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CHAPTER 1
INTRODUCTION

1.1 Research Background

Reading a
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1as specific problems.
cess that offers limited
opportunities for discussion, ands-on experience, often resulting in a
shallower depth of understanding compared to more interactive instructional methods.
(Marmabh, 2014).1t also restricts the amount of information learners can access, as the
teacher is the sole source of knowledge. Consequently, learners are often viewed as
passive recipients of course content (Dewi & Primayana, 2019). This not only hinders
learners from actively engaging in the teaching and learning process but also limits their

development of essential skills for self-directed learning (Chikeme et al., 2024). Many

studies have highlighted the limitations of traditional learning methods in sustaining



students’ interest and promoting active learning. For example, Garrison and Kanuka
(2004) argue that the conventional teacher-centered lecture format needs to provide the
interactive and participatory learning experiences necessary to keep students engaged.

In recent years, the Chinese reading ability of secondary school students has

ered students’ reading

aditional Chinese
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students’ reading abilities. g offers various reading materials and

interactive content catering to different learning styles and preferences. According to
Graham (2006), integrating multimedia elements such as video, animation, and
interactive exercises can make reading more engaging and accessible to students. This
multimodal approach helps maintain students’ interest and contributes to better
comprehension and retention of the reading material. In conclusion, applying blended

learning to teaching Chinese reading ability to Grade 7 students involves integrating



multimedia resources, facilitating online collaboration, providing personalized learning
pathways, and utilizing continuous assessment tools. These strategies create a dynamic
and supportive learning environment that can significantly improve students’ reading

abilities.

Blended learning has
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opportunities for students witl g needs and abilities to engage with
content in ways that best suit them. This adaptability is critical to ensuring that all
students, regardless of their learning preferences or challenges, can succeed in reading
ability (Smith & Basham, 2014). For using blended learning to teach 7th-grade students,
blended learning promotes collaborative learning through online questioning, online
Q&A, and group projects that allow students to interact meaningfully with their peers.

When students discuss and analyze readings, this collaborative nature is essential for



developing critical thinking and comprehension skills (Means et al., 2013). Additionally,
the flexibility of blended learning allows for differentiated instruction, where teachers
can tailor their instructional strategies to meet the varying needs of their students,

thereby improving overall reading ability. In conclusion, applying blended learning to
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reading ability of seventh-grade

2. Does blended learning in a 7th-grade Chinese subject enhance students’ Chinese
reading ability compared to traditional learning methods?

3. What is the level of satisfaction of students who receive blended learning?



1.3 Research Objective

1. To develop blended learning activities to enhance the Chinese reading ability of
seventh-grade students.

2. To determine the_ef
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1.5 Conceptual Framework

Figure 1.1

Conceptual Framework
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Blended Learning (BL)
BL is an instructional method that combines
traditional face-to-face classroom interactions with

online learning activities. This study uses a Face-to-

Face Driver Model of blended learning.

The steps of the Face-to-Face Driver Model for

blended learning are: (1) Online; (2) Face-to-Face; (3)

Online (Darma et al. 2019)

The online platform for this study uses Ding Talk.
The Ding Talk platform offers a wide range of features
that can be used in various domains, including online

education (Ahiafor et al., 2023).

Traditional Learning Methods (TLM)

|

i

| TLM also known as face-to-face education,
| involve direct interaction between teachers and
| students in a classroom setting. These methods
i emphasize a structured, teacher-centered

| approach where knowledge is imparted

| primarily through lectures, direct instruction,
| and standardized assessments such as

i examinations and tests.

! TLM components include: 1) teacher-

| centered. 2) instructions and standard; and 3)
| presentations and lectures (McCabe &

| O’Connor, 2014). This learning method is

i conducted in face to face.
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CRA is a multifaceted skill that includes
recognizing and  understanding  Chinese
characters, comprehending complex sentence
structures, and inferring meaning from context. It
includes phonological awareness, morphological
awareness, and metacognitive strategies required
for reading proficiency.

CRA components include: 1) Understanding
and Summarization 2) Analysis and Evaluation
3) Integration and Application 4) Autonomy and
Critical Thinking 5) Cultural and Emotional
Understanding (Ministry of Education of the
People’s Republic of China, 2022)

5SS is usuvally defined as the degree of
perceived fulfillment of students' expectations,
needs, and aspirations regarding the learning
process (Elliott & Shin, 2002). It encompasses
multiple dimensions such as quality of teaching,
learning environment, access to resources, and
personal growth (Kuh et al., 2011).

The components of SS
learning, Complementarity and Perceived
flexibility / Interaction (Navio-Marco et al. 2024).

are Perceived




1.6 Scope of the Study

With the development of education technology, blended learning occupies an

increasingly important position in today’s education field and has become a mainstream

el L !
of ble

‘llb"
'FJI rrn [ accord ng to the
F’ c.....h-

.-I

cicourseanstructiona

4 |V,

TR E I!F! F!" 'IW
nw

; fj icati i (ISBN:

2 ‘ii" d three pa

Part II: Chapters,S _

Stage 2: To study the effectofblendedCarning on the Chinese reading ability of
7th-grade students.

Variables:

IV: Learning methods

1. Blended learning

2. Traditional learning methods



DV:
Chinese reading ability
Population and Sample: There are five classes and 175 students in the seventh

grade of Guan Shang Experimental School in Guandu District, Yunnan Province, with

—

ce Driver Moadel

instructing students face-to-face

activities. This model emphasizes active teacher involvement and support for students
both inside and outside the classroom and enhances learning through the integration of
digital tools and resources. The face-to-face driver model is characterized by a primary
reliance on face-to-face instruction, with 75% of the learning occurring in a traditional
classroom setting. The remaining 25% integrates online learning activities that provide

students with digital resources to complement their face-to-face experience. The model



ensures a balanced approach that combines direct instructor guidance with flexible
online components.
1.7.3 Chinese Reading Ability

Chinese reading ability is a multifaceted skill that includes recognizing and

to develop fou




CHAPTER 2
LITERATURE REVIEW

The literature review for this study was conducted in two stages. First, the

conceptual backgroung
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T%@ d#*Comprehending Chinese
QE that eael chafacter represents a word or a

s recognition of Chinese characters is

meaningful part of a word
fundamental as it forms the basis for advanced reading processes such as vocabulary
development and syntactic analysis (Li & Thompson, 1989). In addition, Chinese
reading ability includes understanding complex sentence structures and inferring
meaning from context, which is crucial given the homophonic and polysemantic nature
of the language (Perfetti & Liu, 2005). Reading Chinese also requires a mastery of
syntax and grammar, enabling readers to parse complex sentences and understand the

relationships between characters and words. Semantic comprehension involves
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grasping the meanings of characters and words in different contexts and is essential for
accurately interpreting text and understanding nuanced meanings and idiomatic
expressions (Packard, 2000). Thus, Chinese reading ability involves comprehending,

interpreting, and engaging with written text, including making inferences,
understanding them zing*eentent (Perfetti & Liu, 2005). The
development o peSe reading ability is in arious factors, including
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predicts successful reading dev instance, Bradley and Bryant (1983)
found that children’s performance on a phonological awareness task predicted their
reading ability several years later.
b) Vocabulary Knowledge
Vocabulary knowledge is another crucial factor that affects reading
ability. A rich vocabulary enables readers to identify and understand words quickly, thus

promoting fluent reading and comprehension. Research has consistently shown that the
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size and depth of vocabulary are closely related to reading ability. Nagy and Scott (2000)
emphasize that vocabulary knowledge contributes to reading comprehension because it
allows readers to understand text and infer meaning. Snow (2010) further emphasizes
the role of vocabulary in acquiring background knowledge and enhancing its

importance in comprehensi

gral and Environmental Factor

gL -x,“ crltlcal toég 5 development.
g will likely é@% gong'reading abilities.

activities supported by a positiv adifig” environment promotes better reading
outcomes (Wigfield et al., 2004).
f) Metacognitive Strategies
Metacognitive strategies, such as self-monitoring and regulation
during reading, significantly impact reading comprehension. These strategies enable
readers to plan, monitor, and evaluate their text comprehension, improving reading

efficiency. Pressley and Afflerbach (2012) emphasized that proficient readers use a
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variety of metacognitive strategies to enhance comprehension and correct
misunderstandings. Baker et al. (1996) stress metacognition’s role in helping readers
set goals, select appropriate strategies, and assess reading performance.

2.1.1.3 Components of Chinese Reading Ability
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d) Phonemic Awa
Phonemic awareness in Chinese refers to the ability to manipulate
phonemes in spoken language, which remains crucial despite Chinese not being an
alphabetic language.
Yeung et al. (2016) identified the following components of Chinese
reading ability:

a) Linguistic Comprehension
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Linguistic comprehension refers to the ability to process and
understand language, which includes oral vocabulary, syntactic skills, and listening
comprehension. Research highlights that oral vocabulary plays a significant role in

facilitating word recognition and overall reading comprehension in Chinese,
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improving the integration and of textual information. Strong oral
narrative abilities have been shown to predict reading comprehension outcomes,
particularly in narrative texts where understanding story elements is key.
e) Reading Fluency
Reading fluency, which involves reading text with speed and
accuracy, is considered a higher-level skill within the decoding process. It supports

comprehension by reducing cognitive load, allowing readers to focus on interpreting
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meaning rather than decoding individual characters. As students advance, fluency plays
a more prominent role in enabling the understanding of complex and lengthy texts.

f) Word Recognition Accuracy

This refers to the ability to correctly identify and pronounce written

"
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inderstanding the meaning of words and
sentences and using context to derive deeper comprehension. This skill becomes a
strong predictor of reading proficiency from grade three onward. Advanced readers rely
on semantic analysis to integrate information across sentences and passages, allowing
them to construct meaningful interpretations of texts. Proficiency in this skill enables
readers to focus on higher-order comprehension rather than basic decoding.

d) Visual Analysis



16

Visual analysis involves recognizing and interpreting the visual
elements of Chinese characters, such as their strokes and structural configurations. This

skill plays a key role in the early phases of reading development; however, its

correlation with overall reading proficiency tends to decline as learners progress. The
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comprehension, particularly mvolve recognizing homophones or
understanding tone variations in spoken Mandarin.
¢) Orthographical Skill (OS)
Orthographical skill pertains to the ability to understand and apply
the rules governing the sound-symbol relationship in written language. For Chinese,
this includes recognizing the spatial arrangement and structural organization of radicals

within a character. OS is particularly important for young learners as they develop
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fluency in identifying characters and understanding their meanings. Studies indicate
that OS has a moderate correlation with reading comprehension, as it supports the visual
processing required for efficient character recognition.

The Ministry of Education of the People’s Republic of China (2022)

summarizes the components*@ e reading abili
) nd Summarization
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reading expct es. Sints ould actlvel Eju& it'types, independently
i " pectitical perspectives to avoid
passively accepting information:
e) Cultural and Emotional Understanding
Cultural and emotional understanding seeks to enhance students’
cultural sensitivity and humanistic care through reading. Students are encouraged to
perceive the cultural context, values, and emotional expressions embedded in texts,
fostering a global perspective and aesthetic literacy.

In this study, the components of the Ministry of Education of the
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People’s Republic of China (2022) were selected as the basis. The main reason for this
is that the standard is authoritative, comprehensive, and highly relevant to the subject
of the study. As the official standard for Chinese education at the compulsory education
level, these guidelines clearly define the core competencies and key components

required to develop Chi
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2.1.1.4 Benefits of Chinese Reading Ability
The benefits of Chinese reading ability go beyond literacy. These
benefits encompass cognitive, academic, cultural, and social dimensions that enhance

educational outcomes and personal development.
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Chinese reading can contribute 1o vation of the cultural heritage of diaspora

communities and strengthen ties with cultural roots.
d) Language Skills and Multilingualism
Developing Chinese reading ability improves overall language
proficiency and supports multilingualism. Learning to read in a language helps to
increase meta-linguistic awareness and cognitive flexibility, facilitating the acquisition

of other languages. Bialystok and Feng (2009) study showed that bilinguals who could
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read Chinese showed better executive control and language-switching abilities.
Bialystok and Feng (2009) study showed that Chinese reading ability was a critical
factor in the acquisition of other languages, as well as in the acquisition of other

languages. Similarly, Koda (2005) argues that the complex structure of Chinese

contains

and ethical
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that this ideographic nature t for learners to apply phonological
strategies commonly used in alphabetic languages. Furthermore, as Hanley et al. (1999)
point out, the lack of direct phoneme-grapheme correspondences complicates the
decoding process.
b) Homophones and Homonyms
Chinese is full of homophones (words that sound the same but have

different meanings) and homonyms (characters that look the same but have different
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[33/ami 2]

pronunciations and meanings). For example, the word “47”” can be pronounced as “xing”

(walk) or “hang” (line), depending on the context. This abundance of word
combinations can confuse learners, making it difficult to determine the correct meaning

and pronunciation based on context. Wang et al. (2005) point out that the prevalence of
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sters, homophones, phonetics,
intonation, and other limitations. ressing these challenges requires innovative
teaching strategies and a thorough understanding of the linguistic features of the
language.
2.1.2 Blended Learning
2.1.2.1 Definition of Blended Learning
The definition of blended learning is a complex matter, which is far more

complicated than people think. Scholars and educationalists have defined it differently
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and given different views on blended learning. Bersin (2004) defines blended learning
as the integration of various training media, including technologies, activities, and types

of instructional events to design an optimal training program tailored to a specific

audience. Dziuban et al. (2004) define blended learning as a combination of face-to-

q varietyv of teac ’
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& Kanuka, 2004). In addition, B g can benefit students in remote areas,
providing educational opportunities that would otherwise be inaccessible (Means et al.,
2013).
b) Increased Student Engagement
Blended learning has increased student engagement by combining
traditional classroom interactions with interactive online content. Incorporating

multimedia tools like videos, quizzes, and discussion forums helps create a more
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dynamic and interactive learning experience (Bonk & Graham, 2012). This approach
suits different learning styles and motivates students (Dziuban et al., 2004). In addition,

using online platforms allows for real-time feedback and a personalized learning

experience (Alonso et al., 2005).

)

9

ﬁ biended learning offers
0 l classroom space and
reducing associated costs like™ acility maintenance (Twigg, 2003). In
addition, online resources can be easily reused and updated, thus reducing the need to
print and distribute physical materials (Bonk & Graham, 2012). The cost-effectiveness
of blended learning makes it an appealing solution for educational institutions seeking
to manage resources more efficiently.

f) Personalized Learning

Blended learning supports personalized learning by allowing
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students to progress at their own pace and with their individual learning needs. Adaptive
learning techniques allow content and activities to be tailored to each student’s strengths
and weaknesses (Moskal et al., 2013). By catering to individual needs, this personalized

approach enables students at all proficiency levels to successfully achieve their learning
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at institutional culture and educators’
willingness to adapt to new teaching models play a crucial role in successfully
implementing blended learning. Vaughan (2007) also emphasizes that changing
teaching methods requires significant effort and can be met with excellent resistance.
) Quality of Online Content
The quality of online content is critical to the success of blended

learning. Poorly designed online materials can lead to reduced interest and ineffective
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learning. Poon (2013) argues that ensuring high-quality, interactive, and engaging
online content is essential to keep students interested and motivated. Garrison and

Vaughan (2008) further emphasize the need to complement and augment traditional

classroom instruction rather than replicate it.

11 I'I'

gutco i 7‘ nﬂ 1 h|i Ke "IL '. %

enge: N Wﬂ "~
AL
enge ‘ ‘_,.f’f.‘.” thinking-tradition
ccommodate:thesiiit of8

Of I*H‘ ﬁ-* nd face-to-face 1nstruct

A -".‘,"'."',"' ‘
Qoted t '“;"“"- s '”"" niskills dnd strategies-to-d
1" A A A AR A f‘“f
'gnded cAFIng | coutse f’hmﬁhh Ise Sta
£ : b ) }

gl
c@ere 410G CXE ]ih

aches#a significant
uﬂ- ;

2.1 2es

ypes of blended

teaching environment, the learning
experience relies on live instruction as the core. Teachers use online learning for
remedial or supplementary teaching, supplemented by online components.
b) Rotation Model
This form of blended learning allows students to alternate between
face-to-face and online instruction according to a predetermined schedule. It is

primarily implemented in California, particularly at the elementary school level.
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c) Flex Model
This type of blended learning combines face-to-face and online
education simultaneously. In this model, the teacher and students are physically present

in the classroom, while instructional materials are delivered through an online platform.

The teacher's presence promides support.and gutdanee as needed, while students engage
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epts are introduced outside
the classroom through online reSeureesswhilc classroom time is dedicated to active
learning with an emphasis on problem-solving. There are two variations of this
approach: one where online components are added to the traditional course without
reducing in-class time, and another where face-to-face time is reduced to maintain a
balanced student workload.

b) Mixed Model

In this model, both content delivery and hands-on activities occur
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through a combination of face-to-face and online formats. It offers flexibility, allowing
teachers to select the most suitable delivery method based on the nature of the content
and the needs of the students. Research indicates that this approach may have a more

substantial impact on student performance.
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different educational needs and'G i ¢ advantages. In this study, we chose the

* own pace and

types, each tailored to

Face-to-face driver model. This model maximizes teachers’ professional knowledge
and experience and ensures the quality of teaching by correcting students’ mistakes and
answering their doubts promptly through face-to-face interactions. Secondly, face-to-
face teaching can better cultivate students’ sense of classroom participation and
responsibility, which helps to enhance students’ motivation and enthusiasm. In addition,

the face-to-face driver mode allows teachers to use various teaching resources flexibly.
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It means enhancing learning by combining the advantages of online resources, such as
digital courseware and interactive exercises. In conclusion, the face-to-face driver mode
can not only maintain the benefits of traditional teaching but also give full play to the

supplementary role of digital resources, thus effectively enhancing the Chinese reading

'i:*""‘
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2.1.2.5 Face-to-Face Driver Model
This study adopted the Face-to-Face driver model because This

approach fosters learner-to-learner interactions and provides a dynamic learning

environment that positively impacts vocabulary acquisition and reading ability (Albatti,
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material (Bergmann & Sams,
c). Challenges

Despite the many advantages of the face-to-face drive model, it

also faces many challenges. One of the main challenges is the potential for technology

integration issues, where inadequate training or resources may hinder effective

implementation (Graham, 2013). In addition, maintaining student motivation for online

programs can be difficult, especially when online activities are seen as a complementary
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rather than essential part of the learning process (Vaughan, 2014). The model must be
carefully planned to ensure that online and face-to-face courses are seamlessly

integrated and equally valued by students and instructors (Hew & Brush, 2007).
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lead to a lack of self-disciplifi€; glitimately undermines learning outcomes
(Hikmah & Chudzaifah, 2020). The ratio of 40% online to 60% face-to-face, while
slightly more favorable than 50% / 50% for face-to-face learning, still reduces the role
of face-to-face interaction and immediate feedback, especially in language learning
scenarios. Dewi (2021) study showed that 75% of face-to-face ensures that students
have more time for interaction and discussion in the classroom, which is essential for

improving reading comprehension and language expression (Dewi, 2021).
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In summary, the ratio of 75% face-to-face to 25% online learning can
provide sufficient classroom interaction while using online learning to enhance student

autonomy and learning outcomes, making it the best-blended learning model for

targeting the development of reading ability in seventh graders.

2.1.1.6 BlendedJweatning Stage
of thesStage of blended learning, Dartha,ct*al, (2019) summarize it as

&dg'ure ‘%), Bhe first online stage
T —
= AC [ d

—

Note: From Darma et al. (2019). The Development of Blended Learning Model in
Applied Mathematics by Using LMS Schoology: Requirement Analysis Stage.
International Research Journal of Engineering, IT and Scientific Research, 5(6), 33-45.
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Anthony et al. (2022) have this to say about the blended learning stage:
1) Conduct a Needs Analysis: Assess institutional goals, resources, and

stakeholder readiness to determine the necessity and scope of blended learning.

2) Select an Appropriate Blended Learning Model: Choose a model that

.J.lh‘

SFOLLLL

1-";“'5
technolog

3)e

ensuring all components are ope
6) Monitor and Evaluate: Regularly assess the program’s effectiveness
and make data-driven adjustments to enhance learning outcomes.
And Henda (2020) summarizes it this way for the blended learning stage:
1) Define Implementation Strategy: Establish a clear plan outlining the
approach and objectives for blended learning.

2) Develop Conceptual and Theoretical Fundamentals: Understand the
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underlying principles and theories that support blended learning.
3) Design Methodological and Procedural Guidelines: Create detailed

guidelines to assist in the practical implementation of blended learning.

4) Implement Blended Learning in Existing Curricula: Integrate blended
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erience, making it ghly suitable é@d es$sutg the dual goals

ance and ga

of Darma et al.’s framework, 1tS"al¥g W e research objectives, and its proven

applicability in educational settings underscore its relevance as the basis for this study.
2.1.2.7 Blended Learning Platform

Blended learning platforms serve as the foundation of modern

educational environments, facilitating the seamless integration of online and face-to-

face instruction. These platforms offer a diverse array of tools and resources designed

to support the varying needs of both learners and educators. One notable example is
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Moodle, an open-source learning management system (LMS) that delivers
customizable and scalable solutions across a wide range of educational contexts.
Moodle’s features include course management, interactive activities, and assessment

tools that help create engaging and effective blended learning experiences (Dougiamas

hagerment
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2.1.2.8 Ding Talk Platform

§; including online education

Ding Talk is a communication and collaboration platform developed by
the Alibaba Group, initially designed for businesses but later adapted for educational
purposes, particularly for distance and blended learning environments. Ding Talk offers
various features such as instant messaging, video conferencing, task management, and

file sharing, all of which can be used to support both online and offline learning
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activities (Zhang et al., 2023). As a cloud-based platform, it supports large virtual
classrooms, making it suitable for schools and universities during the COVID-19
pandemic and beyond (Sun et al., 2023).

Ding Talk is increasingly being adopted in the education sector for its

ecaming, file sharing,

L el
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retentio
Ding Talk,

tr 5
differences in

connectivity, and the need to tra

allenges 1D
tec olngese 3

aximize the functionality of the platform

drcas with limited internet

(Maharani, 2022). The complexity of managing online and offline learning through the
platform can also overwhelm teachers unfamiliar with digital tools (Shu et al., 2017).
In addition, Ding Talk’s reliance on constant internet access may act as a barrier for
students in less developed areas, thus limiting its widespread use (Langa, 2016).

In summary, Ding Talk has emerged as a powerful tool for supporting

blended learning, offering a variety of features that enhance communication,
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collaboration, and content delivery. Its adaptability to both synchronous and
asynchronous learning makes it especially well-suited for educational settings that
combine face-to-face and online instruction. As blended learning continues to evolve,

platforms like Ding Talk are poised to play a vital role in shaping the future of education.
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Figure 2.2
ADDIE Concept
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materials is developed based on the analysis phase results. This includes outlining the
structure of the program, selecting appropriate pedagogical methods, and designing
assessments to measure learning outcomes (Dick et al., 2005). Reiser and Dempsey
(2012) emphasize that the design phase should be iterative and involve continuous
feedback to improve the instructional materials. The design phase ensures that the
structure of the instructional materials is conducive to learning and retention. This phase

may include combining digital resources with face-to-face instruction for blended
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learning approaches to enhance students’ Chinese reading ability.
The development phase focuses on creating and compiling instructional
content and materials. This includes developing multimedia elements, creating

instructional materials, and preparing assessment tools. Ensuring engaging and
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settings due to its flexibility and=systemiatic methodology. It offers a structured
framework that can be tailored to suit various learning environments and instructional
goals. According to Molenda (2003), the iterative nature of the model allows for
continuous improvement and ensures that the instructional design process remains
dynamic and responsive to feedback. In addition, the ADDIE model has been integrated
with other instructional design theories and models to increase its effectiveness. For

example, integrating Gagné’s Nine Events of Instruction within the ADDIE framework
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can provide a more comprehensive approach to designing instructional experiences
(Gagne et al., 2005).

The ADDIE model provides a comprehensive framework for developing

instructional materials and strategies and ensuring that each phase contributes to
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Traditional learning methods have several significant advantages that
have made them enduring in the education system. Firstly, they create a structured
environment that supports consistent and disciplined learning, essential for developing
foundational knowledge and skills (Clark & Mayer, 2023). Secondly, face-to-face
interactions in traditional classrooms allow for immediate feedback and clarification of

queries, enhancing the learning process by catering to individual student needs in real-
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time (Hattie, 2010). Third, traditional learning methods often incorporate various
teaching strategies such as lectures, discussions, and hands-on activities to cater to

different learning styles and promote a deeper understanding of the material (Marzano,

2003). Finally, the social aspect of the traditional classroom fosters collaboration and
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@ho edn a

ehver‘m

Scan l"al ;

en ci:fbr tudents.

is usually defined as the

degree of perceived fulfillme expectations, needs, and aspirations
regarding the learning process (Elliott & Shin, 2002). It encompasses multiple
dimensions such as quality of teaching, learning environment, access to resources, and
personal growth (Kuh et al., 2011). It reflects students’ subjective assessment of their
learning experience, including program content, teaching methods, technical support,
and personal engagement (Aldridge & Rowley, 1998).

In the context of blended learning, student satisfaction is often related to
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students’ perceptions of integrating traditional and digital teaching methods, the
usefulness of technological tools, and the flexibility of the learning experience
(Garrison & Kanuka, 2004). It is widely recognized as a key indicator of the success of

apedagogical model and can significantly influence learning outcomes, motivation, and

esources an A face-
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the flexibility to organize their U ope with other commitments, thus greatly
increasing their satisfaction (Prifti, 2022). This flexibility is particularly favored by
students who have additional responsibilities such as work or family obligations
(Rahman et al., 2015).
c) Increased Interaction and Collaboration
The combination of online and face-to-face interactions creates a

more dynamic learning environment that allows students to interact with their peers and
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teachers in a variety of ways. This increased interaction improves students’ sense of
belonging and support, which leads to increased satisfaction (Kuo, Belland, et al., 2014).
The ability to collaborate online also allows students to participate more effectively in
group discussions and projects, resulting in a more fulfilling learning experience (Du

& Wu, 2014).
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(Means et al., 2013).
b) Lack of Interaction

Blended learning environments can lead to less interaction between
students and between students and instructors, which can reduce satisfaction. Although
blended learning combines online and face-to-face elements, the online component

often lacks real-time, meaningful interaction, which can lead to a sense of isolation
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among students (Lane et al., 2021).

c) Lack of Teacher Support

Teacher expertise and support play a key role in blended learning,

and the lack of adequate guidance from teachers is a major challenge. Teachers who are

unfamiliar with blended lg g are able to prov1de tlmely feedback
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c) Perceived Flexibility / Interaction

Perceived flexibility refers to a student’s ability to control the time
and pace of learning. In blended learning, students can flexibly pace their learning
according to their individual needs, enhancing the personalization and autonomy of the
learning experience (Bergamin et al., 2012). Interactivity includes the interaction

between students and teachers, peers, and learning content. In blended learning,
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interaction helps to enhance students’ engagement and motivation to learn and promotes
deeper understanding and retention of knowledge (Kumar et al., 2021). Effective
interaction not only improves the quality of learning but also enhances overall student

satisfaction.
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availability of resources, and : qccess tools like discussion boards, chats,
and assignment submissions enhance the learning experience. When technological
issues are minimal, learners can focus on their studies, leading to higher satisfaction.
Conversely, technical challenges often result in frustration and dissatisfaction.
d) Face-to-Face Support
Despite the incorporation of online learning, face-to-face sessions

remain a vital component of student satisfaction in blended learning environments.
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These sessions offer valuable opportunities for social interaction, real-time feedback,
and direct communication with both peers and instructors. Many learners value the
balance between online and in-person engagement, as it contributes to a more holistic

and interactive learning experience.
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c) Critical Thinking Enhancement

LMS platforms that incorporate features promoting critical

thinking, such as problem-solving assignments, discussion forums, and interactive

activities, contribute significantly to student satisfaction. When students perceive that

the platform helps them develop analytical skills and think critically about course

materials, they are more likely to view the learning experience positively and feel
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invested in their education.
d) Self-Efficacy
Self-efficacy, or a student’s belief in their ability to successfully
navigate and utilize an LMS, is a strong predictor of satisfaction. Platforms that provide

pportunities for students to gain
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The following is a summary of the student satisfaction component. See

Table 2.3.
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Table 2.3

Summary of Components of Student Satisfae

Author
of their learning outcomes
Nav B-Marco balancing flexibility and
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ly feedback and
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2.2 Related Works

The author summarized several related studies.

Behjat et al. (2012) conducted a study on the effects of blended learning on reading

comprehension among ania e s revealed that integrating
traditional inst pal"methods with technology ca antly enhance learners’
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Schechter et al. (2015) exa ccts of blended learning on the reading
skills of students with low socioeconomic status. The intervention consisted of Lexia
Reading Core5; the participants were 84 first and second-graders. Results showed that
the blended learning group showed significant gains in reading comprehension. The
study recommended more teacher training to enhance participation, but the small
sample size was a limitation.

Macaruso et al. (2020) examined the impact of blended learning on teaching
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reading to elementary school students. The intervention used the Core5 reading
program with 2217 experimental and 1504 control group students as participants. The
results indicated that the experimental group made significantly greater improvements

on reading tests compared to the control group. The study recommended that schools
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results showed that the students’ writing skills improved significantly, with a 19-point
increase in post-test scores. The study underscores the effectiveness of blended learning
in enhancing students’ motivation, information literacy, and critical thinking in writing.
It recommends that educators integrate technology into their teaching practices to better
address the evolving needs of their students.

Cheng et al. (2023) explored the factors that influence student satisfaction with
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blended learning in higher education. The study applied statistical analyses to identify
key influencing factors through a survey of 598 students from six universities. The
results indicate that learning attitudes, program design, and teaching methods have a

significant impact on satisfaction. The authors recommend focusing on strengthening

these areas to opti es,, despite the challenges posed by
i gén_enline and offline resources.
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Related Literature Review
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RESEARCH METHODOLOGY
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Figure 3.1

Research Framework
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Determine the current Chinese reading ability level of seventh-grade
students.

v

Developed a curriculum that combines traditional classroom instruction
with online digital resources.

oo |

A 4

Create and collect traditional and digital instructional materials—

developing an eight-week lesson plan.

1 Development

Y

Implementation of an eight-week teaching programmed

Y

Control group:
Traditional learning methods

(Face-to-face traditional book

k4

Experimental group:
Blended learning methods

(Blended learning with face-

Implementation

learning) to-face driver model and Ding
Talk software)
Y Y
Tests and Student satisfaction
Tests

questionnaires

At this stage, lea

 SROTT

evelopment

TE OF TEC“

ed on blended learning and the

ADDIE model of course instructional design. The BL activities are shown in the figure.

Five experts were then invited to conduct the assessment. Figure 3.2 Pedagogical stages,

adapted from the pedagogical steps of Darma et al. (2019). Detailed illustration of the

instructional stages of the blended learning activity of this study.
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Figure 3.2
Pedagogical Stages
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3.2.1 Participants
This study used a purposive method to select the experts for this stage. The
participating experts came from Yunnan Normal University, Affiliated High School of
Yunnan University of Science and Technology, Affiliated Experimental High School of
Yunnan Normal University, and Guan Shang Experimental School. A total of 5 experts

participated. They reviewed the validity of the experimental apparatus, lesson plans,

and instruments. The details of the five experts are shown in Table 3.1.
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Table 3.1

Basic Information of Experts

Name Gender  Employer Introduction

Professor, College of Letters, Yunnan

Xiaoyun Tag

era U ?unnan

er -"4 'anaer.t.ln
E*

3.2.2 Research Instrument and Data Collection

At this stage, two research instruments were used. They were lesson plans
and evaluation forms.
* Lesson Plan:
The study designed an eight-week lesson plan to ensure data validity and

consistency with instruction. The lesson plan was designed in terms of instructional
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time, instructional content, instructional objectives, teacher activities, student activities,
and evaluation. Please see Appendix B for the detailed lesson plan.

e Evaluation Forms:

For the course instructional quality evaluation form, the study adopted

d ruBh
3 %}seo -
Sag @ SCore.q ) e 3
d[.i;} tge assessme

Interpretation of

> 0
e ‘a_score of

3 é y efation, of the.%o' 1t £valuation

Like-Scale Mean Descriptive
. Scale Scale Interval .
Description Equivalent
Strongly Disagree 0 0.00-0.49 Strongly Disagree
Disagree 1 0.50-1.49 Disagree
Agree 2 1.50 - 2.49 Agree
Strongly Agree 3 2.50 - 3.00 Strongly Agree
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For data collection of the evaluation form, I will send it to the experts through
WeChat, a messenger software. When sending them, the experts will be informed that

they will have one week to complete the form. When the expert has finished checking

and scoring the form, it will be sent to me via WeChat. See Appendix C for a detailed

mn.-"l','a'.m.a Ve

h‘H"H‘H‘h

-
g s R (o0 :
Parti i ts it Gyan Shang*Ex{ ental

T China. Thercii.e‘e C

psen for

¢ SelectedzIn'this/study, Grade 7 .
riment. One class wi;@ aditional learning
0 used blended learning.

3.3.2 Research Procedure

Table 3.3 shows the design process of the experiment (two-group post-test
design). Figure 3.3 illustrates the experimental activities conducted in this study.
Students were divided into two groups: an experimental group and a control group. The
experimental group received instruction through blended learning, while the control
group was taught using traditional methods. Both groups were taught by the same

teachers and used the same learning materials to ensure consistency across instructional
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conditions. Teaching materials Learning materials were chosen from Journey to the
West (ISBN: 9787107319532), a textbook recommended by the Chinese Ministry of
Education for the 7th grade. Journey to the West consists of 100 chapters in 3 parts.

According to the school’s teaching schedule and curriculum standards, for the study of

Journey to the West, in rts of chapters 1-22 need to be
studied.

o the the first week to
the fi he D1 1k platform to
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Figure 3.3

Experimental Activities

Two classes of students were taught Journey to the West (N=70)

Control group =TLM (N=35)

Experimental group =BL (N=35)

Data analysis

i N . Vs N
Ssjstas ik Chapters 1-14: Using Multimedia and Ding Talk
Platforms
| [ Week 1-5
Chapter 1-14 Exercises, homework assignments Cha}_) ters 1-14: Upload_mg Exercises and
Assignments on the Ding Talk Platform L Y,
I I
. 14 ™\
. Chapters 15-22: Ding Talk Platform,
Chapters 15-22 and Role Pl 17} ’
B e R e Multimedia, Role Play actives
| | Week 6-7
Chapter 15-22 Exercises, homework Chapters 15-22: Uploading Exercises and
assignments Assignments on the Ding Talk Platform
Post-test: Test (Journey to the West) Week 8
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Figure 3.5
Examples of Online Teaching on the Ding Talk Platform
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Cultural and Emotional UndcrStanding™The number of questions, values, and
corresponding percentages corresponding to each dimension are detailed in Table 3.4.
The test consists of 30 questions with a total score of 30. The test paper
consists of multiple-choice questions. Please take a look at Appendix D for test details.
For data collection for the tests, teachers distributed test papers to students
for classroom testing during the last class of instruction in week 8. At the end of a

session, the teacher collects the test on the spot.
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Test Blueprint for Journey to the West Te
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. Ag Jlﬂ—-fru--l- Point (%) weight

Student Learning Outco Value of test
Understand the storyling
grasp the traits of main chara 10 33%
in Journey to the West
Understand the reasons he 7 3%
characters’ actions
Synthesize the pilgri
with real-world significa 0
understand the importa S 17%
teamwork
Present independent perspe 0
on characters and the stor 4 13%
Appreciate the linguistic Bea Evialuatesthe e /"" nal -
and cultural value of Journé .clﬁ:{«._‘ﬁ!fﬂﬁ 4 13%
the West he fite MOk

30 100%
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3.3.4 Instrument Validity
After the test was designed, five experts were invited to conduct an Item-

Objective Congruence (IOC) validity assessment of its content. The results, presented

in Appendix H, show that the IOC values for the 30 test items ranged from 0.6 to 1.0,

with all items scoricates that the test items met
i alic eria. Therefore, the test is considéred valid and suitable for
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Initially, the data were exafimed

the learning outcomes were analyzed using an independent samples t-test, along with
descriptive statistics to compare the mean scores of the experimental and control groups.
The primary inferential statistic used was the independent samples t-test, aimed at
determining the impact of the blended learning intervention. The significance level was

set at p <0.05.




71

3.4 Student Satisfaction with Blended Learning

3.4.1 Participants

In the second stage of the study, participants were divided into experimental

and control groups. This phase feeused=onsthe 35 students in the experimental group.
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Table 3.6

Interpretation of 5-Point Student Satisfaction Questionnaire Measurements

: . Mean Descriptive
Like-Scale Description ~ Scale  Scale Interval P

Equivalent
Very Dissatisfied Very Dissatisfied
Dissatisfied Dissatisfied

Not Sure
atisfied
. atisfied
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Table 3.

Table 3.7
Questionnaire Reliability Checking
Questions Cronbach’s a Result
Overall (11) 0.862 Reliability
3.4.5 Data Analysis

The questionnaires were designed through the use of a 5-level Likert scale
and the results were quantitatively analyzed to calculate the mean and standard

deviation.



CHAPTER 4
RESULTS

The study entitled “Designing Blended Learning to Enhance Chinese Reading

ch objectives:
ac‘ii)/ities to enhar & hinese reading ability of

learning mepv
rners’ satisfacti cndeddle
OF

4.1 Development of the BlendedI¥es o Activities

This section describes the design and development of blended learning activities.
The process of developing the design followed the ADDIE Instructional Design Model,
where blended learning activities were systematically created and tested for feasibility
by experts. See Figure 4.1 for blended learning classroom activities. See Figure 4.2 for

blended learning student activities.
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Step 1: Analysis Phase
In the analysis phase, the current level of Chinese reading ability of the
seventh graders was determined. The content of the study, the materials to be used, and
the objectives of the study were also determined according to the school’s teaching

program and curriculu

> &51
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gailed o i eachwlesson, specifically
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ﬂ& the desi \'.o“‘"p ec1 ic ble arping activities

e desig

’v: experts in rela ed ds were in @) @ludte the designed
ovactivii he mean and standa ¢ scores given by the

experts were al alyZe es&ﬁ vc li!

were greater than 1.50, and oV¢

> ean scores of all questions
were positive about the design of the
blended learning activities. The feasibility of the blended learning activities was
indicated.
Step 4: Implementation Phase

This phase focused on the implementation of the blended learning activities.
A two-group post-test experimental design was employed, with the experimental and
control groups selected through cluster random sampling. The experimental group

received instruction through blended learning activities, while the control group was
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taught using traditional methods. Both groups were instructed by the same teacher,
using identical content and equal instructional time.
Step 5: Evaluation Phase

At the end of the 8-week instructional period, both groups of students were
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effective but could béne

course’s quality assurance and evaluation processes were rated highly, particularly for
their focus on regular updates and learner feedback mechanisms. These results reflect
the overall effectiveness of the blended learning activities while identifying
opportunities for enhancement in areas such as content engagement, tool integration,

and assessment design. (See Appendix F for detailed results.)




Table 4.1

Results of the Evaluation Form
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Quality Element Mean | SD Meaning
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c) The Cripti _ d media promote a goo _ 00 Agree
understandi r
d) The conten _inter a Strongly
students and with the in 60 | 0.5 Agree
. - Strongly
e) Comply with school policies for hours of study. 2.80 | 0.45 Agree
) The course level is identified (i.e., introductory or
upper level, prerequisites required). 2.20 | 0.84 Agree
. Strongly
g) The course content is accurate, up to-date. 2.60 | 0.55 A
gree
h) The content meets the institutional requirements. | 2.40 | 0.89 Agree
i) The references are reliable (i.e., proper 260 | 055 Strongly
information, active links), relevant, and up-to-date. ' ' Agree
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Quality Element Mean | SD Meaning
J) The materials are properly cited and referenced Strongly
. 2.80 | 0.45
and free of plagiarism. Agree
k) The materials have bee ited for
accuracy, typographi 240 | 0.55 Agree
and workable li
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4. Course Structure
a) The presentation is logical (e.g., sequential, well- Strongly
2.60 | 0.55
paced). Agree
b) The course structure is flexible, allowing for easy
updating of content in units, activities, assignments | 2.40 | 0.55 Agree
and learning materials.
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Quality Element Mean | SD Meaning
c) The course structure includes links to library
research databases, as well as accessible links on | 2.20 | 1.10 Agree
the Ding Talk platform.
d) Where practicabie;
appropriately li as an Open Educationa 0.89 Agree
Resource or this sc
e) Th e me M
consi relative-;oﬂhﬁm plates; e 20 Agree
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access.
b) The selected technologies support completion of Strongly
o ) 2.60 | 0.55
activities that enhance the learning outcomes. Agree
c¢) The Ding Talk provides an option to download
resources for offline consumption (e.g., as pdf| 2.20 | 0.84 Agree
files).
d) The technology enables learners to communicate Strongly
2.60 | 0.55
and collaborate. Agree
e) The course site is device / browser agnostic (i.e., 280 | 045 Strongly
operational on mobile devices, multiple browsers). ) ' Agree
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Quality Element Mean

SD Meaning
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In conclusion, the blended learning activities designed in this study are feasible.
The importance of blended learning activities and Chinese reading ability was affirmed
after evaluation and testing by experts. It was emphasized that blended learning
activities provide a new approach to enhancing seventh-grade students’ Chinese reading

ability by combining traditi mnovative digital tools to improve

foundation for further
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Figure 4.2
Blended Learning Student Activities
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statistic for the experimental

e above results indicate that the data of the
experimental and control groups did not significantly deviate from normal distribution
(p>0.05). These results are consistent with the normality assumption and therefore can
be safely analyzed in the next step.

In statistics, to determine whether there is a significant difference between the
experimental group and the control group in terms of Chinese reading ability, [ am using
the independent samples T-Test test for my analysis.

As seen in Table 4.3, after the teaching intervention, the control group’s mean
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score was 24.09 with a standard deviation of 2.33. In contrast, the mean score of the
experimental group was higher at 25.86 with a smaller standard deviation of 2.28. This
result shows that the mean score of the students’ scores in the experimental group was

higher than that of the control group after the teaching intervention and that to a certain

extent, blended learnin ing ability of the students.
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di efge)t en the score vasi erimental grou@ ntrol group,
meetin nt of homogeneity of variances, t ifig the hypothesis
See Table 4' Cﬁ
(See Table Q El r.[E
The results o - indica earning intervention had a
positive impact on the students’ Chi ading ability. Specifically, the results of the

t-test showed a statistically significant difference between the two groups, t (68) = -
3.216, p<0.001. These results indicate that the blended learning intervention positively
impacted students’ Chinese reading ability. The blended learning instructional
intervention significantly enhanced students’ Chinese reading ability. This suggests that

the intervention is effective in enhancing students’ academic performance.



4.3 Student Satisfaction with Blended Learning Activities
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In this stage, the experimental instrument used was a questionnaire. The

questionnaire was based on a 5-point Likert scale. It was divided into the following
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1.11 Satisfied
: " 0.91 Satisfied
improve the planning G
3. The blended learning methodology has helped me to 360 101 Satisfied
improve my performance in the Chinese subject.
4. _Usmg t_he Dlng_ Talk platform can Improve 5.0 406 satisfied
information retention through video playback.
Average 3.66 1.02 Satisfied
Complementarity
5. The videos uploaded by the teacher have allowed me -
to complement the didactic material of the subject. 411 080 Satisfied
6. The blended activity allows the acquisition of
competencies that are not acquired with traditional 3.86 0.94 Satisfied

learning methodologies.
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7. Content on the Ding Talk platform is more effective

: X 403 0.79 Satisfied
than printed learning content.
Average 4,00 0.84 Satisfied
Perceived flexibility / Interaction
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mechanisms. This process of continuous improvement will not only consolidate

students’ satisfaction with blended learning but will also promote the wider application

of blended learning methods in teaching practice.



CHAPTER 5
SUMMARY, DISCUSSION, AND RECOMMENDATIONS

The research title “Designing

Blended Learning to Enhance Chinese Reading
Ability for Seven g
. ewelop™lended le
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focuses on designing blended vities aimed at enhancing the Chinese
reading ability of seventh-grade students. Thus, ensuring its relevance, correctness, and
effectiveness. The following are the detailed steps followed in this study:
Step 1: Establishing a Theoretical Foundation
In this initial phase, an extensive literature review was conducted to
establish a strong theoretical foundation. The review provided an in-depth
understanding of the definition, types, components, and benefits of blended learning.

Based on the analysis, the Face-to-Face Driver Model was selected as the instructional
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framework for this study. Two core components of blended learning activities—face-

to-face instruction and online learning were identified. This phase laid the groundwork
for the design of effective blended learning activities.

Step 2: Identify Learning Objectives and Content

designed a structured framework

learning activities, five experts 1n relevant fields were invited to evaluate them as a
means of validation. Each expert assessed and scored the instructional activities. The
positive feedback received confirmed both the effectiveness of the designed activities
and their potential for broader implementation.

In summary, this study starts with theoretical research, determines the
proportion of face-to-face activities and online activities according to the Face-to-Face
Driver Model of blended learning, and then chooses the Ding Talk platform as the

online learning platform. After the specific design of the blended learning activity
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according to the teaching objectives and teaching content. The blended learning activity
proves the feasibility of the blended learning activity by being verified by experts.

5.1.2 Summary of Enhancing the Chinese Reading Ability of Seventh-Grade
Students

This secti c L€ L
3Ct ess of the implementation of

L

Chinese reading.
5.1.3 Summary of Stude ith Blended Learning Activities

In order to understand students’ satisfaction with blended learning activities

in Chinese reading courses, a student satisfaction questionnaire containing three

dimensions: perception of learning, complementarity and flexibility/interactivity was

used. This questionnaire was distributed to students for completion through the

Questionnaire Star platform. A total of 35 students from the experimental group (BL)

were asked to complete this questionnaire. The results showed that the satisfaction

questionnaire consisted of 11 questions, 10 of which were scored at 3.50 or above,
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which indicated that the students were satisfied with the blended learning activities.
To summarize, overall student satisfaction with the use of blended learning

activities in the Chinese reading classroom was high. The study emphasized the

importance of well-designed blended learning activities. It highlights the role of
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teachers and students (Branch, 2009; Molenda, 2003). Through the use of the ADDIE

adapted based on ongoing feedback from

model, the blended learning activities in this study were optimized to meet the specific
requirements of teaching seventh grade Chinese reading, ensuring that the activities
were pedagogically sound, engaging, and easy to understand. This systematic approach
allowed for comprehensive planning and continuous improvement, as supported by
Brown and Voltz (2005), who emphasize that iterative design is critical to aligning

instructional activities with learner needs and educational goals.
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The blended learning activities in this study were guided by the face-to-face
driver model and utilized a time allocation of 75% face-to-face instruction and 25%
online learning. This ratio choice is based on the support of several studies that

demonstrate its effectiveness in improving student learning outcomes (Alammary, 2019;
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existing literature (Dziuban et al., 2004).

Experts involved in the iterative design process provided valuable insights to
guide the improvement of blended learning activities. Their feedback emphasized the
model’s ability to improve students’ Chinese reading ability by combining structured
face-to-face instruction with engaging and interactive online resources. Specifically,

experts argued that these activities address key challenges in traditional learning

methods, such as limited interactivity and passive knowledge transfer, by integrating
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multimedia elements and collaborative tasks (Dziuban et al., 2004; Marmah, 2014). In
addition, differentiated instructional design allows for content to be tailored to students
with varying reading abilities, ensuring that all learners progress at their own pace. This
approach is consistent with Tomlinson (2014) principles of differentiated instruction,

which emphasize

concluded that sué

01 TNC CX

DOTINE an

redueing the learnifig e (Marmah, h"

teaching, a Single Jccture isdifficult to mee = led g needs of students.
Blended learnin!; oS otQEnd effe il"‘ ake up for the shortcomings
of traditional learning method ¢ face-to-face instruction with online
learning. Macaruso et al. (2020) investigated the use of blended learning in supporting
reading instruction in elementary schools and found that this model can combine direct
instruction and digital tools to provide students with opportunities for personalized
learning. Students can practice at their own pace and receive instant, personalized
feedback, leading to improved learning and reading ability.

In addition, Yang (2012) investigated the benefits of blended learning for
college students suffering from English dyslexia, and the results showed that blended
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learning not only significantly improved students’ reading performance, but also
enhanced their engagement in learning compared to traditional learning methods. This
study combined face-to-face instruction with interactive online resources to tailor

learning content to students through an adaptive learning platform, enabling them to

strategies, enhancing
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learning needs, and therefore 1 atisfaction. For example, Kuo, Walker,
et al. (2014) identified three key predictors of student satisfaction with blended learning:
interaction with content, instructor, and peers. Their findings indicated that meaningful
and engaging interactions significantly increased student satisfaction. Similarly, a study
by Owston et al. (2013) found that students were more satisfied with blended courses
compared to traditional face-to-face instruction, which was attributed to a combination
of online and face-to-face interactions that catered to different learning preferences.

First of all, one of the main factors affecting student satisfaction is perceived
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learning, which refers to students’ recognition of improved knowledge and skills
acquired through the learning process. In this study, students expressed a high level of
satisfaction with their ability to improve their Chinese reading ability through blended

learning activities. The combination of traditional teaching methods and online

s due ‘I’i’? C

ird1 ere

N cigatiog ""

n important role in shaping

e blended learning activities enabled
students to balance academic tasks with other commitments, reducing stress and
increasing overall satisfaction. In addition, the interactivity of the blended learning
activities in this study fostered collaboration among peers as well as meaningful
interactions with the instructor through the Ding Talk platform. These characteristics
are consistent with previous arguments that emphasize that the adaptability of blended
learning environments in meeting individual needs and facilitating interaction

significantly increases student satisfaction (Best & ConceiGg®, 2017; Kuo et al., 2013).
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The ability to access course materials and engage in collaborative exercises at any time
not only supports personalized learning paths, but also creates a sense of community
and motivation that contributes to students’ positive experiences with blended learning

approaches.

5.3 Recommeng

3. More Flexibility 1

Blended learning offers flexibility beyond traditional learning methods
by integrating online components with face-to-face instruction. While traditional
learning methods are often limited by fixed schedules and physical spaces, blended
learning breaks down these constraints and allows students to access courses and
learning materials anytime, anywhere. Students can review challenging content, revisit
lessons, and learn at a comfortable pace based on their learning needs. This flexibility

not only accommodates different learning styles and personal situations, but also
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effectively enhances students’ comprehension and retention.
4. Increased Access to a Variety of Resources
Unlike traditional classrooms, where resources may be limited to
textbooks and teacher notes, blended learning offers a variety of online resources such
as e-books, videos, and era {00 fhese resources enhance students’
understanding of ves, which is essential for

developing
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QE w blended e g activities affect students

from different backgrounds, in

om rural areas, with special needs, or
from different linguistic and cultural backgrounds. This can help to customize the
approach for wider applicability.
3. Analyzing Teacher Challenges and Perceptions
Examine the challenges teachers face when implementing blended
learning activities, such as managing time, technology, and blended student engagement.
Understanding their perspectives can guide the development of targeted support

systems.
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4. Explore the Role of Emerging Technologies
The integration of augmented reality (AR), artificial intelligence (Al),
and gamification in blended learning activities can be explored. For example, AR tools

can make reading comprehension more interactive, while Al can provide adaptive

learning experiences.




REFERENCES

Ahiafor, M., Li, Y., Zhang, X., & Ren, Q. (2023). Transnational online
education in biochemistry during and after the COVID-19 pandemic in Binzhou
Medical University: Challenges, strategies and outcome. BMC Medical Education,

Aﬁmﬂ
ﬂ"ﬂﬂ" anguage

n.a K 0 ang
430/\wiel .V '-‘-'.-'—I.i L L J ;
s//d Jm AR
: 1‘“! " ,"
e + Vi

|h. S,

tIOI’] il

: al Technology, 36
https://doi.org/TOM.L T, 146 74853

Alqurashi, E. (2019): atisfaction and perceived learning
within online learning environments. Distance Education, 40(1), 133-148.
https://doi.org/10.1080/01587919.2018.1553562

Anderson, T. (Ed.). (2008). The theory and practice of online learning (2nd
ed). AU Press.

Anthony, B., Kamaludin, A., Romli, A., Raffei, A. F. M., Phon, D. N. A. L.
E., Abdullah, A., & Ming, G. L. (2022). Blended Learning Adoption and
Implementation in Higher Education: A Theoretical and Systematic Review.
Technology, Knowledge and Learning, 27(2), 531-578.
https://doi.org/10.1007/s10758-020-09477-z



97

Arbaugh, J. B. (2000). Virtual Classroom Characteristics and Student
Satisfaction with Internet-Based MBA Courses. Journal of Management Education,
24(1), 32-54. https://doi.org/10.1177/105256290002400104

Baker, L., Brown, A. L., & Street, M. (1996). 12 metacognitive skills and
reading. Handbook of Reading Research.

Bataineh, R, .8 VA | f
reading and gram asefor oodl Teachlng
49. \\ 1 7
ehjat,

*E-..._,__ o ‘Tﬁf’f

gluitous Learning Env 1t
nglish Llngu m_.z P37
Berqait P T ByZiskas/ \Welen .E.~& Siegeritilalt aler, E. (2012).
olationshin .lﬂs axiblesand iNg fnlopen andeaistance
niversities Jintemmat ional Rev chrin,Open and DistribUted Learn
) bl (WO
Bélgiianil.,.&
very classevery day
p: 000 l'.hh"w

\ln

blended learning in EFL

noIOQY, 17, 35—
nde eagning: A

[ rehen on. Internatignal Journal
el 2n1p97

391.u. P

VY

W Q
ing-BOOKk: Be

B.1.& Genceigd, S. C. (2017). Transac jorahdis

i i and Student.satisfaction in.a mu Fm'h al.blende
environment. E,.. ournal'c M Ce || rning, 20(1), 138-152.
Bialystok, E., & Feng;"X=(2009)=l=afigliage Proficiency and Executive

Control in Proactive Interference: Evidence from Monolingual and Bilingual Children
and Adults. Brain and Language, 109(2-3), 93-100.
https://doi.org/10.1016/j.bandl.2008.09.001

Bonk, C. J., & Graham, C. R. (2012). The Handbook of Blended Learning:
Global Perspectives, Local Designs. Wiley + ORM.

Boyle, T., Bradley, C., Chalk, P., Jones, R., & Pickard, P. (2003). Using
blended learning to improve student success rates in learning to program. Journal of
Educational Media, 28(2-3), 165-178.



98

Bradford, P., Porciello, M., Balkon, N., & Backus, D. (2007). The
Blackboard Learning System: The Be All and End All in Educational Instruction?
Journal of Educational Technology Systems, 35, 301-314.
https://doi.org/10.2190/X137-X73L-5261-5656

Bradley, L. &Bryant P.E. (1983) Categorizing sounds and learning to

,.Handbook of Resea

, Springer.
ﬁB-le g

' 'Jl' o
. Lu"
atls actl ith
: ﬂ"ﬁ- \ *qi
ao, F , Bitah, i) Ghot
agraphic and oho ‘%":}
a 'dbn patterns. 'i.-

rg/10.1 jl 69=761 -.Nt 4x

. lended learning in hi ati
tien 3 ] at'P]‘Ebc

Achievement: A Comparative Study of Asian-American, Caucasian-American, and
East Asian High School Students. Child Development, 66(4), 1215-1234.
https://doi.org/10.1111/j.1467-8624.1995.tb00932.x

< '|= es-Ruente

Chen, M. J., Lau, L. L., & Yung, Y. F. (1993). Development of Component
Skills in Reading Chinese. International Journal of Psychology, 28(4), 481-507.
https://doi.org/10.1080/00207599308246933

Cheng, X., Mo, W., & Duan, Y. (2023). Factors contributing to learning
satisfaction with blended learning teaching mode among higher education students in
China. Frontiers in Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1193675



99

Chikeme, P. C., Ogbonnaya, N. P., Ihudiebube-Splendor, C., Abonyi, E. O.,
Madu, O., & Okoronkwo, I. (2024). Self-directed learning readiness and learning
achievements of a flipped classroom model approach in research methods class: A
quasi-experimental study. Nurse Education in Practice, 77, 103968.
https://doi.org/10.1016/j.nepr.2024.103968

Dewi, P. Y. A., & Primayana, K. H. (2019). Effect of Learning Module with
Setting Contextual Teaching and Learning to Increase the Understanding of Concepts.
International Journal of Education and Learning, 1(1), Article 1.
https://doi.org/10.31763/ijele.v1i1.26

Dick, W., Carey, L., & Carey, J. O. (2005). The systematic design of
instruction.
https://citeseerx.ist.psu.edu/document?repid=repl&type=pdf&doi=671f411d07f151f5
89184da7d3dbad1d4630d63a



100

Diep, A., Zhu, C., Struyven, K., & Blieck, Y. (2017). Who or what
contributes to student satisfaction in different blended learning modalities? British
Journal of Educational Technology, 48, 473-489. https://doi.org/10.1111/bjet.12431

Dong, Y., Peng, S.-N., Sun, Y.-K., Wu, S. X.-Y., & Wang, W.-S. (2020).
Reading comprehension and metalinguistic knowledge in Chinese readers: A meta-

7-008;
A}
L

"""'I"l"l""

rl ﬁ-ﬁhﬂ ﬂhﬂh 1

transformative potential in higher education. The Internet and Higher Education, 7(2),
95-105. https://doi.org/10.1016/j.iheduc.2004.02.001

Garrison, D. R., & Vaughan, N. D. (2007). Front Matter. In Blended
Learning in Higher Education (pp. i—xvii). John Wiley & Sons, Ltd.
https://doi.org/10.1002/9781118269558.fmatter

Garrison, D. R., & Vaughan, N. D. (2008). Blended learning in higher
education: Framework, principles, and guidelines (pp. xv, 245). Jossey-Bass/Wiley.




101

Gauthier, C., Demb&é& M., Bossonnette, S., & Richard, M. (2004). Quality
of teaching and quality of education: A review of research findings. UNESCO.
Retrieved Online February, 5, 2005.

Ghazizadeh, T., & Fatemipour, H. (2017). The Effect of Blended Learning
on EFL Learners’ Reading Proficiency. Jou rnal of Language Teaching and Research,

i
3, 531

Tr
ik

—
200¢

q

and future di Oﬁ D] 32
ham :Cll (2043)
nu IJK‘IL.L-U e

v op m:‘-ﬁl' i ’5“_ D¢
fl K ) 'd .1 ':‘L; 9} i A - VL Lr \/1a e,
* i;“ ups ’ﬁ"';“ il &
1' r.-| '-r i .:_ }
8 1"\]..arj‘l.lmlmnnhll' ,.‘ e 4;.. Otivatio
éalng In,H dhet .tiﬂ"l_ : '?:i" ! 2).Lawre

\gSoeiates Publishiers.

ology, o 03 ‘w' Wt --o :0rg/10.1

Online Learning En

Technologies (ICMRSISII
https://doi.org/10.1109/ ICMRSISIIT46373 2020.9405837

Hanley, J. R., Tzeng, O., & Huang, H.-S. (1999). Learning to read Chinese.
In M. Harris & G. Hatano (Eds.), Learning to Read and Write: A Cross-Linguistic
Perspective. Cambridge University Press.

Hattie, J. (2010). Visible learning: A synthesis of over 800 meta-analyses
relating to achievement (Reprinted). Routledge.

Henda, M. B. (2020). GUIDE for a blended learning system
(arXiv:2007.04912). arXiv. https://doi.org/10.48550/arXiv.2007.04912



102

Hew, K. F., & Brush, T. (2007). Integrating technology into K-12 teaching
and learning: Current knowledge gaps and recommendations for future research.
Educational Technology Research and Development, 55(3), 223-252.
https://doi.org/10.1007/s11423-006-9022-5

Hikmah, A. N., & Chudzaifah, I. (2020). Blanded Learning: Solusi Model

*lrl“l » Sl
> [ b "\lm
)349). What |'1 1|‘ ‘J“‘b 3 lended L€
S )0 |wu\ 9 a LY

AR KW "h

L AL(2019 ST

N mimn

AC-OCTHTIUT T 11

fi‘ .l.'l-' m’r fﬁ‘f-"“}'
i‘.lnmnn ing, H.

-s.,u.} t10 stra «;_'}'

)]
:-'-‘JI

rahim, M. )&
eachl )

Cel el1o
https.//d0|.o
. An Educational Psychology

Success Story: Somal Interdependence Theory and Cooperative Learning.
Educational Researcher, 38(5), 365-379. https://doi.org/10.3102/0013189X09339057

Kazakoff, E. R., Macaruso, P., & Hook, P. (2018). Efficacy of a blended
learning approach to elementary school reading instruction for students who are
English Learners. Educational Technology Research and Development, 66(2), 429
449. https://doi.org/10.1007/s11423-017-9565-7

Kintu, M. J., Zhu, C., & Kagambe, E. (2017). Blended learning
effectiveness: The relationship between student characteristics, design features and




103

outcomes. International Journal of Educational Technology in Higher Education,
14(1), 7. https://doi.org/10.1186/s41239-017-0043-4

Kirkpatrick, D., & Kirkpatrick, J. (2006). Evaluating training programs: The
four levels. Berrett-Koehler Publishers.
https://www.googIe.com/books’>hI—en&lr-&id:BJ4QCmvP5rcC&oi:fnd&pg:PRS&

(dearning FW !H"l ) 1o ,
satisf4Ction of jearnets.
%s/ld ; g B

s’ pe
enV|r ts a ..r
i.0rg/10-1080 m[

YC

of stude 3 ‘1-..-* atlonp
' in Open and Distribu dLearnlng 1 @%6 3

\ d#B. R. (2014)
Interaction, Inte g as predictors of student
satisfaction in online edue and Higher Education, 20, 35—
50.

Lam, W. S. E. (2009). Multiliteracies on Instant Messaging in Negotiating
Local, Translocal, and Transnational Affiliations: A Case of an Adolescent
Immigrant. Reading Research Quarterly, 44(4), 377-397.
https://doi.org/10.1598/RRQ.44.4.5

Lane, S., Hoang, J. G., Leighton, J. P., & Rissanen, A. (2021). Engagement
and Satisfaction: Mixed-Method Analysis of Blended Learning in the Sciences.
Canadian Journal of Science, Mathematics and Technology Education, 21(1), 100
122. https://doi.org/10.1007/s42330-021-00139-5



104

Langa, C. (2016). The impact of blended learning approach in the field of
initial teacher’s training. Conference Proceedings Of>»>eLearning and Software for
Education «{eLSE), 12(02), 126-130. https://www.ceeol.com/search/article-
detail?id=523067

Learnmg Management System LMS Software. (2012). Instructure.

Leu, D./Kinzer G -
theral'fl'e?'s"e g

ncef L 7oicg Corpi
’gpi‘ ) "‘ﬂiﬁ'ﬁf : ‘, 1A
2 ol

& u-nﬁ.:arrl-llmn;nj “;}.,.- 2d laric
atisfaction;,Wse ¢ arn o Lr,ww- dedan
X@i'ence DeCision ne FTE;:» ive,Educ ation,

. oi.org/ 014 i&. o

Classical Chinese Readlng In MiddilesSehools™2021 2nd Asia-Pacific Conference on
Image Processing, Electronics and Computers, 157-161.
https://doi.org/10.1145/3452446.3452485

Lijiao, C. (2022). Research on Blended Learning Based on Rain Classroom
and DingTalk Live Broadcast under the BOPPPS Model. Frontiers in Educational
Research, 5(4). https://francis-
press.com/uploads/papers/9ACZvrwOIKMKV2cNwDefSswoFQ04GzEsSL5tKyA54.p
df

Lpez-P&ez, M. V., Pé&ez-Ldpez, M. C., Rodr guez-Ariza, L., & Argente-
Linares, E. (2013). The influence of the use of technology on student outcomes in a



105

blended learning context. Educational Technology Research and Development, 61,
625-638.

Ma, X., Ma, X,, Li, L., Luo, X., Zhang, H., & Liu, Y. (2021). Effect of
blended learning with BOPPPS model on Chinese student outcomes and perceptions
inan mtroductlon course of health services management Advances in Physiology

responsibility of the Iecturer Teaching in Higher Education, 19(4), 350—359
https://doi.org/10.1080/13562517.2013.860111

Means, B., Toyama, Y., Murphy, R., & Baki, M. (2013). The Effectiveness
of Online and Blended Learning: A Meta-Analysis of the Empirical Literature.
Teachers College Record: The Voice of Scholarship in Education, 115(3), 1-47.
https://doi.org/10.1177/016146811311500307

Means, B., Toyama, Y., Murphy, R., Bakia, M., & Jones, K. (2010).
Evaluation of Evidence-Based Practices in Online Learning: A Meta-analysis and



106

Review of Online Learning Studies. US Department of Education.
https://docs.edtechhub.org/lib/57ASU8B5

Ministry of Education of the People’s Republic of China. (2022). The
Compulsory Education Chinese Curriculum Standards. Beijing Normal University
Press.

lr [E, model. Perfo

\ax!

; L‘fr“émm

Bautista-Cerro Ruiz, M J (2024). Dr1v1ng students engagement and satisfaction in
blended and online learning universities: Use of learner-generated media in business
management subjects. The International Journal of Management Education, 22(2),
100963. https://doi.org/10.1016/j.ijme.2024.100963

Owston, R., York, D., & Murtha, S. (2013). Student perceptions and
achievement in a university blended learning strategic initiative. The Internet and
Higher Education, 18, 38-46.

Packard, J. L. (2000). The Morphology of Chinese: A Linguistic and
Cognitive Approach. Cambridge University Press.



107

Perfetti, C. A., & Liu, Y. (2005). Orthography to Phonology and Meaning:
Comparisons Across and within Writing Systems. Reading and Writing, 18(3), 193—
210. https://doi.org/10.1007/s11145-004-2344-y

Perris, K., & Mohee, R. (2020). Quality assurance rubric for blended
learning. https://oasis.col.org/handle/11599/3615

00 '.\' Oamaw Pu !'Ei

Picciano, A The Multimodal Model. JALN,

ction . the context
Tﬁ“.n“i: D ce

m:gg:m: ctioQ
jor WAL facto ttﬁ

[3O.
!.L'. ,eﬁ
itional e-le ¢

53112656.
- T

@g ations i Miting

A e on Contemp ﬁ catlon

&.h
L3120 Huma es ‘ , 679-68 .atlantis-
aceedingsii cessh-17/25878696 19_
> Dempsey, J srangdeissues in instructional

https://scholar.archive. org/wo KIfrey rFf5ens7/mo6xhtbx5u/access/wayback/http://
butleratutb.pbworks.com: 80/w/f|Ie/fetch/54303028/Through%20Chapter%202 pdf

n', i 7 —

Schechter, R. L., Kazakoff, E. R., Bundschuh, K., Prescott, J. E., &
Macaruso, P. (2017). Exploring the Impact of Engaged Teachers on Implementation
Fidelity and Reading Skill Gains in a Blended Learning Reading Program. Reading
Psychology, 38(6), 553-579. https://doi.org/10.1080/02702711.2017.1306602

Schechter, R., Macaruso, P., Kazakoff, E. R., & Brooke, E. (2015).
Exploration of a Blended Learning Approach to Reading Instruction for Low SES
Students in Early Elementary Grades. Computers in the Schools, 32(3—4), 183-200.
https://doi.org/10.1080/07380569.2015.1100652



108

Schunk, D. H. (2012). Learning theories an educational perspective. Pearson
Education, Inc. https://www.researchgate.net/profile/Ana-Maria-
Ciobotaru/post/Good-Books-on-Teaching-
Methods/attachment/59d61dce79197b807797a03c/AS%3A273549456019456%4014
42230680395/download/%5BDale_H. Schunk%5D _Learning_Theories_An_Educati
onal..pdf

Sembiring

I earnln ategies

"‘-.

an,.S: if(Eds.), Ad
: Techn ti —23). \% ‘&'
dei.0rg/d0.4018/978- 7
\% a0 N /
38 M., & Skaalvik, S. (2015). Job atigfaction ess and Coping
Strategiesin ing Profe 'orﬂlﬁat DogTeache
Education StudieS»8(3y=181-192 -+

Slavin, R. E. (2018). ychology: Theory and practice. Pearson.
https://thuvienso.hoasen.edu. vn/handle/123456789/7375

Smith, P. L., & Ragan, T. J. (2004). Instructional Design. John Wiley &

Sons.

Smith, S. J., & Basham, J. D. (2014). Designing Online Learning
Opportunities for Students with Disabilities. TEACHING Exceptional Children, 46(5),
127-137. https://doi.org/10.1177/0040059914530102



109

Snow, C. (2002). Reading for Understanding: Toward an R&D Program in

Reading Comprehension. RAND Corporation.
https://www.rand.org/pubs/monograph_reports/MR1465.html

Snow, C. E. (2010). Reading Comprehension: Reading for Learning. In
International Encyclopedia of Education (pp. 413-418). Elsevier.

ing &y S_en.t._&a:‘tion Avallable at
L =~
m. efm é'c‘f'ru-386

Falk ioni( -,n SE

ﬁiﬂlﬁ"ﬂl

. -f
lll"-' ﬂl! l'

dates w

Tomlinson, C. At ate Instruction in Mixed-ability
Classrooms. ASCD.

Tomlinson, C. A. (2014). The differentiated classroom: Responding to the

needs of all learners. Ascd.

https://books.google.com/books?hl=en&Ir=&id=CLigAWAAQBAJ&oi=fnd&pg=PP1
&dg=Tomlinson,+C.+A.+(2014).+The+differentiated+classroom:+Responding+to+th
e+needs+of+all+learners.+ASCD.&ots=AhmlqPn8ss&sig=Y ZpVdHPpy09YjZx6iWg

02kK1reU

Tong, X., McBride-Chang, C., Shu, H., & Wong, A. M.-Y. (2009).
Morphological Awareness, Orthographic Knowledge, and Spelling Errors: Keys to




110

Understanding Early Chinese Literacy Acquisition. Scientific Studies of Reading,
13(5), 426-452. https://doi.org/10.1080/10888430903162910

Torgesen, J. K. (2002). The Prevention of Reading Difficulties. Journal of
School Psychology.

da; 00 lities andiRifference
: ation Ski L= ng e nguag
. 7(31) 2012 tps;//dei- 1 -9922.2007.00
isition; Gﬁ]@gnguag nd em . Coghi G
d A 7, Tonks, S., &Pe@ 2004). Chi ’
Motivation fo pmtﬂf nfluences. Journal of

Educational Researc
https://doi.org/10.3200/JOER.97"6%2¢

Wu, J., & Liu, W. (2013). An Empirical Investigation of the Critical Factors
Affecting Students’ Satisfaction in EFL Blended Learning. JOURNAL OF
LANGUAGE TEACHING AND RESEARCH.

Xu, Y. (2020). Exploration and Practice of Online and Offline Blending
Teaching Mode Based on" SPOC+ DingTalk". Lifelong Education, 9(3), 65-68.

Xueshan, Z. (2023). Blended Learning Approach in English Teaching:
Effectiveness and Challenges. In C. S. Gonzdez-Gonz&ez, B. Fernandez-Manj&, F.
Li, F. J. Garc m-Pefulvo, F. Sciarrone, M. Spaniol, A. Garc B-Holgado, M. Area-



111

Moreira, M. Hemmje, & T. Hao (Eds.), Learning Technologies and Systems (pp. 412—
417). Springer International Publishing. https://doi.org/10.1007/978-3-031-33023-
0_39

Yang, L. (2019). Teaching Reform of Computer Application Basis Based on
Blended Learning. 2019 5th International Conference on Social Science and Higher

Education (ICSSHE 20 3_hifr
: i esshie-19/125915674

Yeung, 1 le,a,. -Chan, D
EI Om ‘S;h'l € 2 a f-'-l-';. naivic
ps://doi ‘I-l..‘ indif:-20%15,114.00 4 _ .

ana 202%).+1he Implen ation 0 e
: 1r
I|s ““-N Of ] é&, . ._.'I.'..l',' fudents. E
vk ki It ! pl

'l-ﬁ"ﬁ"’r'r\"‘li

1 .ofthe di CONNE IECLUIre pla CInrtnercon
D-16-paridbiticaSaindbIiG L15(0) 7274, i"*"‘

-U Ji;‘ i-'i{':'-"-'-' g d H e@

16N "h
"blended lear w , Le ] ‘ ology
tﬁellllwwwm |e Lv,ﬁ; 1J wm. q
L] [ =y
f .

, S

'z
@I ufiﬁ‘hﬂ'ﬂ "ﬁ o 0, Mis2hioy \&/ Zhanlg T (2079 tu:.ciy-di tors
uep

ass of







113

APPENDIX A
Announcement of the Result of Thesis Proposal Examination

School of Industrial Education and Technology
King Mongkut's Institute of Technology Ladkrabang

Announcement of The Result of Thesis Proposal Examination

School of Industrial Education and Technology with the agreement of thesis proposal
examination committees would like to announce the list of thesis title and thesis proposal of
Master of Science in Technology-Enhanced Learning and Innovation (International Program)

approved on October 17, 2024 as follow:

O —

Miss Yirong lJiang, student ID 66036054 whose thesis title is "DESIGMING BLENDED

LEARNIMG TO EMHAMNCE CHIMESE READING ABILITY FOR SEVENTH-GRADE STUDENTS" under an
advise of Assoc. Prof. Dr. Thanin Ratanaolarn, advisor.

The student should consult with the advisor to ensure the completion of the study
and thesis would be on time following the regulation of King Mongkut's Institute of

Technology Ladkrabang.

Announced on Octoher 24, 2024

i M‘"’
.-"'_-__-__—-.
(Professor Dr.Parivaporn Tungkunanan)
Dean of the School of Industrial Education and

Technology

202410024 Time 20028:29 Mon-FEl Server Sign-LN
Signature Code : O0ARA-DoARC-BRADA-AMBD



114

Period: 8 weeks

Target Students: Guan Shang Experi
Objectives:
a) Improve Chinese reading abi

b) Mastering the main points of

Week 1

Content:

1. Understanding the backg
2. Chapter 1
3. Chapter 2

Lesson objectives:



Talk platform.

Introduce the historical and cultura
multimedia video playback.

Explain the storyline of Chapter |
Wukong and his quest for enlig

Design an interactive quiz sess

of the storyline.

Organise group discussions to éxplaLe:

Wukong and its symbolism

Arranging post-class assignmentsis
their understanding of the image of ¢

platform.
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Week 2
Content:
1. Chapter 3
2. Chapter 4
3. Chapter 5

Lesson objectives:

including the conquest of the de

2. Students can analyze the cla : ‘explorerthe-reasons fo e as discuss the themes of

ambition and rebellion presented it
3 S d 1 . i L = :d- I: 2 ' 1.4 .- . of 9 . .

. dtudents learn to apprecid upernatina B atu ), ong’s actions 1n a

moral and ethical sense.

4. Students increase their aware ativé-struetyre apd ca alyze.the-deve at "ot ke 8, conflicts between

characters, and their resolution.



Teacher Activities

Talk platform.

Publish chapter prep materials and g

Detailed explanation of the main
Chapter 3 in class.

Organise groups of students to d
in Chapter 4.

Use the Ding Talk platform to

5 to enhance students’ visual u

'F e T ey I'nr""""'

117
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Week 3

Content:
1. Chapter 6
2. Chapter 7
3. Chapter 8

Lesson objectives:

1. Students will be able to unde:

Wukong and his suppression und

2
(¢)]
?
=
(¢
g
=
[¢]
=
(9]
7]
:
[oN

Ll

deeper meanings reflected in thegeepi

‘ iction Supernatural;
ent ¢ \ st

4. Students can analyze the narfat

¥
Phuigd

“
J.VF
°
=
/
=)
z
~
o
=
aQ
=
=
=
o

2. Character traits and sups

¥
“l

appreciating and analyzing the v

3. Students can explore the
Wukong’s behavior.

the storyline and resolve the conflict.



Publish chapter prep materials and guidifigiue
Talk platform. é

Explain in detail the deeper meani

and character behaviors in Chapte

Ask questions in class that lead 8

and philosophical issues in Cha

Use digital media to show key stena

student understanding.

Organise themed discussions on

communication among students.
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Week 4

Content:
1. Chapter 9
2. Chapter 10
3. Chapter 11

Lesson objectives:

1. Students can understand the i s Al the-Appemdix-to Chapter ) i gl the story of Chen
Guangrui’s encounter, Yuan Sho
orphaned souls, and to analyze the

2. Students can explore karma

of the characters and the storyling.

¥ I|'1-_| -
3. Students can analyze the depi ; \uns 1| d 1l S1817i ate how supernatural
elements enrich the story and deep@ ematiCexp _—‘h.‘_
4. Students will be able to graspina Efﬁﬁe strudture and an@lyze Te =88 tO1'Y: ve'to deepen themes and

advance the plot. l'
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Teacher Activities

Publish chapter prep materials and guidi

Talk platform.

Explain in detail the background ,0

characterization in class.

U
D
o

L [Sociag i

m L _ Fon Stqlden * ities

g16-text ahd I"‘h the r]aterlhe Ding Talk platform.

§0
g toyst

Old Dragon King.

Organise groups of students t

Tang Taizong’s return from he

Use the Ding Talk platform to ass

to write about their reading.




Week 5

Content:
1. Chapter 12
2. Chapter 13
3. Chapter 14

Lesson objectives:

1. Students will be able to

and the Twin Forks Ridge, whers
2. Students will be able to &

N ‘
Fgt Y N
L5

BVOA

L= AW
Qe

122

anifestation of the

ave, Venus’ Relief,

Y

Q"

s without a trace,

LY

f
mifest: aof Ju#yln glden Cicada and discuss
g o |E | o=
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Use multimedia to show plot deve
Forks Ridge.

|
i

Assign homework through the D

to write book reports.

. ; L
Kﬂ KLD t?l_'::"_u , e,
s
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Week 6

Content:
1. Chapter 15
2. Chapter 16
3. Chapter 17

Lesson objectives:

1. Students can understand the €pi
as the underlying themes they ca
2. Students will be able to ¢
Wind Mountain who steals a robe

and conspiracy.

3. Students can analyze the

L
.
o
4

geous I! S
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ities
Publish chapter prep materials and guiding ohs Vi ing | Re gettext a : al.op the Ding Talk platform.
Talk platform. 3 go!ng t0

The class explains the storyline

Eagle’s Nest.

Use multimedia to show the ploti@
and Black Wind Mountain.

Arrange a role-play activity, choa@s

roles and recreating the storyline

Assign homework through the Ding

to write book reports.
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Week 7

Content:
1. Chapter 18
2. Chapter 19
3. Chapter 20

Lesson objectives: f
1. Students will be able to underst of the g-’-j:’*_ Mok atitheGuanyi o lqzit ozhuang and analyze
: 5 '{F'-i'-*::'b ht
the symbolism in these episodes 116t .:-'"'-‘.i'-a-fiﬁ_;‘.;: ‘ac E:_'.:: Ati

i

Heart Sutra, and

I spiritual growth

3. Students will analyze the @pfs i onk 1S &ss amHwangfengling ight Precepts fight to be

well as how these

£ %
4. Students will understand and anga storyli I of the"Graa = 7 y Zhuary es the demons, the Wukong

in Cloud Stack Cave who collects the Bigl %‘i)ﬁ, and Xuan in.

significance and impact of these stories in the th religious co

OKRABANG
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Organize students to work in smé
of The Monk in Trouble &

presentation as a group.

Assign homework through the Ding Talk pla

to write book reports.
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Week 8

Content:
1. Chapter 18
2. Chapter 19

3. Summaries the 1-22 chapters
4. Test
Lesson objectives:

1. Students will be able to

with it and analyze the process e battle of g

2. Students will analyze the gpsedes o he racterization and
symbolism in these episodes anditheir ithpact - developing * \:\\\\

3. Students will summarize N in, th ' FSRY \pg s of Journey to the West,
consolidate their understanding andime &storyline ls ) asS gu v eSandenthance'thei ese reading ability.

4. Students will explore the proges eﬁﬁf Sumery L1 -E? ¢ Wind-deno £n V\Io oden Fork’sfacceptance of Wujing
by the Law, analyze the symbolism ang erizatio l : B ] 5 ) ! ﬁ a | L e deeper themes of the

work.
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go"ng (X

](71?tei discussions and offer

Assign homework via Ding Talk 2

alk platform and

hook! 'reports Jon} the Ding
I
LDy

report for the week.

Design the final classroom quiz topic. F

to testing students on the test.

i II c#ssr!;
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. Strongly
Qualigy El t © Disagree
0
iy ;
W
a) There are instructions on h vigat e H"“ﬁ‘" 'f_é:"::
b) There are instructions on How léatners gage®with i ﬁ%%
learning course and what prop@rtions-of the | ” ”11"-\\:\:\\\
face. . : |
c) Where feasible, materials op coursessi than P - .
wmdows,-e.tc. (i.e., separate Wor - | EE ) f ! \ \
d) A specific button at the top of a SpagifiC page make§ i 15 - 1
the course website. > ="y |
=y F =
e) There is sufficient indication of whe }Jgre to b% ine 4 J
and in face-to-face settings. %2’
f) There is a help option to support learners with : KR MG




O
Quality Elem @Qﬁ >
) §

a) Learning outcomes are clear ed agal
standards

b) Levels of learning outcomeg aresaligned w
goals.

c) The descriptive text and omot od
subject matter.

d) The content promotes inter amo
instructor.

e) Comply with school policies fo uvi;f stud

c/

f) The course level is identified (i { oducto

prerequisites required).

g) The course content is accurate, up to-date.

h) The content meets the institutional requirements.
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Qualifiers
ongly . Strongly
Algre Disagree Disagree
\3 1 0
:;‘ 1L} ’
= % L\ l /
vl Jl ]
), =gl
", . g
ﬂhﬂl.‘lﬁ!fié
r"':::-:".-’.'1|]l'|,'.""~:“"“-\
A
3
> 117\ \
= f
Tz /] |\ )
5
2 i ] I
r
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Strongly
Disagree

0

relevant, and up-to-date.

J) The materials are properly cited ¢

a) Learners are exposed to a vz

b) Learning activities / instr
outcomes.

c) Instructional materials contri
learning outcomes.

e) Learning activities provide opportunl i
student, student—instructor, and with materials¥steeh
active learning.

I ——

) Access to external programs / software is available (e.g.,
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) N ' . Strongly
Quality Elem : Disagree
e

0

g) Media is thoughtfully integrated iy
variety of interactive features).

h) The LMS is learner-friendly (e/g
or documents to access, as is feas !Q

1) There are learning activit|
thinking.

f"\'ﬁ.ﬂ‘ Jﬁ‘i‘

o = -
b) The course structure is flexib
units, activities, assignments and 'le

d) Where practicable, the course has b

cenapp ately licef
Open Educational Resource (OER) for this Sehot

e) The course meets institutional gwdellnes orvis_te ﬂ!
formatting/templates, etc.
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Strongly
Disagree

N
f) The course structure enables a good nx-0f1e
support. -
? 'H’

a) The course has clearly define
course requirements (e.g., ta
outcomes of the course.

b) Teachers are adequately trz
course.

d) There are clear instructions onh
feedback (e.g., within three days).

)
& %
J;J. 6. TechABlogy.-Me

a) The selection of technological tools (&%.,*Ding /Te ki) obile
applications) has been carefully considered regard : i !
learner access.
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ﬁ(} Qualifiers
litv El ‘3-) Disagree Strongly
Quality Elem Disagree
e ] 1 0

b) The selected technologies suppor fon of acti
the learning outcomes.

c) The Ding Talk provides an downl S
consumption (e.g., as pdf files).
i
d) The technology enables lear ommuni -"""--..__“ 4 : 8
e) The course site is device / %agno iJe.,/operatiopal e *:’5_,;:.."
devices, multiple browsers). 1 . = —
- - f’?m
é A / ”h\\:\
> L
a) Learners are provided with i tion on ill i T - ' \
the course. !
Y 11
b) Marking guides for papers and exami ns arelpravi I \
. . i
c) Assessment measures include forma mative ass r
d) Assessment tools can facilitate self-evaluati 'é{ﬂﬁ
e) Assessment tools measure mastery of learning outcomes:




a) The course has been / is being's

and with the same rigor as a fac

b) Plans / schedules are in plact
that the provider keeps pace

e i ol S G
T i), 0
e

136

Strongly
Disagree

J.
)
s
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APPENDIX D
Journey to the West Test

W4 (Name):
YEZK (Classe

H 23 = 2
. =]
--
Tamgﬂﬁs nta
o
l ﬁ ruitiiviol

c¢) Wk f#H4H Tathagata Buddha
d) K_I## Taishang Laojun

4. IMVETAEWEANAEZEH N SR ?  What position was Sun Wukong first
appointed to in Heaven?

a) KJE Keeper of the Heavenly Horses

b)Hiff Underworld
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¢) ZRifF¥'E Dragon Palace of the East Sea
d) V5K Western Paradise

5. IMBZT RN TIEK T, Bz 744 ?  Whatdid Sun Wukong eat to prolong his life?
a) i} Immortal Pi

b) kT Peag

||||||||
rrrrrrrrrrr

|| |||lllll-lllllllllll I
=_ '_j iu{a fd ,

8. KALILIMHIIMAL 2 iE? Xuanzang’s master?
a) WISk fH4H Tathagata Buddha

b) FHEAHIT Patriarch Bodhi

¢) WM& EF* Guanyin Bodhisattva

d) JEX5% Emperor Taizong of Tang

9. IMETEHE—IRBUEME, HEERI AR 24?7 What danger did Xuanzang
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encounter the first time Sun Wukong rescued him?
a) PIKEEIN{E Captured by a demon
b) #7K¥# Drowned
c) K Lost

d) YLk Starvation

"""" P
gcome'theJade

|

"‘! =feA: {3',":“?’_;-‘ eca
Ll
Nl W
AH | i D —i.*;}‘
o o fN \
R 2 Becans
5 Ey F Mecoty

o) FANEERFEINFTFARAZE Because the Jade Emperor gave him the title
d) DR A sk tH A 75 K K% Because Tathagata Buddha gave him the title

13. MBS N A SR IR T ?  Why was Sun Wukong trapped under Five
Fingers Mountain?

a) KNAh ATzl ;) Because he ate the Immortal Pills

b) B At K R'E Because he wreaked havoc in Heaven
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¢) KINAh T T K F& Because he defeated the heavenly soldiers
d) BCRARAST & 2 K77 114 Because he disobeyed the Jade Emperor

14, fhiE= 2 %&£+ 4 ? How did Sun Wukong learn the 72

transformations?

h\ri&

By steali \K,
oS H‘:

2 i Fqugh

Y A — E——

; ;*‘I'ili 10 Saye

17. A APME S AN 2 SR IRAZ? - Why was Sun Wukong dissatisfied with

the position of Keeper of the Heavenly Horses?

a) RAERAKSY Because the position was too low

b) EAMAE L Because he didn’t like horses

c) At AR 2§ Z )8 /] Because he wanted more power

d) A5 B CRZ A #l Because he felt he should become a god
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18. FMEZ KIH KR ER, RENH A BA L& Mh?  Why didn’t Heaven
immediately punish Sun Wukong when he wreaked havoc?

a) N SEKKIEE ST Because he had great magical powers

) TN kgﬁrg

dto gain wealth

21, PRINHNIMEZSRIF RS 47 N E B ? Jyft24? Do you think Sun Wukong’s
behavior in wreaking havoc in Heaven was justified? Why?

a) A, FNAtiEK H B Justified, because he sought freedom

b) &3, FRNMEAAFX4F Justified, because he was treated unfairly

c) NEHE, [KAihiE ;e KR Unjustified, because he broke the heavenly rules
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d) AEHEE, RO IS #F3) Unjustified, because he was too impulsive

22. VRN IME S TS RE 244 2 What do you think are Sun Wukong’s

personality traits?

Catitious anx%

W=

c) ik 13845 % £ 4 & Gained more wealth
d) iEAATTSEELN N EE Fulfilled their personal desires

25. RN HUZE BB BN NP s B2 ? A4t 4?  Which character do you
think is the most important in the pilgrimage team? Why?

a) JEM, [Nk FR\EI4T# Xuanzang, because he is the leader
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b) IME=, KN AEF7 Sun Wukong, because he has the greatest combat

power
c) %)\, BEIuMEEHt 7B ERAIER R Zhu Bajie, because he provides humor and

entertainment

d) WEE, B e

L %

NS AN L )

L.
KA ER = R j| e c lacked:-decT:

h‘h"ﬂ“ﬁ‘h N

MR ke A% 4k, 2 How did Sun

Wukong’s personality change during the pilgrimage?
a) 22 E B F /LK Became more mature and responsible
b) AF4SH P 5 A1 %% B Became more impulsive and irritable
c) 22155 77351 5 FA Became more greedy and selfish

d) AR15 B 55 F1H /)N Became more timid and cowardly
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29. TRINJ%E \AEI A A BN EE 3] 74 4EH?  What role did Zhu Bajie play
in the pilgrimage team?

a) FE A 57T 4% Mainly responsible for fighting

b) FEALeyER A% R Provided humor and entertainment

c) fiRREIA *‘IZ

/?’f/

sy A--.

EL D R Y

-----------

||||||||||||
11111



APPENDIX E

Student Satisfaction Questionnaire

QUESTIONNAIRE ON
FREIFE

1t ndew‘@gk W/g/
(© = AN

2.

—EN7/0N
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d
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| and once
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ﬁ
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WITH BLENDED LEARNING

.ﬁ_

S

Ol

-
. Th ented learn ol S
hel improv lanni

learn

the Chinese

S.
. The ble eﬁging
helped me %ny perf

Very
Satisfied

ABAN

5

Using the Din n
improve information % F TE‘

video playback.

Complementarity

. The videos uploaded by the teacher have
allowed me to complement the didactic
material of the subject.

. The Dblended activity allows the
acquisition of competencies that are not
acquired  with traditional learning
methodologies.
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Level
. Very . Not e Very
Questions Dissatisfied Dissatisfied Sure Satisfied Satisfied
1 2 3 4 5
7. Content on the Ding Talk platform is

more effective than printed learnii

content. - —
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DNDY

ﬁ)ﬁ%IXF

Teachi u@val io Wte‘pre
ey .

-
-
i

- \
Quality Ele @

o

’ SD Meaning

T
Lt
=
=l
|

avigati oy b | iu:.ljf///‘;

u ",

a) There are instructions on how to‘riavigat urse.site: 2 = if % I Agree
b) There are instructions on haw leasners shotld.en i _‘ ‘._{—:;
blended learning course and ortio ourseare /ﬁq _ : Z trongly Agree
online and face-to-face. - * |'|1'u”'u\,\\\
c) Where feasible, materials op cour E ‘: >3 4ol \ \T:”‘ Adree
as pop-up windows, etc. (i.e., se ord - g

ey [
d) A specific button at the top of ific page ite Lt f 2“20 0'a4 Agree
to navigate the course website. > = '

=
e) There is sufficient indication of rials are’to ot J
used online and in face-to-face settings. t X L " l 60 Strongly Agree
) There is a help option to support learners Wi Qs etc. 3 f 2.6 .89 Strongly Agree

Average AB ANG : 0.83 Agree
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on

Quality Element 0 SD Meaning
1 i
= \

ntent | = \ 1\ \
=3 15

a) Learning outcomes are clearlyjdefi againgst” aca = \6 I
workplace standards = \ "\2 g 5},5 trongly Agree
b) :_ev;a_ls or Iearlnlng outcomes afe @ligned Wi e I / d%; Agree
instructional goals. P
c) The d_escriptive text dia t good \6'(1)” % Agree
understanding of the subject C' e |

M = e
d) The content promotes interaction among and'with 5 - | o dbnaly Agree
the instructor. 3 ’ "1"5‘\-.\ gy Ag

- i
e) Comply with school policies forihours of study: e | "‘lk. rongly Agree
=] FIo Y g
T N ) \
f) The course level is identified \(i. ,\‘ﬁtroduc 0 2 f l\' \0.84 Agree
level, prerequisites required). 3 i
=] f

g) The course content is accurate, up to % | ug) 4 ;.60 Strongly Agree
h) The content meets the institutional require {;4 D 3 1 2 0.89 Agree
. . . . : ¥,
i) The references are reliable (i.e., proper informatiomn;
links), relevant, and up-to-date. 2.60 | 055 Strongly Agree
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. on .
Quality Element 0 SD Meaning
i
)i Tr_\e _materlals are properly cited and e nd free gf = ‘80' Strongly Agree
plagiarism. = A
bt 3 L] I
. =13 D
K) The r_naterlals have been ed for a _ R a0l | 055 Agree
typographic errors, format, style, nd wo inks. (5 \ "\
Fi
‘- y
Av =249 | /9/ Agree
.
'-.L'.'||.|I.I'Il//
s N /gff“';
a) Learners are exposed to a vari tm lear agtivities. : ’%(J)I'!. &@ Agree
b) Learning activities / instrugt materi g ‘) AN
learning outcomes. o~ k > 11 \Q\% Agree
c) Instructional materials contri e achi the }5‘
. B Mz} . Agree
stated learning outcomes. =, I'T] .'1
: : : m - ! 11"
d) Active learning strategies are u ngage therst > D7 0.45 Strongly Agree
and promote the achievement of the rning ou T il
| — L
e) Learning activities provide opporttniti interaction | ,
(student-student, student—instructor, andw, Wi J;fht jals /4 3 g‘rz, 2.80 145 Strongly Agree
technology) that support active learning. E
f)_Access to external programs / software is ava 500 1.00 Agree
Ding Talk).
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on
Quality Element 0 SD Meaning
i
g) Media is thoughtfully integrated int c@&e (i.e., shart ey Y
videos and a variety of interactive fe ik 2 \ 1834 © Strongly Agree
=3 15
h) The LMS is learner-friendly (e.g..sminimal clicks, 3
external links or documents to acgess, feasi K 3 "\2\20 ?84 Agree
i) There are learning activities toe ts i - I /Qégl
critical thinking. 240 | 7)) Agree
S
Wﬂlf W I
o A e N‘ '// - Agree
1 — %ﬂ]“\k\\
e
= ]

a) The presentation is logical (e'g. ntia - ” ' 1\\‘5 rongly Agree
b) The course structure is flexible all g for da J f,l
of content in units, activities, i nts and i - 0.55 Agree
materials. il |
c) The course structure includes li ibrary researeh 7/ 4 g 1
databases, as well as accessible link Ping Talk .20 Agree
platform.
d) Where practicable, the course has been |
licensed as an Open Educational Resource (O i m N 40 | 0.89 Agree

school.




Quality Element ‘E.)

e) The course meets institutional gui

relative to formatting/templates, etc.

f) The course structure enable
resources and faculty support.

-

a) The course has clearly def i
satisfy the course requiremen
well as the learning outcomes

b) Teachers are adequately traine
blended course.

c) Students are provided with oOFfj
components of the course and registra
platform).

&'\‘s consistent =
G
P
mixe“of learni =
b
Av
5. Stud
tructi forflearners.to
tasks, i =
rse.
lified t ili =
=3
o
to the 3
ies (Ding T B

d) There are clear instructions on how an %ﬁ

should expect feedback (e.g., within three days).

Average
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on
SD Meaning
i
\ 2 \ \.2 0. Agree
\2\40] 55 Agree
/
>2.37 | /9/7 Agree
o
k]
r""ﬁﬂ”'ﬁ&
ongly Agree
V2NN
3 f 2}50' 55 trongly Agree
2 / .40| Agree
/ f )
3 A 0.45 Strongly Agree
2.65 | 0.50 Strongly Agree




Quiality Element &‘;‘J !
1
< ¢ s

a) The selection of technological ., Ding
applications) has been car onsi
infrastructure and learner access.

b) The selected technologies support com 0

that enhance the learning outc

¢) The Ding Talk provides an down
offline consumption (e.g., as pdf fil
[

L™
d) The technology enables le com
collaborate.

e) The course site is device / browser a |% operatio

¥

on mobile devices, multiple browsers).

Averag

4
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on SD Meaning
i
Teehing \ "\ \ |
B> |
din ~ - /ﬂ) Agree
-'hh - I i .r/..r'"
ivities F“"gl'ff%Z trongly Agree
> —_—
“Z ﬁ
. ”m}k\y\ Agree
210 'l,l'\\}
3 \&55 trongly Agree

OKRABANG

Strongly Agree

0.70

Agree
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on

Quality Element &‘;‘J SD Meaning
1
o \

1)
LT

-

-
> g

- - - - - =t L)
a) Learne_rs are provided with inf on ho ill 5 |56 \ "4,( \)Ol 5 Agree
assessed in the course.
L]
b) Marking guides for papers a inatio i K A Agree
———, i
c) Assessment measures inc mativé=an ative 1 ‘%' I % A
gree
assessments. [ =
| | r"’/ n-._._‘_‘—-_‘_‘—-_‘-“-_:
d) Assessment tools can facilitaté selfsevalu b = 4 1’ 0l W\%' Agree
g L AT Y
STl s TEANN
e) Assessment tools measure mast learn . 4 ; | 0 4 Agree
o |
‘S ANN
Average T 0.71 Agree
= gl I
0 rPm ’
ﬁuality Assliranc v

a) The course ha_s been/is bel_ng subjected to qualit N 560 | 055 Strongly Agree
processes and with the same rigor as a face-to-face course:
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. #mion .
Quality Element ‘;) SD Meaning
1
i
b) Plans / schedules are in place fo I e‘fgburses to e \
reviewed to ensure that the provider &e with ¢ 3\ 4({ 0. Agree
in technology and content. s - ‘
c) Course evaluation is enabled forlgarnegs to provi e ‘11 x | [
on the blended learning expefience;=includi rse ~4 trongly Agree
content.
trongly Agree
Agree
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IOC From of Teaching Activities Evaluation Form
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Expert opinion
Quality Ele Total | IOC
3145
\;\L&x‘*{amvl‘-?’é?? 9 9:[?“
a) There ar uctions_o \ﬁM %/ [y
course sit —-.___ns.\:h\h\Q"-.\::i\ A L] 3 |06
b) Th re instructions om"ho %n sho |
engage Avith_a=blended Te . "'_I 0 | 3% 3 | 06
proportions of the ¢ are.onli € .~ O
c asible i - ite"t «
rather than % etch (i. ﬁ e " 1 0.8
rdaglocs): 4
eci a
ESit easyte c ARGAN By % 06
d  —
) eiss dicati
ret used onki i S 1 0.6
I N 1
s a hel 0Ss leafners 0 06
F
, ~
a) Learni t are c i ns
academic / ards . ‘S) 0 3 06
b) Levels of learning ar n@ﬁth‘x‘uﬁ‘
o . 0(0]1 3 0.6
school's instructional goals.
c) The descriptive text and media promote a good 1111111 4 08
understanding of the subject matter. '
d) The content promotes interaction amongst
students and with the instructor. I 3 06
e) Comply with school policies for hours of study. o|1]1]0 3 0.6
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) Expert opinion
Quality Element Total | IOC
1 (2 ]|13]|4]5
f) The course level is _|dent|f|e(_:i (i.e., introductory or 1111lo0lol1 3 06
upper level, prerequisites required).
g) The course content i , Up to-date. 1111 4 0.8
kb0 JJ g
h) The conte s the_insti W‘JM" 111 1 3 0.6
%.:‘x i ;-""":"'_.f-'D-:H
i e~ ot A "-_. _-'-—7-
i) They/ séferences. are _ réliable i ey proper |~ I s | o6
information, active links), relgvantiand-up-to-date, s 18 '
T —
- - = , ""llq.‘_ =
) materials areproperly’ i A
and e Pk ’; : N1~ 1 0.8
e materjalsHa n ited' ukagy, .
hi r F) ' Q 1 0.6
rkale lipks.+ 8
= 1911141 o .t
) ners e 0 06
v/ | N 1 I
b_ g ac tru material 0 1 08
li arning o es!
c) _ nal material i 1| - 3 06
achie e st es.
d) Active in tegies a
student an chievement of the stated | 0 é S') 0 3 0.6
learning outco
e) Learning activiti ide - rtﬂEs
interaction (student—student; - .
with materials / technology) that Ive N R 4 08
learning.
f) Access to external programs / software isavailable | o |, | | 1 | 1 3 06
(e.g., Ding Talk).
g) Media is thoughtfully integrated into the course
(i.e., short videos and a variety of interactive| 1 [ 1 | 1 | 1 | -1 3 0.6
features).
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) Expert opinion
Quality Element Total | IOC
2 134|565
h) The LMS is learner-friendly (e.g., minimal clicks,
minimal external links or documents to access, as is O|1]|0|1 3 0.6
feasible).
1) There are !e_arnmg ned to enga 11111 3 0.6
students in critical
u
i ‘"""""E-?L‘;.& oL/ -‘“ﬂ,ﬁf-ffi'_"___l_
a) The tation.islogical g, ___.e I,; il o 1 4 0.8
paced = = ]
b) Tie/Cours& Struct _ a0
up gofc ni VIHIES) =1, . 1 1
a aaﬂmﬁ'gp eri AL .
e co st i i
databas | n 1 0.6
| Ny
er e e
propria Ic S » 1 0.6
ce (O S f‘
COUrse ts | Instit
istent refati in tes, etc. 08
-
f)§Thelcourse st bl 0 i
lea urces u . 4 0| % 06
s s S
.
a) The co rly defined i for ﬂ))
learners to sati se requirements (e.g., ﬁl 1 5 1
tasks, assignmen inﬁ%poprﬁ
of the course. i
b) Teachers are adequately
facilitate the blended course. U I 3 06
c) Students are provided with orientation to the
online components of the course and registration 1111 3 0.6
facilities (Ding Talk platform).
d) There are clear instructions on how and when
students should expect feedback (e.g., within three 1 (111 5 1
days).

6. Technology / Media
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) Expert opinion
Quality Element Total | IOC
1 (2 ]|13]|4]5
a) The selection of technological tools (e.g., Ding
Talk: mobile appllcat[ons) has been carefully 2l1111111 3 06
considered regarding infrastruct r
access.
b) The selected te S support completion of .
activities that e the learni ; 1! 3 06
c) The Di I_(p vides-an -0 3 06
resourc offline consu on-(&:g:-as pdf files) +—
d) Th nology e 1ers.to R
and golfaborate™" ‘5’9 W ; e 4 0.8
e) Fhe course.site™is deviee,/ ic tie = 06
opefational o IGes, SIEnT AN, " '

» S Z
ne e th®infor. TITAT TN
;ﬁ" | ssed inithe P 06
ing gui 1 0.6
c sment inc rmative
s iVe assessments. "1,,"# 1 - 06
d) t tools Can faci valuatio =
1 5 1
feedb ), |
e) Asse S measu 1
outcomes. . ,..,ﬁl_) 3 0.6
Ly

|ty(ﬂsﬁ.|r a
a) The course has been / is bein i
assurance processes and with the samerigorasa| 1 | 0 | 1 | 1 | 1 4 0.8
face-to-face course.

b) Plans / schedules are in place for online courses to
be reviewed to ensure that the provider keepspace | 0 | 1 | 1 | 1 | O 3 0.6
with changes in technology and content.

c) Course evaluation is enabled for learners to
provide feedback on the blended learning| 1 | 1 [ 1 | 1 | 1 5 1
experience, including the course content.
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APPENDIX H
I0C From of Journey to the West Tests
Question Expert opinion Total | 10C
2 13|45
1. Where was Sun W, : 111 3 0.6
2. In which riy un Wukong found?/ / /1,0 | 1 3 0.6
3. Who was'Suft Wukeng’s firstmasterd | |/ 4 10_|-1 4 | 08
4. W osition Was—Syn_ H_\nxg fII‘/__'J ""'F-':l"" 3 0.6
appointed to irHealen?— & — w4 = =~ ink. T .Ik—l‘ '
f’.' t didSun-H RO | @ N T 0.6
5 ; L el AN 06
urin ch i n 0
ispilgrimage § A 131 0.6
oi 1
L WO M
ha 7 i u IHEIIENI]
igstim d YT ﬁ 0.6
hat dei B 1 0.8
Y e g hagge | 1 o 0 0.6
is Sun age
E t aven? . :1"'*} !
13. WaszSun r Ei B
Finge le’ai ? M -1 L 3 0.6
14. Ho ukong lear e 110 4 0.8
transformati
15. Why did Xua ) t i \
scriptures? ﬂF 11 3 0.6
16. Why was Zhu Bajie banis 111lo0l1lo 3 06
world?
17. Why was Sun Wukong dissatisfied with the 111111111 3 06
position of Keeper of the Heavenly Horses? '
18. Why didn’t Heaven immediately punish 111111111 5 1
Sun Wukong when he wreaked havoc?
19. Why Q|d_Xuanzang choose Sun Wukong as 11al1111]1 3 06
his first disciple?
20. Why did Zhu Bajie a_nd Sha_WUJlng agree | o | 1 | o | 1|1 3 06
to follow Xuanzang on his pilgrimage?
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Expert opinion

Question 11213125 Total | 10C
21. Do you think Sun Wukong’s behavior in ol1lol1l1 3 06
wreaking havoc in Heaven was justified? '
22. What do you think are Sun Wukong’s 1111111124 3 06
personality traits?
23. Do you think the on between
Xuanzang, Sun , Zhu Baj T'S/I; 0 1 4 0.8
Wujing was ul? \Mhy-?:\ aY / ,.-""'__,.r Py
24. Wha icance -
for Xu g and % "“x _;'ﬁ..:.]- 1 3 0.6
25, h cha is-the-most | ¢ S
i ant in.the-pi a 7 s ~DR -t ..__1 08
0 you think Xéianzang’s i -
o Yol 'JV‘; nzaag s Jas: S = o B 0.6
Who S h i ~
il a m n 0.6
How Josd PErSRILY AL
e off ' aanasaa M Il
» 5
0.6
ilgrimage
a h S 0.8
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APPENDIX I
IOC From of Student Satisfaction Questionnaires
. Expert opinion
Total | |
Questions 1 | > | 3 | 2 | 5 otal | 10C
Perceived lear
1. The blended meth dolo
to better u j,-ﬁ' 1 1 3 0.6
concepts Ch| r -~
2. The dedmm y-hag-helpeds e Tl 1 3 | 06
toi e the plan le rocess. W
3. len ear e L2l
to rove my, performa n i Lio|! 06
1ng* Di a a I Y L 8 1 0.6
rmatio 0 eoipla
/ O
video h lo [
; il WA ({1 0.8
b i f
C encies«tha a 1 1
earni i y - Y
ontent on the pl ee
t d learni nt 0 06
f ili ion
8. Th earnin al
to ha fexibility 111]- 3 0.6
learning.
9. The blen thodology |mproves the
flexibility of e 6ﬂl P 0|1 4 0.8
exchange and conse
10. Content created throug > D ol1l1lo0l1 3 0.6
can be reused and subject material improved.
11. The blended learning methodology allows for
promoting collaborative learning environments and 111111111 5 1
generating user networks that share, interact, and
collaborate.
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