you? /

2. Can | take a messag ?2
3. Can | have your name? &3 4
4. Can | have your te h—.’

Items 6-10 sg
Directions: Complete the dialague ge

the appropriate expression to ¢ [?){we |
Tom: Hello. (6)

Operator:  Certainly, sir. €] {?\

----- getting through-—-—

Tom: Hello, Is Jane there?
Jenny:  No, (8)
Tom: (9) ?

Jenny:  Around 5 p.m.

eyl



Tom:

(10)

Jenny:  Yes.

Tom: Please tell her Tom called. I'd like to confirm an appointment.

Students will be able to ask for extension.

Remarks

6. 1. Can | help you?
2. Can | have your name?

3. Extension 2, please?

a—
-
4. Just a moment, please. %
Students will be able to put a call throu

7. L

) D A~ALZ
I’ll call you back. K ?ﬂ

2. Jane is in a meeting. ﬁQ&S&X
3. I'lL put you through. 5;.'; %<
\2 Yt

4. Jane is out of the office.

)
Students will be able to explain t eézh is

unavailable.
8. 1L
2
&
4

=N
I’lL give her a message. y&
She’s a manager.
She’ll call you back.

She’s in a meeting room right now.

vl




Students will be able to request for information.

Remarks

9. 1. I'll call back again.
2. Thank you for your time.

3. Would you like to leave a messa

e —
4. Do you know when she is availableZe—)— € 4 = & e [
— - :_ —
‘.—-—" e y ¥ N ——
-
3 - / I~
Students will be able to ask to l¥fj,n€iig )Y el = Y N \
10. 1. Can | help you? ) ? > 4 ;; \
2. Can you call me? D r’ / NP
- "’f 3d

3. Can | take a message? ﬁQ&S
4. Canlleave a message? - ﬁ_xt(r f )

Items 11-17

Directions: Complete the dialogue

the appropriate expression to compl

Secreatary:  Hello. (11) W @o&
Panita: Hello. (12) i @\Q
Secreatary:  (13)  .I'msomry. _ (14) o, 2 L n é r\\)ﬂ

Panita: Do you know when she’ll be back?

Secreatary: No, | don’t. (15)

ol



Panita: Yes. Please ask her to call me back.
Secreatary: (16)
Panita: Panita Choochai. ’\
Secreatary: And (17)
Panita: It’s 089-7979801. \‘ / //
Secreatary:  I'll tell her. Goodbye. \\\\ //{//“'
Panita: Thank you very much. G ye. —'A— = STk
H’” — // ! R, T =
Students will be able to answer L “1.~ y; = ~ Remarks
/ e 7 N N \
11. 1. Justa moment. Q) / \ b?_\
D ALY N\
2. Can | take a message? 3 ?ﬂ i 39
3. This is Siam Company. ﬁQRS ¥y lﬁ u-co
) r) % J#NQ
4. Would you like to lea gss?f_CQ b B‘h_, E
I @
]

€
Students will be able to ask for r‘s}él}\ '%‘,

12. 1. Whois Panita? @

2. Could | help you? N

&
Y

3. What can | do for you?
4. Could ! speak to Bupha, please?

Sul




o
Students will be able to offer to e%

Students will be able to ask someone to wait. Remarks
+1 0 -1
13. 1. Speaking.
2. This is John.
3. I'll be there. k\\\‘/// {//.-—
4. Just a moment, please. _:;: \l‘} =p - w i [
Students will be able to explain yfrson-ir' ": //4 \\\Q o -: —
i - - y ) -y,
unavailable. —u 4 ’ » N
14. 1. Justa moment. 2) . « C7) \
2. Can | take a message? () & / PR
= ?ﬂ ff 39
3. She’s out of the offi ue
4. Would you like to leav ﬁesggséxr t ) "Q‘lﬁ =
AN &, 1T Al c
2 N,

mes
2
15. 1. Can | help you?

2. Can | leave a message?
3. Sorry, can | have your telephone

4. Would you like to leave a message:

ovl



Scores

Remarks

Students will be able to verify a caller.
+1

0 -1

16. 1. Can | help you?

2. Can | take a message?

3. Can | have your name?

4. Can | have your telephone n

Students will be able to request ft#or i - 7//
17. 1. can | help you? g ~Py.
2. can | take a message? o /

3. can | have your name?; | o9 .

4. can | have your telephon

ftems 18-20

Directions: Complete the dialogue ¢a

2

('h\

=
=
L
]

é‘_"'
P
-
| @
PR

John: (18) P
Operator: Certainly.. (19) \E\‘ STy T P

--—--- getting through—--——- &hsm NAY &
John: Is that Warunee? =P agyy LN é ,\‘oﬂ -
Varee: No, she’s in a meeting room.

YA



John: (20)

Varunee: Ok, I’'m just getting a pen.

Students will be able to ask for extension.

Remarks

o
I~

b+
o
o

18. 1. Can you call me
2. Can | have your name
3. Could | have Extension

4. Can | have your telepho

Students will be able to put a c# tg})u

19. 1. Can you hold? ?ﬂ
2. Just a moment

////fra | ‘\\\\§

) Ao
.
‘ | e
3. Can | have your nam sﬂ

4. I’'m connecting you

.g{f

Students will be able to ask to le\\%ssag

20. 1. Can you call me back, pleas
2. Can | have your name, please?
3. Could you give her a message?

4, Could | have Extension 1130, please?

dagina

8p1
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SO\
\\ V/ 7 \ Ti
Week Topic Comn tiv h\\\“//‘/é,é__/’{-—'ﬁa onal Approach me
—l— 3= R ¥ - —f— \ allocation
1 Shopping | Teacher : G@og aftemmﬁe ong, Hov -.!_ ?1‘.‘ er . rodneveryone, How are you | 4 hours
—’

-

Student ha&e no meney. b & ;m l-nmmm’
l "\' /J
llke! 03 DiNg

Teacher % Do
Students :
Teacher : W i
Students : | have,fig m %
Teacher : Sasina, DOwOuwli 3&;10&
Sasina : Yes.
Teacher : Where do you like to go?

Sasina : Tesco Lotus.

you to day?fl =7 W ,/' ,...,. roday S~
Studentsy: nﬁfne ARG ”\]‘:{(‘ : @d ou?
Teacher #I'o-0 rever be ';,?,:A 3
Students | o) ;;;;; o
reache \F Bl (NN c

Note : In the traditional approach, the English statements were presented in Thai while teaching.

0ST



Teacher : What do you like to bu

Sasinna : A shirt.

I'd like foli li G oYY
||<e O Intﬁ ) Apvvenvivey )
clothing : tt'm;d\;/-\"ﬂ\;’.-\" Y
: NI 1N

eriave £\

Lo X

«
(

v |
e l'lllllll,l.ll;

it
i

@3 el
Q)
é 3
<
g/ <9
\»_ LY

--—-The teacher introduces vocabe / Lising . (The teacher wrote the topic on the

real clothes—---- board) What is Shopping? Today, we are going learn

Note : In the traditional approach, the English statements were presented in Thai while teaching.

L&l



lik;::!' ""'“mmi..

O . ricin
_ﬁ q\ i (S M
k\) ;'\ /

k%}bevo
s o@s Jfill

Teacher :
pairs. Read

teacher)

Teacher : Ok, Have you finished?

Note : In the traditional approach, the English statements were presented in Thai while teaching

4!



Students : yes.

Teacher : Let’s check t anslated the meaning into Thai-----—----

Students : : : 3, first page. Read the

......

\W{(

. “l.l >

Teacher

Student

v‘“ == Pgd i exercises—-———-——-
%\IQ ished?
a‘.’t‘.'o

- ‘f°

j Maylosgk

Teacher

Students : olunteer to check for

Teacher ctness?
Students : Studepts @5
Teacher : | Qa&“,ﬂ Té\(\h@ Ite

Students : It is a sweater.

Teacher : How do you spell the word? Teacher : Item 1 is a coat.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Students : S-W-E-A-T-E-R. m 2 is a dress / use the article ‘a’ before the

Teacher : Item 5 What | singular)

Students :

Teacher : 1ot use article ‘a’ before the
Students v about the item 47 |

Teacher

Students

Teacher : s add “s”. Please, check

Students
Teacher ocks. Have article ‘a’ before
Students

Teacher : Iltem 9 What is it?

Students : Itis a hat. Teacher : Good job.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Teacher : How do you spell the we
Students .
Teacher
Students
Teacher
Students ;

Teacher

Teacher
Students

Teacher :

Teacher : What's your
Student : Kanoksak.

Teacher : Ok. Kanoksak, stand up and come

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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here please.
Teacher : What is he weg
Students : Shirt.

(ko
ationy' P\
N

< ’
' ?s?ﬁﬁslls T-shirt. inte Tl 7
are ir?g?%@‘%&tﬂ 3 r\\JQ

Teacher : Very good
‘What do you think the

they talking about?

Students : prices / sizes. the dialogue with your friends.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Teacher : They are talking Ii
sizes. Ok, now work in pairs fe |scussin§§u

the conversation.

—or—

for shopping.

(st
s CdBbr >
T

X
AR
(1) ARG v;n_\

AN

P A RS e b )
B8R0

~\ ||l,',‘/J,,;!J k
E Iy e
?j arge
~ 24
el

Ve | An®
R R 61

the board : shop assistant and eusio

2D
)

example conversation for

ize. I'm going to describe

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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What size do you want?

I’'m sorry it’s in the sale.

nle, I(’gik shirt or | want a
L 4

(>
: l‘re the sande mganings.
. — (S
ﬁj Bo you ha%.a shirt....7
.-}
ERgrifing about W&ts Cl .

you want to try on it?

Teacher : If you buy clothes, you must enquire for

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Customer

Student 2 : I'd like

c

Teacher plhat sizé/shogs/do take?
up,please. \ ‘ 'do you take?

Student 2 ; Yes. | want a pair of shoes? - How much is this shirt?

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Student 1

Student 2
ive m
Studentf1f:
Studen

Studen

Student
bgip?
Student ¢ ;
Student 3

Student 2 :
Student 1 :
Student 2 :
Student 1 :

Student 4 :
Student 3:
Student 4 :
Student 3:

: What size do you wa

Do you wa
Certainly. How mu

It is 1,500 baht.

T-shirts

W 'e%uwa

Medli ?ys

Q
Q.

much are these shoes?

g price? It's two hundred 8
ndred B8 for plural.

unt?
use.
ou 20% discount.

price we can offer

8. o they cost? (plural)
Do you \’\\\\\\‘ // much it cost? (singular)
Certainty. I—I-o_w_ e-{Dey? ! ow aboutgi
—Y N7 2
- ’ 7 \ N
yare)/ ensive
Ve me
|
gy 2 %%y
: 1 e cahgi
@m b
e
o8y 7k : ¥
@
96’“ n gestlor(lb
|

ow ab % 0 t?
Teadqer are the expression used for

h¥8) ) LN ﬁ\)bpa

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Student 4 : It's very expensive.
a discount?

Student 3 : Sorry. Tifai€ the be I’I‘//

Student 4 ; How'apout ..

Student 8 fUmmm . Tha 9}!@

2) aTn

) AN
Functional _a_gt.'w o m—ﬁ.ﬁ
----Teacher ﬂﬁlgiwe SLOAIEATS 4

)

dent fed

| Teacher : Who got A?

discounts. You complete your own information | (The teacher divides students write on the board)

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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by asking your partner and W on
in your paper. Don’t showsthesfformation in Teache

/
your paper. \"\\\\\ // rearra —\ turns in the correct order.
N Z e translatedshem into Thai)

—
%l“ A\

1

1
o

Q

@)
pry

L ER
L~

acket) How to asking

much is it? or How

e | & cket?
nm'}l;;.ufj’,

B /- 3 3 i an over you
A | 5 oo &

B o &
B ?.éj’ ey are veryexps :
A EAC y discount
B §iicount? -o O

e A ’ | Q—l

A ol 20%giscouniy 73 7\ b “Howabout two 2,000 Baht?
B : Thank you very mu I'm looking for a new jacket?

Teacher : Ok, finish? Check for the correctness

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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NN BN
li’:‘:" li‘mﬁ.}—]‘i‘.;f ’J i ; i elp youEs
QRS BSrYe) r "=
N {k &) 5 27
xé'i : y small &
Znwh
Ba .

- ?a&,l,ﬂ ;\ r\MQAr\ ,-oq

A Yes. W n give

With your partner. el g, " Students did exercises -—-----

=
<\
\
a
i
m
3
9
o

= Q) g
2//\\\5 e next page, exercise F,
g .l"l uestionsYakbout shopping by using
--‘-?:" the table below. (The teacher
D 2
g S cesvny le, Zand anslated them into
AAA
i ? : (LY 39
d e &5 9 AN o

ant?

ode you want?
H uch is this coat?

B* Can you give me a discount?

u 20% di

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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on-.

"""

OIOY A‘(\‘W‘l‘\"l\

forms on your worksheet to help you perform

B : Thank you very much.

> the conversation in

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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the role-play.

—————— The teacher walk

==

and explains t

A’f“h\

2

Student
Studen

Studen

Studenfi A ium. s . ik
o ] [T
Student

W)

4

Student 2 : Can yot is
Student 1 : It's in the sdte N ?a&’ LNA "\\:Q

Student 2 ; How about 4,000 ba

Student 1 : That’s fine. We can give you 10%

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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discount.

T: Ok, Now. I'lL divid
or four. Make ve

)
|..

--mmml-nnun:
. |" .‘l
PN Ve

agnant®

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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“"

. Time
Week Topic allocation
2 Direction A el
and
Travelling | T: I'm @kffthank ydd < dddadh” W€ N [ W

Structural activities

————— The teacher hand out the worksheet-—-- T : Today, we are going to learn ‘Direction and

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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T: Ok, I'm going to give you the

Everyone look at the fir nd look at the
vocabulary on yo sheet\@& //
into groups of . : d th

instruction

with the i . / \

T Ok, everyoRe éo)\at the den

look at the pi ; @
T : What do you thi ec&ésrqe_ saying?
reda gy 1)

S : They are asking an
T : Do you think where are th

ing’ (The teacher writes the topic on the
board). ien and Travelling | about giving

@On t

ewhere ybe someone asking

, maybe we don’t know the

is topic, e going to leamn

S
essions for askingiand giving direction. I'm

e
ing to'st ith the votabuleries. (The teacher

: 'S r c& nslate them into Thai
L

/ \ ersthe teacher word by word)

i al#/gro traight

rn right/traffic
- ; s
/in A @
ndabou (/03

tois the me@,@%\g m left?
SR o
T Twn&@?o ht
% Enyn 5.

ction , junction and the last item....

S : I think they are on the road.

S : T8,

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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sundabout. Where is the roundabout in

AT A

KAAAAAN
NN ONTIN N
a2 - ents dlé exercises -
'nllin_t‘l.n_’-

i

T : Item 3 is traffic lights.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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: 2V
Aprwwenn vn.‘

@ (VNN B
KAAAAAN

/WW\“I\"(\ ,\ .

the conversation and present

Pi% N n%e
““ AA“ﬁ

st itemn is past. From

past?

used for direction and travelling, T : Next, look at the conversation. Everyone repeat

Note : In the traditional approach, the English statements were presented in Thai while teaching.

0L1



Apvvvevy .I.‘

OIAA(\'I\A\ID

inte frmmmmmes

prepositions. The prepo

the map on the board.

to the Big C, please?
treet. Go past the park.
eft and go along the

ema is above the

- teacher @wd d a dialogue by reading

epeated the dialogue line

“atoud and H%e
by, Upe@gg teacher and then translated
Ci

in /on /at/ at the corner /opposite /between T: Then, I'll divide you into student A and student

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Jover /across/ near /next to/ in frentof/ behind | Ban

/up /down

nnnnn

about afeE, on the'don’
A i) g/ =8
of pap WI q[ y‘g op s

IWW\“I\"I\

worksheat, Ig' examp | > 00
r ‘~1
corner. é
V
T: Are yo %}mrwri 2
Ss : Yes {?\ “‘3 \g
T : And you read SI ions an

T: ltem 1 the hospital is behirstie Trarke

ltem 2 the post office is next to the coffee shop

d _practice the conversation.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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(don’t copy from your friends).

pear the post

Sy

ltem 3 the police statiop

ltem 4 the book ste

station.
®
ltem 5 the d ﬁ
the book
T Ok, - clown i ehande tha
AN
paper wi s a TN/ A
correc map [oh/th ViABARA
LINe L3 ] yard “"“"“".
,.AAAA'
—-Teaq
correctne
T : Ok finish yo
friends.

Quasi-communicative activi

T Ok, everyone start to the next page.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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forms.

T 4

e e e et 5 A e
T: Yo nﬁb&& tior /\_ f. situation.
(1 2

read the direction and then you guess. What is bagid)

fo _the police

JT:s¥ ﬂ@?@i g6 long, go down, go up, go over
' tﬁ\\z\brid carDast. For example, go past the park.

T : Ok, now you guess the pla : * preposition +noun. (Teacher writes on the

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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the place? bositions are the words that indicate location.

Teacher : Go straight o es the following words on the board)

)
/ RO 1055 fi i3
\ aulsivesls
,\.‘;i#v“vv‘b e, fIUTRANE pla escft prepositions. For
A ,

(% WO QM

Ss 1 it’s opposite the bank.

T : Where is the toy store? ----- Students do exercises and checks for

Note : In the traditional approach, the English statements were presented in Thai while teaching.

GL1



Ss 1 It's between the music stor

restaurant.
T Ok Now I'll divi
the instructio
functions a
direction,

T: Ok, dup. L
works a'?e) e

together.

T: Where is t
S:It’sin front o et

T : Where is the pet s

S It's behind the hospital.
T : Where is the book store?

correctness in the class-—--—-

é&efyone lo the map and do exercise on the

ork The te r introduced the map and
T into Tl
. \a\,
0 p\
N ~
\ ’ / q
A ?
NP
"’f 33
W c
-
o] r (Y

c

L 4

as d resta@ran
o .
keat the mag&snd exercises. For example,

. here@b
Bq,it’;\@g si flower shop.

- Students did exercises -------

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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re.is the book store?

- v 4 »v H4 +H A

Functional o@/(ﬁies -
T Now, I'lL.di |(£ﬂ/ mto =118

student B have

places. Exchangeyoug inf tlon with y&Ur

partner by asking and iy wecﬁ?)@/\w Lhﬂ - I\:\’dﬁ

ltem _6 e is the music store?

e restaurant.

language you have learnt.

. . - It's opposite book store.
T: Now I'm going to give you a map.
- It’s on the corner.

Qk, let’s check for correctness together.

. Can we use

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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T : Ok, you write
read the instr
information/by askine

let’s starl

- Tf%lst
ATy l

Teache wcg
AKQ'A'AKAI

student ——dQ&S yi
%< nmm l'nmmm" ’J
(The te@ efé\'p tr A3 ':L qirk in Il,;J/ ur

one look at the map

Thai) 96)\ o " n.' wing the map. Start at the
Q) r\ 7 o~
? station. ' daning of the bus stop?
Social interat @Q ¢-j eIt
T: Ok. I'll divide ot Imgomg 0 giVE v

Q’\
you a role play cards. WRISepe ISQEIQSFE'S‘ '\\‘: -—-Teacher explained the map in Thai-------

You have to perform a role playwa

partner based on the following clues. You read A : Excuse me, can you tell me the way to

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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%ﬂts i exercises -------

eera ;h cks for correctness?

C
e, CAIYg ell me the way to

- A or directions
You are'i a van statien; ;
his way fto gne

§ estadlu nd left. Then, ¢o over the
T: I'll give w :

bridee. office is next to the

&
2"50_ 5 Qf\h@ -
Qa&“’ﬂaf\\: amk you very much.

I »Ppast the stadium and turn right. The post

play

(The teacher explained the instruCtioMs@g@iimsii

office is on the left.
Thai)

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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ght on Third street go

left on Bay street ¢o

AAN
‘Q.Q‘Q"!‘ DAST -

\AAAAK ,

NN ONINON

L

-
.
-

_.—..__..._'-,"" : w
& 5 ar l-lllll'l i
N Shopping Ma
DY ¢, weFe
Y R2 ‘(‘;‘ 77
2) 3 ' (3] ¥
(g 1y
70 past the museum. Then, tum

- ?a&, LNA Tefo on Ra . Et. The Shopping mall is
.g

Ss: the post office.

LS

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Rid one go another way?

é‘???’ -
N

A ak
%2

P

(1 &2"31 v AR
S1: Excuse me. Can yBi$ I?'E@@\a, LN é'\\: -5 eile

S2: Yes, | can.

S1:I'd like to go to Namplu Plaza. How can |

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Samutsakhon Bog oo

[t’s opposite

get there? r
S2 : Yes, you ¢go straigh i s/

-

-

1]
<
c

T T »

%)
)
'Y,

(‘5&\'
¥s.

¥ 7 r\@“
Yag,nant®

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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Week Topic

Time

allocation

1 Telephonin
8

Ak 225217

T 0 btk
) @ el / .- L -
T: Pee D@D F‘w“‘“ epnone o
st : e é ARARAGA L
v - L UL
T atg@&s "-‘!':b’: LNV )
QB8 B
S % o= i S5 Nes
| sy )
T about yous m&‘\?‘- ha T?u e "Q?‘?’ oday & & goingde | the expressions used
52 3\ fis)s give you a worksheet.

e %J‘ = §&5\

T :What'do se thestelep Qr :?Fo
c It 5%
T : How about yau? hixﬁz;%u use the
Ayrna

telephone for?

S3 : For business. Students will be able to ask for a person.

T :How about you? What do you use the 2. Students will be able to answer a call.

4 hours

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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telephone for?

S4 : Call to friends.

Students will be able to verify a caller.
ats will be able to ask someone to
\\\\‘ /// ‘/'//Wat.

- ~—stludents wilDe able to put a call through.
S 1 “Students will ba,able to ask for extension.
//\% — 8|

will be a

2 \ le to explain the person is
Vi RN
&ER> | 80/ Students wi bgﬁﬁt to offer to take a
AN )
(LT Sa) s :
ltﬁe gte 0 ask to leave a

o

Aloya¥aYafall>

e

IR

EERSK I REH G
ﬁi‘:‘l" """i'l""'""’J 0 b 3b tf
N\ ) o request for
Rp) e G
2 )34 ion. ¢»
X 3 R\
Structural ac >/ N7 NG &
¥ qr’ar\@“
T Ok today we're'se o?a@@c&*' LA 1%
Telephoning. Now, I'll divide Ve O Qroup o 80ing to start with the vocabulary.
4,

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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t
your friend in theggro@p. R g
in each item.
a. telgphone bo

b. operator

N
&y

Ll

’

g L l%\Oﬂe “,4. & .'|||.|'
2 SNIP
T: Each'g u@ogad th n ahd matches

the picturas G e{%}\) wi ¢
CARALT
---The students moved ir&fgo&:p and discuss-—-

- “a31na

T : Ok, the time is over. Put the pen down.

AN B
AAAALAN
AN

I'm going to give you a woteccher introduced the vocabulary by
look at the vocabulary.Fhem¥you discuss wi writing, onwthe board and students repealed the

e FULNSENA

ber/phone number

.4'»9’_,.’4 ou ay'mg Wp one number.
\-r Y o sﬂ&w 4¢/an fill in each item A-G.

A\

¥
r\\,ﬂ --==Students did exercise---—---

T : Have you finished?

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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— o~
after &Q teaicher and translated them

T : Now, I'l 'vi@u into cr‘i:@;:-
with your friend b@j}iv EeXpres e a0 “iato Thai---+- &
N e SRS T
telephoning. Youkead th&t@z:ersahon. give -
¥
you only 10 minutes fegd uss @tﬁ)/gurg)ﬂsa ﬂ.’ﬁo d e. ABC Company. Can | help you?
Ok, let’s go. B! speak to John, please?

----Students work in groups----- A : Who is that calling?

Note : In the traditional approach, the English.statements were presented in Thai while teaching.
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S5 - Athita 5 T

she want to spea
Ss : John
T : John, Ok, did she speak with

\ = @:2eatatit )
T T 1 1T ECHTE

speak with John?

Amf‘m speaking.
A : Hota i please.
rv. Heise

hank ot véery much, Good bye.
(kinann g4 R § S
A [1}¢ lﬂ e

elyou practice the dialogue.
c

T : YesyAmiteis & catl ahd “\49'\1.‘.\35 nk l!é', &
who is ajre \, 2 "fg/ QR0 00@
\ 3 S O &
Ss : Operatp }‘b "2 ! -—Studen&pra iced the dialogue------

t at the moment. Can | take a

Note : In the traditional approach, the English statements were presented in Thai while teaching.

181



Ss : No.
T: Why?

Ss : Because Joh

~pg{£ L) 7 128284 . A

S
QLD

ou should greeting

ame..., ...(telephone

T : Have you finished? Can | speak to + ....name..... +

S Yes. please?

T : Now, | want a group to present the - Could you put me through to +

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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expressions used for Telephoning

3'-t;:muuannm

. -"' '(l

PN /

= 3
<! >

...... name......., please?

I'd like to speak to + .....name.......

please?

+L...number...., ,please?

= person is unavailable.
Sorry, she's unavailable at the
moment,

She’s in a meeting.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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......

N
(9PN

i
It

ll'w/ |
R 7

S
At

- She’s at lunch,
- She’s out of the office.

he’s not at home right now.

to aymessage.
- Can e a message?
| —— g

e meaning of ‘message’?

T~

ould you like to leave a

é ; Gﬂfringso essage. Next,

S mear@ of information?

gnces are requesting for

ave your telephone

plimber?
When+v.to
be+subject+free/available?

Announcing new call.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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I'll call back again.
I'll call back later,

'L call back this evening.

ou for your time,

ar calling /Goodbye. /

......

\W{(

.uon » |

nn.m-.

A

e next page. You have

ise. For example, item 1

q“@

--——Teacher checked the correctness on the board---

ents did the exercises-----=-mm-=-m---

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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T : Ok, Finish. Now, | want a voluat o check ™
the answers to the clags f

S1/52
S1:

Aol
disasnini g

'm so
egsk hH-

T : Ok. Good job. ClapwOe anc@@ &N a

friends.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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telephoning conversation.

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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You want to meet

1. Ask for extension to Jema

2. Ask for leaving a message.

)
: i viel ¢ ‘;-I (Good mw B
You read the instyLle 'ongysq_ SZ:C,,Ca'n\@g ak A0 40hn, please?
1./ G E ?a

a the conversation in
(T

Alaxa¥aYafall>

ompany. Can | help you?

4
ANa 21 - calling?

: Is Amita speaking.

O

S1: Hold the line, please.

Note : In the traditional approach, the Enelish statements were presented in Thai while teaching.
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3. Leave a message. Say

® vour name

.......

b
3] Y
"lnv.o""v;ngi

Aloxa¥aYafall>

KAAAAN
A ARARI AN

(paatit

&‘:»E‘l'u lanmlo‘ﬁi.li_’-
= e

1. Call John.
2. Ask to speak to John.

3. Say your name.

sorry. He's out at the moment. Can | take a

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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4. Ask when he is he
5. Anhounce new
End call. \\\\l/// /
N ‘_//

T : Stude

home rigl
1' .....
2 > €eove.
/ | X . X 0
3 1 P i _,r b&u‘n‘:‘ t

Imngi

Alaxa¥aYafall>

(The teacher explained the instruction again in

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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53t
54
533
Sa:
S3: 1
54
594
54
53
S4 .
S5+

51

Thai)

Hello, .....speaking.

COTAIAT) v;ﬁ'

QLN
\AA S
LAG@A

s
Lo X

[17]
)
/]

"' L1 1111}
SN Vi

oot

P
i ,’
),

»

Ig'

= 'A
L)

Note : In the traditional approach, the English statements were presented in Thai while teaching.
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S2 : Can | speak to John?
S1:Who is calling?

S2:x

SHi

Note : In the traditional approach, the English statements were presented in Thai while teaching.

—
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