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CHAPTER 1
INTRODUCTION

1.1 Research Background
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learning Korean, which is an important factor affecting the learning effect of Korean.
The stronger the learning motivation, the higher the achievement and learning effect of
the learner, usually able to achieve better academic performance. In recent years,
flipped classroom teaching method as a means to improve student learning outcomes,
has received wide attention (Zheng et al., 2020). In a flipped classroom, the traditional
lecture and homework portion of the course is turned upside down, and students are

exposed to instructional materials outside of class for more active and collaborative



learning in the classroom, which helps promote student learning of Korean. It can not
only improve students' academic performance, but also improve students' learning
motivation, learning engagement, and Korean communication skills (Yu, 2022).
Flipping Classroom through a variety of classroom forms and resources, in actual

teaching, can very
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ratives, and explore
ithethe reading material. Process

cxperience by making it active and
participatory. As students engage in role-play and dramatization, they become more
invested in the stories and texts they are reading. This heightened engagement fosters a
natural interest and enthusiasm for reading, driving intrinsic motivation. Furthermore,
process drama aids in improving reading comprehension. As students embody
characters and enact scenes, they must understand the text on a deeper level to

accurately portray the narrative and emotions. This deep dive into the material



encourages critical thinking, enhances understanding of complex themes, and aids in
the retention of information.

Role-play in educational games enhances students' reading skills and motivation

by reinforcing existing knowledge and sharpening cognitive abilities (Tekman &

classr
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ased on their understanding of the topic. |
think that by integrating the flipped classroom and role-play teaching model, it can

improve students' reading ability and learning motivation in Korean.



1.2 Research Questions

1. What are components of flipped classroom with role-play for enhancing Korean

reading ability and learning motivation?

2. Does the integration of a_flippedwe gom with role-play activities result in a
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1.4 Conceptual Framework

Figure 1.1
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students' reading ability in Korean.
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1.5 Scope of research

This study investigated the effects of flipped classroom and role-play teaching
methods on first-year university students' reading ability and motivation to learn

Korean in China. The independentswaniables of this study were flipped classroom

oups, one us'
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students' reading ability and learning motivation through the evaluation data before and
after the experiment.

At the end of the experiment, the students' test scores and questionnaires were
collected. The differences between the experimental and control groups were compared
to analyzing the implementation effect of the integrating flipped classroom with role-

play teaching method.



1.6 Definition of terms

1.6.1 Flipped Classroom
Flipped classrooms give students the initiative to learn by rearranging the

learning time inside and outsi . Students independently study the
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while lack of motivation can result in disinterest or avoidance. Enhancing students'

motivation is key to improving their learning outcomes.



CHAPTER 2
LITERATURE REVIEW

2.1 Conceptual Framework
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me experts have pointed out

arn before class by watching materials
such as learning videos produced by teachers covering key concepts, which enables
students to familiarize themselves with the content at their own pace and promote
independent learning (Yu, 2022). The classroom environment will add discussion,
collaboration and problem solving in the teaching process. For example, students can
raise questions to teachers in class and have some interaction to solve questions and
complete homework together. The scholar sees the role of teachers as changing from
traditional lecturers to mentors and facilitators. The prerequisite for implementing



flipped classroom is that students become familiar with the learning material before
class so that they can participate more deeply in discussions and learning activities in
face-to-face class. As a result, flipped classrooms shift the focus from passively

receiving information to dynamic, student-centered learning experiences. In addition,

some scholars !JlI:ﬁlﬂEEG'(O self-directed learning and
classroom interaetionsBy learning multimedia materials,béfere class and using class
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flipped classroom model involves g of traditional classroom and homework
content. Students can read materials and watch related videos before class. In class,
they participate in activities such as simulation, discussion or experiment, and interact
with teachers to learn. After class, practical homework is transformed into classroom
simulation, and basic knowledge is consolidated after class.

Lee and Butler (2022) stated that flipped classroom is an educational

methodology where traditional classroom lectures are moved outside the classroom and
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classroom time is used for active learning. Knowledge is acquired before class through
videos and other media, and interactive activities take place in class. Flipped classrooms
help to increase student engagement, motivation, self-efficacy, and critical thinking.
Some scholars also believe that the flipped classroom is a classroom that reverses the

typical cycle of contenteaeqtisition and apphieation: students acquire necessary
knowledge before achers uide students t0"a

and interactively clarify

‘The University of Texas at Austin
Faculty Innovation Center

# Flipped

Classroom .

Students practice applying key
concepts with feedback

Students check their
understanding and extend

Students prepare to
participate in class activities

o
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: S s' abi 0_coeoperate” Flipped classrooms enable
students to master the basics by alloW em to watch videos on their own outside the

classroom and devote class time to interactive discussions and higher-order thinking
activities. This approach not only improves student learning and motivation, but also
allows teachers to provide timely feedback, promoting collaboration and personalized
learning among students (Kiat & Kwong, 2014). The results show that students in the
flipped classroom model experience significant improvements in academic

achievement, subject knowledge, motivation, confidence, and satisfaction. By engaging
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in discussions and solving real-world problems, students' critical thinking and problem-
solving skills are enhanced. They not only understand knowledge but are able to apply
and analyze it.

Enhance the personalization and effectiveness of student learning.

The importance of the flipped*€lassroom.is thatitspromotes active learning by allowing
students to acquire”kneWledge before class b & Al-Samarraie, 2023). It
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According of Schmidt and Ralph (2016), the
implementation of flipped classroom faces the following four major challenges, which
can be subdivided into six points: First, technology and resource access issues. 1.
Unequal access to technology: The technical conditions of students' families are
different, and some families lack computers and the Internet, which becomes the
primary obstacle to the implementation of flipped classroom. Teachers need to explore

alternatives to ensure that every student has access to learning resources. Secondly,
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Homework and burden consideration. 2. Homework load: Although the flipped
classroom has been innovative in the form of homework, students still need to complete
learning tasks at home, which has led to discussion about whether homework takes too
much time away from school. Third, teaching model and effect evaluation. 3. Risk of
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University in the United 90s (Kang, 2023). With the vigorous
development and wide application of the Internet, this new teaching model which
subverts the tradition is gradually introduced into China from Europe and the United
States. Flipped classroom teaching mode mainly includes two core links: knowledge
dissemination and knowledge internalization. Before class, teachers will deliver
teaching content through the network platform to stimulate students' enthusiasm for

independent learning. In class, students solve difficult problems through group
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discussions and teacher-student interaction and reinforce their knowledge through
thematic exercises after class.

Pre-class students watch videos on the learning system, read learning
materials, express personal opinions and reflections, and actively participate in online

discussions.

, Students cooperate in the O gkoup learning, conduct in-

the next level anc achers provi : d support. The

) . 1
online La
students with the ™6 -.

combines online and tradltlo 5

nllne learnin periments, providing
actice. The flexible model
g students greater autonomy in their
learning. Autonomously flipped classrooms go a step further, with students taking full
control of their own learning process and teachers providing guidance as mentors.
This paper adopts the teaching mode of flipped classroom in the
classroom. Before class, students have independent study space; In class, students
actively participate in interactive activities and role-play to improve their reading skills
through role-play reading materials; After class, students and teachers can also
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communicate online through the teaching platform to answer questions in time. In short,
this teaching mode not only makes full use of the learning time before, during and after
class, but also effectively improves students' learning interest and skills through a
variety of activity design.

2.1.1.6 The platf
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Site and Chag @
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and complete assignments cla and submit assignments and receive

assessments through the platforms after class. These platforms provide a variety of
functions such as video management, course management, interactive communication,
statistical analysis, etc., which effectively support the implementation of the flipped

classroom and the enhancement of the teaching effect.
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To sum up, the application of flipped classroom teaching on different
platforms has achieved remarkable results, providing more diversified ways and more
convenient ways for students to learn.

2.1.1.7 The Impact of Flipped Classroom on Korean Language Teaching

Iassroom approach can be
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interactive and practical*ae es’in lasSroom=t6_deepen their understanding and

application of knowledge. The of“the study were foreign students at a
university, and through one semester of flipped classroom teaching, the students
showed significant improvement in their speaking ability and positive emotions
towards Korean language learning.

In summary, many researchers have conducted in-depth discussions
on the application of flipped classroom in Korean language teaching. They found that

by flipping the traditional teaching process, in which students learn the basics
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independently through videos and materials outside of class, while classroom time is
spent on interactive exercises and language practice, this approach not only promotes
personalized learning, but also significantly increases students' opportunities for
language interaction, improving their Korean proficiency, speaking ability, and

confidence. Studies have Hown_that flipped

assroom can effectively reduce

students' negative ion and anxiety, enhance the
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age learning confidence
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Table 2.1 and 2.2 summarizes the research on the application of
flipped classroom in foreign language learning, covering learning motivation, student
engagement and self-directed learning. The findings show that flipped classrooms help
improve students' learning experience and language proficiency and promote a student-

centered teaching model
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situations. Role-play can not omly ula udents' interest in learning but also

develop their critical thinking and problem-solving skills.

In summary, the above experts all highly recognize the application
value of role-play in education. They believe that role-play can stimulate students'
interest in learning, improve their comprehension and memory, and facilitate their

effective use of what they have learned in a real-world context. Whether it is language
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acquisition or science education, role-play provides a platform for students to practice,
interact and learn, contributing to more efficient and interesting teaching results.

Northern Illinois University emphasizes the variety of role-play

exercises that students can participate in individually, in pairs, or in small groups,

e gl e
ela e fj appl i ledge of
am \-’ €] '.t;wi making leas oft interactive
ake the Ieamé@d 08
engaging anthreleyva ) real-life situations @w pg” students' motivation. 4.
1E OF 13 / .
Role-play provideS'e safevenyiro I students«6 D ce language skills without

the fear of making mistakes, thu ereasifig their confidence in using the target

ore interactive,

language. 5. Through role-play, learners can enhance their communication skills and
improve their oral fluency and accuracy by actively participating in dialogues,
negotiations and discussions. 6. Role-play activities promote creativity and critical
thinking as students need to think improvisationally, adapt to different scenarios and
solve problems in the context of the roles they play. 7. Role-play can help students
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develop social skills such as teamwork, cooperation and conflict resolution as they need
to work with their peers to successfully complete role-playing scenarios.
These seven points comprehensively summarize the multiple

advantages of role-playing in education, covering language learning, the integration of
theory and practice, uv7=1- N, pra
creativity and criti€a ing, and social skills.

To s eh\q\ //4/ icati -play in different
stu and-stm tliteratures anchformed Table 2.3.

— i

m m hi ar ta ﬂFJ %E \ i i L tUdIES, the
Sy

Wt
he duration. 0 kKeywords of

gpvironment, communication skills,

ssiofns and que alres,
qwb-u:n ra@ m a
i task-

: F‘ . 3
\ learni m d s S demonstrating t application and
pacto 0 -



Table 2.3

Application and practice of role playing
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Table 2.3 (Continued)
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Table 2.4 summarizes the application of role-play teaching methods
in several studies, focusing on interactive learning, feedback mechanisms, learning

motivation, and the influence of foreign language learning. All studies employ role play

and incorporate intermost of which emphasize its
positive effects o [earfiing motivatii)jn({and foreign Tanguae
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student psychology to ensure its effective implementation.
2.1.2.4 Steps of Role-play
Ahmada and Munawaroh (2022) observed that steps of the role-Play
involves: 1. Planning phase: prepare teaching strategies, materials and assessment tools.
2. Implementation phase: a. Introduce role-play: explain the purpose and rules. b.

Assign roles: group students and assign roles. c. Conducting role-play: students perform
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activities according to their roles while the teacher observes and guides them. 3.
Observation and Assessment Phase: a. Observe student performance and record. b. Use
assessment tools to grade and provide feedback. 4. Reflection and Summarization
Phase: a. Reflective Discussion: Share experiences and gains. b. Summarization and

Improvement: Adjust fu (ctional desig
process from planning to

bgents' learning and
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According to Kim and Bae (2012), the components of Korean reading
ability are as follow: 1. Vocabulary Understanding Ability: Understand the meaning of
words and how they relate to each other. 2. Grammatical Understanding Ability: Ability
to understand sentence structure and grammatical rules. 3. Critical Thinking Ability:
Ability to analyze and evaluate textual content and think critically. 4. Memory Ability:

Ability to memorize and recall what you read. 5. Reading Speed: Ability to read at an
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appropriate pace. 6. Inference Ability: Ability to reason and comprehend based on

textual information. This includes the ability to integrate, summarize and add

information.

Reading ability in Korean is a comprehensive set of skills, covering

increasi g(Bn idence in iCl

orean reading “@bility“plays an im @(’ i
acquisition, caréer, Gultural understandi ., 3
. | Vi

013) Challenges of Korean reading

‘ ful c . sonal'growth
and opmet b itive abilities, and

o#in information

nd personal growth.

According
ability including: 1. Vocabulary limitations: Acquiring a large vocabulary is the basis
for understanding complex texts, but it is very difficult for non-native speakers. 2.
Grammatical complexity: The complex grammatical structures of Korean require
learners to have in-depth understanding and correct application. 3. Lack of cultural
background knowledge: Understanding the cultural background in Korean texts is a

challenge for learners. 4. Reading speed and fluency: Reading quickly and maintaining
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comprehension is a challenge for many learners. 5. Variety of text types: Different types
of texts require different reading strategies. 6. Reading comprehension and
memorization: Comprehension and memorization of long and complex content can be

challenging for learners. 7.Critical thinking skills: the reading process requires analysis,
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2.1.4.2 Components of Learning Motivation
Lin (2017) showed that learning motivation is categorized into
intrinsic and extrinsic motivation. Intrinsic Motivation: This type of motivation does
not require external rewards; the student is able to make decisions independently and
derives pleasure and fulfillment from the learning process. Extrinsic Motivation: This

type of motivation is triggered by rewards or punishments from others, and the student
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wants to use these external stimuli to gain a sense of accomplishment or to satisfy
certain needs.
Puspitarini (2019) emphasized that Learning motivation can be

regarded as an intrinsic drive that motivates students to actively participate in learning

aborative learning® Sttdents are morE

same learning goal, thus improving learning satisfaction and strengthening teamwork
ability. 3. Promote critical thinking and deeper learning: Collaborative learning and
interactive lectures enhance students' critical thinking skills and promote their deep
learning, helping them to understand and retain knowledge more deeply. 4. Stimulate
students' interest in learning materials: Positive feedback and participation from
students not only improves their own learning ability but also encourages teachers to
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continuously improve their teaching methods and become better educators. 5. Improve
teachers' teaching effectiveness: Students' positive feedback and participation not only

improve their own learning effectiveness, but also help teachers improve their teaching

methods, thus improving the overall teaching effectiveness.
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faced with many challenges. , tea need to understand and respect the
motivational diversity of each student. Secondly, the instability of motivation level
requires teachers to respond flexibly and adjust teaching strategies to maintain students'
learning interest and motivation. In addition, creating attractive learning environments
and providing personalized teaching methods are crucial to motivating students to learn.
Finally, building positive relationships and helping students align their learning goals
with their personal ambitions are effective ways to boost motivation. These challenges



47

require teachers to constantly explore and innovate in teaching practice to better

promote students' learning and development.
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CHAPTER 3
RESEARCH METHODOLOGY

3.1 Research Design

wo parts. The first part Wa de .\
%ﬂﬁ iZi ant related atures. The second
the FERP on-students' KR Ayah _
— e

Sof s

—
l.-l-l.

3.% :’ orrr C o EWdy
ﬁe“‘ s -M‘Eh

This study ce

D VI ‘1.1.:1;-’:.:.- el o r 'H m h
i —
e -#;;mﬁ,, CtionAlmbdels g lar.
Y Y i

Ty s
1'1'1'71'1' N

'i‘ ﬁhﬁ‘ l'»'ﬂm ihhl-i‘_ P 01N 2
:"': """ d
l e ",
,,~': ecting these lite ¥, N0t ON ae a
'-.L\r.ll Ajf [

F"i‘ plrl : Gl S-that t

"ﬁ"

el a spemfw nbination of

and*Role- > provides access

methodology, high-quality literature with important reference value for this study was

selected.
3.1.1.2 Data Analysis
a. Extract relevant information
In extracting relevant information, | first screened the titles and
abstracts of the literature, selecting those that discussed the FCRP in detail, and

prioritizing pedagogical models that combined the FCRP. After identifying the



literature that was highly relevant to the research topic, read the key chapters in depth,
paying particular attention to the definitions of FCRP, the implementation process, the
theoretical basis, and the specific empirical research data in the literature. In addition,
attention was paid to the specific effects of the pedagogies mentioned in the literature.
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using 5-point Likert scale.
evaluation table contains 24 questions, most of which get the "pass" evaluation result,
indicating that the model performs well. (Detailed questions and ratings are in
Appendix C.)



Figure 3.1

Design of evaluation form process

Evaluation form about the Integration of Flipped
Classroom and Role-play teaching models
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" by following Ahmada and
Munawaroh (2022) Role-play’s steps which consist of 4 steps including Planning phase,
Implementation phase, Observation and Assessment Phase and Reflection and

Summarization Phase.
After class: After class, teachers release homework through the

teaching platform. Students can submit their assignments on the DingTalk platform,
and they can also communicate with the teacher and answer questions through the

platform when they encounter problems.



Figure 3.2

Steps for teaching the experimental group

STEP 3
After-Class

STEP 1
Pre-Class

Korean
Reading
Ability and
Learning
Motivation

After-class

b. Participants (Experts)

The three experts are Korean language experts from a university in
Shandong, and all three are assistant professors with rich experience in teaching Korean.
This study used purposive sampling to select experts to conduct I0C evaluation.

Experts were required to have four years or more of Korean teaching experience and a



graduate degree or above. Qualified experts evaluated the research tools and calculated

the 10C index to ensure the content validity of the questionnaire and teaching materials.

Table 3.1
Validating Experts
Name niversity Experience
years
Li Chao 5 years
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3.1.2.1 Participa

The participants in this experiment were freshmen from Shandong

University of Foreign Studies majoring in Korean. There were fifty-six in total. Every
twenty-eight students make up a class. Twenty-eight students in the experimental group
and twenty-eight students in the control group (as shown in Table 3.2)



Table 3.2

Experimental Participant Demographics

Number Percentage (%)
Demographic Aspects  Experimental ~ Control ~ Experimental  Control

group group group group
' 14 11

43 32

6 32

[, 18

Gender

Male

Age

) a control
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In-class: First, the roles are assigned through cooperation and division
of labor, then the groups rehearse freely, and finally each group presents, and the
teacher briefly evaluates and summarizes the course to end.



After class: Homework is assigned through DingTalk, and questions
are answered.
Figure 3.5
Answer questions after class through DingTalk
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eachers share teaching videos throu % g alk platform, and
students learn '\'! ‘before eﬁ? tw ons and conduct in-
depth discussions and NdS=onspia ICE.in elass;_students discuss and ask questions
online through the Ding Talk platform, and teachers monitor their learning progress and
provide personalized guidance; students complete homework and review to consolidate
their knowledge through Ding Talk after class (Kang, 2023).

Pre-class: Teachers upload teaching videos; students study
independently and give feedback on questions. In-class: the teacher explains and
answers questions through the Ding Talk Live and interactive functions. After-class:

assign homework, students complete and upload, teachers check and feedback (Hu &
Zhang, n.d.).



Based on the support of the above literature, the choice of Ding Talk
as the teaching platform for flipped classroom is well-founded. The multifunctionality
and ease of use of the Ding Talk platform make it show significant advantages in flipped
classroom teaching: first, the Ding Talk platform supports teachers to record and upload

teaching videos, which i vénient for stude g learn independently before class.
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demonstrate new knowledge. 3. Classroom Interaction: Teachers ask questions,
students answer, and engage in class discussions.

After class: 1. Homework Assignment: Teachers assign homework
during the class or through written notices. 2. Homework Guidance: Provide guidance

and requirements for completing homework.



Figure 3.6
Research procedure
First year Korean language student
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and i i t tool eva certifying th i e the Korean
language I essional, or personal , . The TOPIK exam
is divided into t ' I (%ne ntermediate/Advanced)
for different levels of p i Inner test consists of two parts,

Listening and Reading. | choose reading questions related to the content of the three-
week course as the final test questions to check the students' Korean reading ability.
Through the 10C analysis of the Korean reading ability test, the
content validity test results show that all items have reached the highest content validity
index (10C = 1), and the specific scores are shown in Appendix C.
This study used the learning motivation questionnaire developed by
Hwang et al. (2013), which had a Cronbach’s a coefficient of 0.92, indicating that it
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had high internal consistency. This questionnaire contains seven questions that can be
used to assess students' motivation after conducting a flipped classroom experiment.
This study refers to Nyutu et al. (2020) 's research design and uses the Likert Scale to
evaluate students' learning motivation. The Likert scale is a quantitative tool widely

used in psychometr subject's attitude or opinion
iculamstaterfient on a five-point scale (1 ="Sts@n@ly, disagree to 5 = strongly

932). Th W/J u
i t
~ i

—_— — A
Wdtivation questionma
I

III7ife

This study used an mdependent sample t-test to assess the effects of
an instructional approach FCRP on students’ Korean reading ability and learning
motivation. The Korean reading scores of the experimental group and the control group
were collected, as well as the mean and standard deviation of the pre-experiment and
post-experiment questionnaires about learning motivation in the experimental group.
T-test analysis was conducted using statistical software to test the significance of
differences between groups. F-values and p-values were calculated, with a significance

level of 0.05. If the p-value is less than 0.05, it indicates that there is a significant



11

difference between the groups FCRP teaching methods in enhancing students' Korean

reading ability and learning motivation.




CHAPTER 4
RESULTS

4.1 Components of FCRP enhancing Korean reading ability and learning

motivation
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These articles all describe the steps before, during, and after class, and describe

the activities of each period. These stages are consistent across all articles and include

the following:
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Pre-class: Usually students are involved in teaching themselves through
instructional videos or other resources and completing pre-class tasks.

In-class: Includes collaborative activities such as teacher-student interaction,

discussion, group tasks, problem solving, and feedback and guidance from the teacher.

After class incl
in® teedback thro
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All articles cover the preparation and performance stages. Most articles (over 70%)
refer to the rehearsal/practice phase, as well as the feedback and reflection phase. More

than half of the articles refer to the assessment phase, specifically improving language

skills through quizzes or feedba

Table 4.3

Results of Students’ Koredmweading ability Comparison, TTM vs FCRP

Levene’s Test ;
Variable Teaching N

F Sig methods M SD ! df p

KRA 1.823  0.183 TTM 28 79.14 792 -2.592 54 0.012
FCRP 28 84.11 6.32

Levene’s Test:

Levene’s test checks whether the variances of the two groups are equal. In this
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experiment, the significance level is 0.183, which is greater than 0.05. This indicates
that the variances of the FCRP and TTM groups’ data were in normality distributed,
meeting the assumption for independent samples t-tests.

Mean (M) and Standard Deviation (SD) of Teaching Methods:

o tha ching method scored higher
ompared to tho;e using TTM*9.14,). The standard deviation

an. qurg fﬂn
A A KK R N

™ “‘ : hﬁm-ﬂ$ﬂ¢ﬂh h
b \u:'li [

eading A '.*':'i‘
R ),

on the five-point Likert scale). The results show that students generally show a high

degree of identification with the statements related to learning motivation, indicating
their positive attitude towards learning motivation. The overall standard deviation is
0.068, which is very low, indicating that the distribution of students' scores on each
question in the questionnaire is very concentrated. In other words, students' motivation
scores were highly consistent overall, reflecting a consensus or similar attitudinal trends

about the content of the questionnaire.
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Table 4.4

Results of Students’ Learning Motivation

No. Questions M SD  Level
1 I think learning Korean is fun and valuable. 454 0.51 \tfgrr):
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CHAPTER 5
SUMMARY, DISCUSSIONS AND RECOMMENDATIONS

5.1 Summary of Research Findings

5.1.1 Developr

. o
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to the newly designed teaching mode. After the experiment, the scores of the students'
Korean reading ability test and the results of the questionnaire survey on learning
motivation of the FCRP experimental group were collected, their mean and standard
deviation were calculated, and the T-test analysis was carried out with SPSS software.
The experimental results showed that the experimental group had significantly higher
Korean reading scores than the control group, indicating that the FCRP teaching model

was conducive to improving students' Korean reading ability.
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5.1.3 Learning motivation level of students receiving FCRP teaching model.
The RO3 is designed to test the learning motivation level of students
receiving the FCRP teaching model. Through the average analysis of the questionnaire

survey on learning motivation, it is found that the experimental group of students have

Observation, a
class, the platform
closed loop before, duringand.af

Flipped Classroom Development:

Namaziandost & Cakmak (2020) discusses the role of flipped classroom in
EFL teaching, including: students learn basic knowledge through video materials
before class, classroom time is used for cooperative learning, interactive discussion and
task completion, and homework and review through online platform after class.

Mandasari & Wahyudin (2021) studied the implementation of flipped
classroom in grammar teaching. Knowledge preview was conducted through pre-class
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learning videos, problem discussion and practical application activities were carried out
in class, and relevant homework was completed after class to consolidate knowledge.
The results show that students are highly satisfied with this model, and their grammar

knowledge is effectively improved.

Shaari et «mmw.m classroom on bilingual
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In terms of the instructional design of flipped classroom and role-play, this
study is highly like the existing studies (examples above), which have widely adopted
the framework of "plan-implement-observation-feedback summary”, verifying the
scientificity and operability of this step in language teaching. By drawing on this mature
framework, this study not only ensures the systematical and reliable design of the study,

but also further optimizes it according to the specific needs of Korean reading teaching.
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For example, multimedia resources are introduced in the pre-class stage to strengthen
students' autonomous learning ability, and real situations are provided through RP in
class to enhance learning effects. At the same time, this similarity provides theoretical
support for this study and enhances the reproducibility and universality of the results.

In addition, by focusing om=tH€"applicaiion of*flipped classroom and role-play in the

ns

situations. The “egmbination,significantl wﬁ@
thinking, and intef Tlearn ,wﬁ’ﬁro 'J.,r

Septiani et al. (2024) point out that flipped classroom improves students'

sroom participation and deep

learning.

readiness and independent learning ability by exposing them to learning materials
before class, and focuses on interactive discussions and practical tasks in class, thus
significantly improving students' reading comprehension. The experimental results
show that students in flipped classroom mode perform better in reading tests than those

in traditional teaching mode, and the difference is statistically significant. Meanwhile,
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students hold a positive attitude towards the learning experience of flipped classroom,
believing that it enhances their reading interest and motivation to learn.

Arash et al. (2018) point out by exposing students to learning materials
(such as videos and articles) before class, flipped classroom enable students to master

the basics ahead oft an part esmore effectively in class discussions
i ivitigs®This teachini?model emphasizesginteraction and deep learning

B0t -“;;i'l-i;"'-- d -r: ‘

ah,group were sig

|cabetter than ‘gB‘bf‘ ntrol group, and
Syedh that - this mﬁ@ :
anc cIQEarti iDation™ane

reading comprehension effect.

ed learning interest,

ignificantly enhanced the

Fulgueras & Bautista (2020) has studied the effect of flipped classroom on
improving reading comprehension in high school students, pointing out that this model
can significantly enhance students' reading performance. Flipped classroom combines
pre-class learning with classroom interaction, where students preview the basics
through videos and other materials, and engage in higher-order thinking activities such

as discussion and task completion during class. The results of the study showed that the
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reading comprehension test scores of students in the flipped classroom group were
significantly better than those in the traditional classroom group, indicating that the

flipped classroom can help enhance students' reading skills, autonomous learning

ability and class participation.

Korean reading teaching, providing new empirical support for improving students'
reading ability and learning motivation, and expanding the scope of this teaching model
in cross-language teaching.

Questions 16-41 have a lower score and a higher error rate. It may be
because these questions are Korean reading analysis questions, which involve more
complex text understanding and analysis skills, and require higher reading levels for
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students. In contrast, questions 1-15 are simpler and shorter, focusing on basic
comprehension skills, so they score higher. This reflects that students may have some
deficiencies in advanced reading and analysis skills, and relevant training needs to be
strengthened in the curriculum. The FCRP model is suggested to enhance the

deepen the'uriderstandi ".l.‘

e A

driven activities.

The author Chou et al. (2021) studied the influence of flipped classroom on
students' learning motivation and attitude, including watching teaching videos and
preview materials before class, task learning and group discussion in class, and
completing extended learning tasks after class. Research shows that flipped classroom

effectively improves learners' motivation and active engagement.
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Afzali & lzadpanah (2021) Implementing the flipped classroom among
intermediate and advanced intermediate English learners in Iran: Before class, students
learn grammar videos provided by teachers and complete basic comprehension tasks.
Apply and deepen pre-class learning through group work and problem-based activities.
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emphasize that flipped classroom=and=role®play can effectively stimulate students'

ent in ?wx.

Tects on improving

ese studies consistently

learning interest and initiative through a combination of pre-class material preparation,
classroom tasks and discussion, group interaction, and after-class feedback. For
example, flipped classroom helps students better grasp knowledge points through
independent learning and interactive tasks, while role-play provides students with
opportunities to practice language through the simulation of real situations, enhancing

their goal orientation and sense of accomplishment. In terms of teaching design, this
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study is highly like the above research framework and adopts the combination of flipped
classroom and role-play to stimulate students' learning motivation as the core goal and
is further optimized in the teaching of Korean reading. This design not only inherits the
science and validity of existing research but also provides new empirical support for
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the study demonstrate the process by which students acquire knowledge through self-
directed learning and contextualized activities. At the same time, this study extends the
application scope of flipped classroom and role-play and provides empirical support for
its theoretical framework in a multilingual environment.

The research results have important implications for the practice of Korean
language teaching. Flipped classroom improves students' learning efficiency through

pre-class preparation, while role-play enhances students' class participation and
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language application ability through real situation simulation. Teachers can combine
these two models in instructional design to improve students' learning motivation and
reading comprehension. In addition, the applicability of this model also provides a
reference for the teaching practice of other languages or disciplines.

ieations_fo rricultimmdesign and teaching management.
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The experiment duration of this study is only three weeks, which is relatively short,

and may not be enough to fully reflect the effect of FCRP model in long-term teaching
practice. Future research could consider extending the experimental period to observe
the sustained impact of this teaching model on learning outcomes.

4. Limited research scope

The objects of this study are mainly beginners majoring in Korean, and high-level

language learners are not involved. Whether FCRP models are suitable for higher level
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Korean learning and their effects on more complex language ability development still
need further research.

These limitations provide directions for future optimization of this study. After
expanding the sample size, extending the experimental period, expanding the research

2 hmg effect of FCRP model will

rov1d1ng a morc*s@lidybasis for the theory and

‘///f

0 be applied to other subject areas
to further verify its wide applicability.
4. Improve experimental design
Future studies should include pre-test before the experiment to fully understand
the initial level difference between the experimental group and the control group, to
ensure the scientific data analysis and the accuracy of the results. In addition, the
research can further refine the teaching steps and record the specific impact of each link

in flipped classroom and role-play.
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5. Combine technological innovation
It is recommended to incorporate more technological innovations in FCRP, such
as using virtual reality (VR) or augmented reality (AR) technology to build more

realistic situations and enhance learning experiences. This will further enhance
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APPENDICES

Appendix A: Evaluation for experts to evaluate Integrating Flipped Classroom and
Role-play teaching models
Appendix B: Lesson Plan
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APPENDIX A
Evaluation for experts to evaluate Integrating Flipped Classroom

and Role-play teaching models

1 = Strongly D1sagree / Ve

; ;7:; i

.
.'r.fm T v 8 Bis-

hr‘

Y/

0/

8 | FC improves students group work skllls

B RE RS AR SRR

9 | FC develops better learning and study skills.

B R AT DA % S AT R 5 DRI TE 30 RE

10 | FC improves students’ communication skills.

B URSE T DASE e 22 2E 7R I A E
Role-play )&

11 | RP state clear aims and objectives about task and
roles.
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i IO AR 55 A0 A B A H AT H s

12 | RP creates roles that reflect real experiences and
appropriate levels of challenges.
F T8 B3 1) A (R S SR 28 P FE 24 1)
PR .

13 | RP should be linked to the.b ext of student

learning.

PRI KH SR

LK F

FRP ensu d tS

J\ '.‘

24

A e e
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Question Score
Expert 1 Expert 2 Expert 3
1 5 5 5
2 5 4 5
3 5
4 5 e AT A 5
/- RNN\\\|I//// /2= °
___:"‘:.k- \\\Q‘% .‘fsjﬁ’/ -:f_'.5-""" 5
T =—H—35= b A1 5
e o 998 > 5 7] AN O Ty
9 - 4 Fi LY A L]
f Ll N ¥ ‘H
/ S B
5
1 T 1
L 16 5 ‘
s 17 -
9% 5
5
2 5 o 4
22 OF :
23 5
24 5 5 5
Mean 4.75 4.75 4.83
Overall 478

average
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APPENDIX B

Lesson Plan

EG Week 1
Subject: | Korean, Language

Topic:

TT!'ITT'

.I"q A A A

'U'*\l'

S al o pr epares fomb '

"'v-:-
l aséd on the ro materials

importance of the lesson.
6. The teacher assigns homework through the Ding Talk APP; students ask
questions through the Ding Talk APP, and the teacher answers the questions.
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EG Week 2
Subject: Korean Language
Topic: How to Ask for Directions and Learn Directional Nouns

120 minutes

4__5;?';:11&1 mim 3 4l
L0 A

T s
TN,
ANYAYAYATA
- ..‘ I:;Ii.l- ==t .14_;{?_.:.1. AU ""‘ o

group

m_.,
Yol o q,e lesson’ .

. a8 %’ other students can ask-fu
5. The teaehe i eﬁFrt 3 asions
nouns and the su,“ of.asking-fordireCtions’

6. The teacher assigns homework through the Ding Talk App; students ask
questions through the Ding Talk App, and the teacher answers the questions.
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EG Week 3
Subject: Korean Language
Topic: Learning Korean ordering and food nouns
Level: Year one Lesson 120 minutes

o T
; fing Propeess| | »

1. Pre-class pre-study, { '..::i:f:':;':.- T= 3 m ial§ thr

s DR 2]

"’"'55.-_..

0C
é«ﬁ -_.! ask tiestio e- givesffeedback.

of f0od nouns and oxde

vill sum
&y

| O
L5
: sions when they are used. t\
WO hr i T&
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CG Week 1
Subject: Korean Language
Topic: Dreams and future careers
Level: Year one Lesson 120 minutes

S uh'-‘j-
s fe'oe "-..

"—-1 ] ;;;;;ﬁp MI’-"I
Il,-es.e-n\

7 .ﬁh}qﬁh‘ cgis YRy ¢

and related Korean expressions.
7. Assign homework.
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CG Week 2
Subject: Korean Language
Topic: How to Ask for Directions and Learn Directional Nouns

120 minutes

A-Iu.
P

'Im@ ...,.

ce Iﬂftl

3’ -!-I-llr'i E

ﬂmﬂ] ﬁrﬁzeﬂ\ﬁdmh-l
' d&]l

NN

A H’h"ﬁ“ﬁ‘h &

ent short texts or dialo 9" asking for directions
and underst @E(ts.[ é
5. The teacher leads the"students t0 ana

and sentence patterns in the text.

pecific use of directional nouns

6. The teacher summarizes what has been learned in the lesson, emphasizing the

correct use of directional nouns and sentence patterns.

7. Assign homework.
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CG Week 3
Subject: Korean Language
Topic: Learning Korean ordering and food nouns
120 minutes

N
s O\ ‘:._l';.”

1. The't rﬁWﬁiiﬂ ide ‘;?}:::r'f.:“" 7 'iﬁ]i‘ﬁﬁi ood" |
tepi¢ of orde hnﬂnﬂnﬂnh 1 I

-------- _}-. 00 rl ‘ fOOd

en ofde) mg foodvq?u
low much |s‘£§"3

correct use of ordering se
7. Assign homework.
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APPENDIX C
IOC Score
FCRP Model 1I0C
Questio Jota 10 Interpretatio
n n
Anhjgg3, |50
1 1 x_:x}\f'\u I/ /;.? pass
W 3t 1 pass
.--i"‘- —:: "H‘;ﬂ r-_,'.u_:..r"" ::-3'_._...-1 ass
4 _-,l'_l_ o l'_:_ _;_1 N L- ss
5 =T o o o Y
6 = [ g o p
d LY . ¥ a
8 & L ail 1% | A, SS
1 p
1 1 p
= p
15 1
17 ™= 3
18 1 “pa
AN
1 SS
1 3 ass
0 1 2 pass
24 1 1 pass




KRA Test IOC

Questio Experts’ opinion Tcl)ta 10 Interpretatio
n C n
1 2 3 score
1 1 1 1 3 1 pass
2 1 1 pass
3 1 1 1 pass
4 Al Ny Y pass
5 I~ N A s | 1 pass
P~ W A~ 3T 1 ass
e 1 ASEET T ass
8 T A T F-wI= =AY s
9# -.-1_ il --""||I " Wg e —
10 — i ey - ) p
L Fi % L as
122 - pass
1 pass
1 1
1 1 p
a
p
1 a
9 |
!
21
2 1 P
23 -
=
S5¢8* 1 ss
W/ 3 pass
1 1 3 pass
28 1 1 pass
29 pass
30 1 pass
31 1 3 1 pass
32 1 1 1 3 1 pass
33 1 1 1 3 1 pass
34 1 1 1 3 1 pass
35 1 1 1 3 1 pass
36 1 1 1 3 1 pass
37 1 1 1 3 1 pass
38 1 1 1 3 1 pass
39 1 1 1 3 1 pass
40 1 1 1 3 1 pass
41 1 1 1 3 1 pass
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LM Questionnaire IOC
Questio Experts’ opinion T(?ta 10 Interpretatio
n 1 2 3 score = n
1 1 1 pass
2 1 pass
3 L 06 pass
4 |

oy
AN
LYY Y Y
_'_.1- _____ : _l_r_-l:: -‘!F-_
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APPENDIX D
Korean Reading Ability Test

1. Ae B3FANA B2AE Y Ut I EXE 7Pin oYt
gl Wz o Z 2=t} (TOPIK 2023) (2 &)

BA

of B UF AR,
5 il iz JguUt. 9E AMYRL A AFEE
F&Uh A o 3] 28 thim AgUrh (TOPKK 2019) (2 )
@ Ax AL s Aol BHUL
@ A ol 3o AYL Eoldyh
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@ A= ol AxelA A% Dakr FAFU,
@ A BAbolA ol Ash Ayl EHuh
AFEL o8 FR A4S WU 2FAN @) W mAE FL A% Q&
QAT W7 o}F W wE Egol U E B F ¥ dE EHE
e EEUT 2710 ; hmcldl AES RE F1 AHAGA
A A Eg 5

EITTLR:
iy o
AN

=~ Ll s

i ~ il v o
Al [y g8

O s P e
NS AATATATAYAG

= o 8]
i L
L} -
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Ae A7 A L
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AEUTh 29 AT A1%Alel 9 AE Wz P
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gEUth ZI%AE (O A7 RE A FAsUD. AT wekgsyd. (TOPK
2022)
10. 99 B2 T2 M gute A& n2YPAL. 23
@ EoteA W

@ Ax AF A Al By gy,
@ AL 2F Fu AL mu ALy

ZZEHEe ol AEY VRS A U a"A AEEY] x2ZIHE AF
gy a3d 28 Bo] & "y 2R E doF & we RS Hx = A9
EF5U. 2FRE& #How Eo] nEA HolA EaErst Z ¢ (O). A
7hrERE Td Ade 2FRE HA gs4T (TOPIK 2022)

=
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1. I bought a hat at a department store. The hat is light and pretty. I often wear it
when I go out these days. (TOPIK 2023) (2 points)
(D I like the hat.
(2) 1 need a pretty hat.
(3) I will give the hat to

G B

(4) There were too few cars in the museum.
5. T work for a game company. The work is fun and the people at the company
are good. I want to work at this company for a long time. (TOPIK 2019) (2 points)
(D) I like playing games.
(2) 1 like the games at this company.
(3) I want to continue working at this company.

() 1 like the people I work with at the company.
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People drink various kinds of tea. Among them, there is a good tea to drink at (OD).
‘Ginseng tea’ is good when you have a stomachache. ‘Rose tea’ is also good when
you can’t sleep. ‘Yuja tea’ is good for cold. These teas taste good and are convenient

because they can be easily purchased at stores. (TOPIK 2023)

Fﬂ
s3\»...

[152%

(D) I like children.

(2) I usually go home early.

(3) Kindergarten work is not hard.

(4) There are not many children in kindergarten.

I couldn't go to school today because I had a cold. I wanted to go to the hospital, but

I didn't speak Korean well, so I just stayed in the dorm. Then, a friend came to the dorm
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and took me to the hospital. (D) My friend bought me food. I was grateful. (TOPIK
2022)
10. . Choose the most appropriate word for (0. (2 points)
(D I'll come back, but
(2) To come back

age above. (3

“'[;‘ rp. and=me Z
W mpany I 'qi ﬂﬁﬁi"ﬂ vork at«afdifferent
artiy wl‘l" o I' ."5!!&‘5 ng-abroad want

: “' ) T “' 4ep ;;;
< m "*i l ll' 24
-

2

ravel

(2) I will travel starting next year.

(3) I am currently working at a new company.

(4) T am having a happy time these days.

Chocolate is sweet and makes people feel good. That is why people often eat
chocolate. However, it is better not to eat chocolate when you must talk a lot or make a
presentation. Eating chocolate makes your throat dry and your voice doesn't work well

(©). That is why singers don't eat chocolate before a performance. (TOPIK 2022)
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14. Choose the most appropriate word to fill in (. (2 points)
(1) You can come out
(2) You must come out
(3) I will come out
(4) Because I will com

AL
wiy S A TT

’%l al ta twﬂ]ta‘
16. ﬂ 0Se “EG
il
%Ato g I"I‘.I i‘*

[
@4o drink £ N, 2 )

(4) The taste of a drink changes slowly when you put small ice in it.

I want to be someone who makes delicious bread. So, I learned how to make bread
at the academy. In the evening, I work part-time at a bakery. Working at a bakery allows
me to make the bread I learned at the academy and learn about the bread people like.
The store I work at is (), so many customers come. The work is hard, but I am happy.
(TOPIK 2018)

18. Choose the correct word to fill in (. (2 points)



66

(D) Simple

(2) Leisurely
(3) Famous
(4) Dangerous
19.

Choose these
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(3) It is not good

(4) Lemon and sugar should not be used together when doing laundry.

In Korea, a child's first birthday is called 'dol'. On the dol, a special event is held
where the childholds an object. If the child holds a ball, it is thought that the child will
become an athlete, and if the child holds a microphone, it is thought that the child will
become a celebrity. A pencil means a teacher, and money means a rich person. All of

the () objects placed in front of the child contain the thought of the child's health and
happiness. (TOPIK 2018)
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22. Choose the correct word to fill in . (2 points)

(1) The meaning is different, but
(2) The colors are diverse, but
(3) The shape is special, but

age. (3 points)
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@ 1 lived in Seoul since I was little.

A few months ago, a piano academy opened in our neighborhood. Whenever my
mother passed by the academy, she would stand for a long time and listen to the sound
of the piano. It seemed like she wanted to learn piano, so I (). At first, my mother was
embarrassed to go to the academy because she was old. But these days, she happily
goes to the academy and sometimes plays with her granddaughter at family gatherings.

(TOPIK 2017)
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26. Choose the correct word to fill in . (2 points)
(@ T said it at a family gathering
2 1 was going to buy a piano

(3 We played the piano together
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(@ 1 want to change my job"
(3 My children laugh out loud when they watch movies.

@ My children like it when I read them books.

Flour is a food ingredient. However, flour can be used in various places. It is good to
wash grapes or strawberries with flour. () If you put flour in a dish that smells, it will

not smell after a day. If you use flour, you can easily wipe off the oil left in the frying

pan. (TOPIK 2017)
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30. Choose the correct word to go in (. (2 points)
@® So
2 Then
® And

. (3 points)

@ How to make tea with lemons
Recently, Inju City renovated the area around the disused railroad tracks into a park.
People take pictures while walking around the park or along the railroad tracks. Next
to the railroad tracks, there is a cafe that was renovated by an old train. There are many
(©) inside the cafe. So, when you enter the cafe, you can feel the old atmosphere.
(TOPIK 2017)
34. Choose the correct word to fill in (). (2 points)
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@ Pretty flowers
2 Delicious tea and coffee
@ 0ld items

@ People taking pictures

35. ¢ at 1s like the cOfitent 0Pthis article. (3 points)
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P From | korea@hankuk.edu

To the students of the Korean Language Institute

| Hello students, how are you?

This time, the Korean Language Education Center is planning to hold 2 'rice caka making event.

You can make and eat various Korean rice cakes yourself.
It is scheduled to be held on the first floor of our training center from 2 to 4 PM on the 3rd of next month.

The participation fee is ten thousand won, and you can apgly until this week,
We ask for your interest. m
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37. Choose the one that 1s like the content of this article. (3 points)

We are making “rice cakes” this week.
The event is held on the third floor of the Korean Language Education Center.

The ‘rice cake making’ event lasts for one hour.

®» © ©®

You have to pay a participation fee to make ‘rice cakes’
My father was not interested in cooking, so he rarely cooked. But last month, my

mother hurt her leg and couldn’t cook anymore. From then on, my father cooked ().
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Sometimes my father’s cooking was delicious and sometimes it wasn’t. However,
regardless of the taste of the food, my mother always enjoyed it. After that, my father
began to enjoy cooking. (TOPIK 2015)
38. Choose the correct word to fill in (). (2 points)
@ Couldn’t

@ I though

Was \'.“,u ,1Q

ahat matke l

------

@ And
3 But
@ So

41. Choose the same word as the content of this passage. (3 points)

(D I am going to go to the market often now.
(2 There were many ladies buying things.

(3  Before the market was built, I went to the department store often.

@ In the past, there were many stores, so it was easy to buy things.
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APPENDIX E
Learning Motivation Questionnaire
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Research Photos
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