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ABSTRACT 

 The objectives of the study were 1) to create and find the quality of online 

social media that is suitable for EFL primary students, 2) to compare the English 

pronunciation ability of EFL primary students before and after using online social media 

and phonics instruction, and 3) to explore students' satisfaction level toward using 

online social media and phonics instruction. The sample included thirty EFL primary 

students studying in Primary 1 at Watmongkolkotawas School, Samutprakan province, 

selected by the cluster random sampling method. The research instruments were 

online social media, lesson plans, tests that focused on initial sounds of /l/, /r/, /s/, 

/z/, /f/, /v/, /k/, /g/, /t/ and /d/, and questionnaire. The pretest and posttest data were 

statistically analyzed by means, standard deviations, and t-test dependent. The data 

from the questionnaire were collected and analyzed by means and standard 

deviations. The results showed that 1) the quality of online social media is suitable for 

EFL primary students in enhancing English pronunciation, 2) the analysis of the pretest 

and posttest scores revealed that English pronunciation ability was significantly 

enhanced at the level of 0.05, after using online social media and phonics instructions, 

and 3) the students' satisfaction level toward using online social media and phonics 

instruction was at a high level. 
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CHAPTER 1 

INTRODUCTION 
 

 The first chapter represents the introduction of the current study focusing on the 

background of the study followed by research objectives, research questions, the scope 

of the study, the significance of the study, and the definition of the terms.  

1.1 Background of the Study 

 Thailand 4.0 is a new Thai government's perspective to develop an economic 

model (Jones & Pimdee, 2016). It is a major challenge for Thai people to make the 

environment and social balance. Moreover, the policy has helped develop Thai people's 

critical thinking skills and created innovative value for productions and services 

(Puncreobutr, 2017). 

 Education is one of the most critical issues to be developed in the Thailand 4.0 

policy. The 4.0 era is similar to the digital era; education will be incorporated the 

communities and the students to learn and solve community problems by using digital 

technology to learn in their classroom to get worldwide knowledge rather than books 

(Buasuwan, 2017). 

 Undeniably, the English language influences second or foreign language countries 

around the world. Also, the Thai government sets the English language as a foreign 

language and takes it to be part of a foreign language department. 

 The Ministry of Education (2008) stated that the section of the Basic Education 

Core Curriculum (B.E.) English language since 2008 has been focusing on four major strands 

which are (1) Language for Communication, (2) Language and Culture, (3) Language and 

Relationship with other Learning Areas, and (4) Language and Relationship with Community 

and the World. Besides, primary schools in Thailand provided an English learning 

foundation to enhance student's English proficiency and good attitudes towards learning 

English (Nomnian & Arphattananon, 2018). Also, pronunciation is a useful skill in learning 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 2 

the oral skills for the students in a second language and a foreign language (Macdonald, 

2002). 

 This research was done with the interest of enhancing the English pronunciation 

of EFL primary students through online social media and phonics instruction. Since the 

researchers have observed that many pronunciation problems occurred with primary 

students at Watmongkolkotawas school in Samutprakan province, Thailand, as follows:   

 Firstly, primary students, especially grade one students, cannot pronounce English 

words correctly. Several factors, such as the time provided, are not enough for them to 

improve and enhance their pronunciation. Since the time spent in class is just an hour a 

day, the teacher needed to focus on textbook content. 

 Secondly, the researcher found that the students do not have many opportunities 

to learn through authentic media instead of their books to gain more knowledge. 

Moreover, the book titled English Smile 1 does not have activities for the students to 

practice pronouncing English words sufficiently. The content of the textbooks is too broad 

and covers several English skills, making the teachers unable to teach English 

pronunciation effectively. 

 Thirdly, several primary school teachers are not major in English in teaching. 

Moreover, they are not well trained in teaching pronunciation. However, pronunciation is 

essential to help the students feel confident and comfortable when they speak in public. 

In addition, it makes the conversation clear when they communicate with foreigners or 

people who use English as a foreign language. Therefore, they are not good at teaching 

pronunciation correctly. Inadequate training and skills lead to a lack of confidence to 

teach methodically. 

 Ministry of Education’s policy has a plan for Thai students since primary students 

study English to communicate effectively. Therefore, the students are emphasized to learn 

all four skills: listening, writing, reading, and speaking. Moreover, the lesson in class will be 

integrated with technology and interactive multimedia to be relevant to the standard 

language competency of CEFR (The Common European Framework of Reference for 

Languages) (Education First, 2019). 
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 Nowadays, social media provides more opportunities for language learners with 

meaningful and authentic language used in the classroom (Richards, 2015). Bunus (2010) 

stated that Facebook and YouTube have steadily been used in teaching and learning in 

the EFL classroom. Since social media tools helps the teacher encourage and motivate 

students in their class to engage in the lesson effectively, social media has played an 

essential part in fostering language learning. 

 Scovel (2000) revealed that there has been a widespread perception regarding ESL 

or EFL younger learners who can gain higher the learning process than adults. Phonics 

instruction has been the primary method in L1 countries such as Britain, North America, 

Canada, Australia, and New Zealand. The teachers also use Phonics instructions to teach 

the students how to learn pronunciation (Yu, 2011). The use of phonics instruction 

supports how to teach students to pronounce. Therefore, it is an important instruction of 

successful pronunciation ability.  

 Since pronunciation is recently focused on the aim of achievement for a foreign 

language communication to pronounce similar to native speakers, it has become a more 

practical purpose for EFL students (Derwing & Munro, 2005; Levis, 2005; Setter & Jenkins, 

2005). The target sounds of pronunciation teaching are /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ 

and /d/. According to Perez (2018), children by the ages of 5 to 6-year-old should be 

improved the pronunciation of the sounds /l/ and /r/. Moreover, Pimwan (2012) revealed 

that even though there are some sounds in English occurring in Thai sounds, the position 

of the sounds when pronouncing the words were different, making most of the Thai 

students mispronounce the consonant sounds as /s/, /z/, /t/, /k/, /g/ etc. Therefore, those 

sounds are suitable for grade one students to learn how to pronounce the sounds 

productively. 

 In conclusion, the researcher has realized that English pronunciation problems 

should be enhanced in class, and there are currently no media to improve English 

pronunciation in school. The researcher thus aimed to improve English pronunciation by 

using online social media and phonics instruction for EFL primary students. 
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1.2  Research Objectives 

 The study was conducted to achieve the objectives as follows: 

1. To create and find the quality of online social media that is suitable for EFL primary 

students. 

2. To compare the English pronunciation ability of EFL primary students before and 

after using online social media and phonics instruction; and 

3. To explore students’ satisfaction level toward using online social media and 

phonics instruction. 

 

1.3  Research Questions 

 The current study attempts to answer three questions as follows: 

1. Is the quality of online social media suitable for EFL primary students? 

2. Does the students’ English pronunciation ability enhance after using online social 

media and phonics instruction? 

3. What is the students’ satisfaction level toward using online social media and 

phonics instruction? 

 

1.4   Conceptual Framework  

Table 1.1 Conceptual Framework 

 Independent Variable    Dependent Variable 

 

 

 

 

 

 

 

 

 

 

- Online Social Media 

- Phonics Instruction 

- English Pronunciation 

Ability 

- Students’ satisfaction 

level toward using 

online social media and 

phonics instruction 
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1.5   Scope of the Study 

1.5.1 Variables 

 1. Independent Variables are online social media and phonics instruction 

 2. Dependent Variables are English pronunciation ability and students’ 

satisfaction level toward using online social media and phonics instruction 

1.5.2 Population and sample 

 The population was 120 students studying in primary one at Watmongkolkotawas 

school, Samutprakan Province. 

 The sample of this study was 30 grade one EFL students who studied English in 

the first semester for four hours a week in a primary school at Watmongkolkothawas 

School, Samutprakan Province. The selection of participants was selected by the 

researcher in cluster random sampling technique. They had mixed abilities of low, 

medium, and high levels. 

 

1.6   Hypothesis  

1. Students’ English pronunciation ability via online social media and phonics 

instruction after the posttest is higher than that of the pre-test. 

 

1.7   Significant of the Study 

1. The study should enhance English pronunciation for the grade one students by 

using phonics instruction in the lesson. 

2. The study should be beneficial for both English teachers interested in integrating 

phonics instruction in their classroom and the EFL students who are learning 

English pronunciation in general. 

3. The study should be helpful for policymakers, educators, and ministers to apply 

in the learning of Thai education. 
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1.8   Definition of the Terms 

1. Online Social Media 

 Online Social Media refers to methods used for collaborative learning, 

interactivity with peers, online knowledge sharing behavior and students’ engagement. 

Teacher provides a platform where students can interact, communicate, and share 

emotional intelligence and looking for people with other attitudes. 

2. Phonics Instruction 

 Phonics instruction is a way to help EFL primary students understand how letters 

are linked to sounds. In addition, it is an approach to help EFL Primary Students effectively 

improve their English pronunciation abilities. 

3. Lesson Plans 

 Lesson plans refer to five lesson plans used in the study. Five topics of teaching 

in this study are (1) Animals, (2) Things and Numbers, (3) My Room, (4) My House and, (5) 

Restaurant and Food. The study's topics are conformed to the Thai basic education core 

curriculum B.E. 2551 in the language for communication standard of strand 1. 

4. English pronunciation ability 

 English pronunciation ability refers to the ability of students be able to enhance 

the pronunciation of the sounds of minimal pairs; /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ and 

/d/ to pronounce effectively. Those improved sounds will be analyzed by interviewing 

and doing questionnaires from three English teachers in the school. 

5. Satisfaction 

 Satisfaction refers to the students’ aspects after learning online social media. This 

includes feelings of fun, enjoyment, and understanding of online social media, or good 

feelings of pride and happiness. 
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6. English as a Foreign Language (EFL) 

 English as a Foreign Language refers to the teaching of English to people whose 

first language is not English. They are learning and using English as an additional language 

in a non-English speaking country. 

7. EFL primary students 

 EFL primary students are 30 students who learn English as a Foreign Language 

during the first semester and study English for five hours a week at Watmongkolkothawas 

School, Samutprakan province. 
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CHAPTER 2 

LITERATURE REVIEW 
 

 In this part of the study, the researcher explored the theoretical frameworks on 

enhancing English pronunciation by using online social media and phonics instruction for 

EFL primary students. To provide the background for this study, the following concepts 

were addressed: 

 2.1 English Education in Thailand 

 2.2 Phonics Instructions 

 2.3 Online Social Media for English Pronunciation 

 2.4 Digital Literacy 

 2.5 English Pronunciation’s Ability 

 2.6 Satisfaction 

 2.7 Related Studies 

2.1 English education in Thailand 

The Ministry of Education (2008) has set the Basic Education Core Curriculum of 

2008 (B.E. 2551) to develop the skills for Thai students, which are (1) communication 

capability; (2) thinking capability; (3) problem-solving capability; (4) capability in applying 

life skills; and (5) capability in the applications of technology. Also, Cooke (2018) stated 

that Thai students should have developed these skills since they are at young age or in 

early school grades to perform the competency effectively due to the growth of 

technologies. According to Khamkhien (2006), since Thai students study English as a 

Foreign language, there has been a gap between private schools and government schools 

in Thailand concerning the curriculum provided in learning English subjects in the class in 

the different grades. Thus, the Thai government has attempted to put every government 

school to start studying English subject in grade one. The purposes are to give the 
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opportunity for the students to begin studying English education early, and to support the 

policy of life-long learning.   

2.2  Phonics instructions 

2.2.1 Traditional Phonics Approaches 

In 1970, Oxford English Dictionary acclaimed that phonics has been applied as a 

synonym for phonetics which is used as the term of the teaching method. Phonics 

instructions play an important role because it helps the students understand the 

relationships between a letter of written language and the sounds of spoken language. 

Therefore, the students can read and write the words accurately.  

Adams (1996) claimed that reinforcing the students to learn how to pronounce the 

words through activities such as poems, songs, and rhymes is beneficial. The students can 

blend the sounds and divide words into individual sounds, which can promote effective 

reading skills because the students can add, delete, and deal with the phonemes into 

new words without understanding the meanings. Thus, teaching familiar rhymes making 

the students identify unknown words. According to Cunningham and Allington (1999), 

familiar teaching rhymes help students learn words quickly and automatically. Moreover, 

Wylie and Durrel (1970) also reviewed that using rhymes to pronounce the words is 

important for the students. Thus, he has created 37 rhymes that can be used to make 

over 500 words. Table 2.1 showed the word families – rhyme of Wylie and Durell. 

Table 2.1 Word Families – Rhyme (Wylie and Durell, 1970) 

Word Families – Rhyme 

(Wylie and Durell, 1970) 

-ack -ail -ain -ake -ale -ame   

-an  -ank -ap -ash -at -ate 

-aw  -ay -eat -ell -est -ice 

-ick  -ide -ight -ock -oke -op 

-ore -or -uck -ug -ump -unk 
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According to Lloyd (1998) researched the Jolly Phonics when he was a teacher in 

Woods Loke Primary School in England, identifying with five main elements for teaching:  

1) Learning the letter sound, there are 42 main sounds of English. Each 

sound is taught by songs. When the songs are used in class, making the students enjoy 

the class. Moreover, short vowels should be taught before long vowels. Also, single 

phoneme-grapheme correspondence should be taught before complex combinations 

(Adams, 2001). 

2) Learning letter formation, the students can identify the letters given 

correctly as well as they can write and hold the pencil potentially.  

3) Blending, the students are being taught how to blend each letter, including 

blending the sounds, e.g., when the students hear the teacher says ‘r-a-t, they can 

pronounce the word ‘rat’.  

4) Identifying sounds in words, start with a word with three letters in the 

word, then the teacher has the students identify by pronouncing the words correctly.  

5) Tricky Words, tricky words are the kind of words that cannot be enabled 

by blending. Johnston, & Watson (2003) stated that the Jolly Phonics approach was able 

to assists most of the students to blend the letter sound, including pronouncing the words 

effectively, even they have not learned those words. 

 2.2.2 Contemporary Phonics approaches 

In terms of examining a word or words, a lesson usually starts with the words to 

make most of the students confused. For example, when the students spell ‘lam’ for 

‘ram’, the words probably have similar sounds. Therefore, the instruction of word study 

should begin with /l/ and /r/ sound patterns. Moreover, the students just learn in small 

changes when making words to manipulate the letter sounds. For example, the words 

change one letter or move the letter then become completely new words (Cunningham, 

2008).  

Another approach to enhance reading and pronouncing skills that are taught 

steadily through social interaction and group problem solving” (Stahl et al., 2006). It is 

called phonemic awareness tasks that are conducted widely in the lesson. The approach 
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helps the EFL students practice segmenting, blending, and categorizing phonemes with 

their peers.  

Moreover, analogy-based approaches for phonics instruction, students will use the 

pronunciation of sound pattern of one word, such as the /pan/, as a basis for carrying out 

the spelling of sound for new words, such as /van/, /fan/, /ran/, /can/ or /man/ (Goswami 

and Mead, 1992). Also, Cunningham (2008) stated that when the students get unfamiliar 

words, they have the cognitive word stores to fast search the similar words from the same 

letters in the same places. Furthermore, they can use those patterns for possible 

pronunciation. Thus, it reveals that these approaches are useful for the students to 

facilitate for decoding unfamiliar words.   

Another contemporary phonics approach is the embedded phonics approach. 

“Phonics instruction occurs in the context of authentic reading and writing experiences” 

(Stahl et al., 2006). The students will be taught the letter-sound relationships, including 

context clues, with reading a connected text.   

 Chris Drew, Ph.D. (2020), explained how EFL students should be able to learn code 

and decode the written words, including spoken sounds or phonemes and the letter 

combinations to represent sounds called graphemes. 

1. Synthetic Phonics 

Synthetic Phonics focuses on how to blend phonemes and build new words. 

This approach is a phonics’ structured method. It is supported by research as an effective 

method. There are several countries in Europe that use a synthetic phonics approach for 

the students to learn very early on blending the letter sounds and decoding unfamiliar 

words” (Johnston, 2011, p2). Moreover, Hiskes (1998) stated that synthetic phonics is an 

approach that the teacher can use to teach in the lesson in a few months and use for 

those students who do not have reading and pronunciation skills. 

Synthetic Phonics is taught in which the students learn 44 phonemes, then 

the teacher creates the structure in the lesson to have the students practice blending to 

build new words. For example, the EFL students have already known single phonemes (a, 
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b, c, etc.) and some two-letter phonemes (-at, -an, -am), so they blend the phonemes to 

form the words together like bat, fat, man, pan, jam, ram. The advantage of using synthetic 

phonics is that it helps the students manipulate language when they see unknown words. 

Therefore, the students should be able to know the process of blending phonemes for 

creating the words productively. 

2. Analytic phonics 

Analytic phonics begins to learn with familiar words. The teacher has the 

students make the phonemes by decoded and broken down the words. Machin, McNally, 

and Viaregno (2018) stated that “analytic phonics does not involve learning the sounds of 

letters in isolation. Instead, children are taught to recognize the beginning and ending 

sounds of words, without breaking these down into the smallest constituent sounds” 

(Machin, McNally &amp; Viaregno, 2018, p. 221). 

Teacher teaches analytic phonics and sounds in contexts provided by setting 

familiar words like cat, hat, fat, mat. Then, the students should be able to tell the 

phoneme /at/ within the words. Therefore, they can discover patterns in a written 

language which helps them decode new words and become more effective readers. 

3. Analogy Phonics 

Analogy Phonics is the branch of analytic phonic that begins with the words 

and breaks them down into phonemes. However, it focuses on groups of similar words or 

word families to build each student’s reading vocabulary. The lesson starts with the 

familiar and helps the students build the words to reach unfamiliar words by using 

repetition and clustering of words. Hence, the students should be able to learn patterns 

in language. 

In the classroom, analogy phonics is taught by the teacher setting a one-word 

family like: ‘red at’. Two words make the sound of ‘at’. Then the teacher and the students 

talk about the word /cat/ and what it means. After that, the teacher extends the words 

out to learn the other ‘at’ words such as bat, hat, fat, mat, rat. The method helps the 
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students build new vocabulary that is not familiar and practice pronouncing the new 

words effectively. 

4. Embedded Phonics 

Embedded Phonics starts teaching phonics in authentic contexts involving 

teaching phonemes and graphemes. The lesson starts with the teacher providing tasks by 

setting the words and having the students learn about the words. Then, they decode the 

words while reading or pronouncing the actual book. 

While the students are reading actual books, they come across a problematic 

word then the teacher takes a chance to teach them about the phoneme or graphene 

which is concerned. This method is suitable for the students to practice reading and 

pronouncing several times. Nonetheless, it is a valuable method for teachers to use when 

working one-on-one with a student. 

2.2.3 Goals of phonics instructions 

According to Armbruster, Lehr, and Osborn (2001), phonics instructions have 

several purposes. Generally, for native speakers, it is provided for the reading beginners to 

pronounce the speech sounds with printed letters. Teaching phonics to non-native 

speakers is different from native speakers because they have learned writing and speaking 

simultaneously, making teaching phonics instruction not more effective than native 

speakers. When students learn phonics, they are allowed to learn skills that will help 

them decode words in their reading and words they may encounter in their environment. 

Ehri, et al. (2001) supported that systematic phonics instruction is more effective than any 

other reading strategy that was part of the research. One of the biggest benefits of phonics 

is that it gives the students the tools they need to decode words they come across in 

their reading. According to Chi Ma (2017), those scholarly researchers confirmed that using 

phonics instruction in class helps the students accurately and effectively pronounce the 

words through phonics practices. Since the students learn how to pronounce unfamiliar 

printed words, they can understand those words literally. Moreover, the students 

pronounce the words, including the sounds of letters. 
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Previous research supported enhancing English pronunciation. It was found that 

using phonics instructions, including online social media are effective and beneficial 

techniques for EFL primary students to enhance English pronunciation. To enhance English 

pronunciation effectively, the researcher would take synthetic phonics as a major of 

enhancing English pronunciation as well as use the technique of Jolly Phonics Lloyd (1998) 

for teaching. Since these techniques are suitable for EFL primary students, they should be 

able to be enhanced English pronunciation productively. 

2.3 Online Social Media for English Pronunciation  

 2.3.1 The nature of media 

Media is one of the technologies used in the learning process from a deliverer to 

a receiver (Sadiman, 1986). Moreover, it can be defined that it can motivate thoughts, 

feelings, and students’ interests. Horby (2000) made the explanation that media is the 

major message for people to gain information and entertainment. 

 According to Suwarno (2006) stated that media can be separated into three 

kinds: graphical media, audio-media, and projective media. 

 1. Graphical Media 

 Graphical media can be involved verbal messages of communication. There 

are included picture photography, diagram, poster, or map are examples of graphic media. 

 2. Audio-Media 

Audio media is used as both verbal and non-verbal messages such as radio 

and tape recorder. 

 3. Projective Media 

It helps to present visual stimulation that is similar to graphic media. Thus, 

media is a message for the teachers to enhance the pronunciation learning process by 

inserting sounds, texts, pictures, animations, and graphics as a way of teaching. Suwarno 

(2006) highlighted significance in the learning process of using media. 

1. When the teachers transfer teaching material into the class, the 

students will focus on the media. 
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2. Using media should be able to make the learning process more 

attractive for the students. So, the teacher should provide interesting tools of media to 

make the students pay more attention in class. Moreover, the learning process should 

enhance the students’ perspective. 

 

2.3.2 The nature of digital media 

Several ways of using digital audio can be conducted in the learning process, 

including lecture recordings, music, slides, animations, and training (listening and 

recording). There are several kinds of digital media such as audio, video, and images 

embedded in a local device such as DVD and CD as well as website. Recently, mobile 

devices can be allowed audio and video to download and experience. Many people can 

use them anytime and anywhere. It also has increased around digital media. At the same 

time, audios and videos are tools to use in education. The capabilities of digital media 

reduce the high costs of computers, higher bandwidth, and easier-to-use technology. 

Moreover, digital media has steadily increased the use of education. Also, Suwarno (2006) 

states the quote from Thomas Edison concerning a reminder that we need to look beyond 

the situation and carefully assess the tool’s value that people consider applying in 

teaching and learning. 

These are the new technology that has been shown as the subset of digital media: 

1. Animations for simulating the students such as flash content and 

animation programs, e.g., Powtoon, Whiteboard Animation, and Animaker Class. 

2. Videos such as instructional videos and lectures, e.g., YouTube and Loom 

Program 

3. Visual audio is an electronic media possessing both a sound and a visual 

component, e.g., slide-tape presentations, films, television programs, corporate 

conferencing, and live theater productions. 

4. Presentation, e.g., PowerPoint and Canva 
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Digital media is a tool of technology for creating visual multimedia. It helps to plan 

and arrange an outline, slides, and handouts for the students in class. Hence, it can be 

shown that digital media is useful in the language classroom.  

2.3.3 Online social media 

The purpose of using media in the learning process is to make it effective and 

productive. Yudhi (2013) stated that there are two types of audio-visual media. The first 

type, equipped with sound and image functions in a single unit, is called pure audio-visual 

media, such as movies, television, and video. The second kind consists of slides, opaque, 

OHP, and other visual equipment such as recording tapes. Furthermore, many advantages 

are to use online social media in the classroom and to reinforce skills in English. For 

example, Facebook or any social media programs allow the students to share new ideas 

outside the classroom, then they gather to exchange their experiences about the 

assignments. (Keeffe and Pearson, 2011). Also, Dornyei and Murphey (2003, p. 77) claimed 

that the teacher should encourage the classroom to be creative and flexible, making most 

students feel relaxed to learn new things. Moreover, rearranging the desks in the classroom 

promotes the students’ potential for good teams and improves interaction and 

communication between the students and the teacher. 

According to Statista (2018) revealed that approximately 2 billion people have 

been using social media in their daily routine with the steady increase of the usage, 

including with the development of easy for accessible, affordable, and portable digital 

information and communication technology which is supported by Wright (1976). He 

revealed that media and visual presentation are benefits for EFL students. Moreover, 

Hemei (1997) claimed that interesting, challenging, and stimulating media and visual 

presentations motivate most students to watch them productively because the media 

and visual presentations illustrate to the students how people behave in different cultures 

of communicative situations.  

Another important factor is that it is enjoyable, which helps to promote 

comprehension. Also, using audio-visuals can enhance English pronunciation ability and 

make the students feel enjoy when they are learning. The students not only hear the 
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sound but also see some interesting sights simultaneously. Hidayat (2018) claimed that 

using media in teaching and learning language positively affects teaching-learning itself. 

Also, Kontribusia (2019) stated that media has become a helpful tool for students to 

deliver pieces of knowledge into the classroom. In addition, audio-visuals can improve 

students’ pronunciation. A study conducted by Lestari (2017) resulted from her research 

that the videos on YouTube can be used as a medium of learning English.  

So far, the scholars conducted the research related to pronunciation from year to 

year increasingly continues to experience renewal to improve teaching performance. 

Therefore, it can be assumed that some studies were conducted related to improving 

students' pronunciation skills. However, the learning media are still conventional with a 

more up to date through the use of audio-visual media and YouTube videos considered 

successful in improving students' English pronunciation skills (Lestari, 2017). 

2.3.4 YouTube 

When deciding on the source of visual media to use in the classroom, educators 

must consider several factors such as cost, appropriateness of the content, and relevance 

to the learners. YouTube is a free and convenient channel to access any material sources, 

including ordinary people taking documentaries, music, music videos, or vlog of 

themselves. They are produced for the entertainment and advertisement industries. Many 

people can view the full-length episodes of TV series and full versions of movies and short 

clips. The videos can be found by using a topic search, making them excellent resources 

for teachers who want to focus on specific vocabulary or language structures as well as 

songs in the foreign language classroom. 

2.3.5 PowToon 

In Thailand, as a developing country, the English language is taught and used as a 

foreign language. Anyhow, most of the students do not have any motivation to learn 

English. Since most teachers use traditional methods in the learning process, making the 

teachers the center of the class. Thus, the students have been taught as passive learning, 

which is shown by Pinter (2006), resulted in the inappropriate pedagogical needs for young 

students. Hence, methods, techniques, songs, and visual media are conducted in teaching 
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for the students in the classroom. According to Lin (2009), the use of multimedia such as 

animation, video, and audio keeps most of the students receiving authentic tasks where 

the environment of learning is simultaneously involved in listening, speaking, watching, 

participating, and paying attention. Besides, animations take five senses of the young 

students. Animations thus attract the students' attention for a long period.  

The animation program which is concerned in the study is PowToon. The animation 

is the program conducted in a web-based animation software that helps the teachers 

create visual presentations productively. The process is to help manage objects created, 

images and videos inserted, music provided, and voice-user created. The advantages of 

this program are to help the teachers provide the teaching-learning process for the 

students and to make more engage enjoyable for students. For the researcher’s class of 

7-year-old of EFL students studying English in primary school as the EFL students, the 

researcher should create attractive animation for each lesson which consists of videos, 

songs, and images in PowToon. Also, the teaching-learning process should have vocabulary 

learning in each lesson. Moreover, each lesson should enhance English pronunciation 

ability through phonics exercises with PowToon. 

2.3.6 Loom Program 

Loom is convenient for teachers and instructors because the application helps the 

newest users use their computers with front cameras productively in a short period. With 

Loom, the users can capture screen, record voice and face, and rapidly share the videos 

in a short time, which is more convenient than using email. Moreover, the users can 

choose capture mode and record with (1) Screen + Cam, to show what is on your screen 

with the face to make it personal, (2) Cam Only, to record just the face, or (3) Screen Only, 

to record your screen and audio-only. 

After creating a presentation, the program is very easy to share the link of a news 

article or YouTube video. The users can paste the link anywhere. Moreover, everyone can 

click the link to watch it, and they can also view the videos without using Loom account. 

Thus, Loom benefits the teachers to share the link with the students or let them watch 
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the videos in class. Therefore, it helps the students get more participate in class and 

concentrate on the lesson. 

2.3.7 Motivation 

Teaching primary students concerning English pronunciation is not easy. Therefore, 

the teachers should manage a good environment to inspire the students’ motivation and 

attractive learning achievement. Using online social media is one of the active learning 

activities for the teacher to teach the students directly in the class to engage the learning 

progress in small or large activities provided around the English skills.  

According to Armstrong (2012), the teacher needs to be a facilitator to provide a 

deep understanding of what the students need to learn by supporting the students with 

the activities of scaffolding, visual aids, games in online social media materials as well as 

giving them feedback using assessment for learning to motivate the students to monitor 

their learning excitingly. Techniques are essential tools that bring to be good at English 

pronunciation. Yangklang (2006) claimed that several techniques and authentic materials 

for teaching enhance students’ English pronunciation, such as televisions, exercises, drills, 

and multimedia.  

Cook (2001) mentioned that using phonetics transcription, imitation, discrimination 

of sounds, and communication help to enhance pronunciation learning productively. 

Besides, teaching sound contrasts is also a good technique. Individual sounds, minimal 

pair drills, making EFL students gain the goals of comprehensibility of pronunciation 

(Harmer, 2 0 06 ) .  Besides, Thornbury (2 0 08 )  demonstrated that cards of rhyme-words, 

storytelling, and resolving students’ mistakes help to improve the students’ oral 

presentation exercises. 

2.4 Digital Literacy 

      2.4.1 The meaning of digital literacy 

 Literacy or traditional literacy is the ability to read and write. It helps teaching in 

language and cultures. Traditional literacy concentrates on how students develop text-

based literacy, such as speaking, writing, speaking, and listening. Nowadays, students need 
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more than the written word to succeed in elementary school, high school, and higher 

education. Techataweewan and Prasertsin (2018) stated that the 21st century has become 

the digital economy and society. It is an extension of the development of the industrial 

society, which expanded throughout the 20th century. Internet and digital technology 

provide the infrastructure of business processes and the primary communication channel 

in people's daily lives. Digital literacy expands the scope of traditional literacy by 

encompassing e-learning skills that incorporate audio and video to strengthen students' 

thinking and learning. When combining traditional and digital literacies, the students can 

learn how to read and write as well as expand their communication, language, and media 

skills. The International Society for Technology in Education (2007) defined the digital 

literacy standard and indicators as creativity and innovation, communication and 

collaboration, research and information fluency, critical thinking, problem solving and 

decision making, digital citizenship, and technology operations and concepts. Since 

advanced technology has encouraged people to communicate, interact, and work. 

Technology also has been the way for the students to learn. Digital literacy is known as 

virtual learning and e-learning. The potential of digital literacy is to improve lifelong 

learning. It involves learning through several technology platforms, such as computers, the 

internet, remote, smartphone, or a combination of all three. Moreover, it helps students 

develop technological skills, learn authorship rules like copyright and plagiarism, 

understand how to access online information, and learn social responsibility while 

interacting on social networks. 

     2.4.2 The factors of digital literacy in EFL classroom. 

 Digital literacy is one component of being a digital citizen - a person responsible 

for utilizing technology to interact with the world around them. Technology has been 

steadily raised in the usage of smartphones and handheld devices, including internet 

capabilities. The educators foster digital literacy skills in the classroom. (Hilton & Canciello, 

2013). Our environment is surrounded by digital technology because digital content 

resources are more easily accessed than traditional, paper-based resources for learning. 

Most companies and organizations also use technology such as computers, laptops, and 

smartphones to replace employees doing physical routine and cognitive tasks. 
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Furthermore, Computers, laptops, and smartphones also help employees who perform 

non-routine problem-solving tasks as well as apply ICT in the workplace for 

communication, information sharing, and simulation of business processes. There are three 

factors to promote digital literacy. Firstly, digital literacy enhances the skills such as 

creative, collaborative, and analysis skills. Secondly, digital literacy allows most students 

to access to the engine sites easily and conveniently, as long as they have access to the 

Internet. Thirdly, digital literacy prepares the students to become productive members of 

society (Hilton & Canciello, 2013; Lee, 2014). Besides, digital literacy is one goal of national 

technology curricula. (Vanderlinde, 2011). Hence, digital technology allows people to 

interact and communicate with family and friends on a regular basis. 

     2.4.3 The importance of digital literacy in EFL classroom. 

 Literacy skills have always been important and positively affected students' 

essential skills for achievement in learning. Students who do not have strong digital literacy 

may get poor academic achievement and may not get many work opportunities. Many 

more challenges that universities face today are to embed digital literacy in the education 

system. The students will become workers who acquire not only knowledge but also skills 

in technology to perform their work productively. Students learn technology just like they 

do with the spoken language, by task-based learning. Digital literacy gets more 

opportunities and the technologies to support students in the human project of shaping, 

creating, authoring, and developing themselves as the formers of their own culture. (Poore, 

2011). Digital Literacy is one of the skills needed for EFL learning classes for 

communication, employment, and collaboration. (Lee, 2014). Teaching digital literacy in 

primary and secondary schools is all about understanding that today's students need 

different types of skills and technological knowledge in order to think critically, evaluate 

their work and engage with a global community. According to Dudeney and Hockly (2016), 

students can acquire digital literacy as part of language learning through activities and 

assignments that combine technology. However, the teachers can only ensure that 

students are effectively involved with digital literacy skills, given that students themselves 

are digitally literate. However, Martin (2005) claimed that digital literacy is the ability, 

attitude, and awareness of an individual utilizing digital devices to identify, access, manage, 
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integrate, evaluate, analyze, and process information obtained from the digital tools. It 

helps you build new knowledge, create media expressions, and communicate with others 

appropriately. Since the students grow and engage the world through images, diagrams, 

audio, and video media, their reading and writing skills are advanced. They also develop 

dynamic creativity that helps them think, communicate, design, and engage in the world 

around them.  

2.5 English pronunciation’s ability 

2.5.1 Importance of pronunciation’s ability 

Pronunciation is a fundamental key for the students to enhance oral skills in both 

second language and foreign language. Moreover, pronunciation is a trendy technique for 

teachers to use in class and non-native countries. (Huang et al., 2017). Elliot (1995) is 

concerned that pronunciation ability is one of the essential components for each 

student’s speech. However, it seldom appears in teaching for EFL student classrooms 

because teaching pronunciation effectively is not easy for all teachers who do not know 

the characteristics of the students. Hence, teaching pronunciation is a challenge for the 

teacher to learn how to teach the pronunciation for increasing the accuracy of the 

students’ pronunciation. Since pronunciation is the skill that is fundamental of oral 

communication for EFL students, it is very important in spoken language (Julia, 2002). 

Pronunciation is the way to produce sounds and make meanings when speaking. It 

concerns consonants and vowels which depend on a person’s segments, such as stress, 

rhythm, and intonation. 

2.5.2 Aspects of pronunciation 

According to Pennington and Richards (1986), segmental, voice-setting, and 

prosodic are three features of pronunciation qualities. Those qualities can assist the 

students on how to learn the different English sounds that are produced. 

1. Segmental Features 

Segmental features are the sound that is minimal units in phonetics terms. 

The students should be able to learn the fundamental level of pronunciation, which are 
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called phonemes. So, they should interpret the phonics’ forms of phonemes as well as 

phonemic differences. 

2. Voice-setting Features 

Voice-setting features are the features of articulatory concerning speech’s 

stretch. It possibly pursues the speakers of some positions of habitual in the part of 

articulation in connected speech. 

3. Prosodic Features 

Prosodic features are relevant to the levels of stress and pitch within the 

speech’s syllable, words, phrases, and longer stretches. 

2.5.3 Factors that affect pronunciation learning 

Pronunciation is important for communication; the wrong pronunciation would 

make the errors of words’ meaning. However, most of the students have difficulties 

learning pronunciation because they feel bored and lazy to learn it. Moreover, they are 

afraid of making a mistake when they pronounce the words as well as they have been 

taught passive in the classroom, making the students’ achievement in learning English 

being low.   

According to Kurniati, 2016, many factors affect the students’ learning English 

pronunciation ability. Moreover, Kenworthy (2002) revealed the effects of learning English 

pronunciation ability as follow: 

1. The student’s mother tongue is the native language that plays an important 

factor in pronunciation ability. 

2. The students’ age is the important factor to whom the students started to 

learn a second language or a foreign language as a child; most of them can pronounce 

like native speakers.  

3. Some students have the phonetic ability, which is better for learning a 

second language or foreign language than others. The skills are the terms of aptitude 

coding phonetics ability distinguishing the different sounds. 
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4. The students’ attitude and identity are the senses of identity and feelings 

that they are willing to learn and practice accurate pronunciation by their acquisition 

learning. Besides, the students have the motivation to practice harder to have better 

pronunciation ability than others. 

The communication in a non-native country, like Thailand, pronunciation errors 

have occurred due to the sounds that exist in the native language. Macháčkova (2012) 

revealed an example situation that influenced Thai teaching and learning the English 

pronunciation ability as the sounds of the Thai language do not occur in English 

pronunciation. When Thai students pronounce the word and employ the sounds in Thai, 

those sounds do not exist in English. Thus, Thai students cannot differentiate the sounds 

between Thai and English languages. For example, the word volume is usually pronounced 

as / vɒl.jʊm/. At the same time, Thai students usually pronounce as / vɒlʊm / instead.  

The mistakes of pronouncing sounds are the main problem in enhancing English 

pronunciation. Several studies find effective methods to teach and learn pronunciation in 

the English classroom because it develops instruction for many L2 learners (Thomson & 

Derwing, 2015). Effectively enhancing English pronunciation makes the students more 

confident to interact with people and does not lead to misunderstanding when 

communicating with foreigners or L2 people. Furthermore, Yates and Zielinski (2009) 

suggested that students should focus on learning all the features of pronunciation. Also, 

the teachers are responsible for assisting them in decreasing misunderstanding and 

miscommunication. 

For those problems such as these, descriptions of the sound and mouth position 

would help students gain their awareness of the sound differences. 

Voicing 

Voiced sounds make the throat vibration. For example, /z/ is a voiced 

sound, and /s/ is a voiceless sound. Although both sounds are in the same position in the 

mouth, they are pronounced in different sounds. The teacher may help the students to 
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practice by letting them touch their throats and pronounce both voiced and voiceless 

sounds. Then, they would feel the differences in the sounds. 

Aspiration 

Aspiration considers a puff of air when a sound is produced. The problem is that 

most of the students may get confused when they hear the aspiration. The sounds of /p/, 

/t/, and /k/ are some kinds of the aspirated sounds. To show aspiration sounds, the teacher 

can practice by letting the students hold up a piece of tissue paper away from their 

mouths. Then, push it with a puff of air while pronouncing a word containing the target 

sound. 

Mouth Position 

Drawing basic structure of tongue and lip positions will allow all students 

to clearly see the positions of the mouth while the teacher demonstrates the model of 

the sounds. 

Specific Sounds 

Minimal pairs, or words such as [can] and [fan]] that differ in the first 

consonant, are benefits for the students to distinguish the different sounds. They are also 

used to distinguish the voiced sounds such as [drill] and [grill]. 

Minimal pair 

To enhance English pronunciation’s ability, using minimal pair drills play an 

important role for the L2 students to pronounce two contrasting sounds of words correctly 

(Chen, Gao, Liang, Yuan, and Liu, 2019). Minimal pair is a pair of a word that differs in a 

single phoneme and shows that two sounds contrast in a language (McGilvray 2005). When 

the teacher thinks about pronunciation teaching, minimal pairs play a vital role in the term 

of teaching and learning. For instance, the words “cat” [cat] and “cap” [cap] are formed 

as a minimal English pair. The two words are the identical terms of the first consonant 

and the vowel. However, the words differ only in the last consonant—[t] and [p]— 

Besides, the difference changes the meaning (“cat” and “cap”). Hence, the native speakers 
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consider that “cat” and “cap” are two different words and two different meanings that 

reveal phonemic contrasts in the final position.   

According to Mahmood, et al (2015), the effectiveness of minimal pairs in teaching 

phonemic transcription, the researcher wanted to know the effectiveness of minimal pairs 

in developing students’ recognition of English phonemes. The result of this research 

revealed that the experimental group has performed better than the control group due 

to the treatment, which means that minimal pairs are effective in developing the students’ 

recognition of English phonemes. Also, Putra, Rochsantiningsih, and Elyono (2018) 

supported that minimal pair exercise benefits the students to focus on different sound 

positions. Therefore, teaching minimal pair drills is a technique that helps the students 

improve their pronunciation ability because some phonemes in English sounds are very 

different from Thai sounds. Hence, it is challenging to hear and pronounce productively. 

2.5.4 Goals of English pronunciation 

There is a mistake that they sometimes miscommunicate when they communicate 

with others. Because of poor pronunciation, the mistake leads to poor communication 

skills. As a result, language habits become an obstacle for students to learn new languages. 

The issues are underpinned contrastive analysis to compare two languages, Thai and 

English, to identify the similarity and difference that leads to interference (Rizky, 2018). 

Plailek (2016) revealed that most Thai primary students can not pronounce English words 

correctly. The letter sounds which are such the problems of pronunciation in English and 

Thai are fricative [f, v, z, Ѳ, ð, ∫, з], stopped [b, d, g], affricate [dʒ, t∫] and lateral [l ] 

(Krongkaew, 2005).  

According to stevens (2000), pronunciation research pays attention in a quantitative 

examination for enhancing students’ proficiency in different learning environments. Since 

learning language is considered as an acquisition of linguistic behaviors and habits, some 

believes that the native language or mother tongue has influenced the target language 

because it interferes with the pronunciation (Slabakova, 2016). Moreover, second language 

acquisition has been observed in the communication between the different language 

speakers. Teaching and learning in a different language are complex tasks that require 
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skills acquisition because the students must learn something new that is more diverse and 

interesting than acknowledging or learning vocabulary, grammar, and structure.   

The most challenging skill for EFL students to learn the English language is 

pronunciation. Many scholars have researched the pronunciation ability that has received 

many concerns; it is the medium tool for interpreting any language. In addition, many 

researchers have indicated that pronouncing correctly is the key factor in identifying 

yourself intelligibly to others. Hence, learning correct pronunciation is very useful for EFL 

students.  

Cavus (2016) supported that the goal of EFL students to learn English 

pronunciation is to understand the conversation and communicate with others effectively. 

Besides, teaching pronunciation develops English to be easy for interpreting and 

understanding what people talk and results in communicative competence. It helps EFL 

students feel more comfortable pronouncing English. Moreover, as the non-native 

speakers, good pronunciation ability develops their positive self-awareness in terms of oral 

communication (Butler-Pascoe and Wiburg, 2003). 

2.6 Satisfaction 

 Student satisfaction is an indicator of whether students are satisfied with their 

learning experience. (Li et al., 2016). Students are satisfied when they believed a teaching 

activity to satisfy their self-expectations. This sense can be occurred continuously and 

recurrently in the learning process (Elliott, 2003). They are unsatisfied when they believe 

that a teaching activity did not satisfy their self-expectations. According to the social 

cognitive theory of Bandura (1982), an individual’s self-efficacy and self-confidence 

originated from his or her ability to demonstrate a particular ability or behavior, 

observation of others’ behavior, verbal feedback and awareness of emotions; such self-

confidence helps someone to repeat the respective behavior.  

 Satisfaction can be defined in terms of love, attraction, and liking of certain things. 

Satisfaction with online social media is different because it has both positive and negative 

aspects. This includes feelings of fun, enjoyment, and understanding of online social 
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media, or good feelings of pride and happiness when people ‘like’ or ‘share’ their 

handiwork such as photographs, video clips, and their stories (Phantevee, 1999). They 

could also make contact about their work on online social media such as holding 

meetings, giving orders, and sending reports. In addition, they could find new friends, 

knowledge, and social circles by using online social media. These are important factors 

impacting satisfaction in online social media usage behavior.  

 Thus, it could be concluded that attitude and satisfaction in online social media 

usage behavior are factors that motivate people to use online social media. This is because 

using online social media has both positive and negative aspects. Therefore, the use of 

online social media has to take into consideration attitude and satisfaction for effective 

use of media (Chaikhunpol, 2017). 

2.7 Related studies 

There are many research studies related to online social media and phonics 

instruction in enhancing English pronunciation of EFL primary students. However, for grade 

one students who have inadequate skills of basic English pronunciation, they still need 

online social media and phonics instruction to integrate with other skills to pronounce the 

words correctly and effectively; some studies integrated with other skills.   

 Sookmag (2012) investigated the effects of a reading program using phonological 

awareness-raising and phonics instruction to enhance English reading accuracy and 

fluency. Twenty grade seven students studying at a public school of Bangkok Metropolitan 

Administration, Thailand, were chosen by achieved scores below 70% on graded word 

lists at pre-primer. Informal Reading Inventory tests (IRI test), and learning logs were used 

in the study, including qualitative and quantitative statistics. The study's findings revealed 

that the posttest of the IRI test was significantly higher than the pretest at the .05 level of 

significance. Moreover, the reading program took a positive opinion for the students 

towards phonological awareness-raising and phonics instruction that brought benefits for 

enhancing their reading ability. 
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Pudpetchkaeo et. al. (2018) investigated Primary III students’ competency in 

reading aloud before and after using phonics for developing computer-assisted language 

learning (CALL). The participants consisted of 26 grade three students in the second 

semester of the academic year 2016 at Watsawangmanus School. CALL on phonics was 

used as an evaluation form in English reading aloud. Means, standard deviation, and t-test 

for dependent were used in the study. The result showed that students’ competency in 

reading aloud after using the phonics instruction and the CALL enhance word 

pronunciation effectively facilitated the students and teachers in class. 

Nensiri and Sukavatee (2018) investigated the study of developing E-materials for 

teaching synthetic phonics to elementary students. She explored the effectiveness of the 

values of electronic materials for teaching phonics and investigated students’ opinions 

toward E-materials for teaching phonics. Thirty students who studied in grade six at Marie 

Vitthaya School, Nakhonratchasima province, Thailand, were selected as the participants. 

The instruments were developed website, the semi-structured interview, and the 80/80 

standards for the effectiveness of value. ASSURE was conducted as an instructional 

material design model for enhancing and producing effective teaching and learning. There 

were six stages of using ASSURE which were (1) analyzing learners, (2) stating standards 

and objectives, (3) selecting strategies, technology, media and, material, (4) utilizing 

technology, media, and material, (5) requiring learner participation, and (6) evaluating and 

revising. The results of the study were shown that the developed website consisted of 

the sounds of /s/, /a/, /t/, /p/, /i/, /n/, /m/, /d/, /g/, /o/, /c/, /k/, /ck/, /e/, /u/, /r/, /h/, /b/, 

/f/, /ff/, /l/, /ll/, and /ss/ following ASSURE model were effective of value. Moreover, the 

students’ positive perspective towards the material revealed that the developed website 

improved their reading aloud. 

Syafitri et. al. (2018) conducted an application of Powtoon as a digital medium: 

enhancing students’ pronunciation in speaking, applied classroom action research that 

consisted of two cycles with three meetings in every cycle. Quantitative and qualitative 

data were used as collected data, including tests, observation, questionnaires, interviews, 

and diaries. The result shown that Powtoon, a digital medium, could improve the 

students’ pronunciation in speaking class and make a positive perspective in the students’ 
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learning motivation. Hence, using Powtoon for the students’ pronunciation in speaking 

was successfully viewed from teaching and learning dimensions. Moreover, the motivation, 

attention, and interest of the students were improved. Powtoon was, thus, recommended 

for the teachers for teaching oral skills, especially teaching pronunciation and improving 

students’ motivation in the speaking class.   

Alwehaibi (2015) examined the impact of using YouTube in EFL classrooms on 

enhancing EFL students' content learning. This course was one of five courses taught in 

the program "Elementary School Teacher of English". The purpose of the study aimed at 

developing certain observation skills for effective teaching by YouTube. There were forty-

five students in the control group and fifty-one in the experimental group.  T-test for 

independent samples was used to compare the mean scores of students in the two groups 

on the pre-posttest using the computer program. Short videos of approximately 10-15 

minutes on the topic were selected from YouTube. As a result, the use of YouTube 

technology made positive gains for the experimental group students' outcomes due to 

the integration of video technology in instruction. 

Ch et. al. (2016) compared the study between the learning style of the user and 

non-user students of social media at the elementary school level. The purposes of the 

study were to know the learning style of students using social media, to know the learning 

style of students who do not use social media, to compare the learning styles of users 

and non-users of social media, and to give recommendations in the light of this study. 

The sample group consisted of 200 students of which 100 users and others were non-

users of social media in the government elementary schools of Lahore city. An 

independent sample t-test, Mean and standard deviation were also calculated. After the 

analysis data, the study had resulted in no significant difference between the groups. 

However, the results also showed that social media users had slightly better attention to 

their studies. 

 Datko (2014) investigated EFL pronunciation training supported by online media 

sources. The study conducted a collection of net-based media sources which was suitable 

for correct English pronunciation. In addition, interview instrumentation was conducted in 

semi-interview by twelve secondary school EFL teachers selected randomly. The purpose 
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of those in-depth interviews was to investigate their practices in English language 

pronunciation training and recommendations about media sources suitable for the 

practices. The evaluation results showed that internet-based media sources such as 

animations, videos, auditory materials, netlists of tongue twisters, etc., were suitable for 

drilling and ear training. Therefore, the results could be valuable for instructing English or 

EFL teacher trainees. 

In summary, online social media and phonics instruction seem to play an 

important role in enhancing the English pronunciation of EFL primary students. Phonics 

instructions help the students pronounce the words correctly and effectively. Thus, it is 

useful in pronunciation and also acknowledges tons of English vocabulary. The researcher 

has used phonics instructions to enhance English pronunciation ability and use the 

technique of Jolly Phonics Lloyd (1998) for teaching with online social media. 
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CHAPTER 3 

RESEARCH METHODOLOGY 
 

This study aimed to enhance English pronunciation ability by using online social 

media and phonics instructions for EFL primary students studying in primary one at 

Watmongkolkotawas school, Samutprakan Province. The following research 

methodologies were addressed:  

3.1 Research Design 

3.2 Population and Sample 

3.3 Research Instruments 

3.4 Data Collection 

3.5 Data Analysis 

3.6 Ethical consideration 

3.7 Summary 

3.1 Research Design 

 One group pretest-posttest design was used in the study. The experimental 

design was O1  X  O2 

 O1 = Pretest on English pronunciation 

 X   = Experimental treatment using online social 

 O2  = Posttest on English pronunciation  

 Table 3.1 showed the design of this study clearly. 
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Table 3.1 Design of the study 

 

O1 

Pretest 

English 

pronunciation 

ability 

 

 

 

X 

Treatment 

English pronunciation ability using 

online social media and phonics 

instructions 

 

 

O2 

Posttest 

English pronunciation 

ability 

 

Satisfaction 

 

3.2 Population and Sample 

   3.2.1 Background of population 

The population was 120 students who studied in primary one at 

Watmongkolkotawas school, Samutprakan Province. All of the participants were Thai 

native students who used the Thai language as their mother tongue to communicate on 

their daily basis. Thai teachers taught the participants in English class as a mandatory 

subject. Therefore, the students had already been taught the basics of all of A-Z's phonics 

sounds. 

3.2.2 Sample 

The sample of this study was 30 grade one EFL students who studied English in 

class of 2020 at a public primary school at Watmongkolkothawas School, Samutprakan 

Province. The participants were selected by cluster random sampling method.  They had 

mixed abilities, ranging from low, medium, and high levels in every class—those selected 

in the average of Adequate grade in a classroom of the first semester. According to Etikan 

and Bala (2017), random cluster sampling is one of the advantages of techniques that is 
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economical in reducing cost by concentrating on the selected samples. However, it gives 

less precision than simple random sampling.  

The school is the one in the public school under Samutprakan Educational Service 

Office 2 with approximately 800 students. The researcher selected the school because 

the researcher has been teaching there. There are four classes of grade one students at 

the school. They study English as a Foreign Language and study English for four hours a 

week. A class of 30 students was selected to be the participants in this study. All students 

participating in the experiment have previous experience of learning fundamental phonics. 

The researcher provided the letters authorized on behalf of the school director to 

ask for those thirty parents’ permission to participate in this study. 

 

3.3 Research Instruments 

The following instruments were used in this study. 

3.3.1 Online social media 

 1) The researcher created and found songs, pictures, activities and assignments 

that were suitable for ten target sounds /l/, /r/, /s/, /z/, /d/, /t/, /k/, /g/, /f/, and /v/. The 

outcomes were identified in the National Curriculum B.E. 2008. 

 2)   The researcher created online media as the teaching materials. There were 

Loom Program and PowToon Video Program for teaching English pronunciation. 

  (1) Animals, using Loom Program 

  (2) Things and Numbers, using PowToon 

  (3) My Room, using Loom Program 

  (4) My House, using Loom Program and,  

  (5) Restaurant and Food, using PowToon. 
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To ensure the quality of online social media related to English pronunciation 

teaching, all media were checked by three experts; two English teachers and a 

phonological expert.  

 

3.3.2 Lesson plans 

3.3.2.1 Scopes of five lesson plans 

 1) The researcher studied the core curriculum focusing on grade one to 

conceptualize the content. The outcomes were identified in the National Curriculum B.E. 

2008. 

 2) The researcher selected songs, pictures, activities and assignments that were 

suitable for ten target sounds /l/, /r/, /s/, /z/, /d/, /t/, /k/, /g/, /f/, and /v/. 

 3) The researcher created online media as the teaching materials. There were 

Loom Program and PowToon Video Program for teaching English pronunciation. 

To ensure the quality of teaching materials related to English pronunciation 

teaching, all media were checked by three experts; two English teachers and a 

phonological expert.  

4) The researcher wrote the lesson plans based on teaching English pronunciation 

by using online social media and phonics instructions. Five lesson plans were used in the 

study. Each lesson was used in four classes (one class per one hour) for teaching. Five 

topics of teaching in this study were (1) Animals, (2) Things and Numbers, (3) My Room, (4) 

My House and, (5) Restaurant and Food. The study's topics were conformed to the Thai 

basic education core curriculum B.E. 2551 in the language for communication standard of 

strand 1. The words in each topic were selected to enhance English pronunciation which 

were related to the pronunciation sounds provided; /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ 

and, /d/. The following scope of each lesson was used in the study. Table 3.5 showed the 

scope of the five lesson plans. In each lesson was contained content, target sounds, and 

words. 
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Table 3.2 Scope of 5 lesson plans 

Lesson Plans Content Target Sounds Words 

1 

 

 

Animals 

 

 

Initial sounds 

/l/, and /r/ 

 

lion, lama, lizard, lynx, 

lava gull, rooster, rat, 

raccoon, rabbit, and 

rhino 

2 Things and 

Numbers 

Initial sounds 

/s/, and /z/ 

six, seven, sun, sand, 

sock, zip, zero, zoom, 

zig-zig, and zoo 

3 My Room Initial sounds 

/d/, and /t/ 

tablet, teacher, table, 

toy, telephone, door, 

desk, drum, dice, and 

doll 

4 My House Initial sounds 

/k/, and /g/ 

key, kettle, kite, 

kitchen, kit, garage, 

glass, garden, glove, 

and guitar 

5 Restaurant 

and Food 

Initial sounds 

/f/ and /v/ 

Fan, food, fruit, fork, 

fish, vat, vase, 

vegetable, vine, and 

vanilla 

 

After designed the scope of five lessons, the researcher created lesson plans to 

enhance English pronunciation ability, which were applied the procedure of the lesson in 
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the stages of pronunciation. Thus, each lesson consists of three stages: pre-pronunciation, 

while- pronunciation, and post- pronunciation (Burns and Joyce, 1997). 

1. Pre – pronunciation 

 1.1 Pre–speaking was warm-up activities which began before the 

 students actually pronounced. The researcher had students experienced the 

 sounds, observations, and interactions inside and outside the classroom impacted 

 what they spoke or pronounced the words.  

 1.2 The researcher had students do activities such as listening to 

 music and enjoying action rhymes and songs. Rhymes, songs, stories, and games 

 helped students to support and involve thoughts and reflections as well as provide 

 opportunities for them to plan and organize pronouncing.  

 1.3 The students generated and explored ideas for pronouncing 

 topics through a variety of pre–speaking activities such as watching videos on 

 YouTube and playing games about the target sounds. 

2. While– pronunciation 

 2.1 The researcher had students pronounce the target sounds from 

 watching online social media provided. This stage engaged the students in 

 interactions with peers.  

 2.2 The researcher had students do activities using online social 

 media, including audio and video tools, to practice pronouncing the words. The 

 students who had been provided with supportive, collaborative environments and 

 opportunities to prepare for their informal and formal speaking experiences were 

 more likely to have the confidence to go public with their ideas and information.  

 2.3 In this stage, the researcher had the students do activities such 

 as making conversation, doing roleplay, and playing games to express personal 

 feelings, ideas, or viewpoints.  
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3. Post – pronunciation 

      In this stage, it was important to have the students reflect upon their 

 performance after practicing the sounds. In their reflection, the researcher helped 

 the students set personal goals for enhancing English pronunciation ability. Thus, 

 the role of the teacher was to: 

 3.1 The researcher gave the students the opportunities to gather   

 questions and interprets. 

 3.2 The researcher built on what the students already know, as new 

 knowledge was achieved by reconstructing and reshaping prior understanding. 

 3.3 The researcher developed the students to ensure what the students 

 have learned by providing formative assessment. There were consisting of 10-word 

 lists in each lesson. 

 3.4 The researcher encouraged peer assessment that focuses on strengths 

 and areas for improvement. 

 3.5 The researcher and the students practiced pronouncing by using 

 checklists and had the students do assignments provided in each lesson. 

5. The researcher asked three experts; two English teachers and a phonological 

expert to check whether the questions were related to the students' studying to assure 

the reliability of the lesson plans. 

6. The researcher applied the revised lesson plans in the classroom. 

The validation of the lesson plan was shown in table 3.3. 
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Table 3.3 The quality of lesson plan evaluated by three experts 

 

Item 

 

Lesson 

Plan 1 

 

Lesson 

Plan 2 

 

Lesson 

Plan 3 

 

Lesson 

Plan 4 

 

Lesson 

Plan 5 

1. Lesson layout and design 

-The layout and design of the lesson is 

appropriate and clear. 

1 1 0.67 1 0.67 

-The layout and design of the lesson is 

organized effectively. 

0.67 1 1 1 0.67 

2. Objectives   

-The objectives are clear. 0.67 1 1 0.67 1 

-The objectives are relevant to the 

content of the 

 lesson. 

0.67 1 0.67 0.67 0.67 

3. Instruction   

-The teaching steps engage enhancing 

English pronunciation of EFL primary 

students. 

1 1 1 1 1 

-The instructions are clear and explicit. 0.67 1 0.67 1 1 

-The time given for each teaching step is 

appropriate. 

1 0.67 0.67 1 1 
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Table 3.3 The quality of lesson plan evaluated by three experts (continued) 

 

Item 

 

Lesson 

Plan 1 

 

Lesson 

Plan 2 

 

Lesson 

Plan 3 

 

Lesson 

Plan 4 

 

Lesson 

Plan 5 

4. Activities   

-The activities are practical. 1 1 1 1 1 

-The presentation activities are student 

appropriate-playful, 

engaging and interactive. 

0.67 1 0.67 1 0.67 

-The activities contain sufficient amount 

tasks that promote 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 1 

5. Materials and worksheets      

-The materials and worksheets are 

appropriate for the students. 

1 0.67 1 1 0.67 

-The materials and worksheets are linked 

with the topics. 

1 1 1 1 1 

Grand Mean Score 0.86 0.7 0.86 0.94 0.86 

 

 Note: Lesson Plan 1 = Animals, Lesson Plan 2 = Things and Numbers, Lesson Plan 

3 = My Classroom, Lesson Plan 4 = My House and Lesson Plan 5 = Restaurant and Food 
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 According to the Table 3.3, the Grand Mean Score were 0.86, 0.7, 0.86, 0.94, and 

0.86, which indicated that the overall lesson plan was acceptable. However, the three 

experts also provided some additional comments for revising the lesson plans. 

 Expert A suggested that the teacher should provide more time to let the students 

practice pronouncing and doing assignments. 

 Expert B suggested that teaching in each lesson plan should be the same step 

because it could help the students understand how to learn and practice the sounds 

effectively. Moreover, the teacher should consider about the time to use in each step as 

well. 

 Expert C suggested that some activities should have been given more time.  

3.3.2.2 Formative Assessment 

To measure what the students have learned in each lesson. The lessons were five 

units and each unit was taught in four hours. The students were taught in the lessons of 

(1) Animals, (2) Things and Numbers, (3) My Room, (4) My House and, (5) Restaurant and 

Food. Table 3.4 showed 50 sound words used in formative assessment. 

Table 3.4 50 sound words with formative assessment 

/l/ Lion Lama Lizard Lynx Lava gull 

/r/ Rooster Rat Raccoon Rabbit Rhino  

/s/ Six Seven Sun Sand Sock 

/z/ Zip Zero Zoom Zig-zig Zoo 

/f/ Fan Food Fruit Fork Fish 

/v/ Vat Vase Vegetable Vine Vanilla 

/k/ Key Kettle Kite Kitchen Kit 

/g/ Garage Glass Garden Glove Guitar 

/t/ Tablet Teacher Table Toy Telephone 

/d/ Door Desk Drum Dice Doll 
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Pronunciation tests were divided into five sections;  

Section (1) is on the topic of Animals. It contains ten words list to test the sounds 

of /l/ and /r/.   

Section (2) is on the topic of Things and Numbers. It contains ten words list to test 

the sounds of /s/ and /z/. 

Section (3) is on the topic of My Room. It contains ten words list to test the sounds 

of /d/ and /t/.   

Section (4) is on the topic of My House. It contains ten words list to test the sounds 

of /k/ and /g/. 

Section (5) is on the topic of Restaurant and Food. It contains ten words list to test 

the sounds of /f/ and /v/. 

 The pronunciation test was an assessment during the teaching and learning. The 

researcher let the students do the test after they finished learning in each unit. In each 

test, the students had been tested 10 words. In this study, the researcher scored one 

point for the correct speech sound and zero point for the incorrect sound and not 

produced sound. To come up with the final scores, the English teacher was a judge. The 

scores of the judgment of both the researcher and English teacher had been compared. 

The students who got 60 percent scores passed the test. 

3.3.3 Tests 

To use online social media and phonics instructions to enhance English 

pronunciation, integrating genetic phonics and five stages based on Lloyd, which is the 

process of understanding the sounds in the English language that consisted of learning the 

letter sounds, learning letter formation, blending, identifying the sounds in words and 

tricky words. The sound words that the students were tested in the pretest and posttest 

consisted of 20 sound words. There are 10 initial sounds teaching and testing in the 

instructions which are /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ and /d/. The words used in this 

part were compiled from two main sources, namely, English Smile 1 and Samutprakan 
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Primary Educational Service Office 2’s vocabulary book. Table 3.5 showed twenty sound 

words used in the pretest and posttest. 

Table 3.5 Sound words with pretest and posttest 

/l/ Lion Lama 

/r/ Rabbit Rat 

/s/ Six Seven 

/z/ Zoo Zero 

/f/ Fan Food 

/v/ Vat Vase 

/k/ Key Kite 

/g/ Garden Guitar 

/t/ Toy Table 

/d/ Door Desk 

 

The tests were pretest and posttest to compare the students’ performances 

before and after the experiment. The test had 20 sound words. If the students get a 60 

percent score, they pass the test. In addition, the total sound words of the test were 

verified by three experts in English language instruction; two English teachers and a 

phonological expert verified the content validity of the pronunciation test. The pretest 

and posttest were audio-recorded for accurate grading. Table 3.6 showed the experts’ 

validation of 20 words pretest and posttest. 
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Table 3.6 The experts’ validation of 20 words pretest and posttest 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

Lion 1 1 1 1 

Lama 1 1 1 1 

Rabbit 1 1 1 1 

Rat 1 1 1 1 

Six 1 1 1 1 

Seven 1 1 1 1 

Zoo 1 1 1 1 

Zero 1 1 1 1 

Fish 1 1 1 1 

Food 1 1 1 1 

Vat 1 1 1 1 

Vase 1 1 1 1 

Key 1 1 1 1 

Kite 1 1 1 1 

Garden 1 1 1 1 

Guitar 1 1 1 1 
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Table 3.6 The experts’ validation of 20 words pretest and posttest                                                  

(continued) 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

Toy 1 1 1 1 

Table 1 1 1 1 

Door 1 1 1 1 

Desk 1 1 1 1 

 

 In Table 3.6, the experts’ validation of the 20-word pretest in enhancing English 

pronunciation for EFL primary students indicated that the overall score was 1.00. 

Therefore, it was implied that 20 words of pretest and posttest were acceptable. However, 

there were additional comments given by the three experts as follows: 

 Expert A suggested that the given words were appropriate with the students’ level. 

Moreover, the teacher chose the words that the students were familiar with. However, it 

would be better for the students if the teacher provided additional minimal pairs such as 

light-right or two-do. 

 Expert B claimed that all items of 20 words were good for the students and 

relevant to the lesson of learning. 

 Expert C claimed that the range of vocabulary was suitable for a group of target 

learners. Moreover, the selected words were living things that the students can relate to 

easily. 

 3.3.4 Questionnaire 

The questionnaire was aimed to explore students’ satisfaction level toward using 

online social media and phonics instruction. The questionnaire was divided into two parts. 
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The first part drew the profile of the participants in terms of gender and age. The second 

part allowed the participants to rate their satisfaction using online social media and 

phonics instruction since they were in the first grade.   

The researcher read the questions and let the participants choose the answer. The 

choices of the answers were used Three-Point Likert Scales face including happy, neutral, 

and sad to allow the participants to choose the emoticon in each question for the answer. 

Happy means the students are satisfied. Neutral means the students are indifferent, and 

sad means the students are dissatisfied.  

The researcher selected faces because the participants were the grade one 

students. Thus, it was easy for them to understand the meanings of images as emotions 

better than texts. Moreover, it was supported by Paunonen, Jacsonm, and Keinomen 

(1990) stated images provided more suitable for creative test takers and reduced 

misunderstanding of the text items. The result of analyzed was to be verbal description 

in table 3.7. 

Table 3.7 Three-Point Likert Scale 

Likert Scale Interval Verbal Description 

1 1.00-1.66 Low 

2 1.67-2.63 Moderate 

3 2.64-3.00 High 

 

The questionnaire was translated into the Thai language to ensure students' clear 

understanding. Three experts evaluated the content validity of the questionnaire; two 

English teachers and a phonological expert. The experts' validation of the questionnaires 

was shown in table 3.8. 
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Table 3.8 The experts’ validation of the questionnaires 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

Classroom Environment 

1. นักเรียนมีสtวนรtวมในการทำกิจกรรม 

Students participate activities effectively. 

1 1 1 1 

2. นักเรียนเรียนรู}ในสภาพแวดล}อมท่ีช้ันเรียน

สtงเสริมให}นักเรียนเกิดการเรียนรู} 

Students are happy and fun during 

learning in classroom. 

1 1 1 1 

Activities 

3. นักเรียนได}เรียนการออกเสียงจากเพลง

สtงเสริมให}นักเรียนออกเสียงได}ดีข้ึน 

Students pronounce the target sounds 

better after learning pronunciation from 

music. 

0 1 1 0.67 

4. นักเรียนได}เรียนการออกเสียงจากวิดีโอใน 

YouTube สtงเสริมให}นักเรียนออกเสียงได}ดีข้ึน 

Students pronounce the target sounds 

better after learning pronunciation from 

YouTube. 

0 1 1 0.67 

5. นักเรียนได}เรียนการออกเสียงจากวิดีโอใน 

Loom Program สtงเสริมให}นักเรียนออกเสียงได}

ดีข้ึน 

Students pronounce the target sounds 

better after learning pronunciation from 

Loom Program. 

1 1 1 1 
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Table 3.8 The experts’ validation of the questionnaires (continued) 

Item Expert 

    A 

Expert 

B 

Expert 

C 

IOC 

6. นักเรียนได}เรียนการออกเสียงจากวิดีโอใน 

PowToon สtงเสริมให}นักเรียนออกเสียงได}ดีข้ึน 

Students pronounce the target sounds 

better after learning pronunciation from 

PowToon. 

0 1 1 0.67 

7. นักเรียนได}ทำแบบฝ�กหัดการออกเสียงจากใบ

งานสtงเสริมให}นักเรียนออกเสียงได}ดีข้ึน 

Students pronounce the target sounds 

better after learning pronunciation after 

doing assignments. 

0 1 1 0.67 

Online Social Media 

8. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดยการใช}เพลง 

Students are satisfied with learning 

pronunciation from music. 

1 1 1 1 

9. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย YouTube 

Students are satisfied with learning 

pronunciation from YouTube. 

1 1 1 1 

10. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย Loom Program 

Students are satisfied with learning 

pronunciation from Loom Program. 

1 1 1 1 
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Table 3.8 The experts’ validation of the questionnaires (continued) 

Item Expert 

    A 

Expert 

B 

Expert 

C 

IOC 

11. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย PowToon 

Students are satisfied with learning 

pronunciation from PowToon. 

1 1 1 1 

12. นักเรียนอยากเรียนเน้ือหาอ่ืนๆโดยใช}ส่ือ

ออนไลน� 

Students require further activities using 

Online Social Media. 

1 1 1 1 

13. นักเรียนชอบส่ือการเรียนท่ีมีภาพประกอบมี

สีสันสวยงาม 

Students appreciate lively and beautiful 

media. 

1 1 1 1 

Sounds 

14. นักเรียนเรียนรู}การออกเสียง /l/ ได}ดีย่ิงข้ึน 

Students pronounce the /l/ sound 

better. 

1 1 1 1 

15. นักเรียนเรียนรู}การออกเสียง /r/ ได}ดีย่ิงข้ึน 

Students pronounce the /r/ sound 

better. 

1 1 1 1 

16. นักเรียนเรียนรู}การออกเสียง /s/ ได}ดีย่ิงข้ึน 

Students pronounce the /s/ sound 

better. 

1 1 1 1 
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Table 3.8 The experts’ validation of the questionnaires (continued) 

Item Expert 

    A 

Expert 

B 

Expert 

C 

IOC 

17. นักเรียนเรียนรู}การออกเสียง /z/ ได}ดีย่ิงข้ึน 

Students pronounce the /z/ sound 

better. 

1 1 1 1 

18. นักเรียนเรียนรู}การออกเสียง /k/ ได}ดีย่ิงข้ึน 

Students pronounce the /f/ sound 

better. 

1 1 1 1 

19. นักเรียนเรียนรู}การออกเสียง /g/ ได}ดีย่ิงข้ึน 

Students pronounce the /v/ sound 

better. 

1 1 1 1 

20. นักเรียนเรียนรู}การออกเสียง/d/ ได}ดีย่ิงข้ึน 

Students pronounce the /k/ sound 

better. 

1 1 1 1 

21. นักเรียนเรียนรู}การออกเสียง /t/ ได}ดีย่ิงข้ึน 

Students pronounce the /g/ sound 

better. 

1 1 1 1 

22. นักเรียนเรียนรู}การออกเสียง /f/ ได}ดีย่ิงข้ึน 

Students pronounce the /d/ sound 

better. 

1 1 1 1 

23. นักเรียนเรียนรู}การออกเสียง /v/ ได}ดีย่ิงข้ึน 

Students pronounce the /t/ sound 

better. 

1 1 1 1 
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 In table 3.8, the results from the questionnaire toward using online social media 

and phonics instruction in enhancing English pronunciation of EFL primary students 

indicated that the overall score of all items was 0.94. It was implied that the questionnaire 

was acceptable. However, there were additional comments given by the experts as 

follows: 

 Expert A suggested that the questions were suitable and easy for students to 

understand and clear for doing the questionnaire. As a result, the researchers adjusted the 

questions in order to help them easily identify. 

 Expert B recommend the questions should be started with “นักเรียน” in order to 

emphasize that the study was encouraged student-centered. Furthermore, Expert B noted 

that questions should be focused on positive questions. It should be adjusted to reduce 

a bit vague for the students. 

 Expert C suggested that the words used were unclear. The researcher should 

recheck the words to make the students understand easily. Therefore, the researcher 

adjusted the language used. 

 

3.4 Data Collection 

3.4.1 Quantitative data collection  

Quantitative data collection was used with the purpose to analyze the impact of 

phonics instruction in the pronunciation of /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ and /d/. It 

was in progress through pretest and posttest and audio-recording, which helped the 

researcher observe, analyze and identify the difficulties at the moment of pronouncing 

the sound words. 

This study was one group pretest-posttest design. The participants were taught 

words listed of pronunciation by using online social media and phonics instruction. The 

pretest and posttest were used to compare the students’ ability to pronounce aloud. The 

class was held four hours per week. Pretest, posttest, formative assessment, and students’ 

perspective were conducted as the method.   
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The researcher’s designed instrument to collect the data for this research is as 

follows:  

1. The tests were used as a pretest by the students pronouncing aloud. It was 

consisted of 20 items to measure the students’ performances before the experiment. 

2. There were five lesson plans. Each plan took four hours for the experiment. 

Thus, the whole experimental study lasted for five weeks, and each lesson lasted for four 

hours. 

3. After teaching each unit, the researcher asked the students to do a 

formative assessment by pronouncing for 10-word lists as the sound words provided. 

4. The students pronounced aloud posttest, using the same test as the 

pretest. 

5. The pretest and posttest were both audio-recorded for accurate grading. 

6. The evaluation of each test was calculated and measured to identify the 

ability of pronunciation. 

3.4.2 Qualitative data collection 

In order to gain students' satisfaction toward using online social media and phonics 

instruction in enhancing English pronunciation ability, a two-part questionnaire was 

administered at the end of the course to obtain students' perspective on combining online 

social media and phonics teaching to improve English pronunciation skills. 

 

3.5 Data analysis 

 - To assure the reliability of the listed words, all of the words were checked the 

correctness by three experts; two English teachers and a phonological expert. 

 - The Index of Item-Objective Congruence (IOC) was used to ensure content 

validity. In this process, all the tests and the questionnaire were checked by three experts, 

including two English teachers and a phonological expert. 
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 The IOC points in calculations are provided into three scales of rating for 

consistency and congruencies of the items. All experts chose only one answer as the given 

mark from these three alternatives of choices: 

+1 = Congruent with clear understanding, 

  0 = Uncertain or not sure whether item related to the study, 

 -1 = Not Understand or not congruent or related to this study. 

 Total points for each item must have a consistency value equal to or above 

0.50 (Department of Academics Documents, 2003; Pinyopanuwat, 2014). IOC marks 

calculated by below equation: 

𝐼𝑂𝐶 =
∑𝑅
N

 

IOC = Item-Objective Congruence Index 

R  = Point given by specialists 

ΣR = Total points of each specialist 

N  = Numbers of specialists 

 - The quantitative data collected was analyzed dominantly using percentage, 

means, standard deviation, and t-test for the dependent. 

 -  The mean score of the students on the posttest of enhancing English 

pronunciation by using online social media and phonics instructions was higher than the 

mean score on the pretest. 

 

3.6 Ethical consideration 

According to the participants of 30 EFL students, the ethical issue was considered 

as human rights. The researcher provided the letters authorized on behalf of the school 

director to ask for those 30 parents' permission to participate in this study. Before 
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distributing the questionnaires, the researcher explained a brief and simple explanation 

about the study's objectives. The individual information was kept confidential without 

disclosing the respondents' identities. Moreover, all data getting from the respondents had 

been kept in a secure place. 

 

3.7 Summary 

 This study aimed to create and find the quality of online social media that is 

suitable for EFL primary students, to compare the English pronunciation ability of EFL 

primary students before and after using online social media and phonics instruction, and 

to explore students’ satisfaction level toward using online social media and phonics 

instruction. 

 The main experimental study was conducted with the 30 EFL primary students 

from a school at Watmongkolkotawas school, Samutprakan Province. The study was held 

six weeks. The study compared the test using means, standard deviation, and t-test for 

dependent before and after receiving online social media and phonics instruction. 

Furthermore, the study explored the students' satisfaction toward using online social 

media and phonics instruction, and the data collected were analyzed by the content 

analysis. 
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CHAPTER 4 

RESULTS 
 

 This chapter reported results based on three research objectives. The first 

objective was to create and find the quality of online social media that is suitable for EFL 

primary students. The second objective was to compare the English pronunciation ability 

of EFL primary students before and after using online social media and phonics instruction. 

And the third objective was and to explore students’ satisfaction level toward using online 

social media and phonics instruction. The following research results were addressed:  

 4.1 Result of Research Question 1 

 4.2 Result of Research Question 2 

 4.3 Result of Research Question 3 

 

4.1 Result of Research Question 1 

     Result of Research Question 1: Is the quality of online social media suitable for EFL 

primary students? 

 In order to answer this research question, the results obtained from the results of 

the online social media’s quality were evaluated by three experts before doing the 

experiment and the formative assessment from each lesson was created after the students 

had taught learned. Table 4.1 showed the results of the quality of the online social media 

evaluated by three instrumental experts. 
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Table 4.1 The quality of the online social media evaluated by three experts 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

1. Loom Program in the topic of Animals ( l and r sounds) 

-The layout and design of the program is 

appropriate and clear. 

1 1 1 1 

-The program is useful and supportive the 

study. 

1 0 1 0.67 

-The program is relevant to the topic and 

objectives. 

1 0 1 0.67 

-The content of the program engages 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 

2. PowToon Program in the topic of Things and Numbers ( s and z sounds) 

-The layout and design of the program is 

appropriate and clear. 

1 0 1 0.67 

-The program is useful and supportive the 

study. 

1 1 1 1 

-The program is relevant to the topic and 

objectives. 

0 1 1 0.67 

-The content of the program engages 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 
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Table 4.1 The quality of the online social media evaluated by three expert 

(continued) 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

3. Loom Program in the topic of My Classroom ( t and d sounds) 

-The layout and design of the program is 

appropriate and clear. 

1 0 1 0.67 

-The program is useful and supportive the 

study. 

1 0 1 0.67 

-The program is relevant to the topic and 

objectives. 

1 0 1 0.67 

-The content of the program engages 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 

4. Loom Program in the topic of My House ( k and g sounds)  

-The layout and design of the program is 

appropriate and clear. 

1 0 1 0.67 

-The program is useful and supportive the 

study. 

1 1 1 1 

-The program is relevant to the topic and 

objectives. 

1 0 1 0.67 

-The content of the program engages 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 
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Table 4.1 The quality of the online social media evaluated by three expert 

(continued) 

Item Expert 

A 

Expert 

B 

Expert 

C 

IOC 

5. PowToon Program in the topic of Restaurant and Food ( f and v sounds) 

-The layout and design of the program is 

appropriate and clear. 

1 0 1 0.67 

-The program is useful and supportive the 

study. 

1 0 1 0.67 

-The program is relevant to the topic and 

objectives. 

1 1 0 0.67 

-The content of the program engages 

enhancing English pronunciation of EFL 

primary students. 

1 1 1 1 

 

 It can be showed from table 4.1 that the results from the quality of the online 

social media evaluated by three experts was acceptable. Moreover, the result had been 

shown that online social media was qualified and suitable for EFL primary students. 

To measure what the students had learned in each lesson. The lessons were five 

units, and each unit was taught in four hours. The students were taught in the lessons of 

(1) Animals, (2) Things and Numbers, (3) My Room, (4) My House and, (5) Restaurant and 

Food. Table 4.2 showed the result of the individual scores of formative assessment five 

units by using online social media and phonics instructions. 
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Table 4.2 Mean scores of formative assessment five units by using online     

social media and phonics instructions 

N` M SD 

30 71.17 13.24 

 

 In a formative assessment, the students got 60 percentage scores meant that they 

passed the test. After receiving online social media and phonics instructions, the students 

got overall scores of 71.16. It resulted that the students passed the test. Moreover, it 

showed that online social media is qualified and suitable for EFL primary students. 

 

4.2 Result of Research Question 2 

     Result of Research Question 2: Does the students’ English pronunciation ability 

enhance after using online social media and phonics instruction? 

 Enhancing English pronunciation ability by using online social media and phonics 

instructions was used with 30 EFL primary students at Watmongkolkotawas School. The 

pretest and the posttest were administered before and after the instruction. 

 According to research question 2, the mean score of the students on the posttest 

should be higher than the mean score on the pretest. Therefore, the pretest and the 

posttest mean scores were compared using the t-test dependent on determining whether 

there was a significant difference before and after instruction. Table 4.3 showed the 

descriptive statistics of the pretest and posttest scores. The results revealed that there 

was a significant difference between the mean score of pretest and posttest. 

Table 4.3 A comparison of pretest and posttest 
 

 n M SD t df 

Pretest 30 9.27 2.03 
9.72* 29 

Posttest 30 14.23 2.65 

*Significant at .05 level (p<.05) 
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 As showed in Table 4.3, the posttest mean score of the students was significantly 

different from their pretest mean score at a level of 0.05. In this study, the level indicating 

a significant difference in result was set at 0.05. Thus, the level of 0.05 points to a significant 

difference between performance before and after the pronunciation enhancement. 

Therefore, the result strongly supported that the students’ English pronunciation ability 

was higher after using online social media and phonics instruction. Since, the online social 

media was interesting. It can make the interaction for the students in class. 

 

4.3 Result of Research Question 3 

     Result of Research Question 3: What is the students’ satisfaction level toward using 

online social media and phonics instruction? 

The questionnaires were given to the students after using online social media and 

phonics instructions to obtain their satisfaction. The students rated from 3 for satisfied, 2 

for indifferent, and 1 for dissatisfied. The response of the questionnaire rated by the 

students was analyzed by using mean and standard deviation (SD.). According to the 

Three-Point Likert Scale analysis, the interval of 1.00-1.66 meant low, 1.67-2.33 meant 

moderate, and 2.34-3.00 meant high. Table 4.5 contained descriptive information about 

the students’ satisfaction toward using online social media and phonics instruction. 
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Table 4.4 Students’ satisfaction toward using online social media and phonics  

instruction 

Item 

No. 
Questionnaire M SD Meaning 

1 Students participate activities effectively. 2.87 0.35 High 

2 Students are happy and fun during  

learning in classroom 

2.83 0.38 High 

3 Students pronounce the target sounds better  

after learning pronunciation from music. 

2.71 0.51 High 

4 Students pronounce the target sounds better 

after learning pronunciation from YouTube. 

2.71 0.48 High 

5 Students pronounce the target sounds better 

after learning pronunciation from Loom 

Program. 

2.53 0.57 Moderate 

6 Students pronounce the target sounds better 

after learning pronunciation from PowToon. 

2.53 0.57 Moderate 

7 Students pronounce the target sounds better 

after learning pronunciation after doing 

assignments. 

2.73 0.45 High 

8 Students are satisfied with learning 

pronunciation from music. 

2.73 0.47 High 

9 Students are satisfied with learning 

pronunciation from YouTube. 

2.73 0.45 High 

10 Students are satisfied with learning 

pronunciation from Loom Program. 

2.67 0.45 High 

11 Students are satisfied with learning 

pronunciation from PowToon. 

2.67 0.57 High 

12 Students require further activities using Online 

Social Media. 

2.87 0.35 High 

13 Students appreciate lively and beautiful media. 2.80 0.48 High 
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Table 4.4 Students’ satisfaction toward using online social media and phonics 

instruction (continued) 

Item 

No. 
Questionnaire M SD Meaning 

14 Students pronounce the /l/ sound better. 2.65 0.62 High 

15 Students pronounce the /r/ sound better. 2.10 0.66 Moderate 

16 Students pronounce the /s/ sound better. 2.70 0.54 High 

17 Students pronounce the /z/ sound better. 2.30 0.81 Moderate 

18 Students pronounce the /f/ sound better. 2.67 0.67 High 

19 Students pronounce the /v/ sound better. 1.90 0.61 Moderate 

20 Students pronounce the /k/ sound better. 2.73 0.56 High 

21 Students pronounce the /g/ sound better. 2.73 0.77 High 

22 Students pronounce the /d/ sound better. 2.80 0.57 High 

23 Students pronounce the /t/ sound better. 2.67 0.63 High 

  Total Mean 2.64 0.54 High 

 

 Regarding the questionnaire results to determine students’ satisfaction level based 

on the Three-Point Likert Scale, most students were satisfied with the learning; the total 

mean was 2.64 (n=30) with the high level. The students rated “students participate 

activities effectively” and “students require further activities using Online Social Media” 

at the highest level with a mean of 2.87. Moreover, the students rated “students are 

happy and fun during learning in the classroom” and “students appreciate lively and 

beautiful media” at high levels of 2.83 and 2.80, respectively. On the other hand, they 

rated “Students pronounce the /v/ sound better” at the lowest level with a mean of 1.90 

with the moderate level. 
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Summary 

 The results supported the research objectives that the online social media was 

qualified and suitable for EFL primary students. The students’ English pronunciation ability 

was enhanced after using online social media and phonics instruction in terms of the 

higher mean score of the posttest compared to the pretest at a significant level of 0.05. 

Also, the students were satisfied with the experiment. 

 The results of the lesson plan provided in class were suitable and acceptable for 

the students. Since, there were the steps of the lesson plan; pre-pronunciation, while-

pronunciation, and post-pronunciation, it was clear and easy for understanding, making 

most of the students satisfied with the steps of teaching. 

 The results of the tests revealed that the mean score from the pretest was 9.27 

while the posttest was 14.23 (t=9.72). It was found that there was a significant difference 

between the mean score of the pretest and the posttest.  

 The questionnaire results in each aspect showed that most of the students were 

satisfied with enhancing their English pronunciation ability by using online social media 

and phonics instructions with the high level. It was thus beneficial for the students to help 

them a lot in enhancing their English pronunciation. They said that they wanted to learn 

further lessons by using online social media. Moreover, they also said phonics instructions 

helped them pronounce the sounds better and enhance their English pronunciation 

ability. 
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CHAPTER 5 

CONCLUSION AND DISCUSSION 
 

In this chapter, the findings of this study were discussed in accordance with the 

research objectives and research questions. Following summary of the findings, discussion, 

limitation of the study, pedagogical implications, recommendations for future research, 

and conclusion were presented. The following research conclusion and discussion were 

addressed: 

5.1 Summary of the Findings 

5.2 Discussion 

5.3 Limitation of the Study 

5.4 Pedagogical Implications 

5.4 Recommendations for Future Research 

5.5 Conclusion 

5.1 Summary of the Findings 

5.1.1 Significance of the study 

 The objectives of the study were to create and find the quality of online social 

media that is suitable for EFL primary students, to compare the English pronunciation 

ability of EFL primary students before and after using online social media and phonics 

instruction, and to explore students’ satisfaction level toward using online social media 

and phonics instruction. Data from this study were obtained through online social media, 

lesson plan, test, and students’ satisfaction questionnaire answered by the students. The 

data were analyzed according to research objectives and research questions. The results 

obtained from this study enhanced students’ English pronunciation ability, represented 

by the quality of online social media, a significant increase in mean scores on the posttest 

and questionnaire answers. The study results were beneficial for both English teachers 
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who were interested in integrating phonics instruction in their classroom and the EFL 

students who learned English pronunciation in general. 

5.1.2 Population and sample group 

The population of this study was 120 students, and the sample group was 30 

students who studied in grade one at Watmongkolkotawas school, Samutprakan Province. 

All of the students were Thai native students who used the Thai language as their mother 

tongue to communicate on a daily basis. Thai teachers taught the students in English class 

as a mandatory subject. The students were taught the basics of all of the A-Z phonics 

sounds. Most of them had problems with pronouncing the sounds of /l/, /r/, /s/, /z/, /f/, 

/v/, /k/, /g/, /t/ and /d/. 

5.1.3 Research methodology 

 The research was experimental research by using a group pretest and posttest 

design. The pretest was administered to the students at the beginning of the learning. 

After the pretest, the students attended the English pronunciation by using online social 

media and phonics instructions training. The duration of the teaching was six weeks. The 

posttest was administered to see the enhancing of students’ English pronunciation ability 

after using online social media and phonics instructions. In addition, questionnaires were 

given to students at the end of the experiment to obtain their satisfaction on the 

experiment. 

5.1.4 Research instruments 

 Research instruments used in this study were pronunciation pretest and posttest, 

formative assessment, lesson plan, and questionnaire. 

5.1.5 Data collection and analysis 

 The students’ mean scores from the pretest and posttest were collected to be 

statistically compared by using a t-test dependent sample in the computer program for 

statistical analysis to measure the enhancing of English pronunciation ability. In addition, 

the rating results from the questionnaire were collected and analyzed using mean and 

standard deviation (SD.) to measure the students’ satisfaction toward using online social 

media and phonics instruction. 
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5.1.6 Summary of the main results 

    1) Online Social Media 

 The evaluation of online social media quality revealed that online social media is 

quality and suitable for EFL primary students. The results from the quality of the online 

social media evaluated by three experts. The result was implied that the quality of the 

online social media was acceptable and suitable for EFL primary students. 

 2) Lesson Plans 

 Five lesson plans were used in the study. Each lesson was used in four classes for 

teaching. Five topics of teaching in this study were (1) Animals, (2) Things and Numbers, 

(3) My Room, (4) My House and, (5) Restaurant and Food. The study's topics were 

conformed to the Thai basic education core curriculum B.E. 2551 in the language for 

communication standard of strand 1. The words in each topic were selected to enhance 

English pronunciation which were related to the pronunciation sounds provided; /l/, /r/, 

/s/, /z/, /f/, /v/, /k/, /g/, /t/ and, /d/. 

 According to the researcher asked three instrumental experts evaluated the 

validity of lesson plan. It was indicated that the overall lesson plan was acceptable. 

However, the three experts also provided some additional comments for revising the 

lesson plans. The researcher had improved each lesson plan and took them in class.  

 3) Tests 

 Both pretest and posttest were the same test. The analysis of the pretest and 

posttest scores revealed that students’ English pronunciation ability was significantly 

enhanced at the .05 level (m=14.23) after using online social media and phonics 

instructions. Hence, the result strongly supported that the students’ English pronunciation 

ability was enhanced after using online social media and phonics instruction. 

 4) Students’ Satisfaction Questionnaire  

 After the students have learned, the researcher had the students do the 

questionnaire. The results revealed that the students’ satisfaction level toward using 

online social media and phonics instruction were at a high level (m=2.64). The students 
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rated “students participate activities effectively” and “students require further activities 

using Online Social Media” at the highest level with a mean of 2.87. Besides, the students 

rated “students are happy and fun during learning in the classroom” and “students 

appreciate lively and beautiful media” at high levels of 2.83 and 2.80, respectively.  

 However, the students rated “Students pronounce the /v/ sound better” at the 

lowest level with a mean of 1.90.  

 In addition, the students said that they wanted to learn further lessons by using 

online social media. Moreover, they also said phonics instructions helped them pronounce 

the sounds better and improve their English pronunciation ability. 

5.2 Discussion 

 1) Online Social Media 

In pronunciation learning, the result was in accordance with the study of Chi Ma 

(2017) that used phonics instruction in class to help the students accurately and 

effectively pronounced the words through phonics practices. Since the students learned 

how to pronounce unfamiliar printed words, they could understand those words literally. 

In addition, using synthetic phonics as a major of enhancing English pronunciation as well 

as using the technique of Jolly Phonics Lloyd (1998) for teaching were suitable techniques 

for EFL primary students to enhance their English pronunciation ability. 

The study supported enhancing English pronunciation ability when using phonics 

instructions, including online social media. The results showed that they were effective 

and beneficial techniques for EFL primary students to improve their English pronunciation 

ability. The result was in accordance with the study of Hidayat (2018); using media in 

teaching language learning had a positive effect on teaching and learning. It was similar to 

the result of the study of Kontribusia (2019), who stated that media became a helpful 

tool for the students in delivering pieces of knowledge in the classroom.  

 2) Lesson Plans 

 The results of the lesson plan provided in class were suitable and acceptable for 

the students. Since, there were the steps of the lesson plan; pre-pronunciation, while-

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 68 

pronunciation, and post-pronunciation, it was clear and easy for understanding, making 

most of the students satisfied with the steps of teaching. Therefore, three stages of 

pronunciation of Burns and Joyce (1997) were acceptable for this research study. 

 3) Tests 

 Based on the results from this study, the mean score of the pretest was 9.27, while 

the posttest was 14.23 (t=9.72). The results from the pretest showed that 10 sounds of 

pronunciation teaching; /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ and /d/ were the strongest 

pronunciation problems for EFL primary students. The result was in accordance with the 

study of Perez (2018). The students by the ages of 5 to 6 years old should be improved 

the pronunciation of the sounds /l/ and /r/. Furthermore, Pimwan (2012) found that even 

though there were some sounds in English occurring in Thai sounds, the position of the 

sounds when pronouncing the words were different, making most of the Thai students 

mispronounced the consonant sounds as /s/, /z/, /t/, /k/, /g/.  

From the learning, they learned how to enhance English pronunciation ability from 

their weakness in the pretest. They tried to pronounce the target sounds a lot from the 

online social media provided. Moreover, they checked the correctness of their assignment 

in each unit. From the formative assessment, they tried to improve the sounds that they 

were still not doing well. When doing activities to practice the sounds, the students were 

active in practicing the sounds better than in the previous lesson and tried to check the 

correctness with each other in every activity provided. Furthermore, they developed their 

pronunciation by monitoring themselves and modifying their pronunciation to get the 

posttest result better than the pretest. 

 4) Students’ Satisfaction Questionnaire 

The questionnaire result in each aspect showed that most of the students were 

satisfied with enhancing their English pronunciation ability by using online social media 

and phonics instructions at the high level. It was beneficial for those English teachers who 

were teaching English pronunciation and EFL primary students studying English in general. 

The activities, assignments, and games were helpful and useful in enhancing their English 

pronunciation ability. From the questionnaire, the students rated “students participate 
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activities effectively” and “students require further activities using Online Social Media” 

at the highest level with a mean of 2.87. Thus, the results supported that using online 

social media gave positive way in the students’ learning. However, the lowest ranking of 

the students’ satisfaction was “Students pronounce the /v/ sound better”. The result 

revealed that most of the students could not pronounce the /v/ sound effectively. Since 

the places of articulation in English sounds and Thai sounds were different, the students 

were also unfamiliar with the /v/ sound, which led to incorrect pronunciation. 

5.3 Limitations of the study 

Limitations of the study described as follow: 

1. The duration of the training was a short period. Some students might need 

more time to practice and get familiar with the sounds. Therefore, the duration of learning 

might have influenced the posttest scores. 

2. In fact, there are several different problematic sounds occurred in English 

sounds and Thai sounds. However, this study was only focused on 10 sounds of 

pronunciation teaching; /l/, /r/, /s/, /z/, /f/, /v/, /k/, /g/, /t/ and /d/. 

5.4 Pedagogical implications 

     Pedagogical implications are as follows: 

1. For language instructors, this study can be applied for pedagogical 

implications. To date, online instruction plays an important role in language learning. 

Therefore, the application of online resources is useful for language learners.  

2.   The duration of learning English pronunciation should be well-planned to 

give more time to practice the sounds better and monitor the students’ pronunciation 

ability in weakness, then modify to be correct. In addition, online social media and phonics 

instructions can be used in the online classroom in order to improve students’ skills. 
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5.5 Recommendations for future research 

Recommendations for further research are as follows: 

1. This study was conducted with 30 EFL primary students in grade one at 

Watmongkolkotawas School. Further studies should be conducted with different levels of 

students: private schools or other public schools to have more reliability. 

2. The duration of learning English pronunciation should be well-planned to 

give more time to practice the sounds better and monitor the students’ pronunciation 

ability in weakness, then modify to be correct. 

3. Researchers should study other problematic sounds to enhance the English 

pronunciation of different sounds. 

5.6 Conclusion 

 This study enhances English pronunciation for grade one students at 

Watmongkolkotawas School, Samutprakan Province, with phonics instruction in the lesson. 

Thus, it is beneficial for both English teachers interested in integrating phonics instruction 

in their classroom and the EFL students learning English pronunciation in general. Also, it 

is helpful for policymakers, educators, and ministers to apply in the learning of Thai 

education. 
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Research Instrument Evaluation (For Experts) 

Instructions 

1. This evaluation form aims to check the quality of the online social media. 

2. The expert evaluates the Item Objective Congruence (IOC) by using the 

following ratings. 

Please put a tick (!) in the rating box (-1,0,1) the score to which the items 

appropriate according to your opinion. Please specify comments for each item. 

-1 = Disagree or not appropriate 0 = Not sure 1 = Agree or appropriate 

Item +1 0 -1 

1. Loom Program in the topic of Animals ( l and r sounds) 

-The layout and design of the program is appropriate and clear.    

-The program is useful and supportive the study.    

-The program is relevant to the topic and objectives.    

-The content of the program engages enhancing English 

pronunciation of EFL primary students. 

   

Comments: 

 

   

2. PowToon Program in the topic of Things and Numbers ( s and z sounds) 

-The layout and design of the program is appropriate and clear.    

-The program is useful and supportive the study.    

-The program is relevant to the topic and objectives.    

-The content of the program engages enhancing English 

pronunciation of EFL primary students. 

   

Comments: 
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3. Loom Program in the topic of My Classroom ( t and d sounds) 

-The layout and design of the program is appropriate and clear.    

-The program is useful and supportive the study.    

-The program is relevant to the topic and objectives.    

-The content of the program engages enhancing English 

pronunciation of EFL primary students. 

   

Comments: 

 

   

4. Loom Program in the topic of My House ( k and g sounds) 

-The layout and design of the program is appropriate and clear.    

-The program is useful and supportive the study.    

-The program is relevant to the topic and objectives.    

-The content of the program engages enhancing English 

pronunciation of EFL primary students. 

   

Comments: 

 

   

5. PowToon Program in the topic of Restaurant and Food ( f and v sounds) 

-The layout and design of the program is appropriate and clear.    

-The program is useful and supportive the study.    

-The program is relevant to the topic and objectives.    

-The content of the program engages enhancing English 

pronunciation of EFL primary students. 

   

Comments: 

 

   

 
__________________________________ (Signature) 

___________________________________ (Position) 
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Research Instrument Evaluation (For Experts) 

Instructions 

1. This evaluation form aims to check the content validity of the lesson plan. 

2. The expert evaluates the Item Objective Congruence (IOC) by using the 

following ratings. 

Please put a tick (!) in the rating box (-1,0,1) the score to which the items 

appropriate according to your opinion. Please specify comments for each item. 

-1 = Disagree or not appropriate 0 = Not sure 1 = Agree or appropriate 

Assessment Issues +1 0 -1 

1. Lesson layout and design 

-The layout and design of the lesson is appropriate and clear.    

-The layout and design of the lesson is organized effectively.    

Comments: 

 

 

   

2. Objectives 

-The objectives are clear.    

-The objectives are relevant to the content of the 

 lesson. 

   

Comments: 

 

 

   

3. Instruction 

-The teaching steps engage enhancing English pronunciation of 

EFL primary students. 

   

-The instructions are clear and explicit.    

-The time given for each teaching step is appropriate.    

Comments: 

 

   

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 83 

Assessment Issues +1 0 -1 

4. Activities 

-The activities are practical.    

-The presentation activities are student appropriate-playful, 

engaging and interactive. 

   

-The activities contain sufficient amount tasks that promote 

enhancing English pronunciation of EFL primary students. 

   

Comments: 

 

 

   

5. Materials and worksheets 

-The materials and worksheets are appropriate for the students.    

-The materials and worksheets are linked with the topics.    

Comments: 

 

 

   

 

__________________________________ (Signature) 

___________________________________ (Position) 
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Research Instrument Evaluation (For Experts) 

Instructions 

1. This evaluation form aims to check the content validity of 20 words Pre-test 

and Posttest. 

2. The expert evaluates the Item Objective Congruence (IOC) by using the 

following ratings. 

Please put a tick (!) in the rating box (-1,0,1) the score to which the items 

appropriate according to your opinion. Please specify comments for each item. 

-1 = Disagree or not appropriate 0 = Not sure 1 = Agree or appropriate 

Item +1 0 -1 

Lion    

Lama    

Rabbit    

Rat    

Six    

Seven    

Zoo    

Zero    

Fan    

Food    

Vat    

Vase    

Key    

Kite    

Garden    

Guitar    

Toy    

Table    

Door    

Desk    
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Other comments and suggestions: 

……………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………

………………………………………………………………………………………………………………………………………………….... 

 

__________________________________ (Signature) 

___________________________________ (Position) 
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Research Instrument Evaluation (For Experts) 

 

Instructions 

3. This evaluation form aims to check the content validity of the 

questionnaire. 

4. The expert evaluates the Item Objective Congruence (IOC) by using the 

following ratings. 

Please put a tick (!) in the rating box (-1,0,1) the score to which the items 

appropriate according to your opinion. Please specify comments for each item. 

-1 = Disagree or not appropriate 0 = Not sure 1 = Agree or appropriate 

 

Item IOC Scores Comments 

Classroom Environment +1 0 -1  

1. นักเรียนมีส̀วนร̀วมในการทำกิจกรรม     

2. นักเรียนเรียนรูiในช้ันเรียนอย̀างมีความสุข 

สนุกสนาน 

    

Activities     

3. นักเรียนออกเสียงไดiดีข้ึนหลังจากไดiเรียน

การออกเสียงจากเพลง 

    

4. นักเรียนออกเสียงไดiดีข้ึนหลังจากไดiเรียน

การออกเสียงจากวิดีโอใน YouTube 

    

5. นักเรียนออกเสียงไดiดีข้ึนหลังจากไดiเรียน

การออกเสียงจากวิดีโอใน Loom 

Program 

    

6. นักเรียนออกเสียงไดiดีข้ึนหลังจากไดiเรียน

การออกเสียงจากวิดีโอใน PowToon 

    

7. นักเรียนออกเสียงไดiดีข้ึนหลังจากไดiทำ

แบบฝ|กหัดการออกเสียงจากใบงาน 
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Online Social Media     

8. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดยการใชiเพลง 

    

9. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย YouTube 

    

10. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย Loom Program 

    

11. นักเรียนพึงพอใจกับการเรียนการออกเสียง

โดย PowToon 

    

12. นักเรียนอยากเรียนเน้ือหาอ่ืนๆโดยใชiส่ือ

ออนไลน� 

    

13. นักเรียนชอบส่ือการเรียนท่ีมีภาพประกอบ

และมีสีสันสวยงาม 

    

Sounds     

14. นักเรียนออกเสียง /l/ ไดiดีย่ิงข้ึน     

15. นักเรียนออกเสียง /r/ ไดiดีย่ิงข้ึน     

16. นักเรียนออกเสียง /s/ ไดiดีย่ิงข้ึน     

17. นักเรียนออกเสียง /z/ ไดiดีย่ิงข้ึน     

18. นักเรียนออกเสียง /k/ ไดiดีย่ิงข้ึน     

19. นักเรียนออกเสียง /g/ ไดiดีย่ิงข้ึน     

20. นักเรียนออกเสียง/d/ ไดiดีย่ิงข้ึน     

21. นักเรียนออกเสียง /t/ ไดiดีย่ิงข้ึน     

22. นักเรียนออกเสียง /f/ ไดiดีย่ิงข้ึน     

23. นักเรียนออกเสียง /v/ ไดiดีย่ิงข้ึน     
 
Other comments and suggestions: 

……………………………………………………………………………………………………………………………………………………

……………………………………………………………………………………………………………………………………………………

__________________________________ (Signature) 

___________________________________ (Position)  
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APPENDIX B 

The Students’ Satisfaction Level Toward Using Online Social Media and 

Phonics Instruction Questionnaire 
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 นกัเรียน แบบสอบถามความพึงพอใจ 

การพัฒนาการออกเสียงภาษาอังกฤษของนักเรียนช้ันประถมศึกษา ท่ีเรียนวิชาภาษาอังกฤษ 

ในฐานะวิชาภาษาต|างประเทศ โดยใช�ส่ือออนไลน�และวิธีการสอบแบบโฟนิกส� 

ตอนท่ี 1 ข�อมูลท่ัวไปของผู�ตอบ 

1. เพศ 

         ชาย                หญิง 

2. อายุ......................ป� 

ตอนท่ี 2 ความพึงพอใจต|อการพัฒนาการออกเสียงภาษาอังกฤษ โดยใช�ส่ือออนไลน�และวิธีการสอบ

แบบโฟนิกส� 

       คำช้ีแจง กรุณาทำเคร่ืองหมายกากบาทคำตอบลงในช̀องว̀างท่ีตรงกับความรูiสึก 

ลำดับท่ี ข�อความ เคร่ืองหมายพึง

พอใจ 

 

เคร่ืองหมายเฉยๆ

 

เคร่ืองหมายไม|พึง

พอใจ 

 
บรรยากาศในช้ันเรียน Classroom Environment 

1. นักเรียนมีส̀วนร̀วมในการทำ

กิจกรรม 

   

2. นักเรียนเรียนรูiในช้ันเรียน

อย̀างมีความสุข สนุกสนาน 

   

 กิจกรรม Activities 

3. นักเรียนออกเสียงไดiดีข้ึน

หลังจากไดiเรียนการออก

เสียงจากเพลง 

   

4. นักเรียนออกเสียงไดiดีข้ึน

หลังจากไดiเรียนการออก

เสียงจากวิดีโอใน YouTube 

   

5. นักเรียนออกเสียงไดiดีข้ึน

หลังจากไดiเรียนการออก
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เสียงจากวิดีโอใน Loom 

Program 

6. นักเรียนออกเสียงไดiดีข้ึน

หลังจากไดiเรียนการออก

เสียงจากวิดีโอใน 

PowToon 

   

7. นักเรียนออกเสียงไดiดีข้ึน

หลังจากไดiทำแบบฝ|กหัด

การออกเสียงจากใบงาน 

   

การใช�ส่ือออนไลน� Online Social Media 

8. นักเรียนพึงพอใจกับการ

เรียนการออกเสียงโดยการ

ใชiเพลง 

   

9. นักเรียนพึงพอใจกับการ

เรียนการออกเสียงโดย 

YouTube 

 

 

 

  

10. นักเรียนพึงพอใจกับการ

เรียนการออกเสียงโดย 

Loom Program 

   

11. นักเรียนพึงพอใจกับการ

เรียนการออกเสียงโดย 

PowToon 

   

12. นักเรียนอยากเรียนเน้ือหา

อ่ืนๆโดยใชiส่ือออนไลน� 

   

13. นักเรียนชอบส่ือการเรียนท่ีมี

ภาพประกอบและมีสีสัน

สวยงาม 

   

ความยากง|ายในการออกเสียง Sounds 

14. นักเรียนออกเสียง /l/ ไดiดี

ย่ิงข้ึน 
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15. นักเรียนออกเสียง /r/ ไดiดี

ย่ิงข้ึน 

 

 

  

16. นักเรียนออกเสียง /s/ ไดiดี

ย่ิงข้ึน 

 

 

  

17. นักเรียนออกเสียง /z/ ไดiดี

ย่ิงข้ึน 

 

 

  

18. นักเรียนออกเสียง /f/ ไดiดี

ย่ิงข้ึน 

 

 

  

19. นักเรียนออกเสียง /v/ ไดiดี

ย่ิงข้ึน 

 

 

  

20. นักเรียนออกเสียง /k/ ไดiดี

ย่ิงข้ึน 

 

 

  

21. นักเรียนออกเสียง /g/ ไดiดี

ย่ิงข้ึน 

 

 

  

22. นักเรียนออกเสียง /d/ ไดiดี

ย่ิงข้ึน 

 

 

  

23. นักเรียนออกเสียง /t/ ไดiดี

ย่ิงข้ึน 
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APPENDIX C 

Lesson Plans 
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Lesson Plan /l/ and /r/ sounds 

Title: Animals      Time: 4 hours 

Level: Grade 1      Instructor: Miss Natthanan Thagrairaj 

Lesson Instruction: 

 This lesson provides practice pronouncing the sounds of /l/ and /r/ in the 

content of animals 

Terminal objectives:  

 Students will be able to pronounce the sounds of /l/ and /r/ accurately and 

effectively. 

Enabling objectives: 

1. Students will be able to sort pictures based on their initial sounds. 

2. Students will be able to match the words or letters with correct pictures or 

sounds. 

3. Students will be able to pronounce and know how to produce the sounds of /l/ 

and /r/ accurately. 

4. Students will be able to write and pronounce the words when the teacher 

dictates the sounds of the letter. 

Background knowledge: 

1. Alphabets of /l/ and /r/  

Material and equipment: 

1. Clip VDOs of animals and /l/ and /r/ sounds  

adopted from: https://youtu.be/gUSJeivdEH8     

  https://youtu.be/qEXMoeYe47c 

  https://youtu.be/_Wp0vZnR_FM 

2. Songs of The muffin man adopted from: https://youtu.be/6clSBUfloOA 

3. Songs of The Farmer in The Dell adopted from: https://youtu.be/VR6hP91YHHs 
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4. Two pictures of [l]’s place of articulation 

5. Two pictures of [r]’s place of articulation 

6. Loom Video Program in the topic of “Animals” 

7. Worksheets 

Evaluation: 

1. Teacher observes during the lesson and ongoing assessment to determine 

 whether the student is able to sort pictures based on their initial sounds and match 

 the words or letters with correct pictures or sounds. 

2. Teacher observes during pronouncing the words when the teacher dictates the 

sounds of the letter. 

3. Formative assessment after the students have learnt the lesson. The students will 

be given score one point for the correct speech sound and zero point for the 

incorrect sound and not produced sound. If the students have got higher scores 

than before the experiment means that they have passed the test. 

 

1. Pre-pronouncing (Warm-up/Review) 

Teacher Students 

1. Begin the lesson with Alphabets A-Z on 

the projector in order to emphasize the 

sounds and the students pronounce the 

letter sounds into phonics sounds. 

 

1. Pronounce the letter sounds together. 

2. Has the students learn animal 

vocabulary then practice pronouncing by 

emphasizing initial sounds of the words. 

2. Watch the video carefully and practice 

pronouncing initial sounds of the words. 
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    T: I would like you to watch the video  

twice and watch carefully. What kinds of 

animals in the video? 

3. Has the students look at the pictures of 

animals which are initial sounds of /l/ and 

/r/ then let them pronounce the words. 

    T: Now, I would like you to look at the 

pictures of animals. Please repeat after 

me. 

3. Look at the pictures on the projector 

and repeat the words the teacher said. 

 

2. While – pronouncing 

Teacher Students 

1. Present the sound of /l/ and the 

students watch the video on YouTube. 

    T: Listen and watch the video carefully 

and practice pronouncing the sound. 

1. Listen and watch the video of /l/ 

sound. 

2. Explain the students about the letter 

sound of [l] in place of articulation. 

 
 T: Everybody says /l/. 

2. Look at the pictures of [l]’s place of 

articulation and practice pronouncing 

the sound with friends. 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 96 

    T: Now, I would like you to practice 

pronouncing the sound with your friends. 

3. Present the song of /l/ sound (The 

Farmer in the Dell) on YouTube twice and 

let them practice singing. 

 

3. Listen to the song and sing. 

4. Present the pictures of animals which 

are initial sounds of /l/ on Loom Program. 

Then the students try pronouncing the 

sound. 

          - lion 

          - lama 

          - lizard 

          - lynx 

          - lava gull 

4. Look at the pictures and listen 

carefully. Then try pronouncing the 

/l/sound. 

 

5. Show the pictures of the animals on 

projector and let the students distinguish 

names of animal with /l/ beginning sound.  

    T: There are many kinds of animal. Can 

you tell me which animals are initial 

sound of /l/? 

5. Look at the pictures on the projector 

and tell the teacher the answers. 
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6. Present the sound of /r/ and has the 

students watch the video on YouTube. 

    T: Listen and watch the video carefully 

and practice pronouncing the sound. 

6. Listen and watch the video the sound 

of /r/. 

7. Explain the students about the letter 

sound of [r] in place of articulation. 

 
    T: Everybody says /r/. 

    T: Now, I would like you to practice 

pronouncing the sound with your friends. 

7. Look at the pictures of [r]’s place of 

articulation and practice pronouncing 

the sound with friends. 

8. Present the song of /r/ sound (The 

Muffin Man) on YouTube twice and let 

them practice singing. 

 

8. Listen to the song and sing. 

9. Present the pictures of animals which 

are initial sounds of /r/ on Loom Program. 

9. Look at the pictures and listen 

carefully. Then, try pronouncing the 

/r/sound. 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 98 

Then, the students try pronouncing the 

sound. 

- rooster 

- rat 

- raccoon 

- rabbit 

- rhino 

10. Show the pictures of the animals on 

projector and the students tell which 

pictures are initial sound of /r/. 

    T: There are many kinds of animal. Can 

you tell me which animals have the /r/ 

sound at the beginning? 

10. Look at the pictures on the projector 

and tell the teacher the answers. 

11. Provide 7 minimal pairs of /l/ and /r/ 

words and let them practice pronouncing. 

    T: These are the 14 words of /l/ and /r/ 

sounds. Pleas repeat after me and try to 

practice correctly. 

lime      rhyme 

land      ran 

lip         rip 

light      right 

low       row 

lace      race 

          lock       rock 

11. Practice pronouncing 7 minimal pairs 

of /l/ and /r/ words. 
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3. Post – pronouncing 

Teacher Students 

1. Divide the students into 5 groups to play 

game. Each group will be shown the 

pictures of animals on the projector. Each 

group must point to the pictures of animals 

which are initial sounds of /l/ and /r/. The 

group with higher scores will be the winner. 

 

1. Group divided and play game. 

2. Provide the assignment worksheets. 

T: Practice writing the letters /l/ and /r/ 

then listen to what I say then fill the letter 

/l/ or /r/ in the beginning of the words. 

 
T: Listen to me and check if each sound is 

pronounced as /l/ sound or not? 

 
 
 

2. Do the assignment worksheets. 
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T: Listen to me and check if each sound is 

pronounced as /r/ sound or not? 

 
T: Listen to me and color the pictures that 

begin with the /l/ sound. 
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T: Listen to me and color the pictures that 

begin with the /r/ sound. 
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3. Formative assessment. Provide 10 words 

of /l/ and /r/ sounds and each student 

pronounces the words.  

 
Lion Rooster 

Lizard Rat 

Lynx Raccoon 

Lava gull Rabbit 

Lama Rhino 
 

3. Pronounce the words provided 

correctly. 

 

 

 
  

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 103 

Lesson Plan /s/ and /z/ sounds 

Title: Things and Numbers    Time: 4 hours 

Level: Grade 1      Instructor: Miss Natthanan Thagrairaj 

Lesson Instruction: 

 This lesson provides pronunciation practice of /s/ and /z/ sounds in the content 

of Things and Numbers 

Terminal objectives:  

 Students will be able to pronounce the sounds of /s/ and /z/ accurately and 

effectively. 

Enabling objectives: 

1. Students will be able to sort pictures based on their initial sounds. 

2. Students will be able to match the words or letters with correct pictures or 

sounds. 

3. Students will be able to pronounce and know how to produce the sounds of /s/ 

and /z/ accurately. 

4. Students will be able to write and pronounce the words when the teacher 

dictates the sounds of the letter. 

Background knowledge: 

1. Alphabets of /s/ and /z/ 

Material and equipment: 

1. Clip VDOs of Numbers and /s/ and /z/ sounds  

adopted from: https://www.youtube.com/watch?v=TuNNLhwVcYM   

  https://www.youtube.com/watch?v=r4DQrmht3FM 

  https://www.youtube.com/watch?v=EjT5SA9WrY4 

https://www.youtube.com/watch?v=zzY_1t5MY7A 
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2. Phonics S song adopted from: https://www.youtube.com/watch?v=1orYZAoGgoQ 

3. Phonics Z song adopted from: https://www.youtube.com/watch?v=wLu-bccANRg 

4. Phonics Story S sound adopted from: 

https://www.youtube.com/watch?v=BUrw3SaM6UU 

5. Phonics Story Z sound adopted from: 

https://www.youtube.com/watch?v=rPqhxhd0iJI 

6. Pictures of numbers 0-10 

7. PowToon Video Program in the topic of Things 

8. Worksheets 

Evaluation: 

1. Teacher observes during the lesson and ongoing assessment to determine whether 

the student is able to sort pictures based on their initial sounds and match the words or 

letters with correct pictures or sounds. 

2. Teacher observes during pronouncing the words when the teacher dictates the 

sounds of the letter. 

3. Formative assessment after the students have learnt the lesson. The score one 

point for the correct speech sound and zero point for the incorrect sound and not 

produced sound. If the students have got higher scores than before the experiment means 

that they have passed the test. 

1. Pre-pronouncing (Warm-up/Review) 

Teacher Students 

1.Begin the lesson by showing the 

pictures of number six and zig-zag with 

the words. 

     T: Do these two words begin with the 

same initial sound? 

1. Pronounce the word [six] and [zig-zag] 

and answer the question. 
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2.Have the students play game by finding 

the letters /s/ and /z/ on the presented 

YouTube video. 

     T: Before we start the letter, try to 

find the letters /s/ and /z/. You have to 

watch the video carefully. 

2. Watch the video on YouTube to play 

game. 

3. Have the students look at the pictures 

of things which initial sounds of /s/ and 

/z/ then let them pronounce the words. 

    T: Now, I would like you to look at the 

pictures of the things. Please repeat after 

me. 

3. Look at the pictures on the projector 

and repeat the words the teacher said. 

 

2. While – pronouncing 

Teacher Students 

1.Present the picture of the numbers 0-10 

on the projector and the students say 

together. 

     T: I would like you to look at the 

picture then say the numbers together. 

 

1.  Say the numbers of 0-10 together.  
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2.Explain the students about the sounds 

they have pronounced incorrectly and turn 

on the video on YouTube. 

     T: There are some kind of sounds you 

have pronounced wrong. Let’s watch the 

video and try to pronounce the words 

correctly. 

     

2. Watch the video and try to 

pronounce the words carefully. 

3.Present the song of numbers 

     T: Now, let’s sing a song of ‘Numbers’ 

together. Don’t forget to pronounce the 

words correctly. 

 

3. Listen to the song and sing along. 
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4.Present the pictures of numbers and the 

students look up the numbers which initial 

sound of /s/. 

     T: Please tell me which numbers has 

the /s/ initial sound? 

 

4. Look up the numbers which initial 

sound of /s/ and answer the question. 

. 

 

5. Show the words of numbers six and 

seven then the students try to pronounce 

the words correctly. 

     T: Number six and number seven are 

pronounced as /s/ sound in initial sound. 

Now, let’s practice how to pronounce 

these words together. 

5. Practice how to pronounce the words 

together. 

6.Present the song of /s/ sound. 

     T: I would like you to listen to the song 

then practice to pronounce the words 

together. 

 
 

6. Listen and practice how to pronounce 

the words together. 

7.Present PowToon Video Program to show 

the topic of Things. 

7. Watch the video and answer the 

question. 
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     T: Now, please watch the video and 

answer the question “Which things you see 

in the video?” 

8.Ask the volunteers to be in front of class 

and let them stress the /z/ initial sound. 

     T: Pronounce the words of /z/ sound 

correctly. 

 

8. The volunteers pronounce the words 

of /z/ sound correctly. 

 

9.Present the video of “Z song”, then the 

students practice how to pronounce the 

sound correctly. 

     T: Listen to the sound carefully and 

practice pronouncing the sound correctly. 

 
 

9. Listen to the sound carefully and 

practice pronouncing the sound 

correctly. 

10.Present PowToon Video Program again 

and the students pronounce the sounds of 

/s/ and /z/. 

     T: Watch the video then try to 

pronounce the words correctly. 

10. Watch the video then listen and 

practice pronouncing the words 

correctly. 
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3. Post – pronouncing 

Teacher Students 

1.Divide the students into 4 groups. Present 

the stories of S and Z sound on YouTube 

videos. Ask the students to listen carefully 

and ask the volunteers from each group to 

pronounce the words as they have listened 

correctly. The group with the most correct 

pronunciation words will be the winner. 

S sound Story 

 
S words 

Seal Seat 

Swim Sea 

Sand Six 

Sing Say goodbye 

 

Z sound Story 

 

1. Group divided and play a game. 
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Z words 

Zena Zebra 

Zookeeper Zone 

Zoo Zero 

Zip Zigzag 
 

2. Provide the assignment worksheets. 

     T: Listen to me and check if the answer 

that each sound is pronounced as /s/ 

sound or not? 

 
 

     T: Listen to me and check if the answer 

that each sound is pronounced as /z/ 

sound or not? 

 

2. Do the assignment worksheets. 
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     T: Listen to me and color all the 

pictures that begin with /s/ sound. 

 
     T: Listen to me and color all the 

pictures that begin with /z/ sound. 

 

 
3. Formative assessment. Provide 10 words 

of /s/ and /z/ sounds and each student 

pronounces the words.  

 

 

3. Pronounce the words provided 

correctly. 
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Six Zero 

Seven Zip 

Sun Zoom 

Sand Zig-zag 

Sock Zoo 
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Lesson Plan /d/ and /t/ sounds 

Title: My classroom     Time: 4 hours 

Level: Grade 1      Instructor: Miss Natthanan Thagrairaj 

Lesson Instruction: 

 This lesson provides pronunciation practice of /d/ and /t/ sounds in the content 

of My classroom. 

Terminal objectives:  

 Students will be able to pronounce the sounds of /d/ and /t/ accurately and 

effectively. 

Enabling objectives: 

1. Students will be able to match the words or letters with correct pictures or 

sounds. 

2. Students will be able to pronounce the words when the teacher dictates the 

sounds of the letter. 

3. Students will be able to pronounce and know how to produce the sounds of /d/ 

and /t/ accurately. 

Background knowledge: 

1. Alphabets of /d/ and /t/ 

Material and equipment: 

1. Clip VDOs of My Classroom and /d/ and /t/ sounds  

adopted from: https://www.youtube.com/watch?v=nb8DqaQmNWg 

2. Phonics d song adopted from: https://www.youtube.com/watch?v=_s-1sxzjPX8 

3. Phonics t song adopted from: 

https://www.youtube.com/watch?v=t6Pn2zVz3eo  
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4. Phonics Story d sound adopted from: 

https://www.youtube.com/watch?v=gv2On6AjPfA 

5. Phonics Story t sound adopted from: 

https://www.youtube.com/watch?v=ipLJbSr6rC4 

6. Pictures of classrooms  

7. Loom video program 

8. Worksheets 

Evaluation: 

1. Teacher observes during the lesson and ongoing assessment to match the words 

or letters with correct pictures or sounds. 

2. Teacher observes during pronouncing the words when the teacher dictates the 

sounds of the letter. 

3. Formative assessment after the students have learnt the lesson. The score one 

point for the correct speech sound and zero point for the incorrect sound not produced 

sound. If the students have got higher scores than before the experiment means that they 

have passed the test. 

 

1. Pre-pronouncing (Warm-up/Review) 

Teacher Students 

1.Begin the lesson by showing the picture 

of classroom and let the students guess. 

     T: Do you know what is the room? 

1. Notice and answer the question. 
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2.Provide 3 minutes for the students to 

identify some outstanding items from the 

classroom picture. 

     T: Can you notice anything in this 

classroom? 

2. Notice and answer the question. 

3. Introduce the lesson by showing the 

picture of /d/ and /t/ sounds then let 

them practice pronouncing in phonics. 

    T: Now, practice pronouncing /d/ and 

/t/ sounds in phonics like this /d/ /d/ /d/ 

/t/ /t/ /t/ 

3. Practice pronouncing /d/ and /t/ 

sounds in phonics. 

4.Present the words which are initial 

sounds /d/ and /t/ from the previous 

‘Classroom’ picture then let them 

practice pronouncing. 

- Doll          - Table 

- Drum        - Ten 

4. Practice pronouncing the words. 
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2. While – pronouncing 

Teacher Students 

1.Present Loom Video Program and the 

students learn “My Classroom” lesson, then let 

them practice pronouncing. 

     T: Now, we are going to learn “My 

Classroom” lesson. Repeat after me. 

1.  Learn and repeat what the 

teacher said.  

2.Show the table of words that they have 

learned and practice pronouncing in phonics 

and words. 

     T: Look at the words and practice 

pronouncing. For example:  

/d/ /d/ [desk] 

/d/ /d/ [door] 

door 

desk 

drum 

dice 

doll 
 

2. Pronounce the words carefully. 

3.Present the video how to pronounce /d/ 

sound accurately. 

     T: Now, watch the video. Don’t forget to 

pronounce the words correctly. 

3. Watch the video and practice to 

pronounce /d/ sound. 
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4.Turn on Jolly phonics /d/ sound and let them 

sing twice. 

     T: Now, let’s sing a song together. Don’t 

forget to pronounce the words correctly. 

 

4. Sing the Jolly phonics /d/ sound. 

. 

 

5.Present the picture of /d/ and the students 

pronounce correctly. 

     T: Look at the picture, these words are 

pronounced as /d/ sound in initial sound. Now, 

let’s practice how to pronounce these words 

together. 

5. Pronounce the words together. 
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6.Present the picture in the classroom and let 

the students find which things that initial /d/ 

sound. 

     T: Look at the picture and find which things 

that initial /d/ sound? 

  

 

6. Find the things in classroom 

which initial /d/ sound. 

door 

desk 

drum 

dice 

doll 
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7.Present the video of how to pronounce /t/ 

sound. 

     T: Now, watch the video. Don’t forget to 

pronounce the words correctly. 

 

7. Watch the video and pronounce. 

8. Turn on Jolly phonics /t/ sound and let them 

sing twice. 

     T: Now, let’s sing a song together. Don’t 

forget to pronounce the words correctly. 

 
 

8. Sing Jolly phonics /t/ song. 
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9.Present the classroom pictures and let the 

students find which things that initial /t/ sound. 

     T: Look at the pictures and find which 

things that are initial /t/ sound? 

 

 

 
 

9. Find which things in the pictures 

that initial /t/ sound. 

 

tablet 

teacher 

table 

toy 

telephone 
 

10.Present Loom Video Program again and the 

students pronounce the sounds of /d/ and /t/ 

by themselves. 

     T: Watch the video then try to pronounce 

the words correctly. 

10. Watch the video then listen and 

practice pronouncing the words 

correctly. 
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3. Post – pronouncing 

Teacher Students 

1.Divide the students into 4 groups. Present 

the stories of D and T sound on YouTube 

videos. Ask the students to listen carefully 

and ask the volunteers from each group to 

pronounce the words as they have listened 

correctly. The group with the most correct 

pronunciation words will be the winner. 

D sound Story 

 
D words 

Dog Dad 

Dance Deeply 

Duck Deer 

Dive Door 

 

T sound Story 

1. Group divided and play game. 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 122 

 
 

 

T words 

Two Terry 

Tiger T-shirt 

Tiny Table 

Tommy Teapot 
 

2. Provide the assignment worksheets. 

     T: Listen to me and check if the answer 

that each sound is pronounced /d/ sound 

or not? 

 

2. Do the assignment worksheets. 
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     T: Listen to me and check if the answer 

that each sound is pronounced /t/ sound 

or not? 

 

 
     T: Listen to me and practice writing the 

letters. 
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     T: Listen to me and find the objects 

that begin with /d/, then color the picture. 

 
     T: Listen to me and find the objects 

that begin with /t/. 

 
3. Formative assessment. Provide 10 words 

of /d/ and /t/ sounds and has each student 

pronounce the words.  

 

 

3. Pronounce the words provided 

correctly. 
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door tablet 

desk teacher 

drum table 

dice toy 

doll telephone 
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Lesson Plan /k/ and /g/ sounds 

Title: My house     Time: 4 hours 

Level: Grade 1      Instructor: Miss Natthanan Thagrairaj 

Lesson Instruction: 

 This lesson provides pronunciation practice of /k/ and /g/ sounds in the content 

of My house 

Terminal objectives:  

 Students will be able to pronounce the sounds of /k/ and /g/ accurately and 

effectively. 

Enabling objectives: 

1. Students will be able to sort pictures based on their initial sounds. 

2. Students will be able to match the words or letters with correct pictures or 

sounds. 

3. Students will be able to pronounce and know how to produce the sounds of 

/k/ and /g/ accurately. 

4. Students will be able to write and pronounce the words when the teacher 

dictates the sounds of the letter. 

Background knowledge: 

1. Alphabets of /k/ and /g/ 

Material and equipment: 

1. Clip VDOs of My House and /k/ and /g/ sounds  

adopted from: https://www.youtube.com/watch?v=O07X1XLK4tM&t=93s 

https://www.youtube.com/watch?v=R9intHqlzhc 

https://youtu.be/_Wp0vZnR_FM 
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2. Songs of /k/ sound adopted from: 

https://www.youtube.com/watch?v=OGVbUgqp7LQ 

https://www.youtube.com/watch?v=e7r7XFdSQZY 

3. Songs of /g/ sound adopted from:  

https://www.youtube.com/watch?v=0KXtxIiQ7gk 

https://www.youtube.com/watch?v=wiI16fMPr1Q 

4. Games k and g sounds adopted from: 

https://www.youtube.com/watch?v=PZn0w3yKV6k 

https://www.youtube.com/watch?v=ZkWOHPfJv3g 

5. A picture of [k and g]’s place of articulation 

6. Loom Video Program in the topic of “My House” 

7. Worksheets 

Evaluation: 

1. Teacher observes during the lesson and ongoing assessment to determine 

whether the student is able to sort pictures based on their initial sounds and match the 

words or letters with correct pictures or sounds. 

2. Teacher observes during pronouncing the words when the teacher dictates the 

sounds of the letter. 

3. Formative assessment after the students have learnt the lesson. The score one 

point for the correct speech sound and zero point for the incorrect sound and not 

produced sound. If the students have got higher scores than before the experiment means 

that they have passed the test. 
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1. Pre-pronouncing (Warm-up/Review) 

Teacher Students 

1.Begin the lesson with present video “My 

House” on YouTube and let the students 

watch the video. 

     T: Today we are going to learn about 

“My House”. First of all, I would like you 

to watch the video and notice which 

rooms that you can see in the house? 

 

1. Watch the video and name the rooms 

that the students can see from the 

picture. 

 

2.Replay the video and the students 

notice the items that they can see in the 

house. 

     T: Now, I would like you to watch the 

video again then notice the stuff in the 

house. 

 

2. Watch the video again and answer the 

question the items that the students can 

see in the house. 

3.Show the picture on the projector and 

the students tell the stuff which might be 

found in the rooms. 

3. Look at the pictures on the projector 

and tell the stuff vocabulary. 
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     T: Look at the picture, there are many 

rooms in the house. Can you tell me the 

stuff that might be in the rooms? 

 
 

2. While – pronouncing 

Teacher Students 

1.Present “My house” vocabulary on 

YouTube twice and practice pronouncing. 

    T: Listen and watch the video carefully 

and practice pronouncing the sound. 

 

1. Listen and watch the video then 

practice pronouncing the words. 

 

2. Show the sample words [garden] and 

[carpet] and the students notice the 

sounds which are the same or different 

sounds in initial sound. 

2. Try to pronounce those words and 

identify that they the same or different 

sounds. 
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     T: Can you tell me that the words 

[garden] and [carpet] are the same or 

different sounds in initial sound? 

3. Show the picture of [k and g]’s place of 

articulation and the students practice 

pronouncing the sounds of /k/ and /g/ in 

phonics. 

     T: /k/ and /g/ sounds can be produced 

by raising the back of the tongue to the 

velum (soft palate) 

 
 

3. Practice pronouncing the sounds of /k/ 

and /g/ in phonics and practice 

producing the sounds in the correct 

place of articulation. 

 

4.Present the video of k sound and the 

students practice pronouncing. 

     T: Now, let’s watch the video and 

practice pronouncing k sound then learn 

and pronounce the words from the video. 

 

4. Watch the video of k sound and 

practice pronouncing. 
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5.Present the k jolly phonics song and the 

students sing along. 

     T: Let’s sing a song together. 

 

5. Sing k jolly phonics song and 

pronounce the sound accurately. 

6. Present the video of /g/ sound and the 

students practice pronouncing. 

     T: Now, let’s watch the video and 

practice pronouncing g sound then learn 

and pronounce the words in the video. 

 
 

6. Watch the video of g sound and 

practice pronouncing. 

7. Present the /g/ jolly phonics song and 

the students sing. 

     T: Let’s sing a song together. 

7. Sing g jolly phonics song and 

pronounce the sound accurately. 
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8.Present Loom Video Program in the 

topic of “My House” twice and the 

students pronounce the words correctly. 

8. Watch the video and pronounce the 

words correctly. 

key, kettle, kite, kitchen, kit, garage, glass, 

garden, glove, guitar, broom, swab, 

window, door, television, chair, sofa, and 

curtain 

9.Show the words that the students have 

learned and ask the question. 

     T: From these words, can you 

categorize the stuff by telling me if the 

items belong to? 

9.Categorize the word items. 

     For example: Glass à kitchen 

                        Kite à garage 

 

3. Post – pronouncing 

Teacher Students 

1.Divide the students into 5 groups to play 

game. Show 8 rhymes and let each group 

pronounce the words focusing on /k/ and 

/g/ initial sounds. The group can pronounce 

1. Group divided and play a game. 

     For example: 

Kan – Gan 

Kam – Gam 
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accurately and faster than any other groups 

will be the winner. 

-an -am 

 

-at 

 

-on 

 

-om -ot -en 

 

-et 

 

 

Kat – Gat 

Kon – Gon 

Kom – Gom 

Kot – Got 

Ken – Gen 

Ket – Get  

2. Group divided and play new games. 

Show the videos of /k/ and /g/ sounds on 

YouTube and has each group guess the 

word beginning with the letter k and g. The 

group with the most correct answer will be 

the winner. 

 

 

2. Group divided and play a game. 

 

3.Provide the assignment worksheets. 2. Do the assignment worksheets. 
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     T: Practice writing the letters /k/ and 

/g/ then listen to what I say, then fill the 

letter /k/ or /g/. 

 
 

T: Listen to me and check if the answer 

that each sound is pronounced as /k/ 

sound or not? 
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T: Listen to me and check if the answer 

that each sound is pronounced as /g/ 

sound or not? 

 
 

T: Draw the stuff that we have learned 

today into the rooms. 
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4. Formative assessment. Provide 10 words 

of /k/ and /g/ sounds and has each student 

pronounce the words.  

Key Garage 

Kettle Glass 

Kite Garden 

Kitchen Glove 

Kit  Guitar 
 

3. Pronounce the words provided 

correctly. 
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Lesson Plan /f/ and /v/ sounds 

Title: Restaurant and Food    Time: 4 hours 

Level: Grade 1      Instructor: Miss Natthanan Thagrairaj 

Lesson Instruction: 

 This lesson provides pronunciation practice the sounds of /f/ and /v/ in the 

content of restaurant and food. 

Terminal objectives:  

 Students will be able to pronounce the sounds of /f/ and /v/ accurately and 

effectively. 

Enabling objectives: 

1. Students will be able to sort pictures based on their initial sounds. 

2. Students will be able to match the words or letters with correct pictures or 

sounds. 

3. Students will be able to pronounce and know how to produce the sounds of 

/f/ and /v/ accurately. 

4. Students will be able to write and pronounce the words when the teacher 

dictates the sounds of the letter. 

Background knowledge: 

1. Alphabets of /f/ and /v/ 

Material and equipment: 

1. Clip VDOs of Restaurant and Food and /k/ and /g/ sounds  

adopted from: https://www.youtube.com/watch?v=BilStuLzW6 

https://www.youtube.com/watch?v=KEp-IRWLq7Y 

2. Songs of /f/ sound adopted from: 

https://www.youtube.com/watch?v=gVJQL1E7BFQ 

https://www.youtube.com/watch?v=o2zRjc9h_ZY 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 138 

3. Songs of /v/ sound adopted from:  

https://www.youtube.com/watch?v=PA47cP88ySw 

https://www.youtube.com/watch?v=iSQzhkzDSrk 

4. Game of /f/ sound adopted from: 

https://www.youtube.com/watch?v=pQq5XWGvT4M&list=PLIyo-

hnkfSvWuODvEjvHTb_XU1wuJ1YNi&index=6 

5. Game of /v/ sound adopted from: 

https://www.youtube.com/watch?v=xn_d9F901kY&list=PLIyo-

hnkfSvWuODvEjvHTb_XU1wuJ1YNi&index=21 

6. A picture of [f and v]’s place of articulation 

7. PowToon Video Program in the topic of “Restaurant and Food” 

8. Worksheets 

Evaluation: 

1. Teacher observes during the lesson and ongoing assessment to determine 

whether the student is able to sort pictures based on their initial sounds and match the 

words or letters with correct pictures or sounds. 

2. Teacher observes during pronouncing the words when the teacher dictates the 

sounds of the letter. 

3. Formative assessment after the students have learnt the lesson. The score one 

point for the correct speech sound and zero point for the incorrect sound and not 

produced sound. If the students have got scores higher than before experiment means 

that they have passed the test. 
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1. Pre-pronouncing (Warm-up/Review) 

Teacher Students 

1.Begin the lesson by showing the picture 

of a restaurant and ask the question. 

     T: When you see this picture, do you 

know where it is? 

 

1. Look at the picture and answer the 

question. 

 

2.Present the video and let the students 

play a game by guessing the picture and 

tell what it is. 

     T: Let watch the video and guess the 

food, then tell me which kind of 

restaurant. 

 

2. Play a game and answer the question. 

Answer: Italian restaurant. 

3.Show the picture on the projector about 

food and ask the students about the 

favorite food they like. 

3. Look at the pictures on the projector 

and answer. 
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     T: Now, look at these pictures and tell 

me what is your favorite food? 

     T: Now, can you tell me which one is 

healthy or unhealthy food?  
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2. While – pronouncing 

Teacher Students 

1.Present “Restaurant and Food” 

vocabulary on YouTube twice and them 

practice pronouncing. 

    T: Listen and watch the video carefully 

and practice pronouncing the sound. 

 

1. Listen and watch the video then 

practice pronouncing the words. 

 

2. Show the pictures and sample words 

[fat] and [vat] and the students notice the 

sounds which are the same or different 

sounds in initial sound. 

     T: Can you tell me that the words [fat] 

and [vat] are the same or different 

sounds in initial sound? 

 

2. Try to pronounce those words and 

notice that are they the same or different 

sounds. 
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3. Show the picture of [f and v]’s place of 

articulation and the students practice 

pronouncing the sounds of /f/ and /v/ in 

phonics. 

     T: The sound /f/ is produced by 

touching the upper teeth to the lower lip 

and letting out a stream of air/breath. 

The sound /v/ is produced in the same 

way (position of tongue and lips); 

however, voicing (i.e. vibration at the 

throat level) is the only difference. 

 
 

3. Practice pronouncing the sounds of /f/ 

and /v/ in phonics and practice 

producing the sounds in the correct 

place of articulation. 
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4.Present the video of /f/ sound and the 

students practice pronouncing. 

T: Now, let’s watch the video and 

practice pronouncing /f/ sound, then 

learn and pronounce the words in the 

video.

 

4. Watch the video of /f/ sound and 

practice pronouncing. 

 

5.Present the f jolly phonics song and the 

students sing along. 

     T: Let’s sing a song together. 

 

5. Sing f jolly phonics song and 

pronounce the sound accurately. 

6. Present the video of v sound and the 

students practice pronouncing. 

     T: Now, let’s watch the video and 

practice pronouncing v sound, then learn 

and pronounce the words in the video. 

6. Watch the video of v sound and 

practice pronouncing. 
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7. Present the v jolly phonics song and 

the students sing. 

     T: Let’s sing a song together. 

 

7. Sing v jolly phonics song and 

pronounce the sound accurately. 

8.Present PowToon Video Program in the 

topic of “Restaurant and Food” twice and 

the students pronounce the words 

correctly. 

8. Watch the video and pronounce the 

words correctly. 

Fan, food, fruit, fork, fish, vat, vase, 

vegetable, vine, vanilla, juice, meat, steak, 

drinks, noodle, spoon, dish, hamburger, 

pizza, chicken 

9.Show the pictures of the words that 

they have learned and ask the question. 

9.Look at the pictures and answer the 

question. 
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     T: Can you tell me which one is 

healthy or unhealthy food? 

 

 

3. Post – pronouncing 

Teacher Students 

1.Divide the students into 5 groups to play 

a game. Show the words on projector and 

let each group pronounce the words 

correctly. The teacher will teach and 

demonstrate pronouncing before starting 

game. The group can pronounce accurately 

and faster than any groups will be the 

winner. 

 

1. Group divided and play a game. 

      
 

2. Group divided and play new games. 

Show the videos of f and v sounds on 

2. Group divided and play a game. 
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YouTube and has each group guess the 

word beginning with the letter f and v. The 

group with the most correct answer will be 

the winner. 

 

 

 

3.Provide the assignment worksheets. 

     T: Practice pronouncing the new words 

then listen to what I say and check the 

word you hear. 

2. Do the assignment worksheets. 
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T: Listen to me and check if the answer 

that each sound is pronounced /f/ sound 

or not? 
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T: Listen to me and check if the answer 

that each sound is pronounced /v/ sound 

or not? 

 
 

T: T: Listen to me and find the objects that 

begin with /f/, then color the picture. 
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T: T: Listen to me and find the objects that 

begin with /v/, then color the picture. 

 
 

T: Cut and paste the pictures and 

categorize healthy and unhealthy food. 

 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 150 

4. Formative assessment. Provide 10 words 

of /f/ and /v/ sounds and has each student 

pronounce the words.  

Fan Vat 

Food Vase 

Fruit Vegetable 

Fork Vine 

Fish Vanilla 
 

3. Pronounce the words provided 

correctly. 
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APPENDIX D 

Parents’ Informed Consent Form 
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หนังสือแสดงความยินยอมของผู�ปกครอง 

Informed Consent Form 

 

เขียนท่ี…………………………………………………. 

วันท่ี.................เดือน..................................พ.ศ............. 

 เนื่องจาก นางสาวนัทธนันท8  ทะไกรราช ตำแหนAงครูผูEสอนวิชาภาษาอังกฤษ ชั้นประถมศึกษาปOที่ 1 

ภาคเรียนที่ 2 ปOการศึกษา 2563 กำลังศึกษาระดับศิลปศาสตรบัณฑิต ในสาขาวิชาภาษาศาสตร8ประยุกต8 – 

ภาษาอังกฤษเพื ่อวัตถุประสงค8ทางวิชาชีพ และไดEทำวิทยานิพนธ8เกี ่ยวกับการการพัฒนาการออกเสียง

ภาษาอังกฤษของนักเรียนชั้นประถมศึกษา ที่เรียนวิชาภาษาอังกฤษในฐานะภาษาตAางประเทศโดยใชEสื่อออนไลน8

และวิธีการสอนแบบโฟนิกส8 ซึ่งกลุAมตัวอยAางของการวิจัยคือนักเรียนชั้นประถมศึกษาปOที่ 1 โรงเรียนวัดมงคล

โคธาวาส โดยมีวัตถุประสงค8  

 1) เพื่อสรEางและหาคุณภาพของสื่อออนไลน8วAามีความเหมาะสมตAอนักเรียนชั้นประถมศึกษา ท่ีเรียนวิชา

ภาษาอังกฤษในฐานะภาษาตAางประเทศ 

 2) เพื ่อเปรียบเทียบความสามารถในการออกเสียงภาษาอังกฤษของชั ้นประถมศึกษา ที ่เรียนวิชา

ภาษาอังกฤษในฐานะภาษาตAางประเทศท้ังกAอนเรียนและหลังเรียน และ  

 3) เพ่ือศึกษาระดับความพึงพอใจของนักเรียนในการใชEส่ือออนไลน8และวิธีการสอนแบบโฟนิกส8 

 ดังน้ัน โรงเรียนวัดมงคลโคธาวาส จึงไดEทำหนังสือแสดงความยินยอมของผูEปกครอง เพ่ือใหEบุตรหลานไดE

เขEารAวมการวิจัยคร้ังน้ีตามความสมัครใจ โดยการกรอบแบบตอบรับท่ีแนบมาพรEอมน้ี 

 

 

 ขEาพเจEา.......................................................................................เก่ียวขEองเปbน.............................ของ 

เด็กชาย/เด็กหญิง.................................................................................. ช้ันประถมศึกษาปOท่ี 1/……… 

 ⃞     ยินยอมใหEนักเรียนเขEารAวมการวิจัย 

 ⃞     ไมAยินยอมใหEนักเรียนเขEารAวมการวิจัย 

 โดยขEาพเจEาไดEรับทราบรายละเอียดเกี่ยวกับที่มาและจุดมุAงหมายในการทำวิจัย รายละเอียดขั้นตอน

ตAางๆ ที่จะตEองปฏิบัติหรือไดEรับการปฏิบัติ ประโยชน8ที่คาดวAาจะไดEรับของการวิจัย และยินยอมใหEผูEวิจัยใชEขEอมูล

สAวนตัวของผูEเขEารAวมการวิจัย แตAจะไมAเผยแพรAตAอสาธารณะเปbนรายบุคคล โดยจะนำเสนอเปbนขEอมูลโดยรวมจาก

การวิจัยเทAาน้ัน 

 ขEาพเจEาเขEาใจขEอความในเอกสารช้ีแจง และหนังสือแสดงเจตนายินยอมน้ีโดยตลอดแลEว 

ลงช่ือ.........................................ผูEปกครอง 

(................................................................) 

วันท่ี.................................... 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 153 

 

 

 

 

 

 

 

 

 

 

 

 

APPENDIX E 

List of Experts Validating Instrument 
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APPENDIX F 

Letter of Acceptance and Certificate for ICAA 2021  
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