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Abstract

Due to the emerging trends of internationalization of higher education, many
universities in Thailand have offered international programs where English is used as a
medium of instruction. These programs are meant to improve the universities’
competitiveness and subsequently to become more internationally visible. However,
there seem to be scant research studies exploring Thai students’ perceived challenges in
studying in those programs, particularly their use of adjustment strategies to cope with
the challenges, as well as their views of expected English language support from the
programs. Framed within the concept of English Medium Instruction (EMI), this study aims
at investigating transitional learning experiences of Thai undergraduate students in an
international program in business administration in one public university in Thailand. The
study adopted a mixed-methods research design. The research instruments included a
questionnaire and a semi-structured interview. The questionnaire was administered online
and completed by 62 students who were in their second year of studies. Six of the
students who had completed the questionnaire, four lecturers and an academic support
staff member were invited to participate in semi-structured interviews via online platforms.
The questionnaire data were analyzed using descriptive statistics whereas the interview
data were analyzed using content analysis. The findings of this study revealed that the
students encountered varying degrees of challenges while studying in their first year. The

top three challenges were handling timed exams in class, participating in whole-class



discussions, and giving an oral presentation in front of the class. To deal with the
challenges, they employed various adjustment strategies, such as forming a study group
with classmates to help each other, trying to have more exposure to English outside the
classroom, and switching to Thai, where possible and admitted, in communicating with
the lecturers or classmates when having problems in communicating in English. Besides,
the students considered the provision of English language support from the program
beneficial to their first year of studies in several aspects. This study suggests that the
program should provide the students with both pre-sessional and in-sessional English
language support in order to help them confront difficulties in using academic English in

their studies.
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CHAPTER 1
INTRODUCTION

This chapter provides an overview of this study. The chapter first introduces the
contextualized background of the study. This is followed by the discussions of the research
purposes, scope, and significance of the study. This chapter also offers operational

definitions of terms used in subsequent chapters.

1.1 Background of the Study

An increasing number of universities in non-Anglophone countries opt for English
as a medium of instruction. Particularly over the last two decades, there has been
widespread use of English Medium Instruction (EMI) in higher education globally (Curle et
al,, 2021). English Medium Instruction (EMI) can be defined as teaching non-language
subjects by using English normally in a country where its majority of people do not speak
English as their first language (Macaro et al., 2018).

Internationalization and globalization are the two main factors leading to the
growth of EMI in higher education in non-English speaking countries (Le, 2016). It was also
argued by Curle et al. (2021) that the implementation of EMI in contexts where English is
utilized in teaching and learning activities has been influenced by a desire to
internationalize the university as well as globalization. English has become synonymous
with the internationalization of higher education (Galloway et al., 2017, as cited in Rose &
Galloway, 2019). Therefore, an exponentially growing global trend towards teaching
content through English continues to exist while the emergence of EMI is regarded as a
vital educational phenomenon (Rose, 2019).

Over the past decade has seen the momentum of EMI in higher education in East
and Southeast Asia. Kirkpatrick (2014) argued that there is a constant growth in the number
of East and Southeast Asian universities offering EMI courses to students since they
endeavor to internationalize and magnetize foreign students and more incomes. The

increases in undergraduate and postgraduate courses taught in English can be seen in



many leading universities in ASEAN nations in recent years (Rose, 2019). In addition, Rose
(2019) mentioned that “the establishment of EMI programs often goes hand-in-hand with
what is sometimes referred to as part of the ‘internationalization at home’ trend.”
Kirkpatrick (2011) asserted that EMI and internationalization are intertwined (as cited in
Rose, 2019). There are several reasons why EMI is extensively used in designing and offering
courses in non-Anglophone universities. The major reasons are that universities want to
compete in the market of global higher education, to develop teaching and learning
quality, and to increase students’ enrollment which can bring about higher revenues.

As noted, there is the growing use of EMI in higher education, and the increasing
reference to EMI can be found in national education policies of several countries around
the globe (Curle et al., 2021). For many governments in Asian countries, EMI has also been
given importance in their educational policy actions. Apart from the concern for
internationalization, their educational policies have been proposed to enhance their
education quality in the world of globalization, to refine foreign language skills of students,
to get students ready for posteraduate education, and to promote students’ ability to
work in the international environment with bilingual and multilingual skills (Dearden 2014,
as cited in Zumor, 2019).

In Thailand, it is likely that the current number of EMI programs has been increasing
constantly in recent years. The assumption behind that could be because Thailand has
aspired to be an international hub for education in the region and attempted to increase
the number of international students in the country (Rhein, 2018). Besides, it is well-known
that Thailand has been one of the country members of many international organizations,
including the Association of South-East Asian Nations (ASEAN), the ASEAN Economic
Community (AEC), the Asia-Pacific Economic Cooperation (APEC), and the World Trade
Organization (WTO). Being one of the members of those international organizations has
resulted in the need of competency in English language of the labor force in every part
of the regions at present and in the future (Walkinshaw et al., 2017). Consequently, it is
not surprising that there is continued growth in the number of Thai universities offering

EMI programs.



Previous studies have addressed the use of EMI in higher education and its impacts
on the students in foreign countries around the globe, such as Hong Kong (Evans &
Morrison, 2011), England (Wang, 2018), Turkey (Yildiz et al., 2017), China (Hu, 2019; Hu &
Lei 2013; Yang et al,, 2019), the United Arab Emirates (Solloway, 2016), and Taiwan
(Puspitasari, 2020). Researchers reported several challenges for students whose first
language is not English to study in the EMI environment. For example, they appear to
encounter numerous difficulties in using four English skills in learning as they may lack
sufficient knowledge of English vocabulary (Solloway, 2016), confidence in speaking English
(Vu & Burns, 2014), and a good level of listening competence (Macaro et al., 2018).

A number of Thai students learning in the EMI environment seem to face certain
adverse impacts from the implementation of English as a medium of instruction. According
to some research findings, teachers’ use of English as a medium of instruction in content
subjects has led to some undesirable impacts on students’ academic performance
(Dumlao, 2020; Hengsadeekul et al., 2014; Tanielian, 2014). For instance, students
struggled to write and speak English in accordance with academic conventions. Thus, these
problems could result in Thai students’ anxiety of English language classroom.

Furthermore, the results of some studies on EMI informed that students in EMI
programs need to seek certain strategies to deal with problems which they confront when
studying in the course. For example, they have to prepare themselves before class by
studying notes and subject content from previous class, ask their classmates, and ask their
lecturers in their first language after the lecture (Le, 2016; Yang et al, 2019). These
adaptation strategies used by students experiencing challenges of studying in the EMI
environments can be explained by the concept of “Community of Practice (CoP)” (Lave
& Wenger, 1991). That is, in an EMI program as a community of practice, there are
interaction and engagement in learning activities between students with linguistic
challenges (newcomers) and other community members, including the lecturers (old
timers), as well as students with high level of English proficiency. Additionally, the theory
of scaffolding within the Zone of Proximal Development (ZPD) by Vygotsky’s (1978) can
be explicated using the ways in which teachers, as more experienced users of English,

help their students, who are less experienced users of English, to overcome language



barriers embedded in the CoP. Likewise, students with higher English proficiency can help
others with lower English proficiency when they study together in the EMI program, which
can be referred to as their CoP.

Before this current study was undertaken, there had been much research raising
the issues surrounding the adoption of EMI in higher education in many non-English
speaking countries, including Thailand. These studies addressed the students’ challenges
in studying in EMI programs. However, there was a lack in a study focusing on the
transitional learning experiences of first-year undergraduate students in an international
program, especially those studying in a newly established program in a university where
the majority of programs were not delivered in English. In particular, there was scarce
research in the field of EMI research focusing on Thai students’ perceived challenges,
particularly on their adaptation strategies to the EMI environment, and their views for the
language support from the program. Therefore, this study aimed to explore challenges of
Thai undergraduate students studying in the Bachelor’s degree in Business Administration
(international program) at the Business School in a Thai university, their adjustment to the
English Medium Instruction (EMI) environment, and their views for English language support
from the program.

The rationale for choosing to conduct this research with students in only one
international program of one school in the selected university was as follows. To begin
with, at the time when this study was undertaken, the school under investigation offered
two international programs. The first one, established in 2017, was the Bachelor of
Business Administration. Most of the students in this program were Thai. The other
program, with its inception in 2020, was the Bachelor of Business Administration in Global
Entrepreneurship. However, most of the students in the program were Chinese. Since the
present study focused its investigation only on Thai students, the Bachelor of Business
Administration, as a newly established international program, was selected to be the
research setting of the study. This study confined itself to one academic program in order
to delve into in-depth information and insightfully understand the situated context as well

as the issues under investigation. The findings of this study could therefore be beneficial



to this Business School because profound and situated pedagogical implications could be

offered to the program under study.

1.2 Purposes of the Study

This research aimed at exploring transitional learning experiences of Thai
undergraduate students in the Bachelor’s degree in Business Administration (international
program) at the Business School in a public university in Thailand. The objectives of this
study were as follows:

1. to examine students’ perceived challenges in using English in academic studies,

2. to explore their adjustment strategies used to study in the EMI environment,

and

3. to study the students’ views for English language support from the program.

The above research purposes led to the following research questions:
1. What challenges do the students encounter in using English in academic studies?
2. How do the students adjust themselves to study in the EMI environment?

3. How do the students view the English language support offered by the program?

1.3 Scope of the Study

The aim of the study was to investigate the students’ transitional learning
experiences of their first year of study in the Business Administration program (international
program), placing critical emphasis on perceived challenges in studying in the program,
adjustment strategies used to study in such an environment, and views for English
language support from the program. A questionnaire and a semi-structured interview were
used as research instruments. A questionnaire was administered online to 62 students
who did not participate in the preliminary study and the questionnaire tryout. The
researcher invited six selected students from the questionnaire survey of the main study,

four lecturers in the program, and one academic support staff member of the international



program to participate in semi-structured interview sessions. It is important to note that
the researcher did not observe any lectures or class activities during this study, nor did he

examine written artifacts produced by the students.

1.4 Significance of the Study

This study could contribute to a profound understanding of EMIin the Thai context.
The research findings would uncover the perceived challenges and the adjustment
strategies of Thai undergraduate students studying in the international program in business
administration of the Business School. The results would also reveal how the students
perceived the importance of English language support, and why they needed such support
from the program. For pedagosical implications in particular, useful feedback pertaining to
the results of the study would serve as a stepping stone to provide the leaders and
members of the program with useful insightful understandings of the transitional learning
experiences of the students in the EMI environment as their new community of practice.
For those responsible for designing a program curriculum, the findings could be used as
guidelines in considering the provision of appropriate English language support and generic
academic skill training for students in the EMI program. The results of this research could
also be useful for those involved in running a newly established international program,
and in planning, developing, delivering, and evaluating pre-sessional and in-sessional

English language support for the students.

1.5 Definition of Terms

1. English Medium Instruction (EMI) refers to using English to teach non-language
subjects, which is normally implemented in a country where its majority of people do not
speak English as their first language. The EMI is used by the international program where
this research will be conducted.

2. International program refers to the academic program which uses English as a

medium of instruction. In the current research context, it refers to the Bachelor’s degree



in Business Administration (international program) at the Business School in a public
university under investigation

3. Undergraduate students refer to Thai second-year undergraduate students
studying in the Bachelor’s degree in Business Administration (international program) where
this study will take place.

4. Lecturers refer to the Chair of the Program and three lecturers teaching students
in the international program under investigation.

5. Academic support staff member refers to an administrative staff member
responsible for supporting students, lecturers, and administrators of the international
program under investigation.

6. Challenges refer to difficulties in performing a task requiring students’
competence and skills. The challenges are encountered and perceived by the
undergraduate students of the international program under investigation.

7. Adjustment strategies refer to the action or process of changing leaming
behaviors of students in order to learn better in certain environments. These strategies
are adopted by the undergraduate students in the international program under study.

8. Support refers to the assistance that the program, the school, or the university
under investigation provides for their students in the EMI program, particularly for those
with certain linguistic challenges.

9. Transitional learning experiences refer to changes in the learning process that
students in the international program under investigation experience while they are in
their first year of the program. These experiences include students’ linguistic challenges
and adjustment strategies, as well as their views for English language support provided by

the program.

1.6 Chapter Summary

This chapter has discussed the essential components of the present study. It begins

with the background of the study regarding the use of EMI in higher education in countries

all around the world, and the increased number of EMI programs in East and Southeast



Asia as well as in Thailand. This chapter has clearly pointed out a research gap in research
on EMI and a rationale explaining why the present study is worth investigating. The next
chapter is the review of literature of this study which will discuss the background of EMI
and its challenges for students, adjustment strategies used by students to study in the

EMI Environment, and the English language support for students in EMI programs.



CHAPTER 2
LITERATURE REVIEW

This chapter first discusses the theoretical underpinnings of this study. It presents
an overview of English Medium Instruction (EMI) and its challenges for students, students’
adjustment to the EMI environment, English language support for students in EMI
programs, and teaching and learning challenges during the Covid-19 pandemic. The
chapter also discusses empirical studies, placing emphasis on critical issues surrounding
EMI implementation in different educational milieus and subsequent challenges

encountered by different stakeholders.

2.1 English Medium Instruction (EMI) and Its Challenges for Students

There is a considerable amount of research on English Medium Instruction (EMI),
especially in higher education. European higher education was the origin of EMI and its
growth in non-English speaking countries’ higher education was from two main factors
including internationalization and globalization (Le, 2016). EMI is being used in many
universities in Europe and Asia since this is one of their educational strategies to develop
teaching and learning quality, to compete in the market of global higher education, and
to increase students’ enrollment and the revenues of those universities. EMI was involved
in educational policy of many governments in Asian countries and more than half of the
mobility of international students in the world were Asian students (Zumor, 2019). The
trend of adopting EMI in higher education in East and Southeast Asia had been increasing

in recent years. As it was noted by Kirkpatrick (2014):

The number of universities throughout East and Southeast Asia that are
offering courses in EMI is constantly growing and one would expect these
numbers to continue to grow, as universities in the regions seek to
internationalize — and thus offer more EMI courses — and attract more

international students — and thus more fees. (p. 13)
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As noted, EMI in higher education has constantly been increasing at the moment.
Particularly, in East and Southeast Asia including Thailand, their educational policy seems
to be somehow concerned by EMI. It is believed that EMI would enable their students to
learn and live in the globalized and internationalized world with better skills of English.

Although EMI has been widely raised in higher education in many countries due to
some of its advantages, it is inevitable for a number of students learning in the EMI
environment to encounter certain challenges from this means of instruction. Students
may not learn effectively as they learn from the language which they do not have a high
proficiency in and is not their first language. UNESCO stated this issue in their policy of
language education since 1953 that students learned best when they learned in their first

language (Kirkpatrick, 2014). Kirkpatrick’s (2014) study also found the following:

The disadvantages that students may face when learning through a
language that is not their first are exacerbated by two further common
policies, the first being an insistence on the use of English only and the
second being an insistence that the type of English to be accepted is based

on a native speaker model. (p. 7-8)

Since English is only the language which is supposed to be used in EMI classes but
most of learners do not speak English as their first language, they might not be very
confident in speaking English and this can lead to ineffective class participation. According
to Flowerdew et al. (1998, as cited in Solloway, 2016), “this fear of loss of ‘face’ may be
a possible reason for students’ failure to participate in lessons and lectures” (p. 39). This
is also argued in some research on EMI in higher education in Hong Kong, a Cantonese-
speaking region. It was found that students were unwilling to participate in class lectures
and asked questions because they thought that they did not have enough proficiency in
English; consequently, they did not want to contribute to class activities (Solloway, 2016).

Furthermore, many students learning in EMI programs may face challenges in four
skills of using English. Le’s (2016) study found that in academic reading, students might

struggle to understand concepts and new terminologies in textbooks. For academic writing,



11

its conventions required students to have linguistic accuracy with appropriate
vocabularies. In speaking, some students might lack confidence and competence while
speaking English. They might also have limited listening skills because of insufficiency of
their vocabulary knowledge, which affected their comprehension of lectures. Particularly
for reading aspect, EMI learners might experience the workload and their time might be
spent on looking up for vocabularies to prepare themselves for the class lectures and
examinations. These can be supported by a study by Wang (2018), it was found that weak
language skills resulted in many language-related difficulties, including writing papers,
understanding lectures, and expressing clear ideas in classes. It may be possible that if
students have a chance to discuss the subject matter with friends in class in their first
language, the atmosphere in class participation can be better as they do not have to worry
about speaking mistake, and this can improve their interpersonal skills at the same time.
However, Vu and Burns (2014) pointed out that “even when students’ interpersonal
communication is effective, they may struggle with EMI” (p. 6).

These challenges of EMI for students also occur in Thai educational context. This
fact is argued in the research on motivational orientation and preference for English-
medium programs in Thailand by Hengsadeekul et al. (2014), finding that in Thailand, there
was a negative association between the instrumental motivation and fear of social
comparison, negative evaluation, and the anxiety about speaking, which suggested that
students who were adequately motivated were only those confident in speaking English
(as cited in Macaro et al., 2018). It seems to be unavoidable that Thai students in EMI
environment will encounter those fear and anxiety since English is not their first language.

According to Hengsadeekul et al. (2014, p.36):

The learning situation factor involves student motives with respect to the
learning environment. Motivation, as a construct, includes the affective
domain (e.g., Koballa & Glynn, 2007): Feelings of fear and apprehension
toward the second language learning situation can contribute to tension

and frustration, or what is called ‘‘foreign language classroom anxiety.”
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Simply put, EMI might be beneficial to students in some aspects. At the same time,
there are several disadvantages of the use of EMI to teach students whose first language
is not English. This can result in ineffective teaching and learning as it is mentioned in

course objectives or expected by the administrators of a university.

2.2 Students’ Adjustment to the EMI Environment

Learning in the EMI environment when the first language of the majority of students
is not used in class teaching can be challenging for many students. In particular, for those
who do not have a good level of proficiency in English, they may confront problems of
the study in various ways. As a consequence, some students in EMI programs have to find
certain strategies to overcome their weaknesses in studying, and to adjust themselves to
a different academic setting where English is essential for learning the subject contents of
their courses. To illustrate, when EMI students face the difficulties with comprehension in
a lecture, they tend to prepare themselves by studying the subject contents and notes
from previous lecture before class, review the notes after the lecture, ask their friends,
and ask their instructors after the lecture for more explanation of some unclear subject
matter (Le, 2016). Similarly, Kim’s (2011) study on international graduate students'
difficulties: graduate classes as a community of practices also found that those
international graduate students sought help from their classmates and teachers when they
struggled with English in the classroom. According to Wang (2018), a positive development
of students could be generally seen through the process of their academic adjustment.
Her study on long-term transitional experiences of Chinese students in the UK higher
education discovered that some Chinese students’ effort together with their teachers’
support could result in the gradual development of their critical thinking skills.

Probably because of low proficiency of English, some EMI students prefer not to
ask questions in class. However, they seem to ask questions at the end of the lecture
since they can ask the lecturers and obtain answers in their first language. This strategy
used by students may lead them to better understanding the course contents discussed

in class. This can be supported by the results of the research on challenges and adaptation
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of Chinese students and teachers in implementing an English-medium medical program
by Yang et al. (2019). The study revealed that “not comfortable with in-class interaction
in English, some students like to ask questions after class in Chinese, when the teachers
responded in Chinese” (p. 5).

Apart from asking the lecturers after class, many EMI students with the problems
of insufficient knowledge and skills of English rely upon their friends who have higher level
of proficiency and skills in using English. The way the students experiencing problems of
learning adjust themselves to the EMI environment with the help of those who are more
proficient in English can be regarded as learning in a community where process of learning
is in the form of interaction and participation of the community members. This is typically
called the “Community of Practice (CoP)” (Lave & Wenger, 1991). To elaborate, when
students with certain linguistic challenges (newcomers) study in an EMI program as their
new community, they need to engage in several practices, and they are sometimes
assisted by their lectures (old timers) and friends with more proficiency in English.

Fujieda (2018) discusses the concept of CoP in his research on academic discourse
socialization of Japanese EFL undergraduate learners. His study found that the
communities’ newcomers had engagement in participation at the beginning, and then
they became a full-fledged member of a community by interacting with other members
who were more knowledgeable. This process is known as Legitimate Peripheral
Participation (LPP), as originally coined by Lave and Wenger (1991). In order to gain
understanding and skills from learning in a community, they have to engage in activities
with other community members (Lave & Wenger, 1991; Rogoff, 1995, as cited in Kim, 2011).
According to Lave and Wenger (1991), when newcomers with no prior or little knowledge
participate in activities in their community, they gain more knowledge and consequently
become fuller participants instead of peripheral ones. Lave and Wenger (1991) also
mention that “learning is not only a condition for membership but is itself an evolving
form of membership” (as cited in Kim, 2011). In addition, the concept of identity as
community membership was introduced by Wenger (1998, as cited in Kim, 2011). It is
argued that the marker of competence forms and membership create the identity of the

members in a community. When they learn a particular practice with other members, they
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will be competent in the interaction with others, as expected by the members of a
community, and they will also be able to share views on certain issues with each other in
their community.

Moreover, this process of learning among EMI students leads them to language
socialization into the community of academic discourse. According to Duff (2010),
academic discourse is defined as “forms of oral and written language and communication
— genres, registers, graphics, linguistic structures, interactional patterns — that are
privileged, expected, cultivated, conventionalized, or ritualized, and, therefore, usually
evaluated by instructors, institutions, editors, and others in educational and professional
contexts” (p. 175). For language socialization, it is argued that learners obtain several kinds
of information or knowledge of culture concerning identities, ideologies, practices existing
in the local community, and linguistic and nonlinguistic matter while they obtain
knowledge of language and the competence in participating communities of new
discourse by the proper use of language (Duff, 2010). Besides, Wang’s (2018) study
revealed that the socialization of students with others from different groups could lead
to a great improvement of their linguistic competence.

Learning with friends who are more competent at using English in the EMI program
can result in the learning development of students with a lower level of English proficiency
or certain linguistic challenges. Students may be more willing to participate in class
activities or do the course assignments better if their competence is not limited by the
weakness of using English. Since some students in EMI programs encounter a hindrance of
the English language to their learning, they may not be able to perform very well in class
that they can usually do. This can be argued by the concept of the Zone of Proximal
Development (ZPD) by Vygotsky (1978, as cited in Khaliliagdam, 2014), which is defined as
“the distance between the actual development level as determined by independent
problem solving and the level of potential development as determined through problem
solving under adult guidance or in collaboration with more capable peers” (p. 892).

It could be concluded that due to many challenges of EMI on students who do
not speak English as their first language, these students need to bring several strategies to

adapt themselves in learning in this environment. In so doing, they can understand the
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subject matters or handle activities and assignments which English is used as the medium

of teaching and learning in the classroom.

2.3 English Language Support for Students in EMI Programs

As discussed in the preceding section, students in the EMI programs seem to
encounter certain linguistic challenges while learning in this kind of environment. They
thus seem to seek help from their lecturers as well as their friends with more proficiency
in English so as to overcome those challenges. Several universities may launch strategies
or organize activities concerning English language in order to help their EMI students better
understand the subject content and develop students’ linguistic knowledge and skills at
the same time. The language support can be considered necessary for students learning
in the EMI program and this type of support has been emphasized in many studies. For
example, a study by Thompson et al. (2019, as cited in Curle et al., 2021) reported that
the learning success could be predicted by students’ English language competence and
the preparatory performance.

Linguistic preparedness and students’ language-related challenges were two major
hindrances to the success of EMI implementation as found by much research on the EMI
(Galloway & Rose, 2021). It was claimed that student’s improvement of English proficiency
could be regarded as the successful EMI’s benchmark even though the language was not
always the learning goal of EMI (Curle et al., 2021). Galloway and Rose’s (2021) study also
pointed out that the provision of language support systems could uncover many
challenges relating to learning in the EMI environment. According to Evans and Morrison
(2011, as cited in Galloway & Rose, 2021), students with insufficiency in academic English
skills and a lack of the proficiency of using discipline-specific academic vocabulary often
experienced those challenges. Besides, Galloway and Rose (2021) argue that “language
support might best be operationalized in the form of specific classes which target the
vocabulary, language, and academic needs associated with the subject area” (p.4).

The results of many studies on EMI have revealed that the language support is

needed by a number of students learning in EMI programs. For instance, a study on
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challenges of EMI in Spain by Barrios et al. (2016) reported that students would like to
receive a particular type of the language support since the provision of such support was
not provided by their institution. In Turkey, a study of challenges and needs of students
in the EMI classroom by Yildiz et al. (2017) found that students needed a curriculum
focusing on English for Specific Academic Purposes in order to help improve their English
skills in the preparatory year of the program and develop their language proficiency level
in their studies. Additionally, a study by Galloway et al. (2017, as cited in Curle et al., 2021)
conducted in China and Japan discovered that students with linguistic difficulties needed
some help from their content lecturers.

There has been a dramatic increase in EMI programs implemented by universities
all around the globe; however, EMI programs vary in terms of their admission requirements
as well as English language support provision (Curle et al., 2021). According to Curle et al.
(2021), prior to enrolling on EMI programs, students were required by some universities to
reach a certain English proficiency level, whereas other universities accepted students to
their EMI programs without considering students’” English language skills. Nonetheless,
Galloway and Ruegg’s (2020, as cited in Galloway & Rose, 2021) study stated that “the
emergence of EMI has seen greater rise in the provision of pre-sessional and in-sessional
EAP courses, and self-access support services to help students with their language and/or
academic skills-related problems” (p.3). With reference to the language support, Galloway
and Rose (2021) have introduced approaches to the language support in EMI which is

illustrated and explained below.
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Support

provided

Preparatory year model

Concurrent support model

*Students take a one-year intensive pre-
sessional English programme prior to the EMI
programme.

*Students take in-sessional language support
(often EAP and ESP) courses during the EMI
curriculum. Unlike (typical) CLIL programmes,
they are separate classes from content
classes.

sessional
|BUOISSDS

Selection model Ostrich model

*Students on the EMI programme have met ;':-: *Students do not receive language support nor
specific English proficiency standards before ‘l" do they have to meet any language
they start. F J proficiency requirements for entry.

Figure 2.1 Galloway and Rose’s models of approaches to language support in EMI

(adapted from Macaro, op.cit.) (Galloway & Rose, 2021, p. 5)

In addition, Curle et al. (2021) have elaborated four models of the language support

in EMI as follows.

1) Preparatory year model

This model of EMI implementation is most commmon in Turkey and throughout the
Arab Gulf. Before students begin their EMI studies, they are required to complete a one-
year intensive English program. This intensive preparatory program before entering EMI

classes will help students develop their English skills.

2) Concurrent support model
Concurrent or institutional English language support has been offered in various

formats in many contexts. Rather than providing the language support to students before
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they enter EMI classes, this model incorporates language support courses — typically
English for Academic Purposes (EAP) or English for Specific Purposes (ESP) — into the EMI
curriculum. Students will take EAP or ESAP (English for Specific Academic Purposes) courses
alongside their EMI classes even though these EMI programs do not necessarily set L2
proficiency requirements for entrance.

With regard to the concurrent support, apart from the questions of what EMI
language support should focus on, it is important to consider when and how EMI language

support should be provided as well as who should provide this support.

What EMI language support should focus on

It is important to consider whether or not the elements and focus of a support
system respond to the challenges that have been identified by EMI students. Research on
challenges of EMI for students reveals that these often center around the following

aspects of language and communication:

® strategies for effective communication (e.g., expressing their own ideas,

answering questions and interacting with other students),
® subject-specific language skills and familiarity with different varieties (standard,
non-standard, discipline-specific) of English,
® intercultural communication skills (e.g., studying with international students),
® receptive and productive skills, and

® affective challenges.

When and how EMI language support should be provided

As ESP courses are more discipline specific, those courses can be more effective if
they are offered or embedded in tandem with content classes (Chang et al., 2017, as cited
in Curle et al, 2021). However, the design of an institutional student support system
should be preceded by careful needs analysis, particularly at the EMI program level. This
is because there has been ample research evidence that the needs of students vary
considerably in different contexts (Galloway et al., 2017; Macaro et al., 2019; Rose et al,,

2019, as cited in Curle et al,, 2021). In certain contexts, the language support should be
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made suitable for both local and international students since they may have different

specific needs (Galloway & Ruegg, 2020, as cited in Curle et al., 2021).

Who should provide this support?
In most contexts, EAP lecturers and academic skills support staff should provide the

EMI language support to students as suggested by the literature.

3) Selection model

Before EMI programs will accept students to the programs, students are required to
meet specific English proficiency standards set by the programs. Typically, students will
submit their English test scores, whereas those who do not meet the proficiency criteria
will not be accepted into the course or program. Programs and universities require varying
levels of English proficiency, generally ranging from IELTS (International English Language
Testing System) 5.0 to 7.0, to CEFR (Common European Framework of Reference) B1 to C1
levels (Galloway et al.,, 2017; Rose et al., 2019, as cited in Curle et al., 2021). The following
international and national tests with varying required levels were reported to be used in

the Chinese and Japanese contexts (Galloway et al., 2017, as cited in Curle et al., 2021):

® |nternational English Language Testing System (IELTS),

Test of English as a Foreign Language (TOEFL),

Test of English for International Communication (TOEIC),

Test in Practical English Proficiency (EIKEN),

College English Test (CET), and

institutional entrance exams.

4) Ostrich model

When this model is applied by EMI programs, “managers and teachers simply bury
their heads in the sand and pretend that [language-related] problems ... do not exist or
will go away if they are ignored” (Macaro, 2018, p. 233, as cited in Curle et al., 2021). These
types of EMI programs do not set any language proficiency requirements for entry and do

not provide language support for students. In Rose et al.’s (2019) study on Chinese higher
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education, it was found that some universities had very few regulations to ensure that
students would have an adequate proficiency level to study in a program using the
medium of English. Besides, some university staff members were not concerned about
the English proficiency of students because those staff members assumed that students
choosing to enroll in an EMI program were sufficiently proficient. This model of EMI
implementation might bring about a mix of students with low English abilities and those
with high English abilities in classes. The language-related challenges of EMI on students
might also be subsequently exacerbated by this model.

In summary, many universities offer EMI programs to students. Those EMI programs
may vary due to certain aspects, particularly for their English language support for
students. There seems to be several universities not providing the language support to
students in EMI programs as in the selection model and the ostrich model. However, other
universities regard this kind of support important and necessary for their students. The
provision of language support can be seen in the preparatory year model and the

concurrent support model.

2.4 Teaching and Learning Challenges during the Covid-19 Pandemic

During the pandemic of Covid-19, numerous educational institutions throughout the
world were in lockdown. To continue teaching and learning during the pandemic, those
schools and universities abruptly experienced a pedagosgical change that they needed to
introduce or develop certain online learning platforms and implement them as an
alternative to class-based teaching and learning. A sudden implementation of online
teaching and learning brought many schools and universities into challenges in various
aspects. According to Mseleku (2020), it was not smooth for most colleges and universities
to shift from class-based to online learning and teaching even though they were
successfully established online teaching and learning systems prior to an outbreak of the
pandemic. In addition, most students inevitably encountered challenges in adjusting
themselves from traditional learning in a classroom environment to online learning. This

is because at the beginning, the students studied in an online platform for the first time.
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They also lacked the experience and confidence to use online platforms as a new medium
for learning.

Furthermore, many universities did not seem to sufficiently provide students with
technical support and advanced technologies which facilitated their online learning.
Therefore, this could cause certain technical issues in the middle of online learning of the
students (O'Keefe et al., 2020). This is consistent with the findings of the research on
challenges of e-Learning during the Covid-19 pandemic experienced by EFL Learners by
Mahyoob (2020). The study revealed that technical issues were the major challenges
confronted by EFL learners in online learning. Mahyoob’s (2020) study also found that
“some learners faced internet connectivity problems, accessing classes, and downloading
courses’ materials problems. Online exams could not be opened on learners’ mobile
phones” (p. 360). Similarly, due to a sudden outbreak of the Covid-19 pandemic, many
lecturers did not have adequate time to adjust to new teaching platforms when they were
required to shift to the online teaching mode (Burgess & Sievertsen, 2020; Chen et al,,
2020; Wang et al,, 2020, as cited in Mseleku, 2020). Moreover, the training in online
teaching was hardly provided for lecturers before the pandemic. Lecturers might not be
familiar with online tools necessary for their teaching, and this could be thus a pedagogical
constraint on their online classes. The sudden shift from onsite to online teaching also
led lecturers to serious concerns regarding “their capabilities to engage with students in
an online platform while maintaining the same level of interaction as face-to-face formats”
(Jegede, 2020; Ratten, 2020, as cited in Mseleku, 2020, p. 591).

In terms of teaching and learning in the EMI context, it is unavoidable for a number
of students in EMI programs to encounter certain challenges when they studied online
during the Covid-19 pandemic. Challenges in online learning of students in EMI programs
have been reported in many studies. For example, the research by Garcia-Castro and
O’Reilly (2022) revealed that in Costa Rica, many universities had implemented online EMI
courses within a very short time. This may result in students’ foreign language anxiety. To
put it another way, teaching and learning online can be regarded as one of the major
causes of anxiety for the students. When there was the disruption to the students’

traditional ways of learning, it seemed to contribute to the students’ lack of instant
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feedback from lecturers, difficulty in understanding task instructions, and isolation (Cao et
al., 2020, as cited in Garcia-Castro & O’Reilly, 2022).

With particular reference to being isolated of the students during online learning,
Oishi et al. (2022) explored Japanese graduate students’ experiences in online
international development and peace through sport courses using English-medium
instruction during the Covid-19 pandemic. It was found that the students were afraid of
being in isolated positions in online classes when they worked on their online group
projects. Because of the Japanese collective culture, students considered their group goals
more important than individual students’ academic and social goals. Thus, “all students
felt less comfortable and had difficulty monitoring the quality of other teammates’ work
on group projects through online communication” (Oishi et al., 2022, p. 17). Besides, the
research by Hopkyns (2022) found that many Emirati students, particularly for females,
experienced discomfort using video cameras and microphones in online classes during the
Covid-19 pandemic. Their discomfort was attributed to their concerns about privacy,
Islamic beliefs relating to modesty, struggles with the language in their English-medium
instruction university, and fear of judgement from their peers.

In conclusion, there are various challenges in teaching and learning during the
pandemic of Covid-19. These challenges could result in many students and lecturers
having dissatisfaction with, and concerns about, their online classes. Also, students’
learning progress and outcomes when studying online may be different from those

studying in class.

2.5 Empirical Studies

There have been many studies exploring challenges that students learning in the
EMI environment encounter as well as adaptation strategies used by those students to
deal with those challenges. Researchers conducted their studies on EMI in several regions
throughout the world. In addition to Europe and Asia where the first language of those
participants is not English, some research also took place in countries where the majority

of the population speak English as their first language.
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In Turkey, Yildiz et al. (2017) conducted a study on challenges and needs of students
in the EMI classroom. The participants of this study were 83 students from one private
and two public universities in Turkey. They studied in five different departments and were
in their first to fourth year of studies. The qualitative data were gathered from open-ended
questions on the questionnaire in order to investigate what kinds of challenges students
experienced when they studied in the EMI context, as well as how they viewed their
needs. Apart from revealing students’ needs of the language support, the finding of this
study revealed that students face numerous difficulties while studying in the EMI program
because of their low level of English language skills and the lack of language support from
the program. Their study proposed several implications. For example, the program should
provide strategy training to those EMI students, such as an English course focusing on how
to effectively use the language skills. The program should revise the preparatory-year
curricula so as to integrate English for specific academic purposes into the program and
to teach vocabulary or technical terms related to their EMI courses. Also, the sustainable
language support should be provided to those EMI students since this support was
essential to students whose first language was not Ensglish.

A study by Wang (2018) conducted in the United Kingdom studied the academic
adjustment of Chinese students, as well as the relationship among their academic, social,
and psychological adjustments, in order to uncover an overall view of their intercultural
adaptability process. The research participants of a questionnaire survey were 82 Chinese
students at five British universities, and the interview participants included six Chinese
students and six British lecturers at two British universities. As a parallel mixed-methods
study, a questionnaire, an in-depth narrative interview, and a semi-structured interview
were used as a research instruments to elicit the data from the participants. The results
showed that main challenges for the Chinese students were the language barrier and
dealing with the differences in learning and teaching between their own culture and those
of the host country. In particular, one of the biggest challenges in students’ early
adjustment was the cultural differences in educational perceptions. The findings also

showed that changes were found in terms of their perceived difficulties and stress.
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Yang et al.’s (2019) research aimed at investigating the challenges and adaptation
strategies of students and teachers in implementing an English-medium medical program
in China. The participants of the study were 188 medical students, 74 EMI teachers and
three administrators of the faculty involving in the implementation and development of
the EMI program. The research instruments used to collect the data were students’ test
scores, survey responses as well as focus group discussions. For teachers, they were asked
to complete surveys and attend focus groups. The findings of this study with reference to
students’ and teachers’ challenges in the EMI program revealed that there were four main
challenges identified: inappropriate or insufficient teaching materials, unsatisfactory
teaching, failure in teaching medical humanities, and inadequate class interactions. The
results also showed that both teachers and students utilized adaptive strategies, such as
self- learning skills, Chinese language, and the use of alternative textbooks. This study
suggests that the institutional support and development should be considered in order to
improve classroom interaction while EMI lecturers need to develop their knowledge of
pedagogic content.

A study by Vu and Burns (2014) examined the implementation of a recently
introduced Vietnamese EMI undergraduate program. The participants of this study were
16 lecturers teaching EMI courses. The semi-structured interview was used as a research
instrument. The major focus of this two-year research project was the challenges that
stakeholders faced in implementing a new EMI undergraduate program in Vietnam. The
findings of this study indicated that the challenges that lecturers encountered were
students’ language competence and learning styles, resource availability, pedagogical
issues, as well as their own language abilities. One of the study’s implications relating to
students is that the students recruitment procedures should be reviewed. This is because
the entry requirements of adequate English proficiency are necessary for enrolled students
in the programs. Attaining good level of English proficiency, students may not need the
substantial English improvement and the subject content can be learned better.

In Saudi Arabia, Zumor (2019) studied the challenges of using English medium
instruction (EMI) in teaching and leaming scientific disciplines. The study’s main purpose

was to identify perceptions of students regarding communication, lecture comprehension,
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pedagogy, assessment, and an impact of studying in the EMI setting. The participants of
this study were 264 Saudi students studying in several disciplines including Computer
Science, Engineering, and Medicine. The research instrument used in collecting the data
was a questionnaire with a four-point Likert scale to explore the students’ views on the
challenges they encountered resulting from using EMI for teaching and learning scientific
disciplines. There were three major findings in this study. First, most of the students’
comprehension and assessment of scientific content were remarkably affected by the use
of English language to teach scientific disciplines. Second, tension, anxiety, fear, frustration,
embarrassment, and poor educational outcomes were results of using English language as
the medium of instruction and assessment. Finally, the students were deprived of their
basic rights to communication, understanding, interaction, inquiry, and discussion were by
the EMI. Based on the results of this study, it is recommended that the quality English
education in the foundation year should be ensured and the option of ‘additive bilingual
education’ should be examined.

Evans and Morrison’s (2011) study investigated students’ experience of English-
medium higher education in Hong Kong focusing on the impact of the EMI trends on oral
communication of students in one officially English-medium university. Employing both
quantitative and qualitative research methods, this study used a questionnaire and an
interview to elicit the data from the participants. The findings revealed that students rarely
spoke while studying in class and had little desire to use English in speaking outside the
classroom unless they were in situations in which there were non-Cantonese-speaking
students from mainland of China or international students.

A study by Puspitasari (2020) explored international graduate students’ perspectives
on thesis writing problems and strategies as L2 writers in Taiwanese EMI programs in
Taiwan. The participants of the study consisted of 152 international students from 16
universities across Taiwan. They came from five different countries including Indonesian,
Russian, Vietnam, El Salvador, and Ethiopia. Adopting a mix-methods approach, this study
utilized a questionnaire and an in-depth interview in collecting the data from the
participants. The findings of the study revealed that students in many disciplines

experienced the same challenges in writing the thesis and they used similar strategies to
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deal with problems. For instance, they usually had a meeting with their advisors to discuss
their writing problems and followed the advisors’ suggestions. Also, students had peer
discussions since they could share their writing problems with their friends. The results of
the study suggest that the university administrators should assist those L2 writers in their
EMI programs by providing the services of writing correction to students in order to bring
about the improvement of the EMI programs in institutions.

Hengsadeekul et al.’s (2014) study aimed at examining the motivational factors that
influence Thai undergraduate students’ preference for English-medium programs for their
graduate studies. The participants of the study were 2,252 undergraduate students
enrolled in nine different academic programs in Thailand. The results of this study
indicated that the perceived social support from parents, teachers and peers, and the
levels of English language classroom anxiety were two significant factors to differentiate
between student groups preferring to study in English or in Thai. Moreover, the findings
revealed that instrumental motivation for learning the English language was much
endorsed by students more than the xenophilic and socio-cultural motivation for learning
English language.

Tang (2020) explored the views of lecturers regarding the challenges of teaching
English as a medium of instruction (EMI) and its impacts on an international college in
Thailand. The research instrument used in collecting the data was an interview. The
participants of this study were 12 lecturers from four programs of an international college.
They were selected using a purposive sampling technique. The findings revealed that there
were four categories of challenges, including linguistic, cultural, structural, and identity-
related (institutional) challenges. There were also four important aspects of EMI
implementation, including importance for language improvement, subject matter learning,
career prospects, and internationalization strategies.

Wilang and Nupong’s (2022) study investigated factors affecting EMI attitudes of
engineering and nursing students in Thailand. A survey questionnaire was utilized as a
research instrument. The participants of this study were 102 university students in
engineering and nursing programs. The results indicated significant differences in various

aspects of EMI based on CEFR levels, study programs, and perceived proficiencies of the
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four macro language skills. The findings also revealed eight factors: difficulties of the
English language, personal goals in life, availability of resources and opportunities,
limitations of time when studying content courses in English, enhancement of career goals,
providing activities to improve English language proficiency, types of support needed, and
motivation and intercultural ability.

A study by Taylor et al. (2022) examined the perceptions of domestic undergraduate
students enrolled in international programs at Thai universities. The participants of the
study consisted of 17 domestic undergraduate students in the disciplines of law and
business. This qualitative, interpretive study employed a focus group interview in
collecting the data from the participants. The findings revealed that domestic students
perceived that international EMI programs were somewhere in the middle between
studying abroad and standard domestic programs. These students also related
international EMI programs in Thai higher education with significant EMI, different teaching
approaches, and greater inbound mobility. Nevertheless, the in-between status of
international EMI programs can result in conflicts of recognition as to whether such
programs were international enough. The study suggests that other researchers should
undertake a close-up investigation of complex meanings that circulate around
internationalization at home (IaH) in the Thai context.

Sameephet’s (2020) study aimed at investigating investigate the lecturers’ language
beliefs and practices in EMI classrooms. The participants of this research were six lecturers
in courses in humanities and social sciences. The research instruments used in collecting
the data were semi-structured interviews, classroom observations, stimulated recall
interviews, focus group discussions, a document collection, and researcher reflections. The
results of the study were presented in various aspects. For instance, the findings revealed
the lecturers’ language beliefs that they were aware that their instruction and students’
understanding would be adversely affected by insufficient English skills of both lecturers
and students. The results showed the lecturers’ reflection on their language beliefs and
practices that were critically influenced and shaped by external and internal factors. While
the external factors included policy, classroom infrastructure, and students, the internal

factors referred to the lecturers’ own language preferences and proficiencies. The findings
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also indicated that translanguaging and code-switching were the lecturers’ way out of the
dilemma in English medium instruction classrooms. Several implications were specifically
offered to the research site of the study, including reconsidering medium of instruction
policy, facilitating collaboration between the content and language lecturers, and
improving students’ English skills.

A study by Penthisarn and Phusawisot (2021) explored Thai teachers’ perceptions of
EMI, the challenges encountered by teachers while adopting EMI, and opportunities for
EMI'in Thai EFL classrooms. The participants of the study consisted of three Thai teachers
who used English as a medium of instruction in subjects such as mathematics and science
in an intensive English program at a private primary school in the northeastern part of
Thailand. Teachers’ journals and semi-structured interviews were utilized as research
instruments. The results revealed that EMI was perceived to have some educational
advantages. However, the findings indicated that the participants’ challenges in teaching
were attributed to students’ language proficiency, a lack of teaching materials, classroom
size, teachers’ lack of content knowledge, and a lack of support from the school. This
study offered several suggestions to the school. For example, the school should provide
students with activities relating to English learning to promote student’s motivation in
learning English and their language development. Also, there should be a collaboration
between EMI teachers and content teachers who had expertise in that subject matter.

It can be summarized that the challenges of implementing EMI programs on
students, school teachers, and university lecturers have been investigated in different
sociocultural and educational milieus. Some research findings report adjustment strategies
used by those students as well as their views for the language support from the programs.
Others report on challenges that school teachers and university lecturers encountered.
The results of previous studies can offer some implications for those involving in the
implementation of EMI programs, such as policy makers, program administrators, and

lecturers in EMI programs.
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2.6 Chapter Summary

This chapter has provided the literature review of this study. The researcher has
discussed the background of EMI and challenges that students encounter while studying
in EMI programs, the adjustment strategies used by students to learn in the EMI
environment, and the English language support for those students. Also, empirical studies
on challenges of EMI programs implementation on students, adaptation strategies of
students and views of students for the support from EMI programs were discussed. The

research methodology of the present study will be discussed in the following chapter.



CHAPTER 3
RESEARCH METHODOLOGY

This study adopted a mixed-methods research design to examine transitional
learning experiences of Thai undergraduate students in an international program in
business administration at a Thai university. This chapter discusses in detail the research
design of this study. It also provides contextualized information about the research setting,
participants, instruments, data collection, and data analysis. The chapter also addresses
ethical issues in conducting this research as well as strategies employed in dealing with

such issues.

3.1 Overview of the Research Design

This study employed the mixed methods approach as in the explanatory
sequential design, aiming at examining transitional experiences of Thai undergraduate
students in an international program in business administration of a public university in
Bangkok, Thailand. The main study built on the findings of the preliminary study
(Saenmuang & Subphadoongchone, 2021). There were two phases in the main study,
namely collecting and analyzing the quantitative data followed by collecting and
analyzing the qualitative data. The first-phase quantitative results were explained and
expanded by the ensuing qualitative phase. According to Creswell and Plano Clark (2018),
the weaknesses of both qualitative and quantitative research can be offset by the

strengths harnessed by mixed methods research.

3.1.1 Preliminary Study

Before the researcher undertook the main study, a preliminary study was needed.
The preliminary study aimed at exploring Thai students’ challenges in studying in an
international program in a Thai university, their adjustment to the English Medium

Instruction (EMI) environment, and their views for English language support from the
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program (Saenmuang & Subphadoongchone, 2021). It was important to conduct the
preliminary since this provided a chance for the researcher to familiarize himself with the
context, to obtain an overview of the challenges the prospective participants had
encountered as well as their adjustment to learning in such a context, to explore students’
views for English language support from the program, to assess the feasibility of the
research, and to discover a theoretical framework which fit the main study. Drawing on
the notion of communities of practice (Lave & Wenger, 1991), this preliminary study
recruited six Thai undergraduate students in a business administration program
(international program), where the main study took place. They were three male and three
female students graduating from various high school programs, such as English program
(EP), Mini-English program (MEP), gifted science-math program, and regular programs (Thai-
medium program). They ranged in age from 18 - 21 years old. All of them sat some English
proficiency tests, namely the International English Language Testing System (IELTS),
Chulalongkorn University Test of English Proficiency (CU-TEP), Cambridge English Exam,
and the Scholastic Aptitude Test (SAT-English). Three of them took a summer language
course in an English-speaking country. Moreover, the instrument used in the preliminary
study was a semi-structured interview. The participants were interviewed individually for
approximately 35-45 minutes. The Thai language was used in the interviews in order to
avoid language barriers as Thai was the participants’ and the researcher’s first language.
Interviewing participants from different genders and educational backgrounds brings about
the richness of the interview data since various perspectives on a particular phenomenon
can be found among diverse individuals (Creswell & Clark, 2018). Therefore, it was believed
that some interesting findings and different opinions on perceived challenges and
adaptation strategies utilized to study in the EMI environment between these participants
would be discovered in this preliminary.

In terms of collecting data from the participants, the researcher, first of all, asked
for permissions from the international program of the Business School to conduct this
study with students in the program. To do so, the researcher asked the MA program to
issue an official letter and sent it to administrators of the Business School. The approved

topic and the research objectives were also provided for the administrators for their
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consideration and approval of undertaking the study in the program. After receiving names
and contact information of six students selected by the program’s administrators, the
researcher began to contact them in order to inform them about the background of this
research project, to make sure that they are willing to participate in the interviews, and to
make appointments for interviews with them on Microsoft Teams.

Prior to interviewing, the researcher designed an online questionnaire on Google
Forms and sent its link to each student to fill out before conducting online interviews on
Microsoft Teams. This helped facilitate the interview process since the researcher could
gather general information and educational background in high schools of the participants
before the semi-structured interviews. The researcher used Microsoft Teams as a platform
for the online interviews due to situational constraints of the Covid-19 pandemic. The
researcher could also see the facial expressions of the participants while interviewing and
conveniently record the video of the interviews. Additionally, the researcher collected
additional information about the English proficiency requirements for applying to study in
the business administration program (international program) and the required English
courses on the program’s curriculum from the Office of the Registrar and the program’s
websites.

Furthermore, a preliminary interview consent form was sent to all the participants
before the interviews took place in order to inform them of the purposes of the project,
to gain their willingness to participate in the interviews. All the participants were informed,
before the researcher started every interview, that their information would be treated as
confidential, their anonymity would be preserved, and the recorded videos would be
deleted after the research was completed. After the researcher interviewed with all the
participants, the collected data were analyzed and used to identify their major perceived
challenges and prominent adaptation strategies.

The findings of the study revealed that students studying in this international
program had different educational backgrounds and took various English proficiency tests
prior to applying to study in the program. They encountered some challenges in their first
year of studies while they did not receive any formal English language support from the

program. Most of them considered academic writing as the most problematic skill whereas
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they felt most comfortable with listening. They informed that their friends also faced
difficult situations concerning using English for their study. Besides, the research results
discovered that the students confronting linguistic challenges in studying in the EMI
environment sought certain adaptation strategies to deal with the demands which they
experienced when studying in the program. For instance, when students needed to deal
with linguistic challenges, they, as newcomers in this community of practice, asked for
help from their lecturers who were old timers of the community. In addition, even though
the students did not receive any formal English language support from the program, they
held the belief that this kind of language support were necessary for them to study in this
newly established international program effectively and successfully.

The results of the preliminary study pointed out that the students in this EMI
program faced certain challenges, particularly for their linguistic knowledge and skills. This
made them seek some adjustments strategies in their study. They also regarded English
language support from the program as the important support for them to study in the EMI
context. As noted, this preliminary study recruited only six participants in its semi-
structured interviews and employed only a qualitative research approach. However, the
main study included more participants and adopted a mixed-methods research design so
that it could yield more insightful findings, and more concrete and useful pedagosical

implications.

3.1.2 Research Design of the Main Study

A mixed methods approach was adopted in the present study. There were two
phases in the main study which include quantitative and qualitative approaches. To
conduct the research in the first phase, the quantitative approach, the researcher utilized
a questionnaire as a research instrument. A self-administered questionnaire enabled the
researcher to collect a large amount of data of the respondents and understand the
general issues of student’s learning in the EMI environment. Apart from closed-ended

questions, the questionnaire consisted of some open-ended questions which provided
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the opportunity for the participants to give additional information concerning the issues
under investigation.

Furthermore, the second-phase qualitative approach followed the quantitative
phase. The research instrument used in the qualitative approach was a semi-structured
interview. The interview was essential in this phase as the researcher used it to examine
deeply the critical perceived challenges and important adjustment strategies as suggested
by the quantitative results. The interview also enabled the researcher to obtain rich and
in-depth data from the research participants. Therefore, the mixed methods approach led
to the complement to the collected data and helped the researcher gain more evidence
for investigating research problems than undertaking only the quantitative or qualitative
approach. In other words, this study employed methodological triangulation by using the
two different research instruments (questionnaires and interviews) in collecting the data.
This study also used data source triangulation by eliciting data from the three data sources
(students, lecturers, and an academic support staff member). In so doing, this study
obtained insightful and valid data for this study. The research design of the main study
can be illustrated by the figure below.
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Figure 3.1 The explanatory sequential design of the main study

(adapted from Creswell & Plano Clark, 2018)

3.2 Research Setting

This research was conducted at the international program in business
administration, the Business School in a public university in Bangkok, Thailand. The mission
of the school is to develop the management system of the Business School in order to
make it effective and ready to encounter the social and economic changes. There are nine

programs altogether in the school, including four programs for undergraduate students
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and five programs for graduate students. The school offers both Thai and international
programs. However, the majority of the school’s programs are Thai programs, whereby the
university offers most undergraduate programs in Thai. The international programs of the
school are available for both undergraduate and postgraduate academic levels. For the
undergraduate level, there are two major disciplines which include the Bachelor of
Business Administration (International Program) and the Bachelor of Business
Administration Program in Global Entrepreneurship (International Program). There are
some differences between the two undergraduate international programs. For the
Bachelor of Business Administration, it has been established since 2017, and most of its
students are Thai students, whereas the Bachelor of Business Administration Program in
Global Entrepreneurship has been established since 2020, and most of its students are
Chinese students. All the international programs employ English as a medium of
instruction. In terms of the required English courses on the curriculum of the business
administration (international program) where this research was carried out, students need
to take four English courses (12 credits). Each course will be assigned in each semester by

the administrators of the program.

3.3 Participants

In this international program, there were altogether 78 second-year undergraduate
students (77 Thai students and one Taiwanese student). Nonetheless, the present study
focused only on Thai students. Even though there were 77 Thai students in this program,
it is important to note that six students, who served as participants in the preliminary
study, were not involved in the main study. The questionnaire was administered to 71
Thai students and responded by 62 students. Therefore, the student participants of the
main study consisted of 62 Thai second-year undergraduate students. This study also
recruited four lecturers from the program and one academic support staff member who
helped coordinate the program.

In the first phase of the main study which dealt with quantitative data collection,

the questionnaire was administered to the 71 Thai second-year students in the



37

international program. In order to administer the questionnaire to the participants, the
researcher asked for students’ institution email address from the international program
and administered the questionnaire via their institution email address.

To conduct the research in the second phase, six students, four lecturers and one
academic support staff member of the international program were invited to participate
in the in-depth, semi-structured interviews. The researcher firstly looked at the
questionnaire results and then chose the top three students with the highest level of
challenges and the bottom three students with the lowest degree of challenges so as to
ask these six students to be the participants in the interviews. For lecturers, the researcher
invited the Chair of the Program, and three lecturers with experience in teaching students
in the program to be the interview participants. All of them were male. Three were Thai,
and one was American. Of the three Thai lecturers, one was the co-founder and Chair of
the Program. The second Thai lecturer was a committee member of the program. The
third Thai lecturer taught in the program but did not hold any administrative position.
These three Thai lecturers taught various business courses in the program. In addition to
teaching business courses to the students in the international program under study, the

American lecturer also taught English language courses to the students.

3.4 Research Instruments

This study used a survey questionnaire and a semi-structured interview as research
instruments. The questionnaire was administered online due to the Covid-19 control and
preventive measures. The interview was also subsequently conducted via online platforms

in order to uphold such measures.

3.4.1 Questionnaires

A questionnaire is essential for conducting research adopting the quantitative

approach. In this study, the questionnaire was employed because it could collect a large

amount of data from a lot of respondents. The researcher administered the questionnaire
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in a Thai version to the students in order to avoid ambiguity and misinterpretation of the
questionnaire items. It is important to note that both English and Thai versions of the
questionnaire were validated for their construct, content, and translation by three experts
(see Section 3.5) before administration. Administering the questionnaire online also
resulted in valid data collected from the respondents as it possibly made the respondents
comfortable and honest when completing the questionnaire and they were likely to
provide truthful and accurate information. Nonetheless, the researcher lacked an
opportunity to clarify some issues or the items listed in the questionnaire to the
respondents since it was the self-administered questionnaire which was completed by the
respondents themselves. In addition, the findings obtained from the preliminary study and
empirical studies on the EMI were used as a basis for designing the questionnaire.
The questionnaire consists of four main parts as follows:

Part I: Student’s background information,

Part II: Student’s perceived challenges in using English in academic studies,

Part Ill: Students’ use and perceptions of adjustment strategies in coping with

the challenges, and

Part IV: Student’s views of English language support from the program.

A five-point Likert scale was adopted in designing the questionnaire which ranged
from ‘highest’ (five points) to ‘lowest’ (one point). Also, some open-ended questions were
used in the questionnaire so as to help the researcher collect exhaustive data from

administering the questionnaire. The criteria of the rating scale are as follows.

Rating score Opinion level
5 Highest
il High
3 Moderate
2 Low

1 Lowest
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Data obtained from both closed-ended and open-ended questions in the
questionnaire can provide an overview of the issues under investigation; however, they
may not be able to yield in-depth data on certain aspects of the issues under investigation,
particularly the individual participants’ voices. Thus, an interview as another research
instrument in the qualitative part were needed to elicit more in-depth data from

participants to delve into relevant issues under examination.

3.4.2 Semi-structured Interviews

The current study adopted the qualitative approach and employed semi-
structured interviews as a research instrument. An interview provides the researcher with
an opportunity to discover the opinions of participants (Spolsky, 2000, as cited in Solloway,
2016). Also, the research participants’ voices can be expressed, and information gained
from them can be supplemented by observing their non-verbal reactions. In this study,
while interviewing the participants, the researcher could clarify some questions, where
necessary, or repeat those questions to avoid interviewees’ misunderstanding.
Furthermore, the rationale behind choosing the semi-structured interview for this research
was that both open-ended and more theoretically driven questions could be incorporated
in the semi-structured interview, and the data based on the participants’ experience could
be elicited, as suggested by Galletta (2013). Apart from using predetermined interview
questions in the semi-structured interviews, the researcher also asked some broad
questions to create an opening for participants to answer from their own experience, and
the researcher could then probe for more clarification. As a consequence, the semi-
structured interview was considered useful for collecting in-depth information from the
participants in this study since the participants could tell the researcher their story and
experience, and voice their opinions on certain issues during the interview.

In this research, the semi-structured interviews were conducted both in Thai and
in English. The researcher used the Thai language, the first language of both all the Thai
participants and the researcher, in the interviews to avoid any language barrier as well as

ambiguity. However, English was used in the interview with a foreign lecturer. The
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interviews took place online as it was convenient to gather the information from the
participants during the pandemic of Covid-19. The platforms for the online interviews were

Zoom and Line Application based on the individual participants’ preference.

3.5 Development of Research Instruments

To develop the first draft of the questionnaire and the interview questions for the
semi-structured interviews, the researcher used the findings discovered from the
preliminary study and literature review on the EMI context, challenges and adjustment
strategies of students to learn in the EMI program as the basis and sguideline. Both
guestionnaire and interview questions were prepared in Thai and English. For
questionnaire administration, the researcher used the questionnaire written in Thai to
administer to the participants so as to avoid misinterpretation and decrease the ambiguity
of the questionnaire items. However, there were some English words written in
parentheses adjacent to certain Thai words for the clearer meaning. Prior to administrating
the questionnaire to the research participants, the researcher sent the questionnaire to
three experts in the field of Applied Linguistics for content validation of the questionnaire.
In other words, these experts were asked to determine the questionnaire’s construct and
content validity. The three experts were provided with the background information on this
research project and an Item-Objective Congruence (IOC) form in order that they would
understand the research context and use the I0C form to validate the instruments.

Afterwards, the index of Item-Objective Congruence (I0C) was calculated after the
researcher receive the IOC forms from the three experts. The qualified items in the
questionnaire should have the I0C index equal to or greater than 0.50, while the items
with the IOC index lower than 0.50 were revised according to the experts’ suggestions. For
those with the index higher than 0.50, the researcher still revised them according to
additional comments and suggestions from the experts. The researcher sent the revised
instruments to the experts once again for approval.

After revising the questionnaire according to the results of IOC and comments from

the experts, the researcher conducted a questionnaire tryout to test the questionnaire
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whether there was any ambiguity due to the use of language, and the questions could
bring about answers from the respondents before it was utilized to execute the
quantitative study. The researcher tried out the questionnaire, which was in Thai, with the
same six students who participated in the preliminary interviews. These participants were
asked to give comments on the questionnaire. The information obtained from the
students was utilized to improve the questionnaire items and interview questions so as to
make those questions clear to the participants when conducting the main study.

In terms of interview questions in the semi-structured interviews, the questions
built on the first-phase quantitative results and was paralleled by the structure of the
research questionnaire. The interview questions were designed according to these three
aspects as follows:

- students’ challenges when studying in the EMI program,

- students’ adjustment strategies to study in the EMI environment, and

- students’ views of English language support from the program.

For the lecturers and the academic support staff member of the program, they
were interviewed about their perceptions of challenges encountered by the students,
adjustment strategies used by the students in the first year of their studies, as well as the
lecturers and the academic support staff member’ views of English language support and
help from the program.

After the analysis of the questionnaires, the researcher used the prominent findings
to develop additional questions as well as adjusting the predetermined interview
questions for the semi-structured interviews. The revised version of the interview
questions was then sent to the experts again for approval. Besides, there might be some
additional questions to ask the participants during the interviews although the interview
questions had been designed earlier. These questions were regarded as ad hoc interview
questions since they were not included in the stage of designing and developing the

research instruments.
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3.6 Data Collection Procedures

To administer the questionnaire to the participants in the main study, the
researcher administered a questionnaire, which was in Thai, to the respondents online via
their institution email address. Therefore, the face-to-face interaction between the
participants and the researcher did not take place. This helped preserve the respondents’
anonymity. In addition, the participants were informed about the aim of conducting the
research on the first page of the questionnaires. Instructions for responding to the
questionnaire were clearly written. The respondents were requested to return the
completed questionnaire to the researcher and all the returned questionnaires were
analyzed.

Before carrying out the interviews, the researcher sent an interview consent form
to all the participants to inform them the purposes of the interviews, to ask for their
willingness to participate in the interviews, and to inform them that there would be video
recording during the interview. To conduct the online interviews, the researcher invited six
students, four lecturers in the program and an academic support staff member of the
program to join a meeting on Zoom or a call on Line Application. The participants were
interviewed individually for approximately 30-40 minutes. This helped make them feel
free and comfortable when they were asked to share their perceptions or opinions with
the researcher, particularly sensitive issues. Also, this promoted a higher validity of the
data gained from the participants. In addition, the semi-structured interviews in the main
study were conducted between November 2021 to January 2022.

Additionally, during the process of data collection, the researcher made notes and
kept a log of what the researcher had done and would do in order to ensure that all steps
in conducting the study were systematically taken as it had been planned earlier. A log
was a useful tool for the researcher in several ways. For instance, the researcher took
notes of some new interesting points found during undertaking the study as well as what
had not been found in a log. Keeping a log helped the researcher organize and track the
research progress easier. It also enabled the researcher to reflect on what he had

experienced in the current study.
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3.7 Data Analysis

3.7.1 Quantitative Data Analysis

To analyze the quantitative data from the returned questionnaires, the researcher
utilized a statistical program. Descriptive statistics were presented for the quantitative data
analysis from the questionnaires. In a part regarding the participants’ general background
information, the data were calculated and summarized in terms of frequency distribution
and percentages. For the perceived challenges and adjustment strategies of the
participants, the data were calculated to identify the arithmetic means and the standard
deviations (SD). Moreover, five ranges with assigned meaning, as underpinned by Jenkins
(2007), were employed as the basis of interpreting the results obtained from the five-point

Likert scale items. The results were interpreted as follows.

Mean range Level
4.21-5.00 Very high
3.41-4.20 High
2.61-3.40 Moderate
1.81-2.60 Low
1.00-1.80 Very low

Besides, additional opinions of the participants on the needed academic support
from the school to students in the EMI program were analyzed and summarized using

content analysis.

3.7.2 Qualitative Data Analysis

The data elicited from the research participants in the semi-structured interviews

were recorded in videos. To prepare these qualitative data for analysis, the researcher

transcribed all the interviews and checked transcriptions for accuracy. The data was then



aaq

organized and categorized by hand according to different experiences and perspectives of
the participants on several issues. The researcher explored those data again by reading
through them to get a sense of it all. The memos about initial thoughts on relevant themes
and patterns of findings were written at this stage. After that, the researcher developed a
few initial codes next to the appropriate segments of the text. Then, the data was coded
and put in different themes.

In terms of data and results validation, the researcher triangulated different sources
of literature by examining evidence from those sources. As a result, this means could
provide a logical justification for themes. The researcher also checked for the accuracy of
the findings by doing an intra-coder reliability. In addition, the researcher conducted a
reliability check by using the intercoder agreement procedure. In order to do so, the
researcher found another person who analyzed about 30 percent of the data using the
codes that the researcher had previously developed. Then, the researcher compared the
results of the researcher’s analysis with those of another coder. Nevertheless, if there
were any discrepancies in the analysis, the researcher would discuss these discrepancies
with another coder in order to reach a consensus in coding that piece of data.

The next step was representing the data analysis. The researcher presented the
findings and discussions of themes and provide evidence for each theme, such as quotes
that represented multiple perspectives of participants. Some visuals, models and tables
were used as adjuncts to the discussions. To interpret the results, the researcher
summarized the major findings of themes and interpreted how the findings answered the

research questions.

3.8 Ethical Issues

One of the expected outcomes of this study was a contribution to pedagosical
applications. This could be seen when the perceived challenges that Thai undergraduate
students studying in the international program in business administration had encountered
were revealed by the research findings. In fact, the results of the study could be used to

provide the administrators of the school with some useful insights in several aspects. For
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instance, the program administrators would understand the difficulties that their students
studying in the EMI program had experienced and know how to promote English language
support for them. Despite the possible contribution, it was necessary for the researcher
that ethical issues should not be disregarded in all phases of conducting the research.
Thus, the researcher sent an official letter issued by the MA program together with
the approved topic and the research objectives to the administrators of the Business
School to request for their approval of conducting the research project in the program.
The researcher contacted all participants in semi-structured interviews in both preliminary
study and main study to inform them about the background information on the study and
to send consent forms to them. In consent forms, there was a request for their willingness
to participate in the interviews and some explanation of whether they would like to turn
on the camera and microphone during the interview on Zoom and Line Application or
not. The participants were informed that there would be a record of a video during the
interview, which would be used only for the purpose of conducting the research. They
were also informed that their information would be treated as confidential, and the
researcher would preserve their anonymity. Apart from preserving the anonymity and
confidentiality of the participants, the researcher did not mention the research site or the
name of the university where this study was undertaken in the research. The researcher
wrote as “a public university in Bangkok, Thailand” instead. In terms of using the extracts
from qualitative data to report the research findings, the researcher assigned the

participants as some codes.

3.9 Chapter Summary

In this chapter, the researcher has discussed the methodology employed by the
study. The explanatory sequential design highlights the strengths of the mixed methods
research. A preliminary study will be systematically utilized to develop a framework for a
questionnaire. Quantitative findings from survey results will be complimented by in-depth
interview results. This chapter has also identified the research setting, and participants of

the study. The researcher has discussed the questionnaire administration for the
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quantitative study and the interview protocol for semi-structured interviews in the
qualitative research in detail. A comprehensive justification for both quantitative and

qualitative research procedures has consolidated the research design.



CHAPTER 4
RESULTS

This research aimed at investigating transitional learning experiences of Thai
undergraduate students in an international program in business administration at the
Business School in a public university in Thailand. The data were collected from 62
second-year undergraduate students, four lecturers involved in the program and one
academic support staff member helping coordinate the program. The results of this study

will be reported in the following sections.

4.1 Background Information about the Participants

This section reports on the participants’ background information. It is divided into
four parts: information about the students responding to the questionnaire, information
about the students taking part in the semi- structured interview, information about the
lecturers taking part in the semi- structured interview, and information about an academic

support staff member taking part in the semi- structured interview.

4.1.1 Background Information about the Students Responding to the

Questionnaires

There were altogether 78 second-year undergraduate students in this program (77
Thai students and one Taiwanese student). However, this research focused only on Thai
students. Although there were 77 Thai students in the program, six students who served
as participants in the preliminary study were not involved in the main study. After the
questionnaires were administered to 71 students, the total number of the student
participants responding to the questionnaire was 62, which accounted for 80.52 percent
of the total number of Thai students in the program. Therefore, the student participants

of this study consisted of 62 Thai students. It was found that 37.1 percent of them were
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female, while 62.9 percent were male. The students ranged in age from 18 to 22. With
reference to the students’ educational background in the upper secondary education, the
majority of them graduated from normal public or private schools in Thailand, representing
79 percent. This is followed by those graduating from international schools in Thailand,
representing 14.5 percent. Only 6.5 percent of them graduated from overseas schools
where English was used as a medium of instruction. In addition, 33.87 percent of the
students had experiences studying in an English-speaking country before entering this
international program. Concerning the types of acceptance of studies in this international
program, 25.8 percent of the students were accepted in the Direct Admission (round 4)
which was the last round of the acceptance. It was found that 56.5 percent of the students
submitted the English language test score to the program as part of their application,
whereas 43.5 percent of them did not. In terms of the students’ self-assessment of levels
of their English language proficiency when they were first-year students, they rated each
of their English language skills differently. For listening and reading skills, the highest
proportion of the students rated them as “high”, representing 46.78 percent and 54.84
percent, respectively. For speaking and writing skills, the majority of the students rated
them as “moderate”, representing 61.29 percent and 51.62 percent, respectively. Table

4.1 presents the overall findings on the students' background information.

Table 4.1 Background Information of the Students for Questionnaires (n = 62)

Male Female Total

n (%) n (%) n (%)
Gender 23 (37.1) 39 (62.9) 62 (100)
Age Less than 20 years 26 (41.93) 10(16.13) 36 (58.06)

20-22 years 13(20.97) 13(20.97) 26 (41.94)
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Table 4.1 Background Information of the Students for Questionnaires (n = 62) (Continued)

Male Female Total
n (%) n (%) n (%)
Educational Normal public or private school 30 (48.39) 19 (30.64) 49 (79.03)
background in the in Thailand
upper secondary International school in Thailand 7(11.29) 2 (3.23) 9 (14.52)
education Overseas school where English is 2 (3.23) 1(1.61) 3 (4.84)
used as @ medium of instruction
Schools both in Thailand and - 1(1.61) 1(1.61)
abroad
Programs in normal  Schools both in Thailand and 12(24.49) 10(20.41) 22 (44.90)
public or private abroad
school in Thailand EP/MEP program 11 (22.45)  7(14.29) 18 (36.74)
Gifted sci-math program 3(6.12) 1 (2.04) 4(8.16)
Bilingual program 3(6.12) 2 (4.08) 5 (10.20)
Study experiences in  Yes 14 (22.58)  7(11.29) 21 (33.87)
an English-speaking ~ No 28 (45.16)  13(20.97) 41 (66.13)
country
Purpose of visit A summer course 6(2857)  6(2857) 12 (57.14)
A student exchange program 3(14.29) 4(19.05)  7(33.34)
Full-time study 1(4.76) 1(4.76) 2(9.52)
Length of stay 2-3 weeks 2(9.52) 2(9.52) 4 (19.04)
1-3 months 4(19.05)  4(19.05)  8(38.10)
10 months - 1 year 4(19.05)  3(14.29)  7(33.34)
2-3 years 1(4.76) 1(4.76) 2(9.52)
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Table 4.1 Background Information of the Students for Questionnaires (n = 62) (Continued)

Male Female Total
n (%) n (%) n (%)

Types of acceptance  Direct Admission (Early Round) 8 (12.90) 7(11.29) 15(24.19)
of studies in this Portfolio Presentation (Round 1) 6 (9.68) 4(6.45)  10(16.13)
program Quota Admission (Round 2) 10 (16.13) 4 (6.45) 14 (22.58)

Direct Admission (Round 3) 4 (6.45) 3 (4.84) 7(11.29)

Direct Admission (Round 4) 11(17.74)  5(8.07) 16 (25.81)
Submission of the Yes 23 (37.10) 12(19.35) 35(56.45)
English language test  No 15(24.20) 12(19.35) 27 (43.55)
score to the program
Submitted score of  Not given 4(11.43) 2(5.71) 6(17.14)
GAT - Part 2: English
Submitted score of ~ Not given 2(5.71) 1 (2.86) 3(8.57)
TU-GET
Submitted score of ~ 4.5-5.5 4(11.43) 1(2.86) 5(14.29)
[ELTS 6-6.5 5(14.28) 1(2.86) 6 (17.14)

Not given 1(2.86) - 1(2.86)
Submitted score of  600-650 1(2.86) 1(2.86) 2(5.72)
TOEIC Not given - 1(2.86) 1(2.86)
Submitted score of 440 - 1 (2.86) 1 (2.86)
SAT: English Not given - 2(5.71) 2(5.71)
Self-assessment of Very low - - -
levels of listening Low 1(1.61) 1(1.61) 2 (3.22)
skill in English Moderate 6 (9.68) 13 (20.97) 19 (30.65)

High 24 (38.71) 5 (8.07) 29 (46.78)

Very high 10(16.13)  2(3.22)  12(19.35)
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Table 4.1 Background Information of the Students for Questionnaires (n = 62) (Continued)

Male Female Total
n (%) n (%) n (%)
Self-assessment of Very low - - -
levels of speaking Low 1(1.61) - 1(1.61)
skill in English Moderate 18 (29.03)  20(32.26) 38(61.29)
High 12 (19.36) 4 (6.45) 16 (25.81)
Very high 7(11.29) - 7(11.29)
Self-assessment of Very low - - -
levels of reading skill Low : - -
in English Moderate 10 (16.13)  8(12.90)  18(29.03)
High 21(33.87) 13(20.97) 34 (54.84)
Very high 8 (12.91) 2(3.22) 10(16.13)
Self-assessment of Very low - - -
levels of writing skill  Low 2(3.22) 4 (6.46) 6 (9.68)
in English Moderate 18(29.04) 14 (22.58) 32 (51.62)
High 17 (27.42) 5(8.06)  22(35.48)
Very high 2(3.22) - 2(3.22)

4.1.2 Background Information about the Students Taking Part in the Semi-

structured Interview

Six students voluntarily participated in the interview sessions. There were three

females and three males. It was found that four of the interviewed students graduated

from normal public or private schools in Thailand. One of them graduated from overseas

school where English was used as a medium of instruction, while the other one graduated

from schools both in Thailand and abroad. Four of them had experiences studying in an

English-speaking country before entering this international program. Two of the students

having experiences studying in an English-speaking country were full-time students with

the length of stay for 2-3 years. Furthermore, the students rated each of their English
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language skills differently in the self-assessment of levels of their English language

proficiency when they were first-year students. Table 4.2 shows the students’ background

information in more detail.

Table 4.2 Background Information of the Students for Semi-structured Interviews (n = 6)

Male Female Total
n (%) n (%) n (%)
Gender 3 (50) 3 (50) 6 (100)
Age Less than 20 years 2 (33.33) - 2 (33.33)
20-22 years 1(16.67) 3(50)  4(66.67)
Educational Normal public or private 2(33.33)  2(33.33) 4 (66.66)
background in the  school in Thailand
upper secondary International school in Thailand - - -
education Overseas school where English is 1(16.67) - 1(16.67)
used as a medium of instruction
Schools both in Thailand and - 1(16.67) 1(16.67)
abroad
Study experiences  Yes 2(33.33)  2(33.33) 4 (66.66)
in an English- No 1(16.67) 1(16.67) 2(33.34)
speaking country
Purpose of visit A summer course - 1 (25) 1 (25)
A student exchange program 1 (25) - 1 (25)
Full-time study 1(25) 1(25) 2 (50)
Length of stay 2-3 weeks : 1 (25) 1 (25)
1-3 months - - -
10 months - 1 year 1(25) - 1(25)
2-3 years 1(25) 1(25) 2 (50)
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Table 4.2 Background Information of the Students for Semi-structured Interviews (n = 6)

(Continued)
Male Female Total
n (%) n (%) n (%)
Self-assessment of ~ Very low - - -
levels of listening Low 1(16.67) - 1(16.67)
skill in English Moderate : 2(33.33)  2(33.33)
High 2(33.33)  1(16.67) 3 (50)
Very high - - -
Self-assessment of  Very low - - -
levels of speaking Low - - -
skill in English Moderate 2 (33.33) 3(50)  5(83.33)
High . - -
Very high 1(16.67) : 1(16.67)
Self-assessment of  Very low - i -
levels of reading Low - ! -
skillin English Moderate 2(33.33) 1(16.67)  3(50)
High 1(16.67)  2(33.33) 3 (50)
Very high - - -
Self-assessment of  Very low - - -
levels of writing Low 1(16.67) 1(16.67) 2(33.34)
skill in English Moderate 3 (50) 1(16.67) 4(66.67)
High - - -
Very high - - -

4.1.3 Background Information about the Lecturers Taking Part in the Semi-

structured Interview

Four lecturers from the program participated in the semi-structured interview.

Three were Thai, and one was American. All of them were male. Of the three Thai
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lecturers, one was the co-founder and Chair of the Program. The second Thai lecturer was
a committee member of the program. While the first two lecturers had joined the program
since its inception in 2017, the third Thai lecturer started his teaching in this program in
2020. The American lecturer had joined the program since 2017. Table 4.3 provides

detailed information about the four lecturers.

Table 4.3 Background Information of the Lecturers (n = 4)

Male Female Total

n (%) n (%) n (%)

Gender 4 (100) - 4 (100)

Nationality Thai 3 (75) - 3 (75)

American 1(25) - 1(25)

Teaching More than five years 3 (75) 1 3(75)
experience

Less than five years 1(25) - 1(25)

4.1.4 Background Information about the Academic Support Staff Member

Taking Part in the Semi- structured Interview

The program was staffed with one female academic support staff member. Having
worked for the program since 2018, she was responsible for coordinating the program and

supporting students, lecturers, and administrators of the program.

4.2 Students’ Perceived Challenges in Using English in Academic Studies

This section reports the findings on the student participants’ perceived challenges
in using English in their academic studies. These findings were drawn from the
questionnaires and the semi- structured interviews with the students, lecturers, and an
academic support staff member. The questionnaire data were analyzed by using

descriptive statistics, including frequency, percentage, mean, and standard deviation.
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Content analysis was utilized to analyze the data obtained from the semi-structured
interviews. The results are presented in three main areas: overall challenges in the first
year of studies; challenges in using English in academic studies; and escalating challenges

due to the online learning during the Covid-19 pandemic.

4.2.1 Overall Challenges in the First Year of Studies

The results from the questionnaires administered to 62 students in order to
investigate the students’ overall challenges in their first year of studies in the program are

presented in Table 4.4 below.

Table 4.4 The Students’ Overall Challenges in Their First Year of Studies (n = 62)

Overall challenges in the first year of Mean SD Interpretation
studies
Having feelings of anxiety, frustration, 2.53 1.05 low

and tension because all courses were

delivered in English

Being unconfident in communicating 2.23 1.12 low

with teachers and classmates in English

Having difficulty erasping individual 3.02 0.91 moderate
teachers’ expectations for students’

work and assessment

Being expected to be more 3.18 0.86 moderate
independent and self-reliant on studies

as a university student

Having time management problems 3.06 1.02 moderate
due to an overwhelming number of

reading materials and assignments
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Table 4.4 The Students’ Overall Challenges in Their First Year of Studies (n = 62)

(Continued)
Overall challenges in the first year of Mean SD Interpretation
studies
Having difficulty doing group work and 1.74 0.85 lowest

socializing with other classmates

Being unfamiliar and unhappy with 3.00 1.24 moderate
online learning as a pedagogical

approach during the Covid-19 pandemic

Being left reeling from the policy that
switched back and forth between 3.27 1.10 moderate

onsite and online learning

Total 2205 1.02 moderate

The following criteria of mean ranges (Jenkins, 2007) are used in interpreting the

results of the questionnaires.

Highest level of the challenge =4.21-5.00
High level of the challenge =3.41-4.20
Moderate level of the challenge =2.61-3.40
Low level of the challenge =+1.81-2.60
Lowest level of the challenge = 1.00 - 1.80

As shown in Table 4.4, the students rated the overall seriousness of the challenges
at a moderate level (Mean = 2.75, SD = 1.02). Of the eight challenges, the most serious
problem the students encountered was being left reeling from the policy that switched
back and forth between onsite and online learning (Mean = 3.27, SD = 1.10), which was at

a moderate level. The problem with the lowest mean score (Mean = 1.74, SD = 0.85) was
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the difficulty in doing group work and socializing with their classmates, which was at a
lowest level.

Apart from the results derived from the survey questionnaire, six students from
the semi-structured interviews revealed various challenges they encountered in their first
year of studies in the program. To begin, the first student who graduated from a Thai
regular program stated that he was unconfident in communicating with teachers and

classmates in English, as mentioned below.

Excerpt 1
| actually faced many challenges at the beginning of the first semester, but
| found the moment when | needed to discuss with my teachers and friends
in English the most challenging for me. All the classes were conducted in
English. Very often, when teachers asked me and | didn’t know some words
in English, I didn’t know how to answer them. This made me lose some in-
class participation marks. Another problem was that | usually felt nervous
and afraid when | had to speak English in class, especially when a foreign

teacher passed me a microphone. | was also a shy person.

(Student 1, December 28, 2021)

Moreover, two students seemed to be unfamiliar and unhappy with online learning
as a pedagogical approach during the Covid-19 pandemic. One student graduating from a
school in New Zealand where English is used as a medium of instruction, for example,
opined that he lacked an opportunity to do some more activities on campus due to the

Covid-19 situation.

Excerpt 2
In my first year of studies, | studied onsite only one semester. | hardly did
activities provided by my program or the university. | wasn’t sure whether

there were actually many activities for students. A high school where |
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graduated from focused more on learning through activities. There were a
lot of activities that allowed us to find ourselves. It was probably because
of the pandemic of Covid-19 that we had to study online. So, we didn’t

have a chance to do many of the university’s activities.

(Student 3, December 29, 2021)

Some students found the transition from high school to university rather
challenging and demanding. One student graduating from a Thai regular program, for
instance, thought that as a university student, she was expected to be more independent
and self-reliant on studies. She felt that in terms of the learning context, studying in the
university was not so different from studying in the school. She reiterated that it was just
the new environment where she had new teachers and new friends, and English was used
in all of her classes. Simply put, she could adjust herself to this new academic
environment. However, she was aware that there was more tension when studying in the

university, so she needed to be more responsible.

Excerpt 3
Well, responsibility was a must for me. In high school, we were not too
serious about our studies while we enjoyed life in our teens. In college, we
had to be aware that we needed to bring what we learned to use in our
future career, so we should be very focused on studying. And some of my
classmates were so smart as they recently came back to Thailand after
living and studying in a foreign country for several years. So, | needed to

motivate myself and be more determined.

(Student 4, January 2, 2022)

In addition, one student having experiences in a student exchange program

seemed to be displeased with the learning atmosphere of some classes in the program
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he attended during the first year of his studies. The major reason was that when a teacher
asked a question in class, sometimes there were only him and very few of his friends
answering the question. He said that he did not want to be the person who gained a lot

of standing in class by keep answering.

Excerpt 4
| don’t want my classmates to feel annoyed. Perhaps, it was just a small
problem, but this should not be neglected. Oftentimes, | tried to encourage
my friends to answer the question by saying hey, go ahead, just try to
answer, mate! | wanted my friends to participate in the discussion so that
the learning atmosphere could be more convivial. This problem was mainly
attributed to my friends’ lack of confidence in speaking English. Actually,

we were just first-year students, it wasn’t necessary to speak that fluently.

(Student 5, January 3, 2022)

One student attending high schools both in Thailand and in Australia addressed
her difficulty grasping individual teachers’” expectations for students’ work and assessment.
She thought that she did not have any problems regarding listening to different accents
of individual teachers when studying with both Thai and foreign teachers. Nevertheless,
her major challenge was understanding their instructions on doing some assisnments and

group work.

Excerpt 5
In my first year of studies, | usually asked my teachers for clarification or
more details on how exactly certain assignments and group work should
be done. | preferred to ask them in class after their lectures. Also, | emailed

them when we studied online during the Covid-19 pandemic.

(Student 6, January 12, 2022)



60

With particular reference to the students’ challenges in doing gsroup work with their
classmates, two students (Student 1 and Student 6) seemingly did not have this difficulty.
One student, for example, mentioned that he did not face any problems when doing
group work since he was always in a group of his close friends. Therefore, when they
discussed doing certain group work, it was easy for them to share their own ideas and

opinions to the group, as stated in Excerpt 6.

Excerpt 6
Normally, we would divide groups for work among our close friends. We
had about 10 people in our group that we usually spent life together. If we
needed to have two groups, we would have 4-5 friends in each group. We
all helped one another to work and survive together. We had done like this
throughout our first year at the university and it worked! This also brought

about better grades in my studies.

(Student 1, December 28, 2021)

Nonetheless, due to different backerounds of students working together in the
same group, it seemed to be inevitable for some of them to encounter challenges in
doing their group work. Thus, they sought to use various strategies to cope with difficulties
working with their classmates. Student 3 had problems working with his friends at the
second semester of the first year. He reiterated that he wished to have better grades in
his studies. At that time, he was the center of the group who would collect and revise the
work from the group members. He admitted that he perhaps set the standards for the
quality of the group work too high, but some of his friends did not put enough effort into

their work as they were supposed to do.

Excerpt 7
When | encounter problems working with my friends, | knew | needed to

talk with them in order to make the same understanding and to ask if they
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had any difficulties concerning the group work. After talking with my friends,
they understood my intention since they also wished for good grades. At
the same time, | had to understand that my friends probably did their best
for the part they were responsible for. | forgot to think that it was impossible
to make everyone in the group have the same standards of work quality as

mine.

(Student 3, December 29, 2021)

While Student 3 experienced challenges in doing the group work because of his
standards of the group work quality, Student 4 mentioned that her challenge in working
with her friends was that some of them did not know how to do their parts of work. She
also stated that some of them seemed to lack determination to work. This resulted in

bad performance of the group or bad quality of the group work.

Excerpt 8
| knew everyone in the group was different individuals, so when | had
problems working with them, | would find a way to talk with them
differently depending on what type of person each friend was. For those
unconfident in their own skills in English, | would try to support them and
cheer them up. But for those with less effort into work, | would be frank
with them, telling them that their work needed the improvement if they
wanted to have a better grade. | could do like this because most of them

were males.

(Student 4, January 2, 2022)

Unlike Students 3 and 4, Student 5 faced challenges in doing the group work at

the beginning of the first semester due to a lack of leadership and courage of some of his
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friends. He said that his friends hardly volunteered to do certain parts of work. Instead,

they would wait until they were assigned by the group leader.

Excerpt 9
| didn’t want to be the person who assigned work to them. Actually, |
wanted everyone to talk to each other in order to make sure that they got
to work in the parts they were interested in or happy to do. At that time, |
always had to be the leader of the group. But | knew | should lead them
to do the group work while maintaining our friendships. | didn’t lead them

like a boss.

(Student 5, January 3, 2022)

Besides the results derived from the students’ interviews, four lecturers’
perspectives on their first-year students’ overall challenges in their studies in the program
were also collected via semi-structured interviews. One lecturer, for instance, opined that
some students unavoidably experienced certain challenges once they began their studies

in higher education, as shown in Excerpt 10.

Excerpt 10
Certainly, first-year students were expected to be more responsible for their
time management and well aware of how to adjust themselves to a new
academic environment as shaped by the lecturers’ different pedagosgical

techniques and expectations of class assignments.

(Lecturer 2, December 11, 2021)

Another lecturer commented that some students didn’t seem to make enough
efforts in their studies, nor did they know when and how to ask for help in order to

make the most out of this opportunity.
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Excerpt 11
A lot of courses in university, lecturers gave them [students] only the basis.
They had to look for the rest of it and improve their research skills. So, they
could come back and ask us some questions or ask for more information.
Unfortunately, when they left the class, they forgot what they were

supposed to look for, and they did not come back to us.

(Lecturer 1, December 6, 2021)

Furthermore, an academic support staff member provided her perspectives on
first-year students’ overall challenges, based on her experiences working in the program.
She addressed two major challenges, including problems concerning access to

information, and those involving their studies, as indicated in Excerpt 12.

Excerpt 12
Many students were faced with difficulties accessing the information. That
is, they didn’t know how to do or who they were supposed to ask for help
in case they had problems regarding their registration for courses or
payment of the tuition fees. In addition, some students came to consulted
me about their problems in studying in this international program, like
getting poor grades, asking me whether they should keep studying a certain

subject or drop out.

(Academic support staff member, November 23, 2021)

This section has revealed the students’ overall challenges in their first year of
studies in the program as perceived by the students, the lecturers, and the academic
support staff member of the program. The next section will report the students’

challenges in using English in the academic studies.
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The following table shows the results of the questionnaires regarding the students’

challenges in using English in the academic studies.

Table 4.5 The Students’ Challenges in Using English in the Academic Studies (n = 62)

Challenges in using English in Mean SD Interpretation
academic studies

Understanding class lectures delivered 2.45 0.82 low

by Thai instructors

Understanding class lectures delivered 301 0.93 low

by non-Thai instructors

Taking notes while listening to the s 0.78 low

lecture

Participating in whole-class discussions 2.85 1.02 moderate

Participating in small-group discussions 208 0.88 low

Giving an oral presentation in front of 2.65 1.24 moderate

the class

Studying class materials 2.45 0.69 low

Writing assignments 2.50 0.78 low

Writing timed exams in class 99 1.01 moderate

Writing take-home exams 1.98 0.78 low
Total 2.49 0.89 low

The following criteria of mean ranges (Jenkins, 2007) are used in interpreting the

results of the questionnaires.

Highest level of the challenge

High level of the challenge

Moderate level of the challenge

=4.21-5.00
=3.41-4.20
=261-3.40
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Low level of the challenge =1.81-2.60
Lowest level of the challenge = 1.00 - 1.80

According to Table 4.5, the overall seriousness of the challenges was perceived at
a low level (Mean = 2.49, SD = 0.89). Of the 10 challenges, writing timed exams in class
was rated at a moderate level with the highest mean score (Mean = 3.39, SD = 1.01).
However, the challenge regarding writing take-home exams received the lowest mean
score (Mean = 1.98, SD = 0.78). This kind of challenge was at a low level.

The students’ interview results showed that the students encountered many
challenges in using English in their studies during the first year in the program. Four
students were faced with difficulties writing in English. Excerpt 13, for example, reveals
that one student’s limited knowledge of English grammar led to her challenge in writing

even though she had experiences studying in Australia.

Excerpt 13
| had difficulties writing in English since my teachers were quite strict about
English gsrammar. But my knowledge of English gsrammar was not that good.
That was why writing, both writing assignments and writing exams, was a
problem for me. | went to high school Australia, but teachers of all the
subjects weren’t strict about the srammar rules, except those teaching the

English subject.

(Student 6, January 12, 2022)

Another student also addressed her difficulties writing in English, particularly those
she encountered during her first mid-term exam. She elaborated that she had not written
in English that much before and was not trained or taught what the good writing should
be. Therefore, she did not know how she should write. Besides, she said that it might be

because she was not well-prepared for writing in English before she began her studies in
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the program. She realized that there was a group of words that should be brought to write

in order to have good writing. Nonetheless, she did not know those words.

Excerpt 14

| remembered that in my first mid-term exam, | could hardly write. | wrote
just a few sentences. My teacher saw my writing and encouraged me to
write more, write whatever, and write as much as | could. Then, | had no

idea what else to write. | couldn’t figure out any English vocabulary. | finally

gave up. | felt so tense.

(Student 4, January 2, 2022)

Furthermore, two students emphasized challenges in giving an oral presentation
in front of the class. As indicated in Excerpt 15, one student, for instance, claimed that it

was hard and difficult to deliver a good presentation in class.

Excerpt 15

We did a presentation in high school. But we did it in class where we were
familiar with all classmates and had very kind teachers. When giving a
presentation in English here in university, it seemed to be more difficult
and challenging since we should do it professionally. Also, some teachers

looked rather serious during the presentation; | then told myself that | had

to do it well.

(Student 2, December 29, 2021)

Some students, who did not expose themselves to different English accents,
seemed to encountered difficulties understanding class lectures delivered by non-Thai
instructors. As stated in Excerpt 16, when a student listened to unfamiliar English accent

of an instructor, it resulted in his problem in understanding the subject content.
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Excerpt 16
| didn’t understand the subject content when it was lectured by a foreign
instructor whose accent was unfamiliar to me. When | compared a class
lectured by a foreign instructor with one lectured by a Thai instructor, it
was much easier for me to understand the content lectured by a Thai

instructor.

(Student 1, December 28, 2021)

Because of the challenges in using English, all of the students employed many
strategies to cope with the challenges they encountered. Three students adopted some
tactics to make their writing better. As described in Excerpt 17, one student consulted her
teachers and used some websites or applications to improve her writing when it was the
individual assignment. However, she depended on her friends if a writing assignment was

part of the group work.

Excerpt 17
I’d ask my friends to check my piece of writing once again if there were any
grammatical mistakes in it. After that, we’d discuss which sentences in my
writing were grammatically incorrect and needed some revision. | thought

that Thai students in general were good at English grammar.

(Student 6, January 12, 2022)

Excerpt 18 also reveals that one student, who used to be a full-time student in
an overseas boarding school, studied English grammar and asked for a favor from his

friends for his writing.
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Excerpt 18
As teachers in New Zealand weren’t strict about English grammar in our
writing, it required me to study and review the grammar rules for my good
writing. And many friends in my group possessed good knowledge of English

grammar, especially for tenses. Well, | needed their help sometimes.

(Student 3, December 29, 2021)

Another student supported that she also used several strategies to confront her
difficulties in writing. She stated that when she realized that she had problems in writing
in English, she decided to take a writing course with an English tutor in the downtown of
Bangkok. After she had studied with the tutor for a period of time, it caused her some
weariness as she usually got back to her apartment around 9-10 p.m. Thus, she stopped

taking a writing course and then tried using other strategies, as can be seen in Excerpt 19.

Excerpt 19
| held the belief that | could improve my own writing once | practiced it a
lot and knew certain tactics. | then looked up those writing tactics on
websites and YouTube, as well as buying some books to study how to write
academically. | kept practicing writing in English in my room. Afterwards, |
had more confidence in my writing and | could write both assignments and

exams better.

(Student 4, January 2, 2022)

With reference to students’ challenges in speaking English, two students employed
some strategies to deal with their difficulties giving an oral presentation in front of the
class. One student pointed out that a rehearsal for a presentation was beneficial to her

group. She mentioned that she needed to rehearse the presentation in English for several
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days so that she would perform her part in the presentation well, fluently, and smoothly.

Sometimes, she made an appointment with her friends to rehearse their presentation.

Excerpt 20
Rehearsing a presentation made us more confident. At that time, we would
also give some feedback on speaking to one another. Even though some
might consider it a waste of time, we would know what and how we should

do in order to improve our speaking in the presentation.

(Student 2, December 29, 2021)

Another student asserted that to have a good presentation, he kept practicing

speaking English, as well as changing his attitude towards it.

Excerpt 21
| changed my attitude towards speaking that speaking was essential for me
as a Business Administration student, so it was necessary for me to keep
practicing. In doing any business, we have to interact and work with various
types of people, particularly with customers. Only those with good speaking

skill would be able to attract the customers’ attention.

(Student 5, January 3, 2022)

Moreover, one student disclosed that with the assistance of his friends, he could
cope with the challenge in understanding class lectures delivered by non-Thai instructors.
He also said that he improved his listening skills by listening to English from different

sources, as noted in Excerpt 22.
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Excerpt 22
Although | had a difficulty understanding the subject content lectured by
non-Thai instructors, my friends helped me better understand the content
when we studied for the exam together. Sometimes, we studied for the
exam until it was at 2-3 a.m. | also practiced my listening more, such as
listening to news report in English on TV and watching English clips on

YouTube to familiarize myself with unfamiliar English accents.

(Student 1, December 28, 2021)

In addition, two students voiced different opinions about challenges experienced
by their classmates when they used English in their studies. To begin with, Student 2
opined that some of her friends were faced with challenges in understanding class lectures
when studying in the first year and there were two major causes of the challenges. The
first cause was the new difficult subject content which was lectured in English. She thought
that some subject content was even harder for some of them to understand when it was
in an English lecture. It was because they had different educational backgrounds. Besides,
a curriculum of a normal public school was different from that of a private school. She
felt that some lecturers assumed that the students had already learned a certain subject
in high school, but we actually had not. Another cause was lecturers’ accents and the

way lecturers spoke English.

Excerpt 23
Accents of the lecturers played an important role in understanding class
lectures of students, and so did the pace of their speaking. Some lecturers
might think that once we entered to study in this international program, we
were supposed to understand English, no matter what accent or how fast
they spoke. So, they would speak English in whatever way they got
accustomed to. This posed some difficulties to many of my friends who

graduated from a Thai regular program.
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(Student 2, December 29, 2021)

Unlike Student 2, Student 5 noted that most of his friends encountered difficulties
in speaking and writing in English. He particularly reiterated that it was not easy at all for

those with poor skill in writing to write a long paragraph or an essay.

Excerpt 24
When | stayed at an apartment with my friends, they often asked me to
tutor them in writing and speaking in English. That was why | knew what my
friends’ problems in using English were. Then, | was there to support and

cheer my friends up.

(Student 5, January 3, 2022)

According to the lecturers' interviews, all lecturers revealed that based upon their
teaching experiences, first-year students encountered challenges in using English in the
academic studies in varying degrees. Two lecturers reported that some students had
difficulties writing in English. One lecturer stated that those writing problems were

attributed to the students’ limited English proficiency, as indicated in Excerpt 25.

Excerpt 25
Some of my students faced challenges in writing even though they
successfully passed the admission process of the program. The main cause

of those problems was their limited English proficiency.

(Lecturer 3, December 11, 2021)

Another lecturer also emphasized that some students’ writing skills were very low

to the point that they could not even write a very simple email. He added that there was
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supposed to be some training courses for those with low English proficiency, as described

in Excerpt 26.

Excerpt 26
Unfortunately, the program or the school wasn’t aware that we needed to
have a first term set up as pre-sessional training for improving the students’
English skills. If | were the head of the program, | wouldn’t allow any first-
year students with low English proficiency to start their degree course. The
students should have taken English training courses at least one term, if
not two, to enhance their English skills. In so doing, we would have time to
improve the four language skills that they needed for studies, especially

writing, listening, and speaking.

(Lecturer 1, December 6, 2021)

On the other hand, one lecturer mentioned that most of first-year students

experienced challenges in listening and speaking in English.

Excerpt 27
Because of their limited exposure to English in the past, listening and using
appropriate English word choices in speaking were considered a hindrance
to their studies. But | noticed that some students with good listening and
speaking skills were sometimes faced with the challenge in writing in

English.

(Lecturer 2, December 11, 2021)

In addition, one lecturer noted that speaking English was the most challenging skill
for most of his students, expressing that it was a result of their low self-efficacy and a lack

of an opportunity to speak publicly in English, as can be seen in Excerpt 28.



73

Excerpt 28
Some of my students were nervous or afraid of speaking or discussing in
English in class although they could write quite well. From my viewpoint,
apart from a lack of self-confidence in speaking English, what seemed to
be other causes of the weaknesses in the students’ speaking skill were that
the students didn’t have much opportunity to speak English in public, and
that they might only focus on reading and writing in their preparation for a

university admission exam.

(Lecturer 4, December 29, 2021)

With reference to the employment of strategies in dealing with students’
challenges in using English in their studies, two lecturers provided their perspectives on
this and disclosed what they did to help their students in their classes. One lecturer said
that when he realized that his students had challenges in using English in their studies,
especially for writing, he brought in his own English tutorial materials and activities to help
the students improve their English. He came to class earlier to tutor his students how to

write without getting any extra pay.

Excerpt 29

Well, we shouldn’t hold that against the students. It should be
understandable that we shouldn’t ask somebody to do something if they
didn’t know how. | gave students easier questions and this would increase
students’ self-confidence that hey ... I did it myself! So, little bit by little
bit, when they go to the second year, they would be given little tougher
questions, ...third year, tougher. By the time they got to the fourth year, it
was then after the bicycle training and they would be ready to tackle the
academic stuff and graduate. We had to work with them and we couldn’t
give up.

(Lecturer 1, December 6, 2021)
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Another lecturer regarded himself as a modern lecturer trying to adjust himself to
work with his students, and to make the learning atmosphere more convivial which helped
ease any tensions or conflicts in the classroom. He also preferred to focus on the students’
learning outcomes and hoped that his students would gain profound insights from his
class. He stated that he always told the students prior to the beginning of their in-class
presentations that if any of them did something wrong in the presentation, he would let
them know right away because once they left the classroom, he would have no chance

to correct them.

Excerpt 30
First-year students were like growing trees, so we needed to water and take
care of them. And | wanted my students to be confident when they
delivered presentations in English. Whenever they made mistakes or were
nervous, | usually encouraged them to speak. I’d attempt to seek certain
strategies or appropriate wording in correcting their speaking mistakes so as
to avoid embarrassing or reprimanding them at that very moment. Well,
this was like the idiom: put yourself in somebody’s shoes. No matter how
good or bad their presentations were, lecturers were supposed to support
and cheer them up so that this would make them put more effort into the

presentation and try to improve themselves.

(Lecturer 4, December 29, 2021)

For the interview with the academic support staff member, she revealed that some
of the first-year students found listening to an unfamiliar English accent of an instructor
during a class lecture the most challenging for them. She also pointed out that students’
difficulty in listening led to their problems in understanding class lectures or the subject

content, as mentioned in Excerpt 31.
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Excerpt 31
Some students had difficulties understanding class lectures, especially
those lectured by non-Thai instructors. They told me that they couldn’t
catch up with their friends in terms of their studies. And they asked me if
they could move to study in a class lectured by another lecturer with
another English accent. Being unfamiliar with a certain English accent could
pose challenges to those who didn’t graduate from an international school,
or even to those who graduated from an Enslish program but they weren’t

familiar with various English accents.

(Academic support staff member, November 23, 2021)

This section has reported the students’ challenges in using English in the academic
studies as perceived by the students, the lecturers, and the academic support staff
member. The next section will report the students’ escalating challenges due to online

learning during the Covid-19 pandemic.

4.2.3 Escalating Challenges due to the Online Learning during the Covid-19
Pandemic
The results from the questionnaires administered to 62 students in order to
examine their challenges that escalated while they studied online during the Covid-19

pandemic are shown in Table 4.6 below.

Table 4.6 The Students’ Escalating Challenges Due to Online Learning during the
Covid-19 Pandemic (n = 62)

Escalating challenges due to Frequency Percentage (%)
online learning during the

Covid-19 pandemic

Understanding class lectures 14 19.72

delivered by Thai instructors
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Table 4.6 The Students’ Escalating Challenges Due to Online Learning during the
Covid-19 Pandemic (n = 62) (Continued)

Escalating challenges due to Frequency Percentage (%)
online learning during the

Covid-19 pandemic

Understanding class lectures 15 21.13

delivered by non-Thai instructors

Taking notes while listening to the 13 18.31
lecture

Participating in whole-class 38 53.52
discussions

Participating in small-group 12 16.90
discussions

Giving an oral presentation in front 25 35.21

of the class

Studying class materials 13 18.31
Writing assignments 1, 15.49
Writing timed exams (online class) 38 53.52
Writing take-home exams al 5.63

According to Table 4.6, the difficulties in participating in whole-class discussions
(53.52 percent) and in writing online timed exams (53.52 percent) were the two challenges
the students considered as the challenges that escalated the most while they studied
online during the Covid-19 pandemic. These top two escalating challenges were followed
by difficulties in giving an oral presentation in front of the class (35.21 percent) and in
understanding class lectures delivered by non-Thai instructors (21.13 percent). The
challenge the students perceived as the least escalating challenge while they studied
online during the Covid-19 pandemic was writing take-home exams (5.63 percent).

The interview data revealed that almost all of the students perceived that their

challenges were escalating while they studied online during the Covid-19 pandemic. One
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student, for example, expressed that her speaking skill and in-class participation were

adversely affected, as indicated in Excerpt 32.

Excerpt 32
Definitely! The online studying led to several escalating challenges in using
English in our studies. For me, my skill in speaking English didn’t seem to
be developed as | expected. To illustrate, an online presentation allowed
us to use some strategies in giving the presentation. One of the most used
strategies was that we’d stick some notes on a laptop screen or a table.
We’d then read those notes while presenting our work. So, we hardly
practiced how to deliver a presentation in a professional way as we did

when we studied in class.

(Student 2, December 29, 2021)

Another student commented that the whole-class discussion was not fully
participated by the students as it was in the online platform. He also reiterated that his
speaking skill was not developed during the online learning, adding that his fluency in

speaking English was quite decreased.

Excerpt 33
My speaking skill seemed to be worse and rusty while discussing in English
online. Well, some might say that it was just a change of a learning platform.
But when we wanted to speak or share some ideas during the discussion
while our microphone was turned off, we couldn’t speak immediately.
When discussing in class, it could be noticed that we were actively involved
in the discussion by observing our gestures. So, it was easy to know that

some of us wanted to ask a question or share an opinion.

(Student 5, January 3, 2022)
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On the other hand, only one student held the belief that the online learning during
the Covid-19 pandemic did not cause him and his classmates any escalating challenges in

using English in their studies, as stated in Excerpt 34.

Excerpt 34
Well, we still used English as the medium of instruction in all of our classes.
It was just a change of a learning platform, from an onsite to an online
platform. And our lecturers still didn’t speak Thai during the online class.
So, I didn’t think that there would be any escalating challenges for us in

terms of using English in our studies.

(Student 3, December 29, 2021)

This section has shown the students’ perceptions of escalating challenges due to
the online learning during the Covid-19 pandemic. According to the results derived from
the survey questionnaire and semi-structured interviews, there are certain similarities and
differences in perceptions of the students, the lecturers, and the academic support staff
member with particular reference to the overall challenges in the first year of studies;
challenges in using English in academic studies; and escalating challenges due to the

online learning during the Covid-19 pandemic.

4.3 Students’ Use and Perceptions of Adjustment Strategies in Coping with
the Challenges

This section reports on the results obtained from the questionnaires and the semi-
structured interviews with the students, lecturers, and an academic support staff member.
It particularly highlights the strategies the students used in adjusting themselves to their
first-year studies. The findings reveal the number of students using each of the 13

adjustment strategies, as well as the usefulness of these strategies.
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4.3.1 Student’s Use of Adjustment Strategies in Coping with the Challenges

The results from the questionnaires, which were administered to 62 students in
order to investigate the students’ use of adjustment strategies in coping with the

challenges, are presented in Table 4.7 below.

Table 4.7 The Students’ Use of Adjustment Strategies in Coping with the Challenges
(n=62)

Use of adjustment strategies in coping with Frequency Percentage (%)

the challenges

Switching to Thai, where possible and admitted, in 54 87.10
communicating with the instructor or classmates

when having difficulty communicating in English

Going through the instructor’s written feedback on 46 74.19
an assignment carefully as a way to improve

subsequent assignments.

Studying textbooks or reviewing lecture notes 30 48.39

before attending the class

Forming a study sroup with classmates to help 61 98.39
each other
Consulting the instructor before or after class when 33 53.23

having problems about studies

Seeking help or recommendations from senior at 75.81

students when having problems about studies

Consulting textbooks/resources in Thai to help 37 59.68

better understand the lessons

Speaking English with instructors and classmates in 32 51.61
class as much as possible as a way to improve the

student’s English
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Table 4.7 The Students’ Use of Adjustment Strategies in Coping with the Challenges
(n = 62) (Continued)

Use of adjustment strategies in coping with Frequency  Percentage (%)

the challenges

Trying to get exposure to the use of English outside 60 96.77
the classroom (e.g., using online social media,
watching TV programs, and talking to others in

English) to improve the student’s English

Brushing up on English by consulting different 40 64.52
resources (e.g., grammar books, online learning

resources, and test-preparation books)

Consulting English language teachers whose classes 17 27.42
the student attended during the first year of
studies when having language problems related to

the study in the program

Attending English language learning activities or 8 12.90
extra English courses organized by the university’s
Office of International Affairs or the Faculty of

Liberal Arts

Taking an extra English course(s) in a private 9 14.52

language school to improve the student’s English

According to Table 4.7, of all the adjustment strategies, forming a study group with
classmates to help each other (98.39 percent) was the strategy the students used the
most in coping with the challenges in their first year of studies in the program. This was
followed by trying to get exposure to the use of English outside the classroom (e.g., using
online social media, watching TV programs, and talking to others in English) to improve
their English (96.77 percent). Besides, most of the students switched to Thai, where
possible and admitted, in communicating with the instructor or classmates when having

difficulty commmunicating in English (87.10 percent), and sought help or recommendations
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from senior students when having problems about their studies (75.81 percent). It was
also found that attending English language learning activities or extra English courses
organized by the university’s Office of International Affairs or the School of Liberal Arts
(12.90 percent) was the strategy the students used the least in coping with the challenges
in their first year of studies in the program.

Besides the results derived from the survey questionnaire, six students from the
interview sessions disclosed various adjustment strategies they employed in coping with
the challenges they encountered in their first year of the study in the program. All of the
students pointed out that they formed a study group with their classmates to help each
other. One student, for example, said that he and his friends in the group always helped

one another in several ways, as described in Excerpt 35.

Excerpt 35
There were four friends in my group. We always talked about our studies
and shared our ideas about our assisnments. When we experienced some
difficulties understanding class lectures, we’d help explain the subject
content to each other. We also shared additional resources with each other
to read, which helped us better understand the lessons. During the
situation of Covid-19, although we couldn’t meet and study together, we
usually made a call or texted via chatting application to discuss what we’d

learned or what we needed to do as our assignments.

(Student 5, January 3, 2022)

Another student stated that she cooperated with her friends in doing their group

work and studying for the exam.

Excerpt 36
Apart from asking for help with my English grammar from friends in my

group, we all helped each other in our studies in the program. When doing
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our group work, we always exchanged our ideas so that we’d have good
group work. Sometimes, even though we were unable to study together in
class, we’d make an appointment with all friends in our group to study for

the exam together.

(Student 6, January 12, 2022)

As can be seen in Excerpt 37, one student having experiences studying in New
Zealand was helped by his friends concerning his English grammar. At the same time, he
helped his friends to perform their presentations better. They also studied for the exam

together in a library and online.

Excerpt 37
In our group, my friends helped me with English srammar, but | would be
their trainer for giving an oral presentation in class. | often helped my friends
practice their speaking in English, such as the pronunciation, rhythm, and
pace. | also demonstrated giving a presentation in my style to my friends
at the beginning of our first semester. And we’d study for the exam together
in a university library. But we used an online platform to study for the exam

during the Covid-19 pandemic.

(Student 3, December 29, 2021)

Furthermore, some of the students sought help or recommendations from their
senior students when having problems about studies. For instance, one student asked for
some advice about the study in the program and received some learning materials from

his senior students, as mentioned in Excerpt 38.
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Excerpt 38
| asked my senior students to share with me their learning experiences in
several classes with several lecturers. They also gave me some study
materials and suggestions on how to write exams in a way expected by
instructors. Unluckily, | didn’t get enough chance to get to know them due

to the online learning during the Covid-19 pandemic.

(Student 1, December 28, 2021)

Some students were helped by their instructors when facing certain difficulties
studying in class. Some also consulted their instructors before or after class when they
had problems about studies. Excerpt 39 shows that one student was helped in the in-
class discussions, and obtained the assistance from her lecturers when she had challenges

in her studies.

Excerpt 39
In the classroom, | encountered challenges in participating in whole-class
discussions because | didn’t know how to choose appropriate English word
choices or sentences to explain or share my opinions with the class in
Enslish. | could only use easy words and some phrases. Then, my lecturers
understood what | was talking about, and they’d try to help me explain
those things to make them more understandable to the class. For outside
the classroom, some lecturers helped guide me in my studies and provided
me with good advice. When | asked them some questions about my studies,

they were always willing to answer my questions both in English and Thai.

(Student 4, January 2, 2022)

With particular reference to the languages the students used while doing group

work with their classmates in class without the instructor’s presence, or after class, all of
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the students mostly used Thai in communicating with each other. Nonetheless, they used

English when there was a foreign friend in their group, as noted in Excerpts 40 and 41.

Excerpt 40
Mostly, we used Thai to communicate with one another because it is our
mother tongue. It was also more convenient and clearer to discuss
something in Thai. But when | worked with my foreign friend, we’d use

English in communicating with each other.

(Student 5, January 3, 2022)

Excerpt 41
If we kept speaking English, it would create the boredom to the group
because it took time for some of us to think about some English words and

we had to wait to listen to that.

(Student 1, December 28, 2021)

However, when the students were in a situation that required them to use only
English in the in-class communication and they were faced with some problems in
communicating in English, they solved the problems differently. One student, for example,
switched to Thai in communicating with Thai instructors or classmates when having
difficulty speaking in English. She also said that some easy English words were sometimes
used to communicate with non-Thai lecturers. To deal with her challenges listening to
English lectures, she recorded lectures using a voice recorder and listened to the lectures

again, or asked her friends or her lecturers for help, as indicated in Excerpt 42.

Excerpt 42
If I spoke with Thai lecturers, I’d speak certain words in Thai instead of

English to make sure that my lecturers understood what exactly I’d like to
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say. But for non-Thai lecturers, I’d try to use easier words which have similar
meaning to those difficult words. For listening to English lectures, I’d record
lectures and listen to a part which | didn’t understand later. And if I still
didn’t understand the content after listening to it in a voice recorder, I’d
then ask my friends. But if my friends also didn’t understand it, I’d keep
that content to ask my lecturer for more clarification in the next class. Well,

recording the lecture helped me a lot.

(Student 2, December 29, 2021)

Excerpt 43 reveals that one student graduating from New Zealand confronted

some problems in communicating in English with his classmates and lecturers.

Excerpt 43
Sometimes, my friends and lecturers misunderstood what | was talking
about. It might be because | spoke rather fast, and | spoke English with an
accent that | had spoken in a New Zealand. When | realized this was the
problem, | adjusted my speaking. | tried to slow my pace of speaking. If my
friends still didn’t understand what | said, | would then speak it with a Thai
accent. This strategy definitely worked!

(Student 3, December 29, 2021)

The lecturer interviews revealed that almost all of the lecturers were asked for
help or advice from first-year students. As stated in Excerpt 44, one lecturer helped one

of his students, who was faced with problems speaking in English.

Excerpt 44
One student usually came to my class at 7.00 a.m. I’d put some short

dialogues between two people on a projector and ask her to read that first.
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| was the person A., she took the person B., so we practiced communicating
daily conversation together. During the conversation, she had certain
vocabulary that she didn’t know. I’d ask her to look it up on her iPad and
then make a new sentence with those vocabulary. So, this was how |

worked with her for two hours.

(Lecturer 1, December 6, 2021)

Another lecturer said that some students consulted him about their problems
doing group work. He also added that he tried to change his students’ attitudes towards

the study.

Excerpt 45
Some students came to me and asked me for some advice when they had
some conflicts with their classmates in doing group work. I’d try to help
them solve those problems and tell them how important friendship and
teamwork were. And | also tried to change the students’ mindset or
attitudes towards their studies in the program even if some of them might
face the pressure in their studies. Well, I’d be upset if | couldn’t help them

improve themselves until they graduated.

(Lecturer 2, December 11, 2021)

In addition, one lecturer offered assistance to his students experiencing challenges
in their studies after class in three ways, including via chatting application, via email, and
at a classroom. For the first group of students, they would ask him for help via chatting
application because they thought that they might be judged by their friends if they asked
certain questions in class. What he usually did in that case was that he would record his
voice while answering their questions and sent it to them. Another group of students were

those having questions about some assignments or projects. He stated that they would
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email him and he would then reply to their emails with his explanation and advice for
their work. He would answer all of their questions in English because he was aware that
he was supposed to talk with his international program students in English both inside and
outside the classroom. For the last group, like Thai students in general, they preferred to
come to him at the end of class and asked several questions. He mentioned that although

he already let them ask him any questions in class, but they asked nothing then.

Excerpt 46
Sometimes, they lined up to ask me questions, so I’d be there to answer
all of their questions as long as | was available. | didn’t mind if it took 20-
30 minutes to talk with all the students. It was a kind of happiness for me
to be surrounded by students, talking with me and asking me for some
advice. For some students, even though they didn’t have any questions to
ask, they were there to listen to what their friends and | were talking about.
| was always pleased to be able to support my students. Although | was
not all in their lives, |, as a supporter for students in my class, would do my

best to take care of them.

(Lecturer 4, December 29, 2021)

In terms of the use of adjustment strategies in studying in the program, two
lecturers noticed that the first-year students employed a strategy in doing their group work
that they would form a group of friends and help each other, as described in Excerpts 47

and 48.

Excerpt 47
At the beginning of the first semester, students tended to group together
with their friends coming from same high schools and tried to make friends
with others until they had enough members in their groups to do group

work. During the online learning, some students’ group work presentation
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surprised me since | didn’t expect that they’d do it that well. It was because
they lived in different areas, came from different schools, and some of
them had never met each other before. They could only know and work

with each other via online platforms.

(Lecturer 2, December 11, 2021)

Excerpt 48
When the students began their studies in the program in the very first
semester, they erouped together with a few of their friends. After that,
they’d have more friends in their group. This was considered as the team
development. When they were assigned to do some group work, they’d

work with 5-6 friends in their own group.

(Lecturer 4, December 29, 2021)

Another lecturer also emphasized the importance of teamwork to the students
studying in the program, stating that they should adjust themselves to their friends while

working together, as can be seen in Excerpt 49.

Excerpt 49
We encouraged them to work in a group in order to make them know how
to be a good team player. During their 15 weeks working together with their
friends, they’d learn how to adjust themselves or do things differently to
make their team work better. Well, they couldn’t work by themselves to
go through this four-year program. There was no way. There was absolutely

no way!

(Lecturer 1, December 6, 2021)
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For the academic support staff member, after a lecturer shared his teaching
experiences with her, she realized that some students having linguistic challenges used a
strategy to survive their studies in the program. That strategy was asking for help and

advice from an English language lecturer before or after class.

Excerpt 50
With the assistance from a lecturer and their determination, those students
seemed to have a significant improvement in their English. These also
enabled the students to catch up with their friends in the study and do

exams better.

(Academic support staff member, November 23, 2021)

4.3.2 Student’s Perceptions of Adjustment Strategies in Coping with the
Challenges

The following table shows the results of the questionnaires regarding the

usefulness of each of the adjustment strategies.

Table 4.8 The Usefulness of the Strategies Employed by the Students in Adjusting

Themselves to First-year Studies (n = 62)

Usefulness of the adjustment Frequency Mean SD  Interpretation
strategies
Switching to Thai, where possible 54 3.98 0.79 high

and admitted, in communicating
with the instructor or classmates
when having difficulty

communicating in English
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Table 4.8 The Usefulness of the Strategies Employed by the Students in Adjusting
Themselves to First-year Studies (n = 62) (Continued)

Usefulness of the adjustment Frequency Mean SD  Interpretation
strategies
Going through the instructor’s 46 3.83 0.85 high

written feedback on an assisnment
carefully as a way to improve

subsequent assignments.

Studying textbooks or reviewing 30 343 1.01 high
lecture notes before attending the

class

Forming a study sroup with 61 4.48 0.67 highest

classmates to help each other

Consulting the instructor before or 33 3.70 0.77 high
after class when having problems

about studies

Seeking help or recommendations at 4.19 0.97 high
from senior students when having

problems about studies

Consulting textbooks/resources in 37 3.89 0.66 high
Thai to help better understand the

lessons

Speaking English with instructors B2 3.84 0.85 high
and classmates in class as much as
possible as a way to improve the

student’s English
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Table 4.8 The Usefulness of the Strategies Employed by the Students in Adjusting
Themselves to First-year Studies (n = 62) (Continued)

Usefulness of the adjustment Frequency Mean SD  Interpretation
strategies
Trying to get exposure to the use of 60 3.98 0.75 high

English outside the classroom (e.g.,
using online social media, watching
TV programs, and talking to others

in English) to improve the student’s

English

Brushing up on English by 40 3.55 0.78 high
consulting different resources (e.g.,
grammar books, online learning

resources, and test-preparation

books)

Consulting English language 17 3.35 0.86 moderate
teachers whose classes the student

attended during the first year of

studies when having language

problems related to the study in

the program

Attending English language learning 8 3.38 0.52 moderate
activities or extra English courses

organized by the university’s Office

of International Affairs or the

Faculty of Liberal Arts

Taking an extra English course(s) in 9 3.22 0.83 moderate
a private language school to

improve the student’s English

Total - 3.76 0.79 high
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The following criteria of mean ranges (Jenkins, 2007) are used in interpreting the

results of the questionnaires.

Highest level =4.21-5.00
High level =3.41-4.20
Moderate level =2.61-3.40
Low level =1.81-2.60
Lowest level = 1.00 - 1.80

As shown in Table 4.8, the students rated the overall usefulness of the adjustment
strategies at a high level (Mean = 3.76, SD = 0.79). Of the 13 strategies, the most useful
strategy the students employed in adjusting themselves to their first-year studies was
forming a study group with classmates to help each other (Mean = 4.48, SD = 0.67), which
was at the highest level. Of the three strategies with a moderate level of usefulness, taking
an extra English course(s) in a private language school to improve their English received
the lowest mean score (Mean = 3.22, SD = 0.83).

According to the interviews with six students, each of them disclosed their own
adjustment strategy which they found the most effective when utilizing in their first year
of the study in the program. To begin with, Student 1 opined that he was supposed to be

diligent and put more effort into his studies.

Excerpt 51
| knew | was not that kind of person earlier. But if I'd still be the same
person, I’d never be successful in my studies. So, | needed to study harder

since | wanted to do better in my studies.

(Student 1, December 28, 2021)

Student 2 perceived that practice was very beneficial to her, mentioning that it

was just like the idiom: practice makes perfect. She commented that students should
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keep practicing their skills in English. They should not think that they were already good

at something or already knew something.

Excerpt 52
For me, althougsh my lecturer paid me a compliment on my work, |
wouldn’t stop practicing. Instead, | keep improving myself as | thought that

there were still many people doing better than me in the study.

(Student 2, December 29, 2021)

Excerpt 53 shows that Student 3 held the belief that being well-prepared was the

most effective strategy for him.

Excerpt 53
I’d prepare myself for the exam for a long period of time. I’d review what
| had learned in class and then write some notes in order to better
understand the subject content. Well, it took about 1-2 months for me to

study for the exam.

(Student 3, December 29, 2021)

Moreover, Student 4 reiterated that confidence and determination were the two
qualities students should have in the first year of their studies. She said that when they
studied in the university, especially in the Business Administration program, it required
them to discuss many issues or topics in class as well as giving many presentations.
Therefore, they needed to be confident about doing these activities and tell themselves
that they could do it. She also added that students should keep in mind that English was
just @ medium of communication. They should not be overly concerned about

grammatical rules when using English in communicating.
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Excerpt 54
We just try to communicate in English. And we should be determined to
practice it so that we’d have better communication skills and more

confidence.

(Student 4, January 2, 2022)

Student 5 felt that adjusting his mindset towards the study in the program during
his first year was the strategy that really worked for him. He also expressed that knowing

how to adjust the mindset towards his studies led him to the grown-up self-development.

Excerpt 55
In the university, once we were open-minded and gave it a try, we could
possibly do a difficult thing easily. Particularly, we studied in the
international program, so we shouldn’t be afraid that we’d make mistakes
in speaking or writing in English. We shouldn’t be embarrassed or shy to

come to a lecturer or a friend when we had any questions or problems.

(Student 5, January 3, 2022)

Another student stated that helping each other in their group was the most

effective adjustment strategy for her.

Excerpt 56
| felt lucky that | had got good friends and we kept helping each other in
our studies. Even during the online learning, we all sometimes went to a

friend’s house to study or do some group work together.

(Student 6, January 12, 2022)
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From the results gained from the lecturers’ interviews, they expressed different
opinions about the adjustment strategy which would be the most beneficial to first-year
students in studying in the program. Lecturer 1 opined that the most beneficial adjustment
strategy for first-year students was supporting each other. He mentioned that the students
were so close and tried to protect each other. They understood each other. That was the

thing he loved from Thai students.

Excerpt 57
Thai students, because of their culture, became community members.
When they were in their own community, they learned how to help each

other like what they did in school.

(Lecturer 1, December 6, 2021)

In addition, Lecturer 2 pointed out that knowing how to be a good team player of
the group and maintaining their teamwork would help the students a lot. He also said
that they should know when they needed to ask for help with their studies from their

lecturers.

Excerpt 58
When students went to a lecturer and asked for help or advice, they’d
have a good supporter who’d encourage them to be determined in their

studies.

(Lecturer 2, December 11, 2021)

Lecturer 3 commented that first-year students should be hard-working. He
emphasized that if they wanted to gain more knowledge, they were supposed to be
determined and enthusiastic about their studies. Furthermore, Lecturer 4 believed that

the adjustment strategy that would lead the students to their successful studies was
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forming a group of friends. In so doing, they would help and cooperate with one another.
He reiterated that having a group of friends would be better than staying and studying

alone.

Excerpt 59
It was impossible for a student to study alone in the Business Administration
program as there were a lot of group work for students in the program.
Doing group work with friends would help them practice their interpersonal
skills and make them learn how to meet and work with different types of

people.

(Lecturer 4, December 29, 2021)

According to the findings obtained from the survey questionnaire and semi-
structured interviews, it can be concluded that first-year students employed many
different adjustment strategies to confront the challenges they encountered during the
study in the program. Besides, there are some similarities and differences in perceptions
among the lecturers and the academic support staff member towards the students’ use

of adjustment strategies in coping with the challenges in their studies.

4.4 Views of English Language Support from the Program

This section discusses the findings on the participants’ views of English language
support from the program. The findings were obtained from the questionnaires and the
semi-structured interviews. The results are reported into three main areas: the students’
views of English language support from the program; the lecturers’ views of English
language support from the program; and the academic support staff member’s views of

English language support from the program.
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4.4.1 The Students’ Views of English Language Support from the Program

Table 4.9 presents the results from the questionnaires administered to 62 students

in order to examine their views of academic English language support or help from the

program for new coming first-year students.

Table 4.9 The Students’ Views of Academic English Language Support or Help from the

Program for New Coming First-year Students (n = 62)

Academic English language support Mean SD

or help from the program

Interpretation

Publicizing the English language learning 3.77 0.69
resources and support or help (e.g.,

English training courses and consultations,

and English learning software by the

Office of International Affairs) available on

campus to the students

high

Establishing a self-access learning center 3.98 0.88
equipped with English learning resources
for students to study when they are free
(e.g., software or textbooks for practicing

English language)

high

Organizing extra-curricular activities (e.g., 3.34 0.97
an English club, an English public speaking

contest, and a competition in producing a

short film in English) to provide students

with more exposure to the use of English

outside the classroom

moderate
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Table 4.9 The Students’ Views of Academic English Language Support or Help from the

Program for New Coming First-year Students (n = 62) (Continued)

Academic English language support Mean SD Interpretation

or help from the program

Offering a one-on-one consultation to 4.00 0.87 high
students who need help with academic

English (e.g., writing an assignment, giving

an oral presentation, and writing a timed

exam)

Offering pre-sessional English language training 3,95 0.98 high
(training held before the first semester starts)

particularly designed for first-year students who

want to prepare themselves before starting

their studies

Offering in-sessional English language training 4.16 1.10 high
(training held throughout the first year)

particularly designed for first-year students who

want to further improve their English along their

first year of studies

Total 3.87 0.92 high

The following criteria of mean ranges (Jenkins, 2007) are used in interpreting the

results of the questionnaires.

Highest level =4.21-5.00
High level =3.41-4.20
Moderate level =2.61-3.40
Low level =1.81-2.60
Lowest level =1.00-1.80
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According to Table 4.9, the students rated the overall academic English language
support or help expected from the program at a high level (Mean = 3.87, SD = 0.92). Of
the six academic English language support or help, offering in-sessional English language
training particularly designed for first-year students who wanted to further improve their
English in parallel with their first year of studies (Mean = 4.16, SD = 1.10) was the type of
support expected the most. This type of support was at a high level. This is followed by
offering a one-on-one consultation to students who needed help with academic English
(e.g., writing an assighment, giving an oral presentation, and writing a timed exam) (Mean
= 4.00, SD = 0.87), and establishing a self-access learning center equipped with English
learning resources for students to study when they were free (e.g., software or textbooks
for practicing English language) (Mean = 3.98, SD = 0.88). These types of support were also
expected at a high level. The support rated with the lowest mean score (Mean = 3.34, SD
= 0.97) was organizing extra-curricular activities (e.g., an English club, an English public
speaking contest, and a competition in producing a short film in English) to provide
students with more exposure to the use of English outside the classroom, which was at a
moderate level.

In addition to the findings obtained from the survey questionnaire, the results from
the semi-structured interviews with six students showed that almost all of them perceived
that the English language support provision from the program was important for first-year
students. One student, for example, held the belief that the English language support
from the program would enable some students to cope with their linguistic challenges,
resulting in their survival of their studies in the program. Based on his experiences, Student
5 recounted that some of his friend could not survive their studies in the program. They
dropped out of the program and waited to apply to study in another program in the
following year. He opined that this was a waste of their time. From his viewpoint, some of
them had the capability to study in this program. They should be able to study in this
program where they could study what they had a passion for even though they might lack
certain necessary skills in English at first. He stated that if they could improve their

academic English with the help and support from the program, they would be able to
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study in the program with fewer linguistic challenges. Then, the program could also

develop their true potential.

Excerpt 60
If any students could study all the subjects on the curriculum with ease,
it’"d be like those who could travel by rocket. In contrast, if ones didn’t
understand any subject content when they read or listened, it might cause
them failure of their studies. In that case, it’d be like those falling off the
cliff.

(Student 5, January 3, 2022)

Another student pointed out that those students encountering problems using
English in their studies could receive some advice and be helped by their instructors in
the program. She said that she was not sure in what form the English language support
from the program should be. However, if the instructors’ help and advice were considered

as one type of the support, she thought that it helped them a lot.

Excerpt 61
When students got to talk with some lecturers with open-mindedness,
they’d be relaxed and courageous to talk about their difficulties in studying
with those lecturers. On the contrary, if they studied only with instructors

who were too strict, their challenges might be even worse.

(Student 2, December 29, 2021)

Nevertheless, only one student disagreed with the others because he opined that
those applying to study in this international program should be aware that English was
essential for them and they should have prepared themselves before entering the

program.
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Excerpt 62
When ones chose to study in this international program, they were
supposed to possess a certain level of English proficiency. It was necessary
for them to be well-prepared since all classed were delivered in English.
So, | thought that the English language support from the program wasn’t
that important for the students.

(Student 3, December 29, 2021)

Furthermore, based on the students’ first-year learning experiences, they voiced
their opinions about how first-year students in the program should be supported or helped
regarding the English language. Two students suggested that the program should offer pre-
sessional English language support for new students who had challenges in their academic
English. One student noted that many of her friends seemed to lack certain necessary
skills in English and hence need the language support from the program, as shown in

Excerpt 63.

Excerpt 63
As | had seen, half of the students didn’t seem to possess those good skills
in English, so they wanted to give it a try in their studies. It’d be beneficial
to first-year students if the program offered pre-sessional English language
training, which took around 1-1.5 months, to the students who wanted to
prepare themselves before starting their studies. There was this kind of

English language support at a private university in Bangkok.
(Student 4, January 2, 2022)
Student 5 also helped confirm the needs for English language support for some of

the first-year students prior to their studies in the first semester. He mentioned that the

program should require the students to take an English proficiency test which was
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probably designed by the program in cooperation with the School of Liberal Arts and
other international programs of the university. He further elaborated that the exam results
would show which students had a low level of English proficiency. Those students should
be required to take pre-sessional English courses, which took approximately 1-3 months,
in order that they could improve their basic skills in English before the start of the first
semester.

Apart from the pre-sessional English language support, two students suggested
offering the in-sessional English language support for first-year students who needed help
with their academic English. One student expressed his opinion that there should be extra
English classes for the student in order that their knowledge and skills in English would
be improved while studying in the first year. He said that there could mainly be two classes
for them, including a listening and speaking in English class, and a reading and writing in
English class. Moreover, another student stated that additional English classes for those
with some linguistic challenges could be taught by both Thai and non-Thai lecturers.
Those classes should be noncredit and optional for the students, adding that each class
probably lasted for one hour.

Besides, the students from the interview sessions offered suggestions for the
program and the school on the support and help to first-year students concerning their
studies and English language. Two students disclosed their needs for more activities. One
student, for instance, suggested to the program that they organize activities for first-year
students and their senior students since they would have a chance to share their learning

experiences to each other, as noted in Excerpt 64.

Excerpt 64
| wanted the program to organize some activities that would allow us to
have more interaction with our senior students. This would enable us to
learn several things from them. Doing activities with the senior students
also made us adjust ourselves easier to a new community where we could

share our learning experiences in the program with each other. And the
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help from our senior students could possibly lead us to our studies with

less challenges.

(Student 3, December 29, 2021)

Student 1 thought that there should be some rooms with adequate educational
facilities for only students in the international program to utilize. In terms of in-class
participation of first-year students, he commented that it would be better if lecturers were
more slightly stricter about the students’ attendances and in-class participation. This was
because some lecturers were so kind that only a few of the students attended a class,
particularly when it was an online class. Additionally, Student 4 suggested that the
program should provide several languages classes to the students since it would be
beneficial to them when they graduated and worked with people from different countries.
She also stated that the program or the school should invite some guest speakers to give
talks or share their professional experiences with the students. Guest speakers could be
those who were specialists in something or those who were famous and successful in their
work. In her view, this activity would give them new perspectives on working and life. They
would also learn what led those guest speakers to their success. She reiterated that a
guest speaker could be an inspiration for the students in the program.

Moreover, Student 5 pointed out the importance of organizing a field trip for first-
year students as he thought that this activity would help the students make more friends
and gain useful insights into conducting business. He mentioned that it could be a one-

day trip of a certain class.

Excerpt 65
| believed that the program had connections with SMEs. When the program
led us to learn in those real places while using English during the trip, it’d
be very advantageous to us that it’d help us break the ice among our new
friends in the program. Those places could make different case studies for

us, which were quite necessary for us as Business Administration students.
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And some students would figure out what working in a real situation was

like. Some might develop their passions for business from this activity.

(Student 5, January 3, 2022)

Since this international program was situated in the school and university where
most of their programs were delivered in Thai, some students disclosed their viewpoints
on this kind of educational context differently. One student commented that her studies
in this international program and her English used in the study were not adversely affected

by such a context, as shown in Excerpt 66.

Excerpt 66
Well, each program in the school or the university was different. Studying
in the international program in the school and university where most of
their programs were delivered in Thai didn’t adversely affect our use of
English or our studies in the international program. Seemingly, it depended

on how much effort we put into our studies.

(Student 6, January 12, 2022)

On the contrary, two students perceived that this educational context had adverse
effects on the program and its students. Student 5 claimed that the university funds were
not provided equally to international programs and Thai programs, hence a lack of
necessary facilities and activities for international program students. Moreover, Student 4
felt that she lacked opportunities to take some useful courses of her school and the
university because of studying in this educational context. She elaborated that most of
the elective courses available were delivered in Thai. This was because most of their
programs were Thai programs. Although international program students were interested in
taking those courses, they could not do so since they were required to study in classes

taught in English only. She said that what they could do was just to keep studying the
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elective courses designed and provided by their program even though some courses
delivered in Thai were very advantageous to their future career. Also, she expressed her

expectation about studying with foreign instructors before entering the program.

Excerpt 67
Before embarking on my studies in this program, | expected that I’d have a
chance to study with many foreign instructors. But it wasn’t what |
expected. It was probably because our program was a newly established
one and it was the international program in the school where most of their

programs were delivered in Thai.

(Student 4, January 2, 2022)

This section has revealed the students’ views of English language support from the
program. The next section will report the lecturers’ views of English language support from

the program.

4.4.2 The Lecturers’ Views of English Language Support from the Program

According to the interviews with four lecturers regarding the English language
support or help for first-year students, particularly for those having linguistic challenges in
studying, two of them acknowledged that their school did not offer such support to the
students. Excerpt 68, for instance, shows that one lecturer held the belief that despite
receiving no language support from the school, most of his first-year students possessed
a good level of English proficiency. From his perspective, English was used only as a
medium in communication, and less important than the students’ intelligence or talent.
He also added that students could receive the linguistic support from the School of Liberal

Arts and the university’s Office of International Affairs.
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Excerpt 68
We believed that most of the students’ skills in English weren’t poor,
especially for their listening and speaking skills. Only the minority of them
needed to be supported in terms of English language. And in the university,
we had the School of Liberal Arts and the Office of International Affairs
providing the language support to the university’s students. Well, in the
field of business administration, a student’s talent or intelligence was more
important than their knowledge of English. English was just a tool in the
communication. If they knew how to communicate, and they had courage

and creative ideas. That would be fine.

(Lecturer 2, December 11, 2021)

Lecturer 4 opined that in the interviews with new students during the recruitment,
only students, who were able to communicate in English, were accepted to study in the
program. He also said that first-year students were required to study business English,
which was a fundamental course for all first-year students to study. The students were
also provided with several activities, such as an essay writing competition and other in-
class activities. Therefore, he believed that they could develop their English skills while
studying in the program.

In addition, Lecturer 1 stated that not only did he provide help with English
language to some students before or after class, but he also helped those facing
difficulties using English in their examinations. He explained that his assessments would
be different for those having problems in speaking or writing. If his students had difficulty
in speaking while their writing was still good, he would try to ask them in a conversation
style instead of writing. However, if some of them were bad in both aspects, he would
give them a question as an essay to take home. He reiterated that in so doing, he could

see how they would write when they were relaxed at home.
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Excerpt 69
In the classroom, the tension was a little bit high and they might not be
concentrated. There were also a lot of psychology that went into it. A
professor had got to know the students. He had got to really care about
the students. If he didn’t know his students, then he lost a battle. To me,
| needed to know each of my students, who they were, what their
backgrounds were, how | could develop their potential. If | didn’t know

these, | just wasted my time.

(Lecturer 1, December 6, 2021)

Furthermore, the lecturers expressed different opinions about what type of English
language support and help should be provided for first-year students. Lecturer 3
commented that the English language support and help should be provided by the school

administrators to all first-year students in the school, as mentioned in Excerpt 70.

Excerpt 70
The school administrators should realize how to manage and allocate the
school funding for the English language support which was supposed to be
provided to all first-year students in the school, who were encountered
challenges in using English in their studies. It could be any type of the
support. This was because not only the students in international programs,
but also students in other programs of the school would be given a chance

to access the linguistic support.

(Lecturer 3, December 11, 2021)

Lecturer 1 reiterated that the pre-sessional English language support should be

provided to first-year students, particularly for those experiencing linguistic challenges.

Nevertheless, it had not taken place so far due to some hindrances.
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Excerpt 71
We brought the students to the program and tried to follow the practice
that we had. We adjusted every week, worked with our students, and
hoped for the best. We knew what was gonna work, but what we knew and

what was practical were two different things.

(Lecturer 1, December 6, 2021)

As noted in Excerpt 72, Lecturer 4 pointed out that first-year students should have
a chance to join more contests or extra-curricular activities organized outside the
classroom or outside campus. He also said that there should be an English language clinic

for the students who encountered problems using English in their studies.

Excerpt 72
Luckily, most of the students in our program loved to participate in activities
organized by the program. So, there could be more contests or extra-
curricular activities for the students. They should be fun activities while the
students could develop their skills in English. And an English language clinic
should be set up for the students. It could be either on-site or online
platforms, as long as the students who needed help with academic English

received linguistic consultations from experts.

(Lecturer 4, December 29, 2021)

Besides, two lecturers addressed their concerns about the impacts of the Thai
educational context of the school and the university on the pedagogical management of
their international program, and on their students. One lecturer voiced his opinions that
there were several impacts on the program as they worked in the very Thai educational

context of the school and the university. He opined that some school or university
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authorities, particularly those taking care of the funding, did not have a vision of
internationalization. That was perhaps because they had no experience teaching in an
international program or studying at an overseas university. He commented that they
seemed to have no idea what an international program should be like. When they were

asked for approval of the program’s projects, it was hard for them to understand.

Excerpt 73
They should realize how classrooms for international program students
were supposed to be furnished. The reason was that students in
international programs paid more tuition fees than those in Thai programs,
but students in both Thai and international programs still shared their
classrooms with each other. This led to the students’ comparison between

their paid tuition fees and the received educational facilities.

(Lecturer 2, December 11, 2021)

Moreover, Lecturer 4 mentioned that the Thai educational context of the school
and the university could cause some disadvantages to a group of foreign students. One
major disadvantage of this educational context was that most of their announcements
and documents were in Thai. This posed a problem to those students that they did not
know what those announcements and documents said, or whether they needed to do
anything according to those things. Therefore, he thought that the school and the
university should also provide the information in English or adjust certain procedures so
that it would be more convenient for those foreign students.

This section has revealed the lecturers’ views of English language support from
the program. The next section will report the academic support staff member’s views of

English language support from the program.
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4.4.3 The Academic Support Staff Member’s Views of English Language

Support from the Program

For the interview with the academic support staff member of the program, she
opined that although first-year students were not provided with any concrete English
language support, some required English courses in the program, such as business English
and English for Academic Purposes courses, would facilitate the students in their studies
in the core courses or major courses in the program. With particular reference to the type
of English language support which should be provided for first-year students, she stated
that new students with challenges in English language should be offered with optional

pre-sessional English courses, as shown in Excerpt 74.

Excerpt 74
It would be good if we could have pre-sessional English courses as some
other universities’ international programs did. Those courses were for new
students with linguistic challenges, which lasted approximately 1-2 months
before they started their first semester. The courses should also be optional
for them. When studying in those classes, students would know how to use
Enslish in their academic studies, particularly for in-class presentations and

essay writing.

(Academic support staff member, November 23, 2021)

Furthermore, as the academic support staff member of the program, she was the
one who helped coordinate the program. She elaborated that she was responsible for the
announcement of new student recruitment, the program quality assurance, the
management of class schedules, as well as supporting students and lecturers in their
projects. Therefore, she voiced her opinions that it would bring benefits to her work and
the program if she received some types of support from the program or the school, as

noted in Excerpt 75.
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Excerpt 75
If | could attend additional English language training organized by external
organizations, that would be a great chance for me. It was because that
would allow me to develop my skills in English. And if | received an
opportunity to visit some international programs of other academic
institutions, it’d enable me to learn about their programs or organizational

management as well as their operating system.

(Academic support staff member, November 23, 2021)

According to the findings derived from the survey questionnaire and semi-
structured interviews, the students, the lecturers, and the academic support staff member
were well aware of the challenges encountered by the student participants. They shared
certain similarities and differences in their perspectives towards the English language

support and help necessary for first-year students in the international program.

4.5 Chapter Summary

This chapter has revealed the results of the study, consisting of the background
information of the research participants, the students’ perceived challenges in using
English in academic studies, and the students’ use of adjustment strategies in coping with
the challenges. This chapter has also unfolded the participants’ views of English language
support from the program, the school, as well as the university. The following chapter will
recapitulate the study by summarizing and discussing major findings. It will also discuss
theoretical and pedagogical implications of the study, acknowledge the limitations of the

study, and offer recommendations for further studies.



CHAPTER 5
CONCLUSION AND DISCUSSION

This chapter presents a summary and discussion of the major findings of the
current study. Some pedagosical and theoretical implications of the research are offered
in this chapter. It also identifies limitations of the study and discusses recommendations

for further studies.

5.1 Summary of the Findings

The purpose of this study was to explore transitional learning experiences of Thai
undergraduate students in the Bachelor’s degree in Business Administration (international
program) at the Business School in a public university in Thailand. The participants of the
study consisted of 62 Thai second-year undergraduate students, four lecturers and one
academic support staff member from the Business School. Six of the students responding
to the guestionnaire, four lecturers and one academic support staff member were invited
to participate in the semi-structured interviews via online platforms. The data obtained
from the questionnaire survey were analyzed using descriptive statistics. Content analysis
was employed to analyze the data derived from the semi-structured interviews.

The study showed that the top three overall challenges were feeling left reeling
from the policy that switched back and forth between onsite and online learning, being
expected to be more independent and self-reliant on studies as a university student, and
having time management problems due to an overwhelming number of reading materials
and assignments. With particular reference to the students’ challenges in using English in
the academic studies, the top three perceived challenges were having difficulties in writing
timed exams in class, participating in whole-class discussions, and sgiving an oral
presentation in front of the class. Additionally, their problems in writing timed exams in
class, participating in whole-class discussions, and giving an oral presentation in front of

the class were escalating due to online learning during the pandemic of Covid-19.
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The findings of this study revealed that the students employed a variety of
adjustment strategies in coping with the challenges they encountered during the first year
of their studies in the program. The top three strategies were forming a study group with
classmates to help each other, trying to expose themselves to the use of English outside
the classroom, and switching to Thai in communicating with the instructor or classmates
when having difficulty communicating in English.

For the students’ views of English language support from the program for new
coming first-year students, the majority of the students expected that there would be in-
sessional English language training held throughout the first year particularly designed for
first-year students who wanted to further improve their English. Most students thought
that the program should offer a one-on-one consultation to students who needed help
with academic Ensglish, such as writing an assignment, giving an oral presentation, and
writing a timed exam. They also wished the program to establish a self-access learning
center equipped with English learning resources, such as some software or textbooks for
practicing the English language. Moreover, some students stated that the program should
organize a field trip for first-year students and provide more extracurricular activities for
them to do with their senior students.

In addition, all four lecturers and the academic support staff member had varying
perspectives towards the students’ transitional learning experiences. Concerning the
students” challenges in using English in academic studies, some lecturers opined that
some students had problems about writing in English, while some stated that most
encountered challenges in listening and speaking in English. The academic support staff
member also emphasized that listening to an unfamiliar English accent of an instructor
during a class lecture was one of the major challenges for the students, causing them
difficulty understanding class lectures or the subject content. Furthermore, some lecturers
noted that the students used several adjustment strategies in coping with challenges in
their studies, particularly forming a group of friends to help each other in the study. Almost
all of the lecturers also mentioned that they were asked for help or advice from first-year

students who experienced challenges in their studies.
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As regards the views of English language support from the program, some lecturers
and the academic support staff member held the belief that certain required English
courses and activities organized by the program could help first-year students during their
studies. It was also suggested that the program should provide the pre-sessional English
language support to the students with linguistic challenges, organize some extra-curricular
activities outside the classroom or campus, and set up an English language clinic for the

students who faced problems using English in their studies.

5.2 Discussion of the Findings

The major findings of the study will be discussed below.

5.2.1 Discussion of the Findings from Research Question 1: What Challenges

Do the Students Encounter in Using English in Academic Studies?

It is unavoidable for most of the Thai first-year students studying in this
international program to encounter various challenges in using English in their academic
studies. In particular, studying in the program where all courses are delivered in English
poses some problems to those who have a low level of English proficiency. This is
consistent with the study by Wang (2018), indicating that students’ weak language skills
resulted in many language-related difficulties, including writing papers, understanding
lectures, and expressing clear ideas in classes. According to the quantitative data of this
study, the majority of the students had difficulties in writing timed exams in class. Their
writing problems were also escalating while they studied online during the pandemic of
Covid-19. This is because they needed to follow some grammatical rules in English when
writing. According to the interview data, it is surprising that although some students had
experiences studying in overseas countries where English is used as a medium of
instruction, they still encountered difficulties writing in English. Therefore, those students
should not be stereotyped as those having no challenge in using English in academic

studies. In addition, the results of the present study revealed that most of the students
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experienced challenges in participating in whole-class discussions, and in giving oral
presentations in front of the class. This is similar to what the students in Evans and
Morrison’s (2011) study reported. The study by Solloway (2016) also noted that students
were unwilling to participate in class lectures and asked questions because they thought
that they did not have enough proficiency in English; consequently, they did not want to
contribute to class activities.

Nevertheless, it is unsurprising to find that some students who took part in an
interview session did not seem to face any challenges in speaking English. One of the main
reasons why these students could perform well in the whole-class discussions and oral
presentations in front of the class is that they were perhaps confident in speaking, or
possess good speaking skills. The findings disclosed that all of them had experiences
studying in an Ensglish-speaking country, as a full-time student or an exchange student,
before entering this international program. Therefore, it is possible that while the students
with study experiences in an overseas country do not face any challenges in speaking,
those graduating from a Thai resgular program or those having no study experiences in an
English-speaking country are likely to confront certain problems in speaking. The study by
Hengsadeekul et al. (2014), as cited in Macaro et al. (2018), also advocated that in Thailand,
there was a negative association between the student’s instrumental motivation (i.e., the
drive that students possessed to succeed in language learning for utilitarian purposes) and
their fear of social comparison, negative evaluation, and the anxiety about speaking. Their
study suggested that students who were adequately motivated were only those confident
in speaking English. However, those with low speaking skills might be worried about having

a poor grade or being judged by their classmates.

5.2.2 Discussion of the Findings from Research Question 2: How Do the

Students Adjust Themselves to Study in the EMI Environment?

It is interesting to find that the students employed many kinds of adjustment
strategies in coping with the challenges they were faced with in their first year of the study

in the international program. Based on the findings drawn from the questionnaire survey
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and the interviews with the students, most of the students formed a study group with
classmates to help each other. This is possibly because individual students in their group
were good at different skills in English. For instance, those who were skillful at writing
might not be skillful at speaking while those who were skillful at speaking might not be
skillful at writing. Thus, when any of friends in their group encountered certain difficulties
in using English in their academic studies, these friends would usually be helped by those
having some better skills in English. This could be supported by the findings of the study
by Rao (2019) in that it was useful for the students to employ collaborative learning
technique in learning English since they could share their knowledge with the group
members with a short period of time while learning or completing any difficult tasks.
Moreover, the results of this research also revealed that the majority of the students
switched to Thai in communicating with their instructors or classmates when having
difficulties in communicating in English. As the Thai language is the mother tongue for
both students and Thai lecturers, it could sometimes be easier for them to discuss a
difficult point of the subject content in Thai. This is in line with the findings of the study
by Yang et al. (2019), which stated that both teachers and students utilized an adaptive
strategy which was speaking to each other in their native language.

Furthermore, the findings of this current study also disclosed that besides seeking
help from their friends and senior students, many students received the assistance from
their instructors as the lecturers pointed out during the interviews. This is similar to what
was found in the study by Kim (2011), which indicated that international graduate students
sought help from their classmates and instructors when they struggled with English in the
classroom. With particular reference to the students’ challenges in writing, it could be
seen from the results of this research that some students consulted their instructors and
their friends about how to write academically and avoid grammatical mistakes. These
findings are consistent with those reported in Puspitasari’s study (2020) in that students
normally had a meeting with their advisors to discuss their writing problems and followed
the advisors’ suggestions. Also, students had peer discussions since they could share their

writing problems with their friends.
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As discussed above, the students adjusted themselves to the EMI environment of
this international program in the first year of their studies with the help of their friends
and lecturers. They adjusted themselves to studying in the program as their new
community by interacting with the community members and engaging in many activities
of the community. Therefore, the results of this study can help explicate the concept of
Community of Practice (CoP) (Lave & Wenger, 1991) and the instructional technique of
scaffolding within the Zone of Proximal Development (Vygotsky, 1978). That is, the
students (newcomers) and the lecturers (old timers) in the program can be regarded as
members of a community of practice of this international program. At the beginning of
the first semester in the program, the students having certain challenges in accomplishing
some tasks as part of their studies were assisted and supported by the lecturers as well
as their friends who were more competent in using English in academic studies through
scaffolding. This could help those students experience fewer challenges in studying in the
program and finally become full-fledged members of the community. This process
pertaining in this community of practice is known as Legitimate Peripheral Participation

(LPP) (Lave & Wenger,1991).

5.2.3 Discussion of the Findings from Research Question 3: How Do the

Students View the English Language Support from the Program?

The English language support from the program seems to be beneficial to first-year
students studying in this international program in several ways. According to the findings
derived from the interviews with the students, almost all of them were aware of the
importance of the English language support from the program to them and their
classmates since they thought that the support could help them with their studies in the
first year. Some students held the belief that not all of the students in the program
possessed a high level of English proficiency or good basic skills in English. Consequently,
their friends, as the students reported, were faced with challenges in using English in their
academic studies. Apart from being helped by their lecturers and friends, those students

with linguistic challenges might be able to overcome their difficulties in studying and
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survive their studies in the program once they received the language support from the
program. This is in line with the findings by Yildiz et al. (2017), which noted that students
faced numerous problems while studying in the EMI program because of their low level
of English language skills and the lack of language support from the program.

All of the students from the interview session offered suggestions to the program
about how first-year students should be helped or supported concerning the English
language. Some of them suggested that the program should provide pre-sessional English
language support for new coming students who had certain challenges in their academic
English. It could be some tailored English language courses or training held before the first
semester started, which were particularly designed for first-year students who wanted to
prepare themselves before starting their studies in the program. One student further
elaborated that the program should require all students to take an English proficiency test
in order to identity those with a low level of English proficiency and expected to attend
the language training. This is, to a certain extent, similar to Galloway and Rose’s models
of approaches to language support in EMI with reference to the preparatory year model
(Galloway & Rose, 2021). It was found that this model of EMI implementation was most
common in Turkey and throughout the Arab Gulf. Students were required to complete a
one-year intensive English program prior to the start of their studies. This intensive
preparatory program before entering EMI classes would help the students develop their
English skills (Curle et al., 2021). However, this preparatory year model could be adapted
by the program to suit the Thai educational context. That is, the pre-sessional English
language support is not in the form of a one-year intensive English program. For instance,
it can be the English language training which requires students to attend approximately 3-
8 weeks before they embark on their first semester. Although the length of the training is
shorter than that of a one-year intensive English program, it is practical. To put it another
way, the students could be provided with short in-sessional English training which will
allow them to have more exposure to English as preparation for their first year of studies.

Some students participating in the interview also suggested providing the in-
sessional English language support for first-year students who experienced some

difficulties in their academic English. Their suggestions helped confirm the findings
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obtained from the questionnaire survey, which showed that the majority of the students
thought that there should be in-sessional English language training for the students. It
could be some extra English language classes or training held throughout the first year,
which was particularly designed for first-year students who wanted to further improve
their English. This is consistent with the concurrent support model, one of the four models
of approaches to language support in EMI illustrated in the study by Galloway and Rose
(2021). Curle et al.’s (2021) research demonstrated that the concurrent or institutional
English language support were provided for students in various formats and in many
contexts. Rather than offering the language support to students before starting EMI classes,
this model incorporates language support courses — typically English for Academic
Purposes (EAP) or English for Specific Purposes (ESP) - into the EMI curriculum. Students
can take EAP or ESAP (English for Specific Academic Purposes) courses alongside their EMI
classes although these EMI programs do not necessarily set L2 proficiency requirements
for the entrance.

In-addition, it should be noted that this international program is part of the school
and university where most of their programs are delivered in Thai, and most of its students
and lecturers are Thai. Therefore, the students seem to have inadequate exposure to the
use of English outside the classroom. The program should thus consider creating an
environment conducive to the students’ learning and using English. The school should
also consider recruiting more foreign students to the program so that Thai students will

have more opportunities to communicate in English in an authentic milieu.
5.3 Implications of the Findings

In this section, the implications of this study are discussed and presented into two
parts: implications for administrators of the international program and the school, and

implications for administrators of other newly established international programs.

5.3.1 Implications for Administrators of the International Program and the

School
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The findings of the present study revealed that the majority of the Thai first-year
students studying in this international program were confronted with varying degrees of
challenges during their transition from high school to university as well as difficulties in
using English in their academic studies. It was necessary for the students to seek various
kinds of adjustment strategies in coping with the challenges in order to survive their studies
in the program. Additionally, the students disclosed their needs for a variety of the English
language support from the program. The results of this study can thus be considered as a
stepping stone to provide the administrators of the program and the school, as well as
the program lecturers with better and useful insights into the transitional learning
experiences of the students studying in this program as their new community of practice.

Furthermore, the findings of this study also offer pedagogical implications for
teachers’ preparedness and professional learning for teaching in times of crises.
Administrators and those concerned should take into consideration the students’ reported
academic challenges during the Covid-19 pandemic where abrupt changes in teaching and
learning were implemented. This has reflected unexpected teaching and learning
situations where program administrators and lecturers, as authoritative and full-fledged
members of learning communities of practice, are expected to deal with in an effective
fashion. The application derived from the lessons learned during the Covid-19 is that
lecturers should be provided with continuing professional development (CPD) in order to
stay updated in the field as a disruptive teacher. According to a study by Almazova et al.
(2020), apart from psychological, technological, and methodological support, teachers’
professional development programs are of critical importance to mitigate the negative
impact of abrupt changes of the educational process and to ensure efficient online
teaching and learning. Besides, as Karakose et al. (2021) have suggested, digital
transformation and technology-based professional development support should be
provided for teachers in schools. Simply put, like their counterparts in Thai programs at a
tertiary level as well as other teachers or lecturers in other educational contexts, EMI
lecturers also need to be well grounded with pedagogical knowledge and skills to cope

with unexpected teaching milieus.
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Another pedagogical implication of the results is concerned with the provision of
the English language support for the students. Those designing a program curriculum
should take into their consideration incorporating appropriate English language courses for
students in the program. Since the majority of the students in the program are Thai and
the Thai language is their mother tongue, the administrators should consider the
importance of the English language support to the students before the beginning of their
very first semester in the program as well as throughout the first year of their studies in
the program.

As reported in this study, the students expressed their needs for the English
language support from the program to assist them in dealing with difficulties in using
academic English. It is suggested that the program provide in-sessional English language
support to incoming first-year students. Receiving such support, the students can improve
their English along their first year of studies by attending certain additional English language
classes held throughout the first year. Besides, many of the students involved in this
research suggested that the program offer first-year students pre-sessional English
language support. With such support, the students can prepare themselves before
embarking on their studies in the program. This is in line with the study by Yildiz et al.
(2017), which has pointed out that the sustainable language support should be provided
to those EMI students since this support is essential to students whose first language is
not English. Moreover, as Curle et al. (2021) have noted, students’ improvement of English
proficiency could be regarded as the successful EMI’s benchmark even though the
language is not always the learning goal of the EMI. Therefore, it is recommended that the
program and the school should provide some more types of the language support to the
students in order that they will be able to cope with their linguistic challenges easier.
Since the students can improve their academic English, they can do better in their studies.
This will eventually lead to the students’ satisfying learning outcomes as desired by the

program and the school.
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5.3.2 Implications for Administrators of Other Newly Established

International Programs

According to the findings of the current research, many first-year students
experienced challenges in using English in academic studies in multiple aspects. These
challenges were attributed to their weak language skills. In this regard, it is significant for
the administrators or those involved in running a newly established international program
to stick to the specific English proficiency standards when they considered accepting a
new student to study in the program. The study by Vu and Burns (2014) has advocated
that the entry requirements of adequate English proficiency are necessary for enrolled
students in the programs. If the students attain a sound level of English proficiency, they
can better study in the EMI programs.

Furthermore, it is possible that many students of some newly established programs
have challenges and needs which are still unknown to the programs as they are new and
unstable. It should be noted that when a new program is established, it is perhaps in the
process of trial and error. The program members and others concerned may have little
information concerning the students’ transitional experiences and challenges. Thus, it will
be useful for the newly established programs to undertake a study on the needs analysis
in order to explore the available resources and the students’ expected needs for
academic and pastoral support. It is suggested that new programs also examine the
students’ challenges from the perspective of the program lecturers and inquire into
problems the lecturers experience in teaching. It is reasonable to consider that conducting
research is a good means for the programs because they can obtain relevant background
information necessary for the class management and the provision of academic and

pastoral support to meet the students’ actual needs and expectations.
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5.4 Limitations of the Study

It is undeniable that there are still some limitations pertaining in the present study
despite the fact that it was carefully designed and undertaken. The limitations of this
research project are as follows.

To begin with, a classroom observation was not conducted in the data collection
process since this process took place during the pandemic of Covid-19 and all the classes
needed to be delivered online. As a consequence, the researcher did not have an
opportunity to attend some of the students’ classes where the researcher could observe
the ways in which the students used strategies to cope with their challenges in using
English in class activities, such as the whole-class discussions and giving an oral
presentation in front of the class. If the researcher had observed those in-class activities,
this study would have portrayed a clearer picture of the students’ challenges in using
academic English in class and strategies used in dealing with the challenges. Moreover,
each interviewee of this study was interviewed only once due to time constraints. If the
interviewees had been interviewed more than one time and there had been more
interviewees participating in the research, the researcher would have collected more in-
dept interview data.

As noted, the international program where the current research was carried out
worked under the Business School. Besides this international program in business
administration, there are still other international programs at this school. Therefore, if
additional data from the administrators of the school, such as the Dean and the Associate
Dean for Academic Affairs of the school under investigation, who are involved in providing
academic and pastoral support and help to the students in the school had been obtained,
this study would have reflected more detailed aspects of the students’ challenges and
their needs for the support. In particular, the perceptions of the administrators towards
the English language support for students in international programs will also help
contribute to the exhaustively in-dept qualitative data of the study. Furthermore, the
international program under investigation was established in the university and the school

where most of their programs were delivered in Thai, and the Thai language was used as
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the medium of instruction and everyday communication. Most of the students in the
program were also Thai. If the university administrators or policy makers had participated
in the interview session, this research would have presented their perspectives and
policies on the support and help for students in international programs during the
transition from high school to university.

In addition, the findings of this study cannot be generalized to the whole university
and other educational contexts because both quantitative and qualitative data of this
research were derived from the participants from only one international program at the
Business School in a public university in Bangkok, Thailand. Some more findings of other
studies may be needed for the university administrators and those in top authorities if
they want to learn more about the transitional learning experiences of the students
studying in international programs. Particularly, the administrators may need more
research on the provision of English language support for students in EMI programs when

considering offering such support to the students.

5.5 Recommendations for Further Studies

According to the results and limitations of the present study, there are some
recommendations for researchers to conduct their studies. As mentioned in the limitations
discussed in the previous section with reference to the observation data of the study, it is
suggested that researchers should, if possible, observe certain class lectures or in-class
activities of an international program. This will enable the researchers to better understand
the students’ challenges in using English for academic studies and strategies the students
employ in coping with those difficulties. Further research should also recruit more
participants for the interview session, including the lecturers, program administrators, and
faculty administrators in order to investigate their perceptions of transitional learning
experiences of students, particularly the students’ challenges in studying in the program
and their needs for the help and support. Also, the researchers may consider carrying out
the interview with some research participants more than one time in order that the

researchers will be able to obtain more in-dept qualitative data.
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Furthermore, it is recommended that the researchers undertake more studies on
the students’ transitional learning experiences with heterogeneous groups of
undergraduate students or postgraduate students from different programs, faculties, or
universities. For instance, the researchers may recruit the students with different
educational backgrounds and different levels of English proficiency who represent every
international program in a university. In so doing, the findings of the prospective study

could possibly be generalized to the whole university in this kind of educational context.

5.6 Chapter Summary

This chapter deals with the conclusion and discussion of the major findings of the
present study. The results of this research concerning the student participants’ views of
English language support from the program for first-year students have heightened the
awareness of those involved in the provision of the support and help to students in the
program. Besides, this chapter has offered some pedagogical implications to the
administrators and the school of the international program under investigation, as well as
to the administrators of other newly established international programs. The limitations
of the study and recommendations for further studies have also been discussed in this

chapter.



126

BIBLIOGRAPHY

Almazova, N., Krylova, E., Rubtsova, A., & Odinokaya, M. (2020). Challenges and
opportunities for Russian higher education amid Covid-19: Teachers’
perspective. Education Sciences, 10(12), 1-11.

https://doi.org/10.3390/educsci10120368

Barrios, E., Lopez-Gutiérrez, A., & Lechuga, C. (2016, June 21-23). Facing challenges in
English medium instruction through engaging in an innovation project [Paper
presentation]. 2nd International Conference on Higher Education Advances,
HEAd 16, Valencia, Spain.

https://www.sciencedirect.com/science/article/pii/S1877042816309570

Creswell, J. W., & Clark, V. L. P. (2018). Designing and conducting mixed methods
research (3rd ed.). SAGE. https://www.pdfdrive.com/designing-and-conducting-
mixed-methods-research-e196908993.html

Curle, S, Jablonkai, R. R., Mittelmeier, J., Sahan, K., & Veitch, A. (2021). English in higher
education — English medium Part 1: Literature review In N. Galloway (Eds.),
Editorial Introduction and Conclusion 'English in higher education — English
medium Part 1: Literature review TeachingEnglish' (pp. 1-75). British Council.
https://www.researchgate.net/publication/348365639 Editorial Introduction
and_Conclusion 9%27English in_higher education - English medium Part

1 Literature_review TeachingEnglish%27

Dumlao, R. P. (2020). Language socialization through an oral academic presentation in
an EFL environment: A qualitative study. The Qualitative Report, 25(2), 416-440.
https://nsuworks.nova.edu/tqr/vol25/iss2/9



127

Duff, P. A. (2010). Language socialization into academic discourse communities. Annual
Review of Applied Linguistics, 30, 169-192.
https://doi:10.1017/50267190510000048

Evans, S., & Morrison, B. (2011). The student experience of English-medium higher

education in Hong Kong. Language and Education, 25(2), 147-162.
https://dx.doi.org/10.1080/09500782.2011.553287

Fujieda, Y. (2018). Academic discourse socialization in a research seminar course: A case

study of a Japanese EFL undergraduate learner. Asia-Pacific Edu Res, 28(2), 93-
100. https://doi.org/10.1007/540299-018-0416-z

Galletta, A. (2013). Mastering the semi-structured interview and beyond: From research

design to analysis and publication. New York University Press.
https://www.pdfdrive.com/mastering-the-semi-structured-interview-and-beyond-

from-research-design-to-analysis-and-publication-e175333362.html

Galloway, N., & Rose, H. (2021). English medium instruction and the English language
practitioner. ELT Journal, 75(1), 33-41. https://doi.org/10.1093/elt/ccaa063

Garcia-Castro, V., & O’Reilly, J. (2022). Foreign language anxiety and online engagement

during the Covid=19 pandemic: A comparison between EMI and FMI university
students. English Teaching & Learning, 46, 273-291.
https://doi.org/10.1007/542321-022-00120-x

Hengsadeekul, C., Koul, R., & Kaewkuekool, S. (2014). Motivational orientation and

preference for English-medium programs in Thailand. International Journal of

Educational Research, 66, 35-44. https://dx.doi.org/10.1016/j.ijer.2014.02.001



128

Hopkyns, S. (2022). Cultural and linguistic struggles and solidarities of Emirati learners in
online classes during the Covid-19 pandemic. Policy Futures in Education, 20(4),

451-468. https://DOI:10.1177/14782103211024815

Hu, G. (2019). English-medium instruction in higher education: Lessons from China. The

Journal of Asia TEFL, 16(1), 1-11. https://dx.doi.org/10.18823/asiatefl.2019.16.1.1.1

Hu, G., & Lei, J. (2013). English-medium instruction in Chinese higher education: A case

study. High Educ, 67, 551-567. https://doi.10.1007/s10734-013-9661-5

Jenkins, J. (2007). English as a lingua franca: Attitude and identity. Oxford University Press.

Karakose, T., Polat, H., & Papadakis, S. (2021). Examining teachers’ perspectives on school
principals’ digital leadership roles and technology capabilities during the Covid-19
pandemic. Sustainability, 13(23), 1-20. https://doi.org/10.3390/s5u132313448

Khaliliagdam, S. (2014). ZPD, Scaffolding and basic speech development in EFL context.
Procedia - Social and Behavioral Sciences, 98, 891-897. https://doi:10.1016/].
sbspro.2014.03.497

Kirkpatrick, A. (2014). The language(s) of HE: EMI and/or ELF and/or multilingualism? The
Asian Journal of Applied Linguistics, 1(1), 4-15.

Lave, J., & Wenger, E. (1991). Situated learning: Legitimate peripheral participation.

Cambridge University Press.

Le, T. T. N. (2016). Exploring students’ experiences of English medium instruction in
Vietnamese universities. [Doctoral thesis, The University of Newcastle].

https://nova.newcastle.edu.au/vital/access/manager/Repository/uon:27503



129

Macaro, E., Curle, S, Pun, J., An, J., & Dearden, J. (2018). A systematic review of English
medium instruction in higher education. Language Teaching, 51(1), 36-76.

https:// dx.doi:10.1017/50261444817000350

Mahyoob, M. (2020). Challenges of e-learning during the Covid-19 pandemic experienced
by EFL learners. Arab World English Journal, 11(4), 351-362.
https://dx.doi.org/10.24093/awej/vol11nod.23

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation:
Revised and expanded from qualitative research and case study applications in
education. Jossey-Bass A Wiley Imprint. https://www.pdfdrive.com/qualitative-

research-e33530011.html

Mseleku, Z. (2020). A literature review of e-learning and e-teaching in the era of Covid-19
pandemic. International Journal of Innovative Science and Research Technology,

5(10), 588-597. https://www.ijisrt.com/assets/upload/files/IJISRT200CT430.pdf

O'Keefe, L., Rafferty, J., Gunder, A., & Vignare, K. (2020). Delivering high-quality instruction
online in response to Covid-19: Faculty playbook. Online Learning Consortium.

https://eric.ed.gov/?id=ED605351

Oishi, J., Sato, T., Miller, R. T., Nagata, S., Fuchikami, M., Shimizu, S., Matsumoto, T.,
Yamaguchi, T., & Kim, S. E. (2022). Japanese graduate students’ experiences in
online international development and peace through sport courses using English-
medium instruction during the Covid-19 pandemic. International Journal of

Educational Reform, 1-25. https://doi.org/10.1177/10567879221094302 P.1-25



130

Penthisarn, T., & Phusawisot, P. (2021). Perceptions of Thai teachers of English towards
English medium instruction: A case study of a local primary school. Journal of
English Language Teaching and Applied Linguistics, 3(9), 13-21.
https://doi.org/10.32996/jeltal.2021.3.9.2

Puspitasari, D., Weng, C., & Hsieh, Y. (2020). English medium instruction in Taiwan: From
the perspective of international students as thesis writer. International Journal of

Language Education, 4(2), 194-208. https://doi.org/10.26858/ijole.v4i2.12930

Rao, P. S. (2019). Collaborative learning in English language learning environment.
Research Journal of English Language and Literature, 7(1), 330-339.
https://doi.org/10.33329/rjelal.7119.330

Rhein, D. (2018). Sociocultural adjustment and coping strategies of Korean and Japanese
students in a Thai international college. International Journal of Asia-Pacific

Studlies, 1(1), 57-78. https://doi.org/10.21315/ijaps2018.14.1.3

Rose, H. (2019). The future of English in global higher education: Shifting trends from
teaching English to teaching throush English. Retrieved March 10, 2021, from
https://www.researchgate.net/publication/334598640 The future of English in gl
obal higher education Shifting trends from teaching English to teaching throug
h_English

Rose, H., & Galloway, N. (2019). Global Englishes for Language Teaching. Cambridge
University Press. https://www.researchgate.net/publication/330601422
Global Englishes for Language Teaching

Saenmuang, J., & Subphadoongchone, P. (2021). Thai students’ transitional learning
experiences in an international program in a Thai university [Unpublished

master’s thesis]. King Mongkut's Institute of Technology Ladkrabans.



131

Sameephet, B. (2020). On the fluidity of languages: A way out of the dilemma in English
medium instruction classrooms in Thailand (Thesis, Doctor of Philosophy (PhD)).
The University of Waikato, Hamilton, New Zealand.

https://hdl.handle.net/10289/13498

Solloway, A. J. (2016). English-medium instruction in higher education in the United Arab
Emirates: The perspectives of students. [Doctoral thesis, The University of Exeter].

https://core.ac.uk/download/pdf/79558839.pdf

Tang, K. N. (2020). Challenges and importance of teaching English as a medium of
instruction in Thailand international college. English as an International
Language, 15(2), 97-118. https://irdtpforasean.kku.ac.th/2021/paper/PDF-
EILJ%20December%202020%20Isssue.pdf

Tanielian, A. R. (2014). Foreign language anxiety in a new English program in Thailand.
The International Education Journal: Comparative Perspectives, 13(1), 60-81.

https://openjournals.library.sydney.edu.au/index.php/IEJ/article/view/6865

Taylor, P., Tubpun, T., & Burford, J. (2022). Domestic undergraduate students' perceptions
of internationalisation at home in Thailand: Conflicts of recognition surrounding
international EMI programmes. rEFLections, 29(3), 718-738.
https://s005.tci-thaijo.org/index.php/reflections/article/view/262792

Taylor, S. J.,, Bogdan, R., & DeVault, M. L. (2016). Introduction to qualitative research
methods: A guidebook and resource (4th ed.) John Wiley & Sons, Inc..
https://www.pdfdrive.com/introduction-to-qualitative-research-methods-

€34555026.html



132

Vu, N. T. T., & Burns, A. (2014). English as a medium of instruction: Challenges for
Vietnamese tertiary lecturers. The Journal of Asia TEFL, 11(3), 1-31.
http://journal.asiatefl.org/main/main.php?inx_journals=418&inx_contents=59&main
=1&sub=2&submode=3&PageMode=JournalView&s title=English_as a Medium o

f Instruction Challenges for Vietnamese Tertiary Lecturers

Viygotsky, L. S. (1978). Mind and society: The development of higher psychological

processes. Harvard University Press.

Walkinshaw, ., Fenton-Smith, P., & Humphreys, B. (2017). EMI issues and challenges in

Asia-Pacific higher education: An introduction. Multilingual Education, 21, 1-18.
https://doi:10.1007/978-3-319-51976-0 1

Wang, I. K. (2018). Long-term Chinese students’ transitional experiences in UK higher

education: A particular focus on their academic adjustment. International Journal
of Teaching and Learning in Higher Education, 30(1), 12-25.
https://files.eric.ed.gov/fulltext/EJ1169827.pdf

Wilang, J. D., & Nupong S. (2022). Factors affecting EMI attitudes of engineering and

nursing students. Theory and Practice in Language Studies, 12(3), 437-446.
https://doi.org/10.17507/tpls.1203.03

Yang, M., O’Sullivan, P. S,, Irby, D. M., Chen, Z., Lin, C., & Lin, C. (2019). Challenges and
adaptations in implementing an English-medium medical program: A case study

in China. BMC Medical Education, 1-8. https://doi.org/10.1186/512909-018-1452-3

Yildiz, M., Soruc, A., & Griffiths, C. (2017). Challenges and needs of students in the EMI

(English as a medium of instruction) classroom. Konin Language Studlies, 5(4),
387-402. https://doi:10.30438/ks}.2017.5.4.1



133

Zumor, A. Q. A. (2019). Challenges of using EMI in teaching and learing of university
Scientific Disciplines: Student voice. International Journal of Language Education,

3(1), 74-90. https://doi:10.26858/ijole.v1i1.7510



134

This material is reserved for educational use only, not allowed for commercial use.

Forbidden to modify the content, and cite the document when use.



135

Appendix A

Students’ Questionnaire (English Version)

“Transitional Learning Experiences of Thai Undergraduate Students
in an International Program in Business Administration

at a University in Thailand”

This questionnaire aims at exploring your learning experiences in your
first year of study. Please give an honest answer to each item to reflect

your experiences. Your responses will be treated as confidential.

Jaroon Saenmuang

MA student in Applied Linguistics - English for Professional Purposes Program
The School of Liberal Arts

King Mongkut’s Institute Technology Ladkrabang
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This questionnaire consists of four parts as follows.

Part I: Student’s Background Information

Part Il: Student’s Perceived Challenges in Using English in Academic
Studies

Part Ill: Students’ Use of Adjustment Strategies in Coping with the
Challenges

Part IV: Student’s Views Regarding English Language Support by the

Program

Part I: Student’s Background Information
Directions: Please tick (v) the boxes (L)) that apply or fill in the blanks to provide your
answer.
1. Gender: []Female [JMale
2. Age: years
3. Educational background (Upper secondary education/Grades 10-12 you attended)
[] Normal public or private school in Thailand (Please specify.)
[ Thai resular program
L] ep/meP program
L] Others (Please specify.)

L] International school in Thailand
[ ] Overseas school where English is used as a medium of instruction

[ others (Please specify./ e.g., attending schools both in Thailand and abroad)

4. Your study experiences in an English-speaking country before studying in this
international program
[ ves (Please identify the purpose of visit.) You can choose more than one item.

L] A summer course [Length of stay: [month(s)]



L] A student exchange program [Length of stay: [month(s)]
[ Fult-time study [Length of stay: [month(s)/ year(s)]
L] Others (Please specify.) [month(s)/year(s)]

D None

5. Types of acceptance of studies in this international program
[ ] Direct Admission (Early Round)
[] Portfolio Presentation (Round 1)
[] Quota Admission (Round 2)
[] Direct Admission (Round 3)
L] Direct Admission (Round 4)

6. Your submission of the English language test score to the program as part of your

application

D Yes (You can choose more than one item.)

L] GAT - Part 2: English (Submitted score: )
L] cu-TEP (Submitted score: i)

L] TU-GET (Submitted score: ey )

L1 1ELTS (Submitted score: e, 0B

L] TOEFL - iBT (Submitted score: )

L] others (Please specify the test and the submitted
score.)

D None

7. Your self-assessment of levels of your English language proficiency when you were a

first-year student

1 2 3

Skills Very low Low Moderate

High

5
Very high

Listening
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Speaking

Reading

Writing

Part Il: Student’s Perceived Challenges in Using English in Academic Studies

Directions: Please place a tick (V) in an appropriate column to identify the level of your

challenges encountered in your first year of studies in this program. The

levels of challenges are as follows:

1 = Lowest 2 =Low 3 = Moderate 4 = High

1. Overall Challenges in Your First Year of Studies

5 = Highest

Overall Challenges in Your First Year of Studies

Level of Challenges

1. Having feelings of anxiety, frustration, and tension

because all courses were delivered in English

2. Being unconfident in communicating with teachers

and classmates in English

3. Having difficulty grasping individual teachers’

expectations for students’ work and assessment

4. Being expected to be more independent and self

reliant on studies as a university student

5. Having time management problems due to an
overwhelming number of reading materials an

assignments

6. Having difficulty doing group work and socializing with

other classmates

7. Being unfamiliar and unhappy with online learning as

a pedagogical approach during the COVID-19 pandemic

8. Being left reeling from the policy that switched back
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and forth between onsite and online learning

9. Other challenges
(Please specify.)

2. Perceived Challenges in Using English in Your Academic Studies

Level of Challenges
Perceived Challenges in Using English in Your

Academic Studies 1 2 3 a 5

1. Understanding class lectures delivered by Thai

instructors

2. Understanding class lectures delivered by non-Thai

instructors

3. Taking notes while listening to the lecture

4. Participating in whole-class discussions

5. Participating in small-group discussions

6. Giving an oral presentation in front of the class

7. Studying class materials

8. Writing assignments

9. Writing timed exams in class

10. Writing take-home exams

11. Other challenges (Please specify.)
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3. Levels of Challenges Escalating Particularly during Online Learning
Based on the challenges mentioned in the preceding section, please place a tick
(V) to identify the challenges that escalated while you studied online during the COVID-19

pandemic. Note that you can choose more than one item.

L] Understanding class lectures delivered by Thai instructors

[] Understanding class lectures delivered by non-Thai instructors
[] Taking notes while listening to the lecture

[] Participating in whole-class discussions

[] Participating in small-group discussions

[] Giving an oral presentation in front of the class

[] Studying class materials

D Writing assignments

[] Writing timed exams (online class)

L] Writing take-home exams

Other challenges (please specify.)

Part lll: Students’ Use of Adjustment Strategies in Coping with the Challenges
Directions: Please place a tick (V) to identify whether you used each of the strategies in
your studies when you were a first-year student. If your answer is “yes”, please also
identify the level of its usefulness in helping you negotiate with the academic demand
in your studies. The levels of usefulness are as follows:

1 = Lowest 2 =low 3 = Moderate 4 = High 5 = Highest

Strategies | used in adjusting myself to first-year studies
1. I switched to Thai, where possible and admitted, in communicating with the instructor

or classmates when having difficulty communicating in English.
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D Yes

Level of Usefulness

1 2 3 4 5

DNO

2. | carefully went through the instructor’s written feedback on my assisnment as a way

to improve my subsequent assignment.

D Yes

Level of Usefulness

1 Y] 3 4 b

D No
3. | studied textbooks or reviewing lecture notes before attending the class.

D Yes

Level of Usefulness

1 2 3 4 5

D No
4. | formed a study group with my classmates to help each other.

D Yes

Level of Usefulness

1 2 3 4 5

DNO

5.1 consulted the instructor before or after class when | had problems about my studies.



D Yes

Level of Usefulness

3

DNO
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6. | sought help or recommendations from senior students when having problems about

my studies.

D Yes

Level of Usefulness

3

DNO

7. 1 consulted textbooks/resources in Thai to help me better understand the lessons.

D Yes

Level of Usefulness

3

DNO

8. | spoke English with instructors and classmates in class as much as possible as a way

to improve my English.

D Yes

Level of Usefulness

3

DNO
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9. | tried to get exposure to the use of English outside the classroom (e.g., using online
social media, watching TV programs, and talking to others in English) to improve my
English.

D Yes

Level of Usefulness

1 2 3 4 5

DNO

10. | brushed up on my English by consulting different resources (e.g., grammar books,

online leaming resources, and test-preparation books).

D Yes

Level of Usefulness

1 2 3 4 5

DNO

11. I consulted English language teachers whose classes | attended during my first year

of studies when | had language problems related to my study in the program.

D Yes

Level of Usefulness

1 2 3 4 5

DNO

12. | attended English language learning activities or extra English courses organized by

the university’s Office of International Affairs or the Faculty of Liberal Arts
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D Yes

Level of Usefulness

1 2 3 4 5

DNO

13. 1 took an extra English course(s) in a private language school to improve my English.

D Yes

Level of Usefulness

1 2 B 4 5

DNO

Other strategies (Please specify.)

Part IV: Student’s Views Regarding English Language Support by the Program
Directions: Please place a tick (v) in an appropriate column to identify the levels of

academic English language support that you think should be provided by your program in

order to help new coming first-year students to cope with the English language demands
of studies. The levels of academic English language support or help are as follows:

1 = Lowest 2 = Low 3 = Moderate 4 = High 5 = Highest

Level of Support or

Academic English Language Support or Help from Help

the Program for New Coming First-year Students

1. The program should publicize the English language

learning resources and support or help (e.g., English

training courses and consultations, and English learning
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software by the Office of International Affairs) available

on campus to the students.

2. The program should establish a self-access learning
center equipped with English learning resources for
students to study when they are free (e.g., software or

textbooks for practicing English language).

3. The program should organize extra-curricular
activities (e.g., an English club, an English public
speaking contest, and a competition in producing a
short film in English) to provide students with more

exposure to the use of English outside the classroom.

4. The program should offer a one-on-one consultation
to students who need help with academic English (e.g.,
writing an assignment, giving an oral presentation, and

writing a timed exam).

5. The program should offer pre-sessional English
language training (training held before the first semester
starts) particularly designed for first-year students who
want to prepare themselves before starting their

studies.

6. The program should offer in-sessional English
language training (training held throughout the first year)
particularly designed for first-year students who want to
further improve their English along their first year of

studies.

7. Other types of English language support (Please specify.)
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Additional Information
I’d appreciate it if | could interview some of you to obtain more information. If
you agree to be interviewed, please provide me with your contact information. Please

note that your personal information will be kept confidential, and it will be used for

contacting you only.

Y agree to be interviewed.

Name: Tel no:

Email:

O 1 do not agree to be interviewed.

Thank you for your cooperation.
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Appendix B

Semi-Structured Interview Questions for Students (English Version)

The following questions will be used in the semi-structured interview with students

in the international program who participate in the research.

1. What made you decide to choose to study in this international program?

2. How did you prepare yourself for the application to study in this program?

3. Based on your first-year learning experiences in this program, did you find any
similarities or differences in your learning experiences in this program and those
in upper secondary school?

4. Did you encounter any challenges in studying in this program in your first year?

What do you think are the causes of those challenges?

5. Based on your first-year learning experiences in this program, did you confront

any challenges in using English in your studies? How? Please give me some

examples.

6. In your opinion or from your observation, did your classmates experience any
challenges in using English in their studies? How?

7. In case you encountered challenges in studying, particularly those concerning the

use of English, what did you do to cope with the challenges? How successful were

the ways you used in coping with those challenges?

8. When you studied with Thai and non-Thai instructors, did you encounter any

challenges in understanding class lectures or the subject content? What are the

differences in the challenges between studying with Thai and non-Thai instructors?

9. When you were assigned by your instructors to do group work with your friends,

did you experience any challenges in working together? How did you deal with those

challenges?

10. While doing group work with your classmates in class (no instructor is present)

and after class, did you use Thai or English in communicating with each other? Why?
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11. Did the change in a pedagogical approach during the COVID-19 pandemic from
in-class learning to online learning result in escalating challenges in using English

in your studies? How?

12. How much did you use English in communicating with your classmates and

lecturers?

13. In a situation when you were required to use only English in the in-class

communication and you were faced with any problems in communicating in English,

how did you solve the problem?

14. When you encountered any challenges in learning, how were you be helped by

your classmates, senior students in the program, or your lecturers?

15. In your opinion, what adjustment strategies used in your first year of the study in

the program, where all courses were delivered in English, were the most effective

adjustment strategies?

16. In your opinion, how important is English language support from the program for

your studies in the program?

17. How do you feel as you are studying in the international program in the faculty

and university where most of their programs are delivered in Thai?

18. Apart from studying in class in your first year, did you participate in any activities
organized by the faculty or university, which provided you with a chance to use
English outside the classroom?

19. Did you participate in any English development activities organized by the Office

of International Affairs or the Faculty of Liberal Arts? Why?

20. Based on your first-year learning experiences, how should first-year students in

the program be supported or helped regarding the English language?

21. What are your suggestions for the program or the faculty on support and help to

first-year students concerning their studies and English language?
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Appendix C
Semi-Structured Interview Questions for Lecturers

in the International Program (English Version)

1. Based on your experiences in teaching first-year students, what are the

challenges faced by the students in studying in an international program?

2. In your opinion, what are the differences in challenges of first-year students
between those studying in the international program and those studying in the

Thai (regular) program? How? What could be the causes of those challenges?

3. In terms of students' challenges in using English in their studies, what challenges
have you often seen? What do you think are the causes of those challenges?

4. According to the challenges mentioned in answers to Question 3, in what way do
you think the challenges should be dealt with?

5. Have you been asked for help or advice from first-year students who have
challenges in the study? Could you please give me some examples when you were
asked for help or advice from the students?

6. Have you seen first-year students’ use of any adjustment strategies in studying in
the program (e.g., when they study in class or work together with their classmates)?
7. What adjustment strategy do you think is likely to be the most beneficial to first-
year students in studying in the program?

8. Is there any English language support or help, or other types of help for first-year
students, particularly for those having linguistic challenges in studying?

9. In your opinion, what type of English language support and help should be
provided for first-year students? How could the support be beneficial to the students
in studying in the program (e.g., English language training held before the first
semester starts (pre-sessional) or throughout the first year (in-sessional), extra-
curricular activities, and a one-on-one consultation to students who need help with

academic English)?
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10. In your opinion, in the context of the university and faculty where most of their
programs are delivered in Thai, what are the impacts of this educational context
on the pedagogical management of the international program, and on the English

skills development of students in the program?
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Appendix D
Semi-Structured Interview Questions for an Academic Support Staff Member in the

International Program (English Version)

The following questions will be used in the semi-structured interview with an
academic support staff member in the international program who participates in the
research.

1. Based on your experiences in working in the program, what challenges of first-

year students in studying in the program have you seen?

2. In your opinion, are there any differences in challenges of the first-year students
between those studying in the international program and those studying in the
Thai (regular) program? What could be the causes of those challenges?

3. Have you been asked for help from first-year students who have challenges

in the study? Could you please give me some examples when you were asked for

help from the students?

4. Have you seen first-year students' use of any adjustment strategies in studying in

the program (e.g., when they study in class or work together with their classmates)?

How beneficial do you think students' adjustment strategies could be?

5. Is there any English language support or other types of help for first-year

students, particularly for those having linguistic challenges in studying?

6. In your opinion, what type of English language support should be provided for

first-year students? How could the support be beneficial to the students in studying

in the program (e.g., English language training held before the first semester starts

(pre-sessional) or throughout the first year (in-sessional), extra-curricular activities,

and a one-on-one consultation to students who need help with academic English)?

7. As you are an academic support staff member in this international program, what

do you think is your role in helping or cooperating with students and lecturers in the

program?



152

How would you like to be supported by the program or faculty (e.g., attending
additional training, having a visit to international programs of other academic
institutions, and attending additional English language training for communicating

with students) for benefits to your work?
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Appendix E

Students’ Questionnaire (Thai Version)
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5. mstidwsidlunisedunelunguges (small-group
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6. MIHLEUBNENTULSIU (oral presentation)

7. AsENwIYINANLN AR/ MusE/enansUsenaunns

@0UAN 9 (class materials)

8. MIBEUNUNlASULBUMNNY (assignments)

9. NSHVLUNDUTDABDUL UMD UIIUNTNITANUALIAT LN

Jp@aau (timed exams in class)

10. NMSWYUNBUTDABURUUYINAUIY (take-home exams)

11, Ygyvndue (Usmszy)

3. szaudymiviunuainnIulagrnizraaninisGeunisdeulugiuvuasulay (We
wWisugunuszaulymiluseninemsteunisaauluaniiu)

' ' (%
a a

nndgmitldnanlithesiu ngumwineiemny (/) essyBelymilfistuvasiivin

SoupaulaluramswnsseuInvadlsa COVID-19 vituaunsadanaaulaiinnil 1 9o

[ asvhermdilennsussensluduieu (class lectures) tnagaousilng
nsvihanulansussenelutuiey (class lectures) lngaauy w1y i
n3anasy (taking notes) vauzilenisussene

nsiauslunsefuseluriessey (whole-class discussions)

O O O O

nsilduslunisedunelungueay (small-group discussions)
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O asvnavenindudey (oral presentation)

O as@nwvhenudilassvmisdeenansusenaunsaausig o (class
materials)

O as@eunuiiléduneunine (assisnments)

O  nsd@eumeudeseussuladiifinisiuunnailunisvidesdsu (timed exams in
online class)

O  nsd@sumeudesouwuurhiithu (take-home exams)

Hadug (Usnszy)

daud 3: n1sldnagnsnisuiuitvasindnwlunsianisiutyminislinredengelunis
=

Sy

AIwas: nguiiesonsng () Wesyyin imildlinagnsimaniluniseunagiivinuey 1udi

1 vialil minvinuseudn “lv” nsanssuisyivvesseleyivasvenagnsnyielvivinuinmiu

nguassalunisiteuvesinu lneseauresseleviing
1=dfign 2= 3 = drunang 4 =g9 5 = gaiign
nagnsndmdnldlunisuiuaalunisSeugula 1

1. waduiavdesululdnwlne (Hedlemavilauaslasueugalildniwinels) Tuns

A [y G4 = ' ) A o = [ v
ﬁ@’s‘ﬁﬁﬂ‘U@’m’ﬁﬁlLLﬁSL‘W@ui’m‘lﬁuLll’eJlI‘fjQJMWI‘HﬂWﬁﬁ’EJﬂWSLUUﬂW‘H’]a\‘iﬂQU

O



seauvalslev

O

Laily

162

2. TwAEnwIARYY (feedback) NlASUANNDIATTADINUTDI WAL 19BZLDLN taLT1dT

wilsnaglilunisusuusenisvinau (assignment) Jusialule

O Ia
seauvaIlslavil
1 %)
[ S P

3. PIwNANIETISsUsoNUMIUTLANaTUN15USIENe (lecture notes) ABUNTSITEU

O Iw
seauvaIlslavd
1 3
L1 il



4. snguAuiTauT TN IMAR UM SR UG ULay Y

O Iw
seauvalslevi
1 3
O ey

5. Prndsnmduonansdneunsenauanizaulist ey maiunisiseu

O 1w
seauaIUstlavil
1 3
[ O Y

6. PmidnveANNMIBMAIVS oA RUEIINTURet I TymAIuns S e

O

1o

seauvaUselavil
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L1 Ll

7. PdfnwsinsBew/milderiounaseyadu o Miluntwlne wetiglidmidndils

Y
a =

unBsw/msBsunifunwdingulans iy

O 1w
seauvaaUselavd
1 2 %) q 5
I O Y

8. I msInguiuesduauieusntuluiesseuliunniigauinfiagyinle 1edudn

v

LTI HAUIN DI WIDINULDY

R\ 1

seauvaaUselavil

O il
9. Prmanenemvinlinuwedladlonalinwmdinguuenessey wu nislddedrusaulall

(social media) N139)
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ensinsviadwaznisueaeiuddudunsdingy oW e8I ¥R

O Iw
seauvalslevi
1 2 3 q 5
O ey

10. D mumuuerUSuUTinTsdingwiasmuedaemfinanurasdeyaivanvaty wu

wilsdoliwnsal (grammar books) delseuieeulatiasnilsded msuwseuaou

0 s

seauaIUslevl

O il
11. middinmensgiaeuivinwsainguintimSgumelutuln 1 windwdldym

MesUNEAgITesiuNsteuludangnsil

O 1



seauvalslev

O

Laily
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12, AN AAN SIS EUSAEINUNTHAILIA W8I BUI BT HUADTAN WIS IN g WATTLAY

PanlaedndnaIunanis

AN9UTZNFAYRIEUUYS DA AR UANENS

O

1

seauaIUsElevil

O

13, TINABHUABSANHIDIN WIILAUTTTATEUADUN O ABULNONAILIN1IDING YD

AULDY

O

Ladly

1o

seauvalslevi
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L1 Ll

nagnsous (1Usaszy)

dauil 4: yunesvastinAnwidenisIinsaluayL/AEMaRMMUNEIBINIEINUANGAT
fwas: ngumiiedonang () ludesisiumngan essyfeszduvesnmsatiuayu/semie

AU YNINNTIURRImANgasasIaln@nuTwln 1 Navdunieulutini

Wetielvitndnwisulieniutgymineanunsidnwdingulunisiteu nessauveanisiinis

[

atuayuiothawdefunsdingemainnsiised
1 = fawdudusiiga
2 = finrmdudusm
3 = fpnudnduliunany

4 = frnudluas

= o & =
5 = UMWY NTUGINER

5EAUYRINTAUUEYL/

nsadvaue/IanutlsaafIun1wdIngunanans —_
y v Y8R

AsanNULNANEY 1 Nazuseuludnin

1. ndngnsnsUssnduiusesaufuiieiunsalivayu/
PIYNFDUATUIENTNEINTNTIUTAUNWSINguNilo

yosanUuliinAnwlasunsiutoya 1w resalineusuuas
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N3AIUIAMIAUNTYISINGY WazTandLITNITIY

AMwInguresdinnuianisisUssimavesan iy 1udu

1% v
% L4

2. MENERIAITINAIAUINTITHUIMUAUDITENINGINTNNT
SEUINWI8aNgY (English learning resources 14y
BONALS wantlded msulnawsenge) eliinAnwle

SyuliiuALegnuLeailadina1Ing

3. MANGATAITINNANTTUETUNANGAS (RAnTsuuenviadiew)
U PUSUNIBINgY M3UsEMansnaaunsnathiy
A¥99nge (English public speaking contest) wagns
Usgnenaandiduduniundingy iteliindnwlsilonia

Tunisldnusinguueniioasey

4. néngasmsinlvdnisinadsnwuuudasemuiinne
AFsmImatievdorunuSingunIeivang 1wy 3
Jeunuiildsuneumng (assignments) n1sidwewuUUIn
\Wah (oral presentation) wagnslieudoanudiiinig

AMUUANAINLUTDIADU (timed exams)

5. MANgAIAITINNTSHNBUTHAIMUNWISINgunausey (pre-
sessional training) FednTuneusuA1ANTSeuN 1 neidu

A150UTUTNBNLUUNNIAgRWIEAMSUTNANWITUTUN 1 N

AeaMswsEuiInausuNsseulunangns
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6. MANGATAITINNTHNBUTUMUNBIBING WIENIAUTLY
(in-sessional training) FaLllun1sineusuieoniuuin

TnganzdnsulnAnetuln 1 NRean1TRmuINIYISINgY

agwalasmugluiunisseululusn

7. Myatiuayuaunwdngudue) (Usasey)

REGIRTHIGH

va o

HRdvefimnudunilvegdannladlenmadunvalinfnwuiwinuiedeunudoya
WAL ynvimuguanag ndunieel lusansendeyadmsunsiasendu eilveyadiuyana
yoshuazgniudunnuduuazazdnnlgdmsunsfiasensduwinty

O suaniazlvdunival

¥ - uana: waslnsfni:

Email:

O lusuinaslndunival
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Appendix F

Semi-Structured Interview Questions for Students (Thai Version)
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11.

12.
13.
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Tusaiiuinunguviteulussyinadeu (aolifiorasdedieuasshaunguuen
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v nagnsildlumsususaluniaFoutudil 1 lundngasiiviedldniundsngulu
M33eunnin nagnslafildlduasnniian

[ 1 =

uAnINsaduayuvsetIemaemMuMwsInguINuangnsiaudAnystonisiseu
Tundngnsvosinuegials
yhufimnuianedislslunsSelundngnsunnunaluanzuazanduiivdngasanilng
Jundngasine

wonmnmsSeuluduEound vuldidhanienssudu 9 vesnazrdoaniuiivael
inulaiilenalunsldntwsingwueniesioutamssli

yueg AN suReIt USRI NEEEsaSinguidalagdninAanis
AnUszmavsenusfaumansinmsali twszesls

nUszaunsainisdeuluduli 1 vesihu dndnududf 1 lundngastensldtums
atvayuvSevIsmaes U wIsangueddlstng
viuiiteiaueuutleliifundngnsvidonusienfunsatiuayunasdiemdetindnul 1

AIUNIIEURLAZATUNTHIEING



172

Appendix G
Semi-Structured Interview Questions for Lecturers

in the International Program (Thai Version)

a Q@

Aanusielulazlddviunsdunvaliuuidlassaiiivenansdlundngasuiued Moy

v

A133UNNTIRY

10.

MnUsraumMsainsaeuinAnuduli 1 vewim vildulymlunsideuves
tnfnwiuld 1 Tudulathe

yudahdymlunisdouvesin@nundu®d 1 Tundngesuunsiusnsiannudngns
vy dngmsuni) viseld egnsls wazuasiiannnunainesls
daanmslinmndmngulumaBsuvesindnundudi 1 Joymlafivhusinaziesy
vovnss uashuniumssmlatnAnwded ey

ndgmlude 3 iuaeazduwmislunisudlaegls

Shnwdudi 1 Meedymlunistedliveruthamdeniofuusianyiuta
wIalil ngnEnFIeg1

yiildifiunagmsnisususlunsGeuvesinfnwdudil 1 thadeld wunsFeuly
Housou mehaungduiudfiousudu Wudy

v nagndmsuiusalunsFeuluiu®d 1 fnAnwld nagvslaunasdmaie
nsBeulundngnsinnian
mandngnstinsatduayurietismdesunndnnuviseanutiemdeUssinay
uriInFnetT 1 TnoamegiidamlusnunmsldnusanguelunsiSousedlsths
v mandngnsnistinisatvayuasTasmaedtuaySangquuntndnu 4 1
Tugduuule wazazdulsslendsotn@nuilumsSeulundngnsednsls wu nisiineusy
funwssnquieuEunAEsui 1 vieseninauFou msdafanssuaiumdngnsnsg
Fou uaznsliduinuuuuidesuntinAnudidesnsaugismdedunnusangy
Dusiu
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Appendix H
Semi-Structured Interview Questions for an Academic Support Staff Member in the

International Program (Thai Version)

£
a

mousielutaglddmiunsdunvaliuuidlassassiudmihtatvayuaiuidvinisiu

a Q@

MaNgnTUIUIR NUUEI31NTIY

1. anUsgaumsaimsvialuvanansvesinu viulgiiudymveain@nudwla 1 du
Tatng
2. viwAnd Jemvesinfnudutn 1 lundngasuiuwfuanaiainudnansing

(angnsuni) visell wazihdzlianvgunainesls

]
al

3. dnAnwiudi 1 Addamnlunadeulfverutemdennvimdedel ngan
SlaPERN

4. yildifiunsgnsnisuiuslunmsGeuresinfnwdudil 1 Travdeld uagnslinagns
nsUsustazdmantenisiseulundnanseesls

5. yavdngnaiinisatuayuiunmsnguielimudismdeussamduuitinAnwiud
71 1 InowmefnidamlusnumsldnunsangulunsSeuthmdolsl

6. WuAndh MandngesesiinisatuayuiunwSnguuitnAnssudi 1 lusuuuula
wazazlulsgleviseinfnwilunisiSeulundnansedils wu msfneusuau
AssnquAsuGuMABEUR 1 Eeseninadu msdaRanssudiumdngninisiFeu
waznslidUsnwuuuiseduitinAnuiidesnsanutiswdesiunwdangy 1
A

7. viwdAedlugrugivinududmihdsivayusdnaslundngasunnnd v
unumegdlslunishirmumnemionselssaunuiuindnyinarenasdlundngns

8. vihudesmslindngnavidonnzlinsatuayuiuegndls (Funisidhsmeusufisia
N139UNTIANTTUENERsUILIIF LA TUNNSANYIAN 9 MTUTUANISINgY

Winfsiienisdeansiutdn@ne Wusy) ieusslevdlunisufiRnuvesing



174

Appendix |

Item Objective Congruence Form (IOC Form) for a Survey Questionnaire

Description: This form is used for validating questionnaire items. Please indicate
your agreement according to the following scales by placing a tick (v') in the appropriate

box. Please also give additional suggestions or comments on the items in the space

provided.
Scoring +1 = The expert agrees that the question/statement is appropriate.
Scoring 0 = The expert neither agrees nor disagrees that the question/statement
is appropriate.
Scoring -1 = The expert agrees that the question/statement is not

appropriate and requires revision.

Questionnaire for Students in an International Program

Research topic: Transitional Learning Experiences of Thai Undergraduate Students in an

International Program in Business Administration at a University in Thailand

This questionnaire aims at exploring your learning experiences in your first year of
study. Please give an honest answer to each item to reflect your experiences. Your
responses will be treated as confidential. This questionnaire consists of four parts as
follows.

Part I: Student’s Background Information

Part IIl: Student’s Perceived Challenges in Using English in Academic Studies

Part Ill: Students’ Use of Adjustment Strategies in Coping with the Challenges

Part IV: Student’s Views Regarding English Language Support by the Program



Part I: Student’s Background Information
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Directions: Please tick (v) the boxes (D) that apply or fill in the blanks to provide your

answer.
Expert’s
Student’s Background Information Comments /
v 2 o o opinion
mayjawmmu‘umunﬂnm Suggestions
+1 0 -1
1. Gender: ] Female L Male
et [ GIN [ e
Expert’s
Student’s Background Information Comments /
g 2 - N opinion
VBYALUBINUYBIUNANE Suggestions
+1 0 A

2. Age: years

918: Y

3. Educational background (Upper secondary
education/Grades 10-12 you attended)
[] Normal public or private school in Thailand
[ Thai regular program
L] ep/meP program
L] Others (Please specify.)
[ international school in Thailand
[ ] Overseas school where English is used as a
medium of instruction
[ Others (Please specify./ e.g., attending schools
both in Thailand and abroad)

UseIAn1sAnw (NMsAnwseaulseudnwineulais/ 1.4
- 31.6 YI5BLNYULVINVDINL)
L] aumsfinwnanlsadeusguavdoensuluussme

Ine Wneseulundnans (Usnsey)
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L] wéngnsundidanisiBounsaeudumming
L] w&ngns eP/ MEP
[ 8uq (Wsnszy)

D UNNSANYIINTSUSEUWIUIYIG (International
School) Tuusgwnelng

[ qunsfnwnannlssdeulusisUssmadly
Mesangedunwilunsiseunsaou

[ 8uq (usnszy/ wu dissuilsadoululssme

Inanazenauszmea 1udu)

Student’s Background Information

Y
¥ =]

Uayaluasfuvastinfnw

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

4. Your study experiences in an English-speaking
country before studying in this international program
[ Yes (Please identify the purpose of visit.) You can
choose more than one item.
L] A summer course [Length of stay:
~_ [month(s)]
[ A student exchange program [Length of
stay: [month(s)]
[ Futitime study [Length of stay:
[month(s)/ year(s)]
L] Others (Please specify.)
[month(s)/year(s)]
D None

Uszaunsainisiseuvesiuludssmanldniendingulu
N1580@13 (English-speaking Countries) Apuilvinuay

Seulunangasuiuvani
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[

L fiuszaunisal + WenseyinguszasdlunisluGeu

3

AN9UsENA) YinuausaaansaulauInnIn 1 99
L] wéngmsnangFou (Summer Course)

[sregiianiteganeUseime: \ou]

[ pssmsiniSsuuanidaey [seesnandied

fiaUsTINA: o]
D MMsSeuLUUULan (Full-time Study)
[szezia1vioganalseme: o/ U]

L] uq (Qusnszy)

aw/ U]

[ lafsiszaunisal 2

5. Types of acceptance of studies in this
international program
[ ] Direct Admission (Early Round)
[ Portfolio Presentation (Round 1)
[ ] Quota Admission (Round 2)
[ Direct Admission (Round 3)
[] Direct Admission (Round 4)

Uszmwuaamﬁmau%’uLﬁaLsﬁ’wﬁﬂwﬂwé’ﬂqmmmmaﬁ
[] seu§umse/Direct Admission (sauu3n)
[ seuiinauoutluazeua/ Portfolio Presentation
(50U71 1)
[] seulmany/ Quota Admission (50Ul 2)
[ ] ins%umse/ Direct Admission (5eUft 3)

[ ] ms%umss/Direct Admission (5eUft 4)
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Student’s Background Information

¥
v < v CE=1

UVBYUALUBIAUYDIUNANYN

Expert’s

opinion

+1 0

-1

Comments /

Suggestions

6. Your submission of the English language test score
to the program as part of your application
[] Yes (You can choose more than one item.)
[ ] GAT - Part 2: Enelish (Submitted
score: )
[] cu-TEP (Submitted score: )
[J TU-GET (Submitted score: L)
L11ELTS (Submitted score: )
L] TOEFL - BT (Submitted score: =)
L] others (Please specify the test and
the submitted score.)
D None
mMsunanzuuLNAABUA SNt Undngns
FadugnmilwensainsFoulundngns
L vinulsunsununwssngusaseluil (anmse
@enmauleninnii 1 90)
[ 1 GAT - Part 2: English (Asuuudidy: )
L] cu-TeP (renuudibu: )

L) TU-GET (psuuuiitu: )

LT IELTS (Azuuiidu: )

L] TOEFL - iBT (peuuuiiu: )

[ 3uq (WUsnseyUsTANUDINITVAZOULAE

ATUUNEU)

L vinulsilgBunzuuunsndangu

Student’s Background Information

¥
v <]

dayallasnuvasinfne

Expert’s

opinion

+1

0

-1

Comments /

Suggestions
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7. Your self-assessment of levels of your English

language proficiency when you were a first-year

student

1 2 3 4 5
Skills Very low Low Moderate High Very high
Listening

Speaking

Reading

Writing

N15U5 IUALLD NN USEAUAIILEILTOAY

'
=

MwsIngwuewhuueiudutndnwsuli

1 2 3 a4 5
yinwe fnann ) Yrunan g gaun
Ml
myn

M
sy

The expert’s additional comments

Part Il: Student’s Perceived Challenges in Using English in Academic Studies

Directions: Please place a tick (V) in an appropriate column to identify the level of your
challenges encountered in your first year of studies in this program. The
levels of challenges are as follows:

1 = Lowest 2 =lLow 3 = Moderate 4 = High 5 = Highest



1. Overall Challenges in Your First Year of Studies
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Overall Challenges in Your First Year of Studies

Jaymlasniwsanlunisdnunludusn

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

1. Having feelings of anxiety, frustration, and tension
because all courses were delivered in English
fiau3aniaag (anxiety) Juela (frustration) uag

ALLA3EA (tension) tllasannymiviasuluniusingy

2. Being unconfident in communicating with teachers
and classmates in English
Taisulalunisdeasivatasduasiiousiutundu

NNY1DING Y

3. Having difficulty grasping individual teachers’
expectations for students’ work and assessment
fgmilumsFeudesanbifuidninerasdudassiou
anumaniiogslsrenuiildueumngliindnwviuay
nsiaNa (1 mmiémwhumfﬂLﬁuLﬂmLﬁamﬁwé’m
dlonsnnuiitnAnwladeuds urensduisinues
manirintnansdesdounulsaniemlusioazden

L4 £ 2 L% ¥ 1% @ 9
wazsadliniudengulignassig 1Wusm)

4. Being expected to be more independent and self-
reliant on studies as a university student
Qﬂmwﬁfﬂﬁéfmﬁﬂwmmaﬂ (independent) tag
FawEonuen (self-reliant) inndaiulunisSeuiiedu

Y

NANYITEAUNNIINGNY
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Overall Challenges in Your First Year of Studies

Jaymlasniwsanlunisdnenludusn

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

5. Having time management problems due to an
overwhelming number of reading materials and

assignments

=

Ay luAUNITLULIAT HR9NFNTUTIU/NITED
foafnwILaENTENUNLASUNBUMNIE (assignments) &

INUIUNIN

6. Having difficulty doing eroup work and socializing
with other classmates

fdgymlumsvhaunguuaidndenuiuiious ity

7. Being unfamiliar and unhappy with online learning
as a pedagogical approach during the COVID-19
pandemic
liduwesuaylifirnuguiunsFeussuladidusuuuy

999M15@8Ul UYMW TZUINVD9LSA COVID-19

8. Being left reeling from the policy that switched

back and forth between onsite and online learning
SnduauuaziitgmlunsBeuiosnnisuuasy
Wenefiasulunssninmssoeuluiousoulaziuy

aaulall

9. Other challenges (Please specify.)

Hymdug (Wsasey)

The expert’s additional comments
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2. Perceived Challenges in Using English in Your Academic Studies

Perceived Challenges in Using English in Your Expert’s
Comments /
Academic Studies opinion

. Y o - . Suggestions
nsfuidamlunisldnudengeluniseuvesiiy | +1 | 0 | -1

1. Understanding class lectures delivered by Thai
instructors
ASYIANLLbaNSUSSEe LS su (class lectures)

Tng19158917 ke

2. Understanding class lectures delivered by non-
Thai instructors
nsviaulanisussengluguiseu (class lectures)

1R855I BR

3. Taking notes while listening to the lecture

n139ndY (taking notes) Yaugan1susseny

4. Participating in whole-class discussions
nsiduslunseiuselureuseu (whole-class

discussions)

5. Participating in small-group discussions
nsilduslunmsedunelungudes (small-group

discussions)

6. Giving an oral presentation in front of the class

nsUEUenTNgUSEU (oral presentation)

7. Studying class materials
ASAN®IYINANLLUbAFNS/UTade/enansUsEnauns

@OUAN 9 (class materials)

8. Writing assignments

M Pgununlasulounng (assignments)
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Perceived Challenges in Using English in Your
Academic Studies

L v v Y4 =] 1
n33uidagmlunsldnudengelunisseuvessiny

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

9. Writing timed exams in class
nsyntadauluredssuNinIsARUALIAUNNSYI

Jp@aau (timed exams in class)

10. Writing take-home exams

A15YU@RULUUYNTAUNY (take-home exams)

11. Other challenges (Please specify.)

Hoymdug (Wsaszy)

The expert’s additional comments

3. Levels of Challenges Escalating Particularly during Online Learning

Based on the challenges mentioned in the preceding section, please place a tick

(V) to identify the challenges that escalated while you studied online during the COVID-19

pandemic. Note that you can choose more than one item.

Pndaymilanandbidieiu. nguviwesewmny (V) essydadymndinduvuesving

SeusaulauluranIswnsszuInvaalsa COVID-19 yiualinsatdannaulauinnii 1 18

Levels of Challenges Escalating Particularly

during Online Learning

seaulgynnvinunuanndulagwizdeniinsiFeunis

dauluguuuusaulal (WalSsuiisuiuszautgmlu

sEUIN9NIsseunsaauluaa1U)

Expert’s

opinion

+1

0

-1

Comments /

Suggestions
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L Understanding class lectures delivered by Thai
instructors
nsvihanulanisussenslututeu (class lectures)

Tnga13158v13INe

L] Understanding class lectures delivered by non-
Thai instructors
A5YINANLLbaNSUSSENeluTuLS U (class lectures)

1A8891915891H19R

L] Taking notes while listening to the lecture

n13andguU (taking notes) Yaugan1susseny

L] Participating in whole-class discussions
nsiauslun1sefuseluresseu (whole-class

discussions)

L] Participating in small-group discussions
nsfidunlumsedunelungueey (small-group

discussions)

L] Giving an oral presentation in front of the class

nsuLEURUITUISEU (oral presentation)

L] Studying class materials
ASAN®IVIIANILUb RS/ MTade/senansUsENauns

aause 9 (class materials)

D Writing assignments

NSAEUNUNLASUNBURLNY (assignments)

L] Writing timed exams (online class)
nsvintedaueaulaliiin1sirusatlunsYintedsu

(timed exams in online class)

[] Writing take-home exams

ASYNUDABULUUYINTIUNY (take-home exams)

Other challenges (please specify.)

Jaymdue (Usesey)
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Part lll: Students’ Use of Adjustment Strategies in Coping with the Challenges

Directions: Please place a tick (V) to identify whether you used each of the strategies in

your studies when you were a first-year student. If your answer is “yes”, please also

identify the level of its usefulness in helping you negotiate with the academic demand

in your studies. The levels of usefulness are as follows:

1 = Lowest 2 =Low 3 = Moderate 4 = High 5 = Highest
Strategies | Used in Adjusting Myself Expert’s
Comments /
to First-Year Studies opinion
sdv v " Y Suggestions
nagnsndwdldlunsuiudilunsBeududnt | +1 | 0 | -1

1. | switched to Thai, where possible and admitted,
in communicating with the instructor or classmates

when having difficulty communicating in English.

O Yes
Level of Usefulness
1 2 3 4 5
O No

Pmdradu/ddeuldldnuilve (Hellonavinliuas
losvouanalildnwilngld) lunsdeansivenasduas

Wounutudefidymlunisfeasiliumeiseingy
O 1

svAvvasselovd

1 2 3 4 5

O s




186

Strategies | Used in Adjusting Myself Expert’s
Comments /
to First-Year Studies opinion
cdy oy v o a ¥ oad Suggestions
nagnsndwdlelunsuSudilunsBeududn . | +1 | 0 | -1

2. | carefully went through the instructor’s written
feedback on my assignment as a way to improve my

subsequent assignment.

O Yes
Level of Usefulness
1 2 3 4 5
O No

PIMANEEIRTY (Feedback) NASUINNBITERBDINY
Y3198 9azden elduisnilsnazldlunis

USuusansvinnu (assignment) Fusialule
O

seavvasselond

1 2 3, 4 5

O ly

3. | studied textbooks or reviewing lecture notes

before attending the class.

O Yes
Level of Usefulness
1 2 3 4 5
O No

PANAN YIS EUSenUnINTUTnasUnIsusIEeNe

(lecture notes) NBUNNSISEU
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O W
seavvasstlond
1 2 3 4 5
O ‘bily
Strategies | Used in Adjusting Myself Expert’s
Comments /
to First-Year Studies opinion
cdy v v o — Suggestions
nagnsndmidldlunsuiuddlunsBeududn e | +1 | 0 | -1

4. | formed a study group with my classmates to

help each other.

O Yes
Level of Usefulness
1 2 3 4 5
O No

DI TIUNFUAUNOUT I TU WD IBMABATUNTLT LU

AuLaz AU
O W
seAuvasselond
1 2 3 q 5
O s

5. | consulted the instructor before or after class

when | had problems about my studies.
O Yes

Level of Usefulness

1 2 3 4 5
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LINUINYINUDI5ENDUNI D NAILANS & UL DT WL

Ygymsunsiieu
O W
svavvassslovd
1 2 3 a 5
O ‘ily

Strategies | Used in Adjusting Myself
to First-Year Studies

nagnsndrwdldlunisuFudalunsiseugudi 1

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

6. | sought help or recommendations from senior

students when having problems about my studies.

O Yes
Level of Usefulness
1 2 3 4 5
O No

TINAIYANNTIBR T RAMUEINANTULIB TN

Yeymanumsiseu
O 19
seivvasseloud
1 2 3 q S
O Ty

7. 1 consulted textbooks/resources in Thai to help

me better understand the lessons.
O Yes

Level of Usefulness
1 2 3 4 5
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PmdFnwinssew/milidertouaoyadu q My

nmingiiedelvdinandlaunseu/nmsseundy

(%

M8 ulansed
O 9
seavvasselowd
1 2 3 4 5
O Ty

8. | spoke English with instructors and classmates in

class as much as possible as a way to improve my

English.
O Yes
Level of Usefulness
1 2 3 4 S
O No

PNANSINguiveIasduaziiousiutuly
wieaeuliinniiganifiazyila wedudnuiisisnay
WA WISINEveIAULeY

O

svavvassslovd

1 2 3 4 5

O Ty

Strategies | Used in Adjusting Myself
to First-Year Studies

1
v

nagnsndwdnlglunisusudilunsiseugudn 1

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

9. | tried to get exposure to the use of English
outside the classroom (e.g., using online social
media, watching TV programs, and talking to others

in English) to improve my English.
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O Yes
Level of Usefulness
1 2 3 4 5
O No

Pneneavitinuedlailendldniwmdingwien
Weasew 1 n1slddedanueaulal (social media) N3
enssviaikaznsnaneiuiaulunwdingy e

WAUINIYIDINGYUBINULDA
O

seAvvesselovyd

1 2 3 4 5

O iy

10. I brushed up on my English by consulting
different resources (e.g., grammar books, online

learning resources, and test-preparation books).
O Yes

Level of Usefulness
1 2 3 4 5

O No
P MUNIULErUSUUTINSINg wuaInulag

M3fnwnuatayananvane W nilsdsliginsal
(grammar books) dei3euzaaulatiwaznisdedniu

WS EURDU
O

svavvawsslovd

1 2 3 4 5

O il
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Strategies | Used in Adjusting Myself
to First-Year Studies

nagnsnIInd tglunsusunllunisiseututi 1

9

Expert’s

opinion

+1 0

-1

Comments /

Suggestions

11. I consulted English language teachers whose
classes | attended during my first year of studies
when | had language problems related to my study

in the program.
O Yes

Level of Usefulness
1 2 3 4 5

O No
DIMANUTNY10195THABUIVIN 18I BT IAS B

melutudn 1 wndmanddgmmssunwnnneItes

funsieuluvangnsil
O W

svavvasszlovd

3 4 b

O ly

Strategies | Used in Adjusting Myself
to First-Year Studies

nagnsnttantglunisusuaalunisiseusudln 1

9

Expert’s

opinion

+1 0

-1

Comments /

Suggestions

12. I attended English language learning activities or
extra English courses organized by the university’s

Office of International Affairs or the Faculty of

Liberal Arts
O Yes
Level of Usefulness
1 2 3 4 5
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DI TINAINTTUSEUFALITUN TN Y

NIOLIBUADTANINDINY hilaAY NITnlasdTinufanIs

AU TLNAYRIFDIUUVSBAMLAAUANERNS
O W

seavvasselowd

1 2 3 4 5

O Ty

Strategies | Used in Adjusting Myself Expert’s
o Comments /
to First-Year Studies opinion

4] Ao 41 Ll Suggestions
nagnsidrmdnldlunisusudalunisBeudutn 1 | +1 | 0 | 1

13. 1 took an extra English course(s) in a private

language school to improve my English.
O Yes

Level of Usefulness

1 2 3 4 5

O No
PINAWIUADIN 1IN BNULALN S8 UADUN Y

LONTUNBNRUINTYITING BUBINULDA
O

seAuvesUstlovy

1 2 3 4 5

O s

Other strategies (Please specify.)

nagnsous (1Usasey)
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The expert’s additional comments

Part IV: Student’s Views Regarding English Language Support by the Program
Directions: Please place a tick (v) in an appropriate column to identify the levels of

academic English language support that you think should be provided by your program in

order to help new coming first-year students to cope with the English language demands

of studies. The levels of academic English language support are as follows:

1 = Lowest 2 = Low 3 = Moderate 4 = High 5 = Highest
Academic English Language Support or Help from Expert’s
the Program for New Coming First-Year Students opinion Comments /
m'saﬁuaqu/lﬁmﬂmifwmﬁaé’mmmé’anqwﬁ +1 | 0 | -1 | Suggestions

nangasadsdalunutinfned 1 NazdrunEeulutivia

1. The program should publicize the available
English language learning resources and support (e.g.,
English training courses and consultations, and
English learning software by the Office of
International Affairs) available on campus to the
students.
néngrsmsUssTduseafuiReIRumMsatuayL/
PgmdonarunamIng NS TFsuEF A SN
agvesanTuliinAnulasunsiutoya wu Aosein
BUIULALNTIAUSNIAUAIWIBINGY havganwIsNIg
SHUNTYIDING YR tNUAINITHIUTEIMAYDY

LY @ %
anuy LlWunu

2. The program should establish a self-access

learning center equipped with English leamning

resources for students to study when they are free
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(e.g., software or textbooks for practicing English
language).
ndngnsmsinriguinisdoudienuesdiinineinsns
SeuINWI8aNgy (English learning resources 14y
gon$ vidomilsdodmiifinaudingy) wilelmindnw

IaSsufiufumenueaiiofinaning

Academic English Language Support or Help from

the Program for New Coming First-Year Students

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

3. The program should organize extra-curricular
activities (e.g., an English club, an English public
speaking contest, and a competition in producing a
short film in English) to provide students with more
exposure to the use of English outside the
classroom. MaNgNSAITIANINTSUETUNANGAT (NANTTH
UDNMBITHU) LU NI IBINGY N13UITNIANIINAT
aunswatlunwdangw (English public speaking
contest) warmastszmanaavidsdudunudangu

Wieliindnenladlonadlunisldniwdinguuenieuiou

4. The program should offer a one-on-one
consultation to students who need help with
academic English (e.g., writing an assignment, giving
an oral presentation, and writing a timed exam).
nangnIMITInlnTsivAUsnwnuuiseduiindny
fifpan1sAMuTIBMEDRUATISINgWINIWINT LPu
ns@eunuiilduteuning @ssignments) M5aLe
wuulniUan (oral presentation) warnsileudoaaudia

ASANUALIANYIN LU (timed exams)
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Academic English Language Support or Help from
the Program for New Coming First-Year

Students

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

5. The program should offer pre-sessional English
language training (training held before the first
semester starts) particularly designed for first-year
students who want to prepare themselves before
starting their studies.
MANgNIAITIANITNNBUINAUNWSINg NS (pre-

sessional training) FTATUADUTNAIANITSBUN 1 Ing

]
al

WWuniseusunesnuuuinlaglanizdinsuiindnuidud

1 ieeennsieseumneusunsteulundnans

6. The program should offer in-sessional English
language training (training held throughout the first
year) particularly designed for first-year students who
want to further improve their English along their first
year of studies.
VANGNIAITIANITRNOUTUAUN IS INGUIENINNTEY
(in-sessional training) Fadunstineusuiieanwuumn
Tneamzdmsutindnudulil 1 Adesmsimun

MeanguegisaitasmualuiumsFeululusn

7. Other types of English language support (Please
specify.)

nsatiuayuiunwdingwous usnsey)

The expert’s additional comments
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Additional Information
I’d appreciate it if | could interview some of you to obtain more information. If
you agree to be interviewed, please provide me with your contact information. Please
note that your personal information will be kept confidential, and it will be used for

contacting you only.

O agree to be interviewed.

Name: Tel no:

Email:

[J 1 do not agree to be interviewed.

SGEERTHICH]
Yo U A a o oA ey o 6w o2 | = %
(Adeianuduiiduegnsunnlafilenadunivalinfnymurshuieasuaudeya
WAL MnvinuBuanag Widunwal lsansendeyadmsunmsansienau visiivayadiuynna
Yosiuazgniiudunnudusazazdinily dwsunisfndenduiintu
a ad Y o L
gunnazlidun1ual

¥ - Wlena: Laslnsfng:

Thank you for your cooperation.
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Appendix J
Item Objective Congruence Form (I0OC Form)

for a Semi-Structured Interview

Description: This form is used for validating semi-structured interview questions.
Please
indicate your agreement according to the following scales by placing a
tick ()
in the appropriate box. Please also give additional suggestions or
comments
on the questions in the space provided.
Scoring +1 = The expert agrees that the question is appropriate.
Scoring 0 = The expert neither agrees nor disagrees that the question is
appropriate.
Scoring -1 = The expert agrees that the question is not appropriate and requires

revision.

Semi-Structured Interview Questions for Students in the International Program

The following questions will be used for a semi-structured interview with

students in the international program who serve as research participants.

Expert’s
Comments /
Semi-Structured Interview Questions opinion
Suggestions
+1 1 0 -1

1. What made you decide to choose to study in this

international program?
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wszwglaviuivinduladeniseundngnsuiunyi

wangnsil

2. How did you prepare yourself for the application
to study in this program?

Tunsadasiseulundnansil viuldwssusegnelstng

3. Based on your first-year learning experiences in
this program, did you find any similarities or
differences in your learning experiences in this
program and those in upper secondary school? How?
MnUszaumsainsGouluiuli 1 lundngesi e
LﬁﬁauﬁgaﬂﬁﬂuLL@ﬂGi’N%’]ﬂ‘Uia‘ﬁﬂUﬂ’]iﬂﬂUﬂ"lﬁL%EJ“LJGL‘U

seausiseudnumaulatevsal agnals

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

4. Did you encounter any challenges in studying in
this program in your first year? What do you think are
the causes of those challenges?
ylduszauilymeslavdolilumadeulundngnstlul

wsn A danveEnnesls

5. Based on your first-year learning experiences in
this program, did you confront any challenges in
using English in your studies? How? Please give me
some examples.

MnUsraumsainsiedlutudi 1 vesiu vhulszay
TgymilumsldnwdaingulunsSeulundngnsviseld

98193 NN

6. In your opinion or from your observation, did your
classmates experience any challenges in using

English in their studies? How?
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TuANAALAILYDIIL 13BINANTHINR DU INTULTOU
yoviulilgmilunmsldniwmdingulunisiseunialsl

ae14ls

7. In case you encountered challenges in studying,
particularly those concerning the use of English,
what did you do to cope with the challenges? How
successful were the ways you used in coping with
those challenges?
mnvinszaudanilunisSeulasanzifendunsld
Medangy Musviledulgmedsls wazlanauntey

Wieala

8. When you studied with Thai and non-

Thai instructors, did you encounter any challenges in
understanding class lectures or the subject content?
What are the differences in the challenges between
studying with Thai and non-Thai instructors?
nafuGeuivenasdvrilneuare1asdvIid
uwedymilunsiaudiladenveseivmsel

wazdapmiiwaunnaiuegisls

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

9. When you were assigned by your instructors to do
group work with your friends, did you experience any
challenges in working together? How did you deal
with those challenges?
lovinulduneumnenuaIne1slinaungusmi
wiou vihumedymlusgrintansiausansudedeld

wagvuiisnsiansiudgmilegsls
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10. While doing group work with your classmates in
class (no instructor is present) and after class, did
you use Thai or English in communicating with each
other? Why?
Tuvauzivinuisnguiviteulussninaiou (aglis
9131580878 agyinnuNguUaNIANTEY viuauiu

Weulngldnwilvevion wdingy nssvele

11. Did the change in a pedagogical approach during
the COVID-19 pandemic from in-class learning to
online learning result in escalating challenges in
using English in your studies? How?
m‘iL‘UgEJULL‘UNE‘ULLU‘U“U%NmiL%EJulusd’NmiLLWﬁ%U’m
99315A COVID-19 aniFeulusedssudunsiseuluy
ooulat dwalitlamilunisldamndingulunsSeui

ynTunselil agels

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

12. How much did you use English in communicating
with your classmates and lecturers?
uldnwsangulunisdeansiuiiousindulazenansd

Heapuinntoeiiiedle

13. In a situation when you were required to use
only English in the in-class communication and you
were faced with any problems in communicating in
English, how did you solve the problem?
Tugaunisalfiviiugeddnvdngulunsdeansiudy
Bauwiniy usimnviueedgmlunisdeans il

dnnsiudgymituedials
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14. When you encountered any challenges in
learning, how were you be helped by your
classmates, senior students in the program, or your
lecturers?

dlevihumetlymlunisdeu vnuldsuanudiemienn

UMY Juilundnans viseennsdaeuagnelstng

15. In your opinion, what adjustment strategies used
in your first year of the study in the program, where
all courses were delivered in English, were the most
effective adjustment strategies?

yiude nagnsaldlumsusudalunsaFousudi 1 1

véngmsfisedlinmwsangulunisBeunnin nagnslad

19linauiniign

16. In your opinion, how important is English
language support from the program for your studies
in the program?
YINUARIINTAUANUYS O IEMRBATUNIYIBING BAIN

o w 1 al

wanansilanudftysiensieulundnansvosinuegnsls

]

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

il

Comments /

Suggestions

17. How do you feel as you are studying in the
international program in the faculty and university
where most of their programs are delivered in Thai?
utinuianagnalslunisseulundnansuuvmly

AdziazanUuTIvangnsdulngilundnansine

18. Apart from studying in class in your first year, did
you participate in any activities organized by the
faculty or university, which provided you with a

chance to use English outside the classroom?
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uanaNMsEsulutuEsuwal iulansinfanssuau 9
vosnayvdvantunvglinulailenialunisly

AMYBING BUDNMBATHUTUID A

19. Did you participate in any English development
activities organized by the Office of International
Affairs or the Faculty of Liberal Arts? Why?
vueeuAnssuAeIfUNsaIAMLENI5
SinquitdalasdrinianssussmevsoanzAaumans

T1avsolil iszezls

20. Based on your first-year learning experiences,
how should first-year students in the program be
supported or helped regarding the English language?
nnUszaunsalmsisenluiudil 1 vewiu dhdnwid
7l 1 lundngastimsldsunmsativayurietiemdedu

Medingueetlstg

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

21. What are your suggestions for the program or the
faculty on support and help to first-year students
concerning their studies and English language?
vhuﬁsﬁaLauaLLuﬂmiﬁﬁwé’ﬂqmﬁaﬂmsLﬁ&ﬂﬁﬂﬂﬁ
atvayuwaztiewReinAnwy 1 AunTEULaEAY

AYIDINOY

The expert’s additional comments
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Semi-Structured Interview Questions for Lecturers in the International Program

The following questions will be used for a semi-structured interview with

lecturers in the international program who serve as research participants.

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

1. Based on your experiences in teaching first-
year students, what challenges of the
students in studying in the program have you
seen?

MnUsraumsainsaoutnAnuduli 1 vewin vihuld

wintaynlunsSeuvesin@nwduta 1 Tusuladig

2. In your opinion, what are the differences in
challenges of the first-year students between
those studying in the international program
and those studying in the Thai (regular)
program? How? What could be the causes of
those challenges?

viudaJgmlunisidouresin@nuduli 1 Tundnges
WINRLANANKaNgnsIne (vdnansund) viselsl

9819l waztazlanmnunaineyls

3. In terms of students' challenges in using
English in their studies, what challenges have
you often seen? What do you think are the
causes of those challenges?

HamanmslinudingulunisiSeuvesindnuiudi
1 ﬂzymimﬁﬁ/imﬁﬂ%Laaagﬁaaﬂ% LASVNUANI NI

winlatinAnwdadiUeymnil
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4. According to the challenges mentioned in
answers to Question 3, in what way do you
think the challenges should be dealt with?

ndgmilude 3 iuanazduwmislunisudlaegials

5. Have you been asked for help or advice from
first-year students who have challenges in
the study? Could you please give me some
examples when you were asked for help or
advice from the students?

S dudi 1 Aeedymilunsdedlsvery

ewdeviseuztanvinutwsell nsanendiogns

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

6. Have you seen first-year students’ use of any
adjustment strategies in studying in the
program (e.g., when they study in class or

work together with their classmates)?

P

vinuldiunagnsnisusudilunsieuveinfinuigud
1 thaviselil wunisSeuluieasey nMsinunaunu
\euT Nty

Wuduy

7. What adjustment strategy do you think is
likely to be the most beneficial to first-year
students in studying in the program?

yiuAnd1 nagnsnmsusudalunmsGeulutuli 1 4

Y

tnfnuldnagnslauiagdaassonisiseulundnansuin

=>
o)

b

8. Is there any English language support or help,
or other types of help for first-year students,
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particularly for those having linguistic

challenges in studying?
Mangnsinisatuayuvsedienaenun1¥sIngy
vdelinutewEoussavduudtn@nuvduli 1
TagmeiiidamlusumslidnusngulunisGeu

a89l5119

9. In your opinion, what type of English
language support and help should be
provided for first-year students? How could
the support be beneficial to the students in
studying in the program (e.g., English
language training held before the first
semester starts (pre-sessional) or throughout
the first year (in-sessional), extra-curricular
activities, and a one-on-one consultation to
students who need help with academic
English)?

v =

IUARTT MamdnansaasiinmsativanulayyIendeniu

Yy

(%
= U

awdanguinitnAnwdudi 1 Tuguuuule wagasu
UsglomlsainAnwilunisseulundnansoensls wu n1s
AnousudunwsanguneuEuaaSeun 1 viiesening
38U N3INNINTTUETUNENERTNTFEY Wazn s
mu3nuuuuiiseduitindnuiidiesnisanutiemie

AuNTSIngy [udu

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

10. In your opinion, in the context of the
university and faculty where most of their

programs are delivered in Thai, what are the
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impacts of this educational context on the
pedagogical management of the international
program, and on the English skills
development of students in the program?
TuanuAniuYeviTg YiuAnITUSUYesE T uLaz AL
fndngnsdrulvadundngnsine dranszvuegndlsiu

N13AANISIHUNTARUNANGATUTLVIRLALNITHAIL

WinyeMusangurasindnwilundnansveswiny

The expert’s additional comments
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Semi-Structured Interview Questions for an Academic Support Staff Member

in the International Program

The following questions will be used for a semi-structured interview with an

academic support staff member in the international program who serves as a research

participant.

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

1. Based on your experiences in working in the

program, what challenges of first-year students in

studying in the program have you seen?
Pnlszaunsainsvihalundngasvesinu viula

windgyassindnw1uiln 1 aulati

2. In your opinion, are there any differences in
challenges of the first-year students between those
studying in the international program and those
studying in the Thai (regular) program? What could
be the causes of those challenges?
yiuda Jymwesindnududia 1 lundngms
WINPRUANAIINANGATINEY (Mdnansun)

w3alil wazuvzlianwsuanesls

3. Have you been asked for help from first-year
students who have challenges in the study? Could
you please give me some examples when you were
asked for help from the students?

Shnududi 1 iddamlunsdeuldveny

Frewdeanviuiwizell nganendiogng




208

4. Have you seen first-year students' use of any

adjustment strategies in studying in the

program (e.g., when they study in class or work

together with their classmates)? How beneficial do

you think students' adjustment strategies could be?
vinmldiiunagnsnisusudilunisiseuvestinfnw

FuT7 1 thevFelal waznsldnagndnmsususinag

daanran1sseulundngnsodials

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

5. 1s there any English language support or other

types of help for first-year students, particularly for

those having linguistic challenges in studying?
NevangnsinsatiuayumMuNesIngurselriay
Prewdoussavduumindnunduli 1 lasianedis

Jamlusnunisldnwdingulunmsiseulnemisl

6. In your opinion, what type of English language
support should be provided for first-year students?
How could the support be beneficial to the students
in studying in the program (e.g., English language
training held before the first semester starts (pre-
sessional) or throughout the first year (in-sessional),
extra-curricular activities, and a one-on-one
consultation to students who need help with
academic English)?

vIuAnI1 MandnansaIsinsatuayuay

mwdanquuntndnududf 1 lusuiuule uazas

Judsglevidetndnulunsseulundnanseeals

LU NITRNDUTUATUNIYIBINGUNBUENAIALTEUN 1
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MIDTENINIHU NMTIANINTTUETUVANENTNTITY
LALATIAAUS NI UUSIRBAILATNANWINHBINNT

ANNTIBLATDAUNTBIBINE Y UG

Semi-Structured Interview Questions

Expert’s

opinion

+1

0

-1

Comments /

Suggestions

7. As you are an academic support staff member in
this international program, what do you think is your
role in helping or cooperating with students and
lecturers in the program?
yiuAailugusivinududwihiiatuayudiu
FMstumangnsuIuvA iutunumeislslunis
TiutismaenIeUszauuivtnAnwinay

813138lunangns

8. How would you like to be supported by the
program or faculty (e.g., attending additional
training, having a visit to international programs of
other academic institutions, and attending additional
English language training for communicating with
students) for benefits to your work?
vinusenshiangnsvseauelinsaiuayuviiu
oe14ls (WumsiTamousIfanFY N3gaIunIs
Iansvanansunudiuaaiunisanuisng 4 n1s
ausHATISnguifisfsiiiensdeansiutindne

Juws) weuszlenilunisujiRauvesyinu
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The expert’s additional comments

The Appropriateness in Translating the Questionnaire and the Interview Questions

from English into Thai

Name:

Signature:

Affiliation:

Date:
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Appendix K

List of Experts Validating Instruments

1. Dr. Sakolkarn Insai

(Faculty of Liberal Arts, Dhurakij Pundit University, Thailand)

2. Assistant Professor Dr. Jantima Simpson

(Faculty of Humanities, Naresuan University, Thailand)

3. Dr. Juthamas Thongsongsee
(Chulalongkorn University Language Institute,

Chulalongkorn University, Thailand)
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