
ONLINE LEARNING IN OPINIONS OF PRIMARY 

SCHOOL STUDENTS, TEACHERS AND PARENTS 

DURING THE COVID- 19 PANDEMIC 

MIN ZHANG 

A THESIS REPORT SUBMITTED IN PARTIAL FULFILLMENT OF THE 

REQUIREMENTS FOR THE DEGREE OF MASTER OF SCIENCE IN 

TECHNOLOGY ENHANCED LEARNING AND INNOVATION  

SCHOOL OF INDUSTRIAL EDUCATION AND TECHNOLOGY 

KING MONGKUT’S INSTITUTE OF TECHNOLOGY LADKRABANG 

 2023 

KMITL-2023-ED-M-242-026

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



COPYRIGHT 2023 

SCHOOL OF INDUSTRIAL EDUCATION AND TECHNOLOGY  

KING MONGKUT’S INSTITUTE OF TECHNOLOGY LADKRABANG 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 I 

Thesis Title ONLINE LEARNING OPINIONS OF STUDENTS, 

TEACHERS AND PARENTS OF PRIMARY SCHOOL 

DURING THE COVID-19 PANDEMIC 

Student Name Mrs. Min Zhang 

Student ID 63603115 

Degree Master of Science Program 

Program Technology-Enhanced Learning and Innovation 

Year 2023 

Advisor Asst. Prof. Dr. Kanyarat Sriwisathiyakun 

ABSTRACT 

This study investigated student attitudes, teacher roles, and parent engagement 

in online learning-teaching during COVID-19 lock down. Quantitative data was 

collected by questionnaire using five-point Likert Scale. Qualitative research used by 

open-ended questions. I asked 500 participants, distributed to 212 Chinese public 

primary school student, 106 parents, and 182 teachers. Three kinds of questionnaires 

designed were applied to different participants in this paper. For student version of the 

questionnaire, the participants were divided three age groups: from 6-8, 9-12, and over 

12 years old. Data analysis included mean, standard deviation, normality checks and 

one-way ANOVA. For teacher’s version of the questionnaire, I used mean, standard 

deviation, and t-test to compare teacher’s gender and role. For parent’s engagement set, 

mean and standard deviation were also used. One-way ANOVA was used to study 

parent engagement affected by their education background. I found that Chinese public 

primary school students were confident using the technology, their age affected their 

attitudes; primary school teacher gender did not affect their role; parent’s education 

background impacted their engagement. 

Keywords: Online Learning, Primary school student attitudes, teacher roles, parents’ 

engagement. 
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CHAPTER 1 

INTRODUCTION 

1.1 Background  

At the beginning of 2020, there was a major outbreak of COVID-19 globally. 

Education faced an unprecedented test. Many schools around the world closed their 

doors in an effort to reduce the spread of the virus. This closure led to a rapid shift from 

traditional classrooms to online learning, while placing more responsibility for learning 

in the hands of parents and guardians (Garbe et al., 2020). Therefore, for students 

majoring in educational technology innovation management, parental experience of 

online learning with their children became worth studying. 

For example, the China Internet Network Information Center released the “48th 

Statistical Report on Internet Development” in China (Y. Wang, 2021). By June 2021, 

the number of online education users in China reached 325 million, 16.78 million less 

than that in December 2020, accounting for 32.1% of the total number of internet users. 

Isolation promoted online learning, instead of traditional teaching and learning, and the 

number of users increased. The shift to online learning was also seen as a good 

opportunity to make teachers and students more creative (UNESCO, 2020b). The 

spread of the virus created fear, anxiety and other concerns for children, teachers, and 

parents. The worries of parents, in addition to physical distance and other personal 

factors, were thought to be influenced by unwillingness to raise children through online 

or home learning. There was also a lack of technology and internet or limited IT skills 

for children with special educational needs. 

The teacher concerns in learning were due to lack of opportunities for online 

learning, based on their level of knowledge and skills, use of technology, access to 

technology and isolation in the home. In a few locations, the adverse impact of COVID-

19 control measures on the level of technology used by teachers in the classroom was 

extremely high. In addition, it required teachers to change to online teaching. Increased 

stress and anxiety levels among teachers was also reported  (Hyseni Duraku & Hoxha, 

2020). 

The benefit of online learning was that it leveraged modern digital media 

technology and the web to provide teachers and students with an excellent method of 

material delivery that is not limited by time and place, it can be accessed from anywhere 

at any time. Parents found the online environment was a convenient way for primary 

school students to follow teachers' lesson plans, even if they are busy with work and 

did not have time to manage children's home schooling. Someone noted that there were 

some benefits to using online learning: it increased the variety and creativity of learning 

activities, being able to record online interactions. Also, it improved students' learning 

attitude.  
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In addition, the outbreak also created remote communication tool requirements 

to rapidly encourage start-up companies, for example (教育行业数据分析：2020Q1

中国直播形式的中小学网络课程占比为 83%-艾媒网, 2020); according to iiMedia 

data, over half of primary and secondary school students used remote communication 

tools and internet class products for online classes. 83% of the primary and secondary 

school students took classes online in the outbreak, which encouraged development as 

they did not need to travel for education: also, it saved cost. Online education 

supplemented student extracurricular breaks and effectively supplemented classroom 

teaching. Learning also acted as a primary and middle school students' extracurricular 

counselling tools in the future use of classes after school. Online education products 

will become the main course in all kinds of teaching products.  

Strong use of online teaching tools  

IiMedia Research, a media consultancy company, reported that for primary and 

secondary school education users, 58% used integrated teaching products for online 

learning, followed by the subject tutoring classes and homework. This company 

believed that, for both parents and students, the degree of extracurricular counselling 

degree increased in after-school classes. The penetration of e-type online education 

products was strengthened, while the online education products of “e-schools” lead to 

more comprehensive courses, covering subject guidance, homework guidance, etc., so 

they became the most used online education products. However, in the future, online 

education products are likely to increase and vertical online education products have 

potential. At the same time, online teacher resources, forms, curriculum content was 

diverse, leading to more choice, to satisfy the students. With more materials for course 

learning, problem sets and answers, different demands from students for one-on-one 

courses and real-time interaction with teachers, helped to solve problems and obtain the 

best learning effect. In addition, big data and AI technology has been widely used in 

online education, to analyze student learning data, identify vulnerabilities, provide 

accurate knowledge and recommendations to improve learning efficiency, and other 

fields of broadcast platform "crossover" in online education. iiMedia claimed that 

online education can be a complete supplementary offline education or, even, to a 

certain extent, replacing offline education. 

This study investigated the opinions of online learning on students, parents and 

teachers at primary school during the COVID-19 pandemic. Student attitudes, parent 

engagement and teacher roles were investigated using a questionnaire in a Chinese 

primary school. This study's results would assist parents in providing support to 

students to meet student requirements and maximize learning outcomes.  
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1.2 Research Objectives 

This study focused on online learning in primary school: the objectives and 

questions addressed are: 

Table 1.1 Three objectives and associated research questions  

 Objectives Associated Research Questions 

1a To survey student attitudes and 

compare attitude vs age 

What attitudes do students have in 

primary school? 

1b Does student age affect attitudes? 

 To study teacher roles and to find 

whether gender affected their roles 

What were teacher roles? 

Does gender effect on their roles? 

 To explore parent engagement and 

to compare the effect of parents’ 

education background 

What was the parent engagement with 

online learning？ 
Was parent engagement affected by 

education level? 

 

1.3 Independent and dependent variables in this study 

 

In this study, there were three independent variables and a dependent variable. 

The focus was on causal relations among the variables, through the role of teachers in 

online teaching research and analysis. 

 

 Independent variables Dependent variables 

 

 

 

 

 

 

Figure 1.1 Conceptual framework   

Attitude of students 

Parents’ engagement 

Teacher gender 

Parent education 

background 

Background 

Students’ age 

 

Teacher’s role 
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1.4 Scope of the study 

 

Table 1.2 Scope of the study 

Study participants 

Location Beijing 40.22261E, 116.22889N 

School Changping District 

Chengbei Central 

Primary School 

Changping District, Beijing, 

China 

Type of school Public, 

government 

 

 

Students Primary 212 

 Gender Males 83, Females 129 

 Age range 6 to 13 years old 

Parents  106 

Teachers  182 

Tool Questionnaire Distributed by Questionnaire 

Star 

   

Parents' engagement and students' learning attitude better assist the 

implementation of school teaching plan.  
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1. 5 Definition of terms 

Terms used in this study are defined in the following table. 

Table 1.3 Definitions of terms 

Online Learning Online learning is a platform of education where students use 

their home computer, laptop, a tablet, smartphone or 

electronic devices through the internet to keep learning 

Teachers’ role 

in online teaching 

An online teacher needs to play the role of guiding students, 

to stimulate student interest, to help students develop 

independent study habits. Teachers were not only traditional 

school staff, but also leaders to guide student learning. Online 

teachers need to change their mode of teaching to provide 

personalized education in online teaching. 

Parent 

Engagement 

Refers to parents supporting their child’s learning at home, 

they had the main responsibility for family education. parents 

needed to communicate with their children, understand their 

children’s needs, and support their children and help during 

online learning. 

Parent education 

background 

A parental characteristic, which has been studied as a variable 

in predicting a student’s online learning attainment. 

Student Attitudes Refers to primary school student attitudes towards online 

learning during the lockdown period. Compare the students 

different age, to survey their learning attitude. 
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CHAPTER 2 

 

 LITERATURE REVIEW 
 

This chapter reviews the literature on the impact of online learning on primary 

school children, parents, and teachers at primary school during the COVID-19 

pandemic, in five areas including:  

(1) Online learning during COVID-19, (2) Free online platforms, (3) Systems 

for distributing class resources, (4) Teachers’ role, (5) Parents engagement and family 

environment, (6) Attitude of students, (7) Related work. 

 

2.1 Online learning during COVID-19 

 

Computer integration in an educational situation occurred with the long 

outbreak of the COVID-19 pandemic. In 2019, a new virus was observed in China, 

which spread rapidly; it was labeled COVID-19 by the World Health Organization 

(WHO) on February 11, 2020. On 11 March, WHO declared the outbreak to be a 

pandemic (Zhu et al., 2020). Besides interruptions to many regions like travel, business 

and economies, the pandemic had remarkable effects on schooling (Ghanbari & 

Nowroozi, 2021).  

Abid et al., 2021 reported the experiences of 11 Pakistani university staff who 

were a team in online teaching for the first time during the pandemic. Semi-structured 

interviews with the work force disclosed five aspects of online teaching experience, 

including ability and gender-related problems, teaching strength, challenges in online 

teaching, developing a site specification and staff post-COVID-19 viewpoints. They 

found that staff were focusing on details in the wave of the pandemic with little attention 

to global practices for online learning. However, the background itself adapted the 

academic staff to blend learning access and increased their awareness of global and 

future challenges. 

Online education is the combination of internet technology and traditional 

education, compared with traditional education. Online education has three advantages: 

breaking through the limitations of (a) time and (b) space, and (c) a more flexible way 

of learning. It can avoid fragmented learning, where the duration of the class is 

generally controlled within a very fixed period, e.g. 30 minutes. In addition to basic 

education, online education provides users with more valuable content and interesting 

education. 

Online learning is the easiest way for most workers to access the new knowledge 

economy and related jobs. To be effective for the next generation, online learning must 

include mobile learning, video games, online communities and learning management 

systems that involve every user (Anderson, 2008). 
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At the same time, educational institutions moved toward using the internet for 

delivery, both on campus and elsewhere. For organizations and institutions to make this 

often-costly move, there must be a perception that using online learning offers 

significant benefits. Here are some benefits for learners and teachers.  

a) For learners, there is no time zone, nor is location or distance an issue. 

b) In asynchronous online learning, students can access online materials at any 

time, whereas synchronous online learning allows only real-time interaction between 

students and teachers.  

c) Learners can use the internet to access the latest relevant materials and 

communicate with experts in their field. Because learners can complete online courses 

at work or in their own space, and learning can be placed in context, i.e.  the application 

of knowledge and skills in a particular context will be facilitated.  

d) For teachers, tutoring can take place at anytime and anywhere. Online 

materials can be updated, and learners can see the changes immediately. When learners 

have access to material on the internet, teachers can guide them to appropriate 

information according to their need (Anderson, 2008). 

Online learning is a tool to make teaching and learning more student-centered, 

more innovative, and even more flexible (Dhawan, 2020). Online learning is defined as 

a learning experience using different devices (for example - mobile phones, laptops, 

etc.) and connected to the internet in a synchronous or asynchronous environment. In 

these environments, students can learn independently anywhere and interact with 

teachers and other students(Singh & Thurman, 2019). 

Nowadays, in economically developed areas, the maturity of network 

technology provides conditions for the application and practice of online teaching in 

basic education and leads to rich and diverse internet application modes in primary and 

secondary school teaching. 

 

2.1.1 Free online platforms supporting live-video communication for teachers, 

students and parents 

For online learning platforms, (Chen & Keng, 2019) argued that learners feel 

inconvenienced by physical classrooms, which had a negative impact on overall 

convenience. As a result, learners moved the learning platform to the internet to 

improve their learning effect. For the same reason, considering the inconvenience of 

studying in physical classrooms, students will also be willing to turn to online learning 

for fear of being affected by the epidemic.  

 

WeChat - A simple chat program 

In my study, WeChat was used for basic communication between teachers, 

students, and parents.  

More elaborate teaching systems (https://weixin.qq.com) include: 
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Zoom 

Zoom is an app for video and audio conferencing, collaboration, chat and 

webinars. Teachers can use it for online course. 

Its advantages are: 

1 Supports screen sharing 

2 Record the screen and watch it replay. 

However, some teachers report that regular changes in the interface and ways 

to operate the program change regularly – without notice, so that the interface is not 

consistent and annoying, because users need to learn new options as they are using the 

program. 

One disadvantage is that it has no immediate plans to dig deeper into the Chinese 

market. Currently, in 2022, it has given up on the Chinese market, but existing accounts 

can still be used. Some teachers like to use it to give lectures, because it is easy to 

operate, and teachers and students can communicate with each other during an online 

class. 

 

Tencent Meeting 

Tencent meeting was originally a commercial program, only free during the 

epidemic. As a commercial product, sound and picture quality is slightly better than 

QQ, and the mobile version also supports screen sharing. Moreover, compared with 

Tencent classroom, it removes many complex functions, making communication more 

convenient and efficient. The disadvantages are each class needs to enter a meeting one 

by one, when there are many people, there are some difficulties, and there is no group 

management, hand raising and other functions. Therefore, teachers often use Tencent 

meeting to organize students to hold online class meetings. 

 

Ding Talk 

Ding Talk is an enterprise version of an instant messaging app launched by 

China's Alibaba Group. It provides multiple languages and supports multiple operating 

systems. It was developed by Alibaba Group and launched in 2015 

(https://www.dingtalk.com). 

Ding Talk is provided to all Chinese enterprises free of charge for business 

communication and work coordination, helping Chinese enterprises to improve the 

communication and coordination efficiency through systematic solutions. Teachers 

working in private training liked to use it to hold online meetings during the lockdown. 
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Microsoft Teams 

Microsoft Teams is commonly used by universities and other enterprises 

internationally. It has many features, but since it was designed for collaboration 

between small ‘teams’ working on projects, many users complain that its adaption for 

teaching use was far from perfect. 

 

2.1.2 Systems for distributing class resources 

Some platforms used by teachers to give lectures and allow students to attend 

classes at home in China are: 

(1) Beijing digital school  

Beijing digital school classroom (http://www.bdschool.cn) was specially 

designed by the Beijing Bureau of Education for this year's epidemic outbreak as a 

primary and secondary school student online learning platform, to stop classes being 

completely closed or suspended. The outbreak was ruthless, but the software was built 

so that fewer children would drop courses, even though they could not go out: they 

could learn online at home. The development of children determines national 

development: young people are the pillars of a society to focus on the development of 

talent, if educators teach children well, the country will prosper! If a child does not 

know anything, he or she can ask their teacher in an online course. The Beijing digital 

school covers Chinese, mathematics, English, physics, chemistry, biology, history, 

politics, and other subjects, suitable for primary school to high school children to use, 

with full analysis, more information, fast search, good effect and ability to be 

downloaded at any time; a typical screenshot is in Fig 2.1 
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Figure 2.1 Beijing digital school website (http://www.bdschool.cn) 

 

(2) National primary and secondary school network cloud platform 

A second free learning platform was built to help children learn independently 

at home. During the lockdowns in 2020, the National Cloud Platform for Primary and 

Secondary Schools was distributed from the General Office of the Ministry of 

Education and the General Office of the Ministry of Industry and Information 

Technology (Smart Education of China,2020) to support local schools to function well 

during "school suspension" and help students study at home, The Ministry of Education 

integrated the quality teaching resources of the government, some provinces and cities 

and schools and built the cloud platform during the delayed term in China: it was 

launched on February 17, 2020. At the same time, China Education TV Channel 4 

broadcast courses to users all over the country through the Direct Broadcasting Satellite 

platform, which covered remote rural areas, where the internet signal was weak or cable 

TV was not accessible. To enrich learning resources, some provincial education 

departments and primary and secondary schools were organized to open online learning 

platforms or online schools free of charge to the whole country. 

The platform resources included epidemic prevention knowledge, history of the 

Communist Party of China, thematic education resources, as well as the main subject 

curriculum resources from primary school to high school. The course duration was 

generally about 20 minutes.  

On February 24, 2020, the Ministry of Education upgraded the national cloud 

platform for primary and high schools to further enrich the platform resources and 

Beijing Digital School online classroom courses 
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promote the all-round development of students. As of May 11, 2020, the online cloud 

platform for primary schools had received 2.07 billion visits and, for secondary schools, 

it had received 1.71 billion visits. The audience rating of China Education TV's 

classroom in the air jumped significantly and ranked in the top 10 of national TV 

channels. Parents and students generally reported that the cloud platform had a clear 

interface, rich content, high quality resources and was convenient use with a good visual 

effect. 

 

 

Figure 2.2 Smart Education of China website (https://www.zxx.edu.cn/) 

 

These two online learning platforms were free learning platforms provided by 

the government for students. All major subjects, including Chinese, English, and 

mathematics, were on these platforms during the lock down. 

 

2.1.3 Teacher role in online education 

Teachers all over the world regard teaching as the most sacred realm of 

educating people. The sense of achievement brought by educating people is the highest 

Smart Education of China 

English 

Edition 

Book 

Course teaching 

Subjects 

Grade 

Level

s 
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embodiment of the value of a teacher. There are many roles that teachers play in 

education and teaching, including "teacher", "friend" and "mentor". 

In ancient China, the teacher was the student’s mentor - the guide and direction 

of life. "Teachers, preach, impart knowledge, and solve puzzles ". From Han Yu (韩愈) 

Tang Dynasty, the concept has been passed down for thousands of years in China and 

is still regarded as a guiding concept. Zhu, a modern Chinese educator, added "To teach, 

to impart knowledge, to cultivate, to cultivate moral character”. 

“古之学者必有师。师者，所以传道授业解惑也。人非生而知之者，孰能

无惑?惑而不从师，其为惑也，终不解矣。生乎吾前，其闻道也，固先

乎吾，吾从而师之；生乎吾后，其闻道也，亦先乎吾，吾从而师之。吾

师道也，夫庸知其年之先后生于吾乎?是故无贵无贱，无长无少，道之

所存，师之所存也。” 

——韩愈《师说》 

“In ancient times, those who were learned must have teachers who could spread 

the Dharma, pass on the knowledge, and dispel doubts. Man is not born 

omniscient, who can say for sure? He is suspicious and refuses to learn from 

his teacher, and he is puzzled. Those who were born before me and learned 

before me are my teachers; those who were born before me and learned before 

me are also my teachers. Born before or after me? Therefore, it doesn't matter 

whether you are high or low, young, or old, you are my teacher.” 

Han Yu, "The division " (Helen, 2015) 

 

Teacher roles in constructionism, teacher need to warrant the knowledge a 

learner construct. Thus, they need to promote the development of effective instructions. 

Teacher quality is the single most important determinant of student performance. This 

is even more significant when applying constructionism. The teacher’s knowledge, 

beliefs and actions all affect learner success. This new teaching mode not only 

emphasized active learning, but also teacher help and support in constructing 

knowledge. Therefore, teachers changed their role from simply imparting knowledge 

to guiding and promoting students, so as to stimulate their interest in learning. 

During online learning, all teachers were changing their traditional roles and 

moving to new ones in the school. They become active participants, mentors, 

consultants and guides, when they work closely with their students' online learning and 

help students develop better learning techniques (Nunan, 1993). From the traditional 

classroom, in which the teacher was the leader, they turned themselves into helpers and 

facilitators for the students, Teachers should encourage students in "cognitive 

reconstruction" (Schmeck, 1988), through allowing students to discuss online to 

improve cognitive awareness, their beliefs and expectations about the learning of major 

subjects, e.g. English and mathematics. Through such discussions, teachers can 

promote the development of learner autonomy (Yang, 1998).  
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COVID-19 led to unimaginable situations in the world; it introduced 

unprecedented technical use in the education system and teaching process. School and 

universities stopped taking regular classes, and the time of online curriculum had 

arrived. It allowed students and teachers to learn and teach through an online platform. 

They needed to learn technology to succeed. Now the role of teachers changed. In this 

section, I discuss how to change the role of teachers. 

Due to COVID-19, two important factors appeared. The first was to adopt new 

teaching methods to teach children through the virtual environment of online media. 

Face-to-face learning and teaching became part of the past in the new scene. 

No matter what kind of channel the teacher used, they needed to work creatively 

to enable students to interact with the curriculum. Unlike the classroom, where students 

enter the course and leave after it, in online teaching, teachers must face the 

disconnection of students. They needed to be more active and put their time into 

students during teaching.  

The second factor was time management. Teachers had to ‘re-calibrate’ to 

allocate time between administrative tasks, teaching, and engage with people. Because 

of the online teaching settings, more students and teachers were needed to interact, and 

they also needed flexibility. The education system was showing how to provide students 

with feedback, maintain continuous communication and report to the local education 

department to obtain guidance in learning to help them ( Digital Class, 2021). 

 

2.1.4 Parents engagement and family environment 

Teachers and researchers have long known that children from some families do 

better in school than others from the same community. Overall, research found that 

learning in school was associated with parents' education and occupation, parents' social 

class and socioeconomic status and membership of a particular ethnicity. Sociological 

studies of socioeconomic status (often including parental education, parental 

occupation, and income) reveal correlations (Bloom, 2008). In recent years, Li (2004), 

a student in education in China, studied the relationship between parental involvement 

and students' learning motivation and academic performance. People's understanding 

of the relationship between family and school has changed with the change of the social 

conditions that affect family and school. People increasingly advocated that the 

separation between family and school should be shifted to a cooperation and 

communication between family and school. Research over the past few decades has 

shown that when families are effectively involved in schooling, schools, families, and 

students all benefit. Parental involvement has been demonstrated by extensive studies 

to be an important variable affecting children's education. More and more schools are 

examining the effectiveness of parental involvement and constantly encouraging 

parents to get more involved in school education. At present, most studies on parental 

involvement were conducted under a western cultural background, and some of the 
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studies on Chinese parental involvement only examined the situation of overseas 

Chinese immigrants or parents from Hong Kong and Taiwan. 

The influence of parents' education level on children's academic performance 

and the factors that affect students' academic achievements are part of their natural 

environment. However, parents in such a family environment can improve students' 

performance (Roman, 2014). Parents can also benefit from guidance and counseling 

from school leaders to help improve student study at home. To allow students to achieve 

higher academic performance, some researchers hypothesized that student achievement 

of their goals is largely influenced by their parents' academic performance. Thus, 

(Akben-Selcuk & Altiok-Yilmaz, 2014) inferred that students with literate parents 

outperformed those with non-literate parents on standardized tests. This was because 

educated parents can share information with their children about schools (Mallett, 

2016). and what is being learned. In addition, they were able to help their students in 

academic work and participate in school activities (Thompson et al., 2013). Therefore, 

parental education is important in predicting student performance, which is often 

pointed out in several research reports on student performance (Park et al., 2011). 

Among parents, mothers' higher education is reflected in students' math and reading 

scores as they place more hopes on their wards. He further asserted that the higher level 

of performance related behavior exhibited by the mother at home, and the more explicit 

insight into the child's performance was projected by the mother's explicit confidence 

and hope (Boi, 2020). 

 

2.1.5 Students’ attitude 

Student participation is generated through individual attitudes, thoughts, 

behaviors, and communication with others. Achievement at a certain level of thought, 

effort and feeling. Therefore, how their attitudes relate to their learning and how they 

relate to content, teachers and other learners (El-Sabagh, 2021). 

Understanding student attitudes is important to support their achievement and 

interest in a particular subject. Various authors have variously defined attitudes (see 

reference by Majid et al., 2018). Attitude is one of the main determinants of human 

behavior. Individual attitudes strongly influence their love, hate and behavior. Attitude 

is a phenomenon acquired through learning, which guides individual behavior and 

causes subjectivity. Positive attitudes towards school subjects include willingness to 

participate in the curriculum, satisfaction by answering questions, acceptance of one's 

own worth and consent to a value being recognized (Majid et al., 2018). 

Attitude includes rational cognition, emotional preference, and motor tendency, 

with certain consistency and stability. There is no right or wrong attitude, but positive, 

negative, and active or passive tendencies (Aiken, 1970). 

Attitude is a learned tendency in which a person reacts either actively or 

passively to a particular object in response to changes in the external environment. 
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Attitudes affect individual likes and dislikes towards things and events and are 

expressed in the process of treating and dealing with things and events. About the 

structure of attitude, researchers generally agree with the ABC structure of attitude 

proposed by American social psychologists Rosenberg and Hoveland (1960), which 

includes three aspects: affective, behavioral and cognitive. Among them, cognitive 

factors emphasize the opinions and knowledge formed on specific things; emotional 

factors are the preference and evaluation of a particular person or thing; behavioral 

intention is the tendency based on cognition and emotion (Liu, 2021).  

Student achievement depends on their attitude, which affects their interests and 

leads to active participation or negative resistance to learning behavior. A positive 

attitude can improve learning willingness and promote learning activities. 

 

2.2 Related work  

 

2.2.1 International research in online learning 

Significant developments in telecommunications have made distance learning 

easy (McBrien et al., 2009). Most of the terms (online learning, open learning, web-

based learning, computer-mediated learning, blended learning, m-learning, for example) 

have, in common, the skill to use a laptop connected to a net, that offers the action to 

learn from anywhere, anytime, in any style, with any means (Cojocariu et al., 2014). 

Online learning is defined as picking up experiences in synchronous or nonsynchronous 

environments using different devices (e.g., mobile phones, laptops, etc.) with internet 

access. In these environments, students can be anywhere (independent) to learn and 

interact with advisers and other students (Singh & Thurman, 2019). 

Online Nation  

Five Years of Growth in Online Learning serves as the fifth yearlong detail on 

the state of online learning in U.S. higher education. This period of study, like those for 

the preceding four years, is aimed at answering some fundamental questions about the 

nature and extent of online education. Supported by the Alfred P. Sloan Foundation and 

based on responses from more than 2,500 colleges and universities. The faculty 

acceptance of online education has been consistently cited as an important problem. 

For academic commanders since the first survey. Results from this year show no 

significant changes to this trend. Only one-in-three academic leaders directly believe 

their faculty accepts the value and authority of online schooling(Elaine & Jeff, 2008). 

Due to its advantages, online learning has grown rapidly in many countries over 

the past decade, leading to educational changes as learners move from physical face-

to-face classrooms to virtual classrooms (Aldhafeeri & Khan, 2016). Online learning 

provides students with a flexible learning environment regardless of their physical 

location and availability, increasing participation rates (Kim, 2020) (Bagriacik Yilmaz, 

2019a). Second, online education provides a lower cost option for educational 
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institutions and students compared to in-person instruction (Khurana, 2016); (Kim, 

2020); (Bagriacik Yilmaz, 2019b). In addition, many young children have begun to use 

digital technology in their home life, thus enhancing the transition to participating in 

online learning activities (Yelland, 2006). 

Although, online or distance learning was seen as viable, practical option during 

COVID-19, there has been a lack of exploratory research into implementing online 

technology in primary school settings. This study will help fill this gap to a complete 

picture of online learning with young learners in China and the online learning 

experience of primary school students, teachers, and parents' perceptions during the 

pandemic in 2020 (Zhao et al., 2021). 

 

2.2.2 Research in China context 

From 2000 to 2005, in China, in the initial stage of online learning 

development, basic research was in the first place, followed by technical research and 

applied research. Since 2006, following the basic and technology research, researchers 

have paid more and more attention to the application of online learning, especially the 

rapid growth of teaching models, teaching strategies and educational applications. The 

number of papers, shows that technology and application research are the foci for 

current research, focusing on four aspects: supporting technology, social software, 

teaching strategy and applications. However, basic research and evaluation and 

management analysis were deficient, which is embodied in theoretical research, value 

research, evaluation systems and influencing factors. From the perspective of research 

content, theoretical research explores development paths and implementation schemes 

suitable for China's national conditions based on drawing lessons from foreign 

advanced experience, but most research focused on online learning modes and online 

learning strategies. Online learning related research has seen a significant increase since 

2019. 

If teachers actively express willingness and a friendly attitude to communicate 

and contact with parents, parents will be very willing to communicate with teachers 

(Pan, 2010). Parent engagement includes activities and behaviors that relate with and 

support children in ways that are interactive, strong-willed, and guided toward essential 

learning and emotional outcomes (Sheridan et al., 2011). 

Family engagement contacts are progressively being accommodated in a few 

U.S. schools and can develop a specific culture and humidity in schools. Family 

engagement liaisons enact cultural brokering roles between families and the school 

community. Activities cultural brokers in some schools incorporate include developing 

welcoming school climates, fostering parent–parent relationships, developing a social 

network within the school and embedding family engagement outside the school 

environment and into the community (Ishimaru et al., 2016). In China, parents and 
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teachers often use WeChat to for communication and keeping track of what students 

are doing at school. 

Today most people agree with the statement that "Education is the result of close 

cooperation and joint efforts among students, parents, teachers and the whole society. 

The process of education is not only in schools, but also in every area of the family and 

community. Only when these different stages and places are closely integrated and 

harmoniously integrated into one body can we achieve the best goal of 

education”(Zhou, 2003). 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 

 

 

CHAPTER 3 

 

RESEARCH METHODOLOGY 

 

This chapter describes: (1) study design, (2) participants, (3) research 

instruments, (4) procedure, (5) data collection, (6) data analysis. 

 

3.1 Study design 

 

I decided to focus on the opinion of online learning on students, parents, and 

primary school teachers, also including their teacher role and parents’ engagement 

during the COVID-19 Pandemic. Because most parents are concerned about their 

children's education. 
The survey in this study investigated attitudes and parent engagement for 

primary school students in online learning during COVID-19. Three questionnaires 

(student attitudes, teacher roles, parent’s engagements) were designed for different 

participants: actual questions (in the original Chinese with an English translation) are 

set out in Appendix A. Each questionnaire was divided into three parts. 

Part Ⅰ, Ⅳ, Ⅶ: The participants filled in basic information: gender, age, grade, 

place of residence, etc.  

Part Ⅱ, Ⅴ, Ⅷ： Used a Likert scale to investigate the attitudes of students, 

teacher roles, and parent engagement during online learning. 

Part Ⅲ, Ⅵ, Ⅸ：Two open ended questions to survey respondents’ opinions. 

The study used in primary school students in Beijing, China, who studied online 

at home between February 2020 and December 2022: during this period, complying 

with epidemic controls, the students sometimes studied at home and sometimes back at 

school. The open-ended questions were added to gain a deeper insight with different 

vison. 

 

3.2 Participants 

 

From a total population of 4,200 primary school students in the Changping 

district, I randomly selected two schools and randomly selected 500 students from these 

two schools. Using the Taro Yamane formula. I needed to obtain 366 samples to offer 

a 95% confidence interval. So, to be precise, with 500 subjects, my results were at that 

95.8% confidence level. From Taro-Yamane’s formula: 

n = N/ (1+N e2) 

where n is the required sample size; N is the population and e is the target margin of 

error. So, with N = 4200, e = 0.042, the required sample size is 

n = 4200/(1 + 4200×0.0422) = 500 
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For teachers, these were approach 400 in the population and 182 were samples. 

Taro Yamane Formula required 200 samples at the 95% confidence interval, so, my 

confidence level was slights lower at 94.5%. 

 

3.3 Research instruments 

 

This study adopted a mixed method research design. The quantitative data were 

collected using a questionnaire with closed questions to survey the attitude of students, 

personal factors of teachers and parent involvement in online learning. Qualitative data 

was also collected to survey opinions of online learning with students, teachers, and 

parents’ engagement with open-ended questions. 

 

3.4 Procedure 

 

The questionnaires were designed in English, but because it was not the 

participants’ native language, the questionnaires were translated into Chinese to avoid 

misunderstanding and encourage appropriate responses. 

Before the questionnaire was used, two Chinese teachers and one Thai professor 

were invited as experts. The Thai professor is good at English, they were asked to check 

the appropriateness of English to Chinese translations in the questionnaire. The data 

obtained was used to calculate the Item Objective Congruence index (IOC). 

The congruence was computed according to the scale below. 

+1 = certain that the question is congruent with themes of opinion with student 

attitude, teacher roles and parent engagements in online learning. 

0 = uncertain that the question was congruent with themes, 

-1 = certain that the question was NOT congruent with themes during online 

learning. 

I completed the questionnaires in both Chinese and English and posted them on 

the Questionnaire star website (https://www.wjx.cn/). When statistical data was needed, 

I sent the link to the participants using WeChat. 

 

3.5 Data collection 

 

Actual data collection followed these steps: I began distributing questionnaires 

to respondents in 2022. All the respondents were pupils, their parents and teachers in 

Beijing public primary schools. Questionnaires were given to them through the Chinese 

social media WeChat. When they had free time, they were asked to fill out a 

questionnaire and return it. After collecting all questionnaires, I downloaded the file 

from questionnaire website, and then used Excel to input the data into a database and 

SPSS 29 for calculation. 
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3.6 Data analysis 

 

Descriptive statistics - percentages, ranges, mean and standard deviations were 

computed: most distributions were found to be skewed (Shapriro-Wilk test), so that 

standard deviations just provided rough indications of variance. Quantitative data were 

analyzed from open-ended questions form and Qualitative data were analyzed by SPSS 

29 software. The statistical methods used to analyze the personal data of respondents 

are frequency and percentage. Frequency, percentage, mean, and standard deviation 

were used to quantify students' online learning attitudes. 

The questionnaire was collected for quantitative research, and the frequency, 

percentage, mean value, and standard deviation were statistically analyzed. The 

qualitative research and content analysis on the open-ended question contents to further 

answer the research questions.  

The data obtained from the questionnaire were transformed into descriptive 

statistics including means and standard deviation (S.D.). The findings were analyzed 

based on the five-point Likert scale ranging from 1 as ‘strongly disagree’ to 2 as 

‘disagree,’ 3 as ‘Moderate’, 4 as ‘agree,’ and 5 as ‘strongly agree.’ The following scale 

was employed to interpret the data and measure their agreement or disagreement with 

each questionnaire item. 

 

Table 3.1 Scales for interpreting quantitative data from questionnaires 

Average Score Ranges Levels of Agreement 

4.51-5.00 Strongly Agree 

3.51-4.50 Agree 

2.51-3.50 Moderate 

1.51-2.50 Disagree 

1.00-1.50 Strongly Disagree 

 

 One-way ANOVA was used to determine whether there were any statistically 

significant differences between the means of three groups: I compared student age 

versus attitude and parent education background versus parent engagement. A t-test was 

used to compare teacher gender versus role. 
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CHAPTER 4  

 

RESULTS 
 

4.1 Introduction 

 

This chapter presents the results and discusses the data. Collected data, 

following Chapter 3, was used answer the research questions: 

(1) What attitudes do students have in primary school? 

Does student age affect attitudes? 

(2) What were teacher roles? 

Does gender effect on their roles? 

(3) What was the parent engagement with online learning? 

Was parent engagement affected by education level? 

 

4.2 Basic Demographics of Participants 

 

Data from each questionnaire, participants’ number, gender, count, and fraction 

were recorded. 

Table 4.1 Participant gender(n=500) 

Item Number Gender Count Fraction 

Students 212 
Female 129 61% 

Male 83 39% 

Teachers 182 
Female 107 59% 

Male 75 41% 

Parents 106 
Female 71 67% 

Male 35 33% 

Total 500  500 100% 
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Figure 4.1 Social media platforms used by students for online earning 

 

Figure 4.1 shows the platforms used by student; the pie chart show that Tencent 

meeting, at more than 49%, was the most popular online learning platform. However, 

four others were preferred by large groups of others (20% or more), so there was 

apparently little difference between the platforms in accessibility or ease of use. 

It determined the online learning platforms which were used, there were many 

online learning tools available in the market in China. Users can choose their favorite 

and convenient tools to keep online learning. 

 

4.3 Quantitative data 

 

4.3.1 Analysis of student attitudes 

The students were divided into three groups based on their ages. 

Table 4.2 Student ages (n = 212) 

Item Number Age Frequency Percentage 

Students 212 6-8years 30 14% 

  9-12years 103 49% 

  Over12 79 37% 

Total   212 100% 

 

Table 4.2 shows that there were 212 student participants, most of them were 9-

12years old, accounting for 49%. 
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Table 4.3 One-way ANOVA comparing ages and attitudes of students (n=212) 

   ANOVA  

  

N 𝒙̅ S.D. 

  

Sum 

of 

Squa

res 

Mea

n 

Squa

re 

F df1 df2 Sig. 

Po

st 

Ho

c 

Te

sts 

Perso

nal 

facto

rs 

6-8 30   Between 

Groups 
4.94 2.47 5.48 2 209 

0.0

05 
 

9-

12 

103 3.2 1.1 

Within 

Groups 

94.1

0 
0.45       

6-

8<

9-

12 
> 

12 

79   

Total 
99.0

3 
       

 

Onli

ne  

vs 

class

room 

learn

ing 

mode 

6-8 30   
Between 

Groups 
0.88 0.44 1.38 2 209 

0.2

55 

 

9-
12 

103 3.2 1.1 Within 

Groups 

67.1

6 
0.32       

No 

> 

12 

79   

Total 
68.0

4 
       

 

Stud

ent 

attitu

de 

6-8 30   Between 

Groups 
0.45 0.22 0.48 2 209 

0.6

18 

 

9-
12 

103 3.3  Within 

Groups 

96.7

8 
0.46       

No 

> 

12 

79  1.1 

Total 
97.2

3 
       

 

Tech

nolo

gy 

skills 

6-8 30   Between 

Groups 
0.52 0.26 0.57 2 209 

0.5

69 

 

9-

12 

103 3.3 1.1 Within 

Groups 

96.3

2 
0.46       

No 

> 

12 

79   

Total 
96.8

4 
       

 

Note: Distributions were highly skilled, so S.D. values should be considered only a 

weak indicator of variance. 

 

Table 4.3 shows the ANOVA results conducted to determine the students’ 

attitude in online learning during the pandemic, the first part of question items, it means 

to survey students’ personal factors in online learning. personal factor (F=5.48) reported 

that the tasks were significantly (p = .005). It fluctuates more between groups than 

within groups. 
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The second part of question items shows statistically significant differences in 

online VS classroom learning mode. between group (M=0.44), within groups(M=0.32), 

there was little fluctuation between and within groups. 

The third part of question items, it was survey students’ online learning attitude. 

The data shows the ANOVA results conducted to determine the students’ attitude 

between the different age. A significant difference was found (F=0.48, 

sig=0.618>0.05), there is no significant between groups than within groups. 

In the last section of the questionnaire, ANOVA was used to assess any 

differences in students’ technology skills: the results - F=0.57, sig=0.569>0.05 – meant 

there was little difference between the age groups. 

Significant differences were found in the post hoc tests, 6-8 years, 9-12 years 

and over 12 years. The 6-8 years result was attributed to the sensitivity of this age group, 

a foundational stage for students. These students lack independent learning skills; 

therefore, their personal factors affect their online learning. So that younger students 

had lower attitudes (sig=0.005, p< 0.05) with a 95% confidence interval. The other 

group comparisons were not significant (p > 0.05). 

4.3.2 Findings from the questionnaires 

Mean scores for the individual personal factor questions are set out in Table 4.4.  
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Table 4.4 Student attitudes during online learning (n=212) 

Question Items  𝒙̅ S.D. 
Level of 

Agreement 

Personal factors Items    

1. Lack of computer skills makes me 

uncomfortable during online classes 
3.3 1.1 Moderate 

2. I feel more comfortable to participate in 

online class discussions compared to 

classroom 

3.1 1.1 Moderate 

3. I find it difficult to understand and follow 

online classes 
3.0 1.0 Moderate 

4. I feel less anxious in online classes. 3.4 1.1 Moderate 

5. I get easily distracted and have difficulty 

concentrating during online classes. 
3.4 1.1 Moderate 

6. I feel lazy and disinterested during online 

classes. 
3.2 1.1 Moderate 

7. Difficult to keep classes for longer duration 

during online classes 
3.4 1.1 Moderate 

8. I feel lack of motivation to take online 

classes. 
3.0 1.1 Moderate 

Total 3.2 1.1 Moderate 
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Table 4.4 Student attitudes during online learning (n=212) (cont.) 

Online vs classroom learning mode items 

9. Online classes are more effective than 

classroom mode 
3.0 1.1 Moderate 

10. Online classes are fun and interactive than 

classroom method 
2.9 1.1 Moderate 

11. Online learning is child-friendly 3.0 1.1 Moderate 

12. Online learning helps to distract students 

from the pandemic 
3.1 1.1 Moderate 

13. Online learning helps me to engage with 

lessons 
3.4 1.1 Moderate 

14. Online learning is useless for us with 

special educational needs 
3.0 1.1 Moderate 

15. Online classes are more effective than 

classroom mode 
3.0 1.1 Moderate 

16. There is lack of interaction during online 

classes 
3.5 1.1 Agree 

17. Online classes are more convenient than 

classroom method 
3.3 1.1 Moderate 

18. Online classes save time. 3.4 1.1 Moderate 

19. Online classes are less structured than 

classroom mode 
3.2 1.1 Moderate 

Total 3.2 1.1 Moderate 

Student attitude items 

20. I enjoy using online platform for my studies 3.2 1.0 Moderate 

21. I was interested in studying courses that use 

online learning 
3.1 1.0 Moderate 

22. I feel confident in using computers 3.5 1.1 Agree 

23. I feel that online learning gives me the 

opportunity to acquire new knowledge 
3.3 1.1 Moderate 

24. I believe that online learning enhances my 

learning experience 
3.2 1.1 Moderate 

Total 3.3 1.1 Moderate 
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Table 4.4 Student attitudes during online learning (n=212) (cont.) 

Technology skills items    

25 Technology gives me access to wide range 

of learning materials. 
3.4 1.0 Moderate 

26 Technology keeps me connected to the 

courses I am enrolled in. 
3.4 1.0 Moderate 

27 Technology will help me to complete my 

work faster 
3.3 1.1 Moderate 

28 Technology makes learning creative. 3.5 1.1 Moderate 

29 Technology will enable me to take control 

of my learning. 
3.2 1.1 Moderate 

30 Technology will help me to produce 

quality work. 
3.3 1.0 Moderate 

31 Technical issues disrupt the flow and pace 

of online classes. 
2.8 1.0 Moderate 

Total 3.3 1.1 Moderate 

 

In Table 4.4, in the personal factors group, responses for all the factors were 

moderate; only item 7, “Difficult to keep classes for longer duration during online 

classes”, had a stronger response (𝒙̅ =3.4). It showed students felt it more difficult to 

keep online classes for longer times than traditional classes.  

In the second part of this questionnaire, online classes versus traditional classes 

mode, most respondents generally agreed (moderate response); only item 16, “There is 

lack of interaction during online classes” had a strong agreement (𝒙̅ =3.5), this implied 

that online classes had limited interaction between students and teachers. 

In the student attitude questions there was general agreement (moderate 

response). Only for item 22 “I feel confident in using computers” (𝒙̅ =3.5), agreement 

was stronger.  

The last section investigated student technology skills; again they generally 

agreed (moderate responses): this showed that students had similar technology skills. 

Only item 28 “Technology makes learning creative” showed significantly stronger 

agreement (𝒙̅=3.5). Thus, I concluded that there was little difference in technology 

skills between students of different ages.   
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4.3.3 Analyzes of Teachers’ role 

Table 4.5 Teacher gender (n = 182) 

Item Number Gender Frequency Percentage 

Teachers 182 Female 107 59% 

  male 75 41% 

Total   182 100% 

As expected, in primary schools, most teachers were female, like the situation 

in many other countries. 

 

Table 4.6 Gender with teachers’ role T-test（n = 182） 

Teacher 

role 
Gender Result 

DV IV  N 𝒙̅ S.D. 
Levene's Test  

t df Sig. 
F Sig. 

Learning 

activity 

online 

teaching 

male 75 182 3.7 0.9 0.43 0.51 0.1 180 0.46 

female 107 182 3.7 0.9           

Personal 

factors in 

online 

teaching 

male 75 182 3.5 0.5 6 0.02 0 121 0.5 

female 107 182 3.5 0.8           

N = Number of teachers; 𝒙̅= Mean; S.D. = standard deviation; Sig = at 0.05 level 

Table 4.6 shows significant differences in teachers’ personal factors in online 

teaching in online teaching with the teacher’s gender, learning activity online teaching 

compare teacher gender, using Levene’s test, (F=0.43), sig was 0.51, t-test P-value was 

also 0.46, i.e., Sig>0.05. Hence. teacher gender had no influence on learning activity in 

online teaching. 

However, in personal factors in online teaching, for Levenne’s test, sig = 0.02 

< 0.05, for the t-test Sig was 0.5>0.05. Thus, gender had an impact on personal factors 

in online teaching. 
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Table 4.7 Teacher role: mean (𝒙) and standard deviation (S.D.) (n = 182) 

Question Items 𝒙̅ S.D. 
Level of 

Agreement 

Learning activity online teaching items 

1. Lack of computer skills made it difficult for me 

to use the online teaching 
3.7 1.2 Agree 

2. Lack of supporting for pupils with special 

needs or disabilities 
3.9 1.1 Agree 

3. Lack of teacher-student interaction in online 

classes 
4.0 1.1 Agree  

4. Lack of use innovative teaching methods 3.5 1.2 Moderate 

5. Lack of interest and involvement during online 

teaching 
3.7 1.1 Agree 

6. Lack of work satisfaction while teaching online 3.7 1.2 Agree  

7. Lack of technical issues effected the flow and 

pace of online teaching 
3.8 1.2 Agree 

8. Lack of organized students to participate 

discussion and answer questions in online class 
3.6 1.2 Agree 

Total 3.7 1.2 Agree 
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Table 4.7 Teacher role: mean (x̄) and standard deviation (S.D.) (n = 182) (cont.) 

Personal factors in online teaching items    

9. It was my first experience with online teaching 3.3 1.4 Moderate 

10. I had some experience with online teaching 3.3 1.2 Moderate 

11. I haven't had any experience with online 

learning 
3.1 1.2 Moderate 

12. As a teacher, I think online teaching was 

flexible 
3.3 1.1 Moderate 

13. I think online classes help me to use 

innovative teaching methods 
3.3 1.1 Moderate 

14. I can use wide range of tools for online 

teaching 
3.3 1.2 Moderate 

15. I can give feedback on student progress in time 3.6 1.1 Agree 

16. I can make the students want to cooperate with me 3.5 1.0 Moderate 

17. It is difficult to keeping all pupils motivated and 

engaged 
4.0 1.0 Agree 

18. It was difficult to keep classes for longer 

duration during online classes 
4.0 1.1 Agree 

19. It is difficult to control group interaction 

during online classes 
3.9 1.1 Agree 

20. It is difficult to communicate with parents or 

caregivers 
3.7 1.1 Agree 

Total 3.5 1.1 Agree 

 

Table 4.7 showed for learning activity online teaching, teachers generally 

agreed, the items mean was ( 𝒙̅  =3.7). Many teachers’ participants noted “lack of 

teacher-student interaction in online classes” (𝒙̅=4.0), the second problem was “Lack 

of support for pupils with special needs or disabilities” (𝒙̅=3.9). 

In the next part, the table shows the result for teachers’ personal factors in online 

teaching, responses for all the factors were agree. Item 17 and Item 18 had a strong 

agreement (𝒙 =4.0) “It is difficult to keeping all pupils motivated and engaged”. Many 

teachers felt that it was difficult to keep classes for longer times during online teaching. 

They were also difficult to keeping all pupils motivated and engaged in online teaching.  
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4.3.4 Analyses of parent’s engagement  

Table 4.8 Parent education level (n=106) 

Item Number 
Education 

background 
Count Percentage 

Parents 106 College(diploma) 28 26% 

  Bachelor 51 48% 

  Master 22 21% 

  Doctor 5 5% 

Total   106 100% 

 

Table 4.8 shows that a large proportion of primary school students’ parents had 

a bachelor’s degree or higher. 

 

Table 4.9 One-way ANOVA for parents’ engagement (n = 106) 

ANOVA 

    
Sum of 

Squares 

Mean 

Square 
F df1 df2 Sig. 

Parents’ 

factors 

Between 

Groups 
5.95 1.98 7.64 3 102 <0.01 

  
Within 

Groups 
26.48 0.26         

  Total 32.43           

Parents’ 

engagement 

Between 

Groups 
2.59 0.86 2.23 3 102 0.09 

  
Within 

Groups 
39.59 0.39         

  Total 42.18           

 

As the table 4.9 we can see, compare two groups of participants with differences 

education background. A one-way ANOVA was performed to compare the effect of 

four different education background parents, it revealed that there was a statistically 

significant difference in mean exam score between at least two groups (F (3, 102) = 

[7.64], p = 0.00). P-values result was 0.00. Sig < 0.05 implied that parents education 

background influenced parent personal factors, for instance, care about their children's 

academic performance, physical and mental health. 

Parent engagement data showed (F (3, 102) = [2.23], p = 0.09).  The P-values 

result was 0.09. Sig = 0.09 > 0.05 implied that parent education background did not 

influence parent engagement. 
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Table4.10 Multiple comparisons between parents’ factor vs education background 

 

Multiple Comparisons 

Depende

nt 

Variable 

Education background 
Mean 

Difference 

Std. 

Error 
Sig. 

95% 

Confidence 

Interval 

Lower  Upper  

 Scheffe Diploma Bachelor 0.10 0.12  0.87  -0.24 0.44  

   Master 0.24 0.15  0.45  -0.17 0.65  

      Doctor -0.94* 0.25  0.00  -1.65 -0.24 

    Bachelor Diploma -0.10 0.12  0.87  -0.44 0.24  

   Master 0.14 0.13  0.78  -0.23 0.51  

      Doctor -1.05* 0.24  ns -1.73 -0.37 

    Master Diploma -0.24 0.15  0.45  -0.65 0.17  

   Bachelor -0.14 0.13  0.78  -0.51 0.23  

      Doctor -1.18* 0.25  0.00  -1.90 -0.47 

    Doctor Diploma 0.95* 0.25  ns 0.24  1.65  

   Bachelor 1.05* 0.24  ns 0.37  1.73  

      Master 1.18* 0.25  ns 0.47  1.90  

* Mean difference was significant at the 0.05 level. 

ns = not significant, <0.005 

 

Table 4.10 shows significant differences in the multiple comparisons – diploma, 

bachelor, master and doctoral degrees. Doctoral degrees were significant, parents at this 

level favored engagement; therefore, their personal factors affected that engagement. 

Other education backgrounds had only minor effects (p > 0.05).  
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Table 4.11 Parent factors and engagement during online learning (n = 106)  

Question Items 𝒙̅ S.D. 
Level of 

Agreement 

Parents’ factors items 

1. Do you think your child should spend less time 

learning in person at school right now? 
2.6 1.2 Moderate 

2. Do you think your child should spend more time 

on learning 
3.6 1.0 Agree 

3. Are you satisfied with the way learning is 

structured at your child's school right now? 
3.4 1.0 Moderate 

4. Is it difficult for your child to use the distance 

learning tools (video calls, learning applications, 

etc.)? 

3.3 1.0 Moderate 

5. Are you confident in your ability to support your 

child's education during distance learning? 
3.5 1.0 Agree 

6. Are you confident that teachers can motivate 

students to learn in the current model? 
3.5 1.0 Moderate 

7. You can accompany your children to study every 

day 
3.4 1.0 Moderate 

8. You are care about your children's academic 

performance 
4.2 0.9 Agree 

9. You are care about your child's physical and 

mental health 
4.5 0.8 

Strongly 

agree 

10. What is your attitude towards strengthening the 

cooperation between family and school? 
4.2 0.9 Agree 

11. Do you agree with the teacher's educational 

behavior? 
3.8 0.9 Agree 

12. Your opinion of the teachers' working methods 

is very good 
3.6 0.9 Agree 

Total 3.6 0.9 Agree 

 

 

 

 

 

 

Table 4.11 Parent factors and engagement during online learning (n = 106) (cont.) 

This material is reserved for educational use only, not allowed for commercial use. 

Forbidden to modify the content, and cite the document when use. 



 

 

 

 

34 

Parents’ engagement online learning items 

13. You agree with "parental involvement in 

education" 
4.2 0.7 Agree 

14. Do you agree with parent school or parent 

committee establish in the child's school? 
4.0 1.0 Agree 

15. Do you think the main role of parental 

engagement in education is to promote 

children's learning? 

4.0 1.0 Agree 

16. Do you think the main role of parental 

engagement in education is to promote school 

management? 

3.7 1.0 Agree 

17. The way you get involved in your child's 

education is through daily family education 
4.0 0.8 Agree 

18. The way you get involved in your child's 

education is by talking to the teacher 
3.7 1.0 Agree 

19. The way you get involved in your child's 

education is participating in school-related 

activities with your child 

3.6 1.0 Agree 

20. You don't know much about your involvement 

in your child's education 
2.7 1.1 Moderate 

Total 3.7 0.9 Agree 

 

Table 4.11 showed the result of parents’ factors during online learning. From 

this part, total mean was (𝒙 =3.6), the level was agreed. The top 2 items, that had the 

highest level of agreement, were item 9 “You are care about your child's physical and 

mental health” (𝒙̅ =4.5), it was at a highest-level agreement than other items. and item 

10 “What is your attitude towards strengthening the cooperation between family and 

school” (𝒙̅ =4.2). The majority of parents cared about those issues. 

 In the second sections, the overall mean score of the Parents’ engagement was 

3.7, the level was agreed. It also can be concluded that items 13 had a strongest response 

(𝒙̅ =4.2). That means most of the parents were agree with parental involvement in 

education, agree with parent school or parent committee establish in the child's school, 

the main role of parental engagement in education is to promote children's learning. 

 

4.4 Qualitative Research 

 

4.4.1 Open-ended questions on students’ attitude 

(1) How difficult or easy wais it to use the distance learning technology 

(computer, tablet, video calls, learning applications, etc.)? 

About half of the students thought it was easy to use the distance learning 

technology, on the other hand, primary school student has enough technology skills, it 

was good for their online learning. During the lock down, classes were suspended but 
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learning continued, online learning ensured that students complete their study tasks on 

time. With the support of technology, so that students can learn happily and efficiently. 

 

4.4.2 Open-ended questions on teachers’ role 

(1) Please describe what has been the hardest part of moving your classes 

online? 

Most teacher thought that communication and interaction was the hardest part 

in online classes. The teachers could not see the students when they lecture to the 

camera. Without interaction, they did not know whether the students could understand 

and they could not give timely feedback. (Castro & Tumibay, 2021) found that in online 

teaching, teachers did not have the same time control class as face-to-face teaching, and 

students tended to ignore their teachers’ guidance and misunderstand. 

Schlossberg et al., (1989) noted that one of the keys to successful teaching lay 

in timely interaction between learners. Teachers should be able to obtain feedback from 

students in a timely manner and enable learners to continue to participate in an 

interactive process. In fact, interaction was the basic feature of establishing a connection 

between teachers and students. Teachers passed their own educational ideas, concepts, 

attitudes, and methods to students through interaction, and students assimilated and 

absorbed this knowledge and ideas better through interaction and then integrated it into 

their own knowledge structure. 

 

4.4.3 Open-ended questions of parents' engagement  

(1) What do you think are the responsibilities of parent and teachers in the 

growth of your children? 

Parents gave different answers, many parents thought guidance, supervision, 

and accompanying the children was important responsibilities. Children in grade one to 

three were from 6-8 years old. They needed parent supervision in online learning, they 

were not able to learn independently. According to (Dewanggi et al., 2012), 

independence builds on the mixed development of children's lives, intended to shape a 

better human being, because independence empowers children to become innovators, 

creators and future self-starters. It is a long-term process that needs to be developed 

from an early age. 

Emerson et al., (2012) stated that parental supervision of children's learning 

activities depended on parental engagement to establish, not only about parents 

deciding to assist their children learning is also related to children's academic 

performance. 

Novianti (2018) stated that parents need to spend more time with their children, 

to hear their stories and ideas: “Help your child to feel appreciated, understand their 

emotions, and as far as possible help your child solve the problems what they are 

facing.” That's a great way to accompany with children.  
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CHAPTER 5  

 

CONCLUSIONS  

 

This chapter were present (1) Summary of the study, (2) Summary of the 

findings Conclusions, (3) Discussion, (4) Conclusion, (5) Recommendations, (6) 

Limitations. 

 

5.1 Summary of the study 

 

5.1.1 The objectives of the study: 

This study aimed to explore the students’ attitude, teachers’ role, parents’ 

engagement during online learning and online teaching. The objectives of this study 

are: 

(1) To survey student attitudes and compare student attitude vs age. 

(2) To study teacher roles and to find whether gender affected their roles. 

(3) To explore parents’ engagement and to compare the effect of parents’ 

education background. 

 

5.1.2 The research questions:  

(1) What attitudes do students have in primary school? 

Does student age affect attitudes? 

(2) What were teacher roles? 

Does gender effect on their roles? 

(3) What was the parent engagement with online learning? 

Was parent engagement affected by education level? 

 

5.1.3 Participants of the study 

In this study, the participants were separated to three group, the first group was 

primary school students, they come from grade one to grade six, from six to twelve 

years old. The second group was primary school teachers, they teach math, English, 

Chinese, or physical. The last group was primary school students’ parents. 

 

5.1.4 Research instruments 

This research instruments were questionnaires. Three kinds of questionnaires 

can be used to different participants. Each of the questionnaire was divided into three 

parts: the participance basial background information, the participance personal factors 

and attitude towards online learning-teaching, open-ended questions to survey their 

own opinion focus on online learning and teaching. 
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5.1.5 The research procedures 

Online learning: An E-learning environment, using platform obtain knowledge, 

skills. Make sure the learners’ learning schedule on time in each semester. 

Primary school students: First grade to six-grade students in public primary 

school in China, whose ages range from 6 to 13 years. 

Teachers: The teachers were all from primary school, they were mele and 

female teachers, and teach different subjects in public primary school in capital of 

China. 

Parents: The primary school students’ father, mother, grandparents, or guardian. 

They are responsible for their children in primary school in China, as well as for their 

learning affairs at homes during online learning period. 

 

5.2 Summary of the findings 

 

5.2.1 Demographic data of the participants 

The study was conducted at a public primary school in Beijing Changping 

district of China. With 212 students, 6-8years were 30(14.15%), 9-12years 

were103(48.58%), over12years old were 79(37.26%). 182 teachers were including 107 

females (58.79%), and 75 males (41.21%). with 106 parents, diploma’s degree was 

28(26.42%), bachelor’s degree was 51(48.11%), master’s degree was 22(20.75%), 

doctor's degree was 5(4.72%). The purpose of this study was to evaluate the opinions 

of online learning on students, parents, and teachers at primary school during the 

COVID-19 pandemic. the summary of data sources and analysis methods can be found 

in table 5.1. 

 

Table 5.1 Summary of data collection and data analysis used in this study 

Research Questions Sources of Data Analysis Methods 

1. What attitudes do 

students have in primary 

school? 

Does student age affect 

attitudes? 

- Questionnaires for 212 

primary students, they were 

from 6-8,9-12, over12 years 

old in a public school 

- Mean, S.D. 

-One-way ANOVA 

2. Assess teacher role 

and the effect of teacher 

gender on their roles? 

- Questionnaires for 182 

teachers, they were female 

and male. 

- Mean, S.D. 

-T-test 

3. Was parent 

engagement affected by 

parent education 

background? 

- Questionnaires for 102 

parents, they were all have 

different education 

background  

- Mean, S.D. 

-One-way ANOVA 

 

5.2.2 The students’ attitudes towards online learning 

The findings revealed that there was the top item “There is lack of interaction 

during online classes”. Connectivism learning theory takes teacher-student interaction 
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as the main learning form, and its interactive structure has changed from the original 

one-to-one, one-to-many interaction to many-to-many interaction; learners become 

producers of knowledge, and teachers become facilitators of learner interaction. Play 

the role of filtering or amplifying information, promoting pathfinding, curating, etc., 

and guiding the healthy development of the learning network. 

The research team of Beijing Normal University found that in the initial stage 

of Connectivism learning, the curriculum community has the characteristics of 

traditional learning orientation, that is, the teacher is the core, and the teacher is the 

node with the highest influence in the interaction process. With the deepening of the 

interaction process, learners began to spontaneously form small groups, and teachers 

gradually retreated behind the scenes. Multiple core learners became the core nodes of 

each sub-community, and their network status and influence surpassed teacher nodes (

远程教育研究中心, 2022). 

The finding of revealed second items was “I feel confident in using computers”. 

The trend of social development is unstoppable, and only by actively adopting new 

technologies we cannot fall behind the Times. Jared Mason Diamond, an American 

professor of physiology, points out that different societies have different levels of 

acceptance of new technologies. As Western technology spreads, more innovative 

societies are using it to conquer their more conservative neighbors, and those that are 

more receptive to new technology tend to have an advantage. The same as teachers, 

who should have an open mind about the development of technology. Using technology 

by actively, teachers can effectively meet their own development needs. In fact, the 

powerful advantage of technology is not to replace teachers, but to realize the liberation 

of people from tedious work. Technology simplifies complex work, helps teachers to 

enrich teaching and obtain more information, and completes teaching work with high 

quality and efficiency(Zhang, 2019b). 

 

5.2.3 The teachers’ role in online teaching at primary school.  

The findings revealed that the top item about teacher’s personal factor was “It 

was my first experience with online teaching”. Online teaching during the epidemic 

was a major test for China's education system. Some teachers have rich teaching 

experience in traditional face-to-face class, but lack of experience in online teaching. 

Professor Yuan Zhenguo from East China Normal University believes that the layout 

of the education system in the country and the world will inevitably be reorganized, and 

the quality of teachers will inevitably be improved. The way of teaching and learning 

will inevitably change(Yuan, 2017). 

The findings revealed that the second item is “lack of work satisfaction while 

taking online teaching”. Someone said that online teaching is both heaven and hell. If 

you teach very well, you will have a sense of accomplishment; if you teach poorly, you 

will feel upset. Online teaching was not simply putting face-to-face classes on the 
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internet. The traditional classroom teaching model is not acceptable. Teachers need to 

make full preparations for online teaching. In online teaching, the teachers should focus 

on teaching method. For example, Question-and-Answer section, let students join 

actively, answer questions, and help students keep concentrate in online class. 

Hong et al., (2021) found that with the advent of COVID-19, teachers' 

satisfaction dropped and quickly fell into emotional exhaustion during online teaching. 

Furthermore, (Beames et al., 2021) study showed that the psychological status of 

Australian teachers was affected between September 2020 and October 2020. 

Numerous studies have shown that teacher satisfaction has declined with the outbreak 

of COVID-19, despite some factors that cannot be controlled (Li & Yu, 2022). 

 

5.2.4 The parents’ engagement during online learning. 

The finding revealed the top item of parents’ personal factor was “You are care 

about your child's physical and mental health.” Schools should provide training for 

parents and learners, so that they are familiar with new instructional model and theory 

of child psychology, to help children achieve the expected learning outcome. 

Many studies have found that mental health can positively predict academic 

performance(Datu, 2018); (Park et al., 2011); (Xiang et al., 2017); (Ying nan Zhou & 

Chong-zeng BI, 2017), and that people with mental health have better academic 

performance; while some studies Poor mental health has been shown to be associated 

with higher academic achievement (Jhang, 2017); (Vaez & Laflamme, 2008). In 

addition, many studies have shown that mental health has no significant effect on 

academic performance(Marques et al., 2011);(魏 & 黃, 2011). Overall, despite studies 

of the mixed relationship between mental health status and academic performance, the 

purpose of this investigation was to determine whether mental health did indeed play a 

role in the context of the COVID-19 pandemic (J.-K. Wang et al., 2023). 

 

5.3 Discussion 

 

After collecting and analyzing the quantitative and qualitative data obtained 

from 212 students, 182 teachers and 106 parents. the findings revealed students age 

impact their personal factors, teachers’ gender has impact on personal factors in online 

teaching. The parent’s education background influences their engagement during online 

learning period. We discussion the kay finding in three main parts bases on research 

questions as follow: 

 

5.3.1 Discussion on student attitude and student age 

The survey of a Chinese public primary school students who took online class 

during the COVID 19 pandemic. The study of student attitudes was not only beneficial 

for teacher understand their student learning outcomes, but also leads us to learn how 

to choose suited teach methods and teacher’s role.  
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According to investigation we found that many students feel confident in using 

computer, online learning can help them to engage lessons. In addition, student attitude 

can have a powerful impact on learning behavior. It has been proved by many 

experimental studies, MacDouqai and Smith found in an experiment as early as 1919 

(cited in Zhang(2019a)) that a positive learning attitude can promote learning speed. In 

1952, when carry summarized an experimental study, he pointed out that the different 

attitudes of male and female college students to problem solving directly affect the 

effect of problem solving (Zhang, 2019a). 

Regarding student’s age effect student attitude, compare 6-8years and 9-12 

years old students, it indicated that there was significance different between three 

groups of participants. 

 

5.3.2 Discussion on teacher’s role and teacher’s gender 

The results showed that 59% participants were female teachers in this study. 

Research paid attention to gender differences in teachers stems from the imbalance in 

the gender ratio of teachers. Indian researcher, Sandrastacki believed that the academic 

performance of students was related to the female teachers in the classroom. Male and 

female teachers have different views on students' learning ability, and the classroom of 

female teachers was particularly beneficial to students' language learning. In 2006, 

Stanford University professor, Thomas (cited by Wang, 2015) found that the gender of 

teachers did have a certain impact on students’ academic performance, that is, girls’ 

grades more easily improved in classes with female teachers, while boys’ learning 

abilities in language and other aspects was limited to a certain extent. Boys performed 

better than girls in female teachers' classrooms. At the same time, he found that students' 

interest in learning was also affected by teachers' gender factors. Female teachers were 

less likely to think that girls were not disciplined, and that boys were not paying enough 

attention in class. However, as cited by Wang (2015), Dee's views were questioned by 

Weaver, president of the American Education Association, who believed that teacher 

experience and the quality of textbooks were the main factors affecting student grades. 

In this regard, Dee emphasized that his conclusions should not be oversimplified, and 

he hoped that more scholars would pay attention to and devote themselves to research 

of this topic (Wang, 2015). 

Research by (UNESCO Principal Regional Office for Asia and the Pacific, 

2000) demonstrated that female teachers teaching children had better results than male 

teachers. Female teachers were described as more patient, compassionate, gentle and 

good at discussion with students (Stake & Katz, 1982). (Simpson & Erickson, 1983) 

also supported their finding, showing that female teachers gave students more verbal 

and non-verbal recognition than male teachers. (Carrington & Skelton, 2003) believed 

that a teaching career helped to break down stereotypes and prejudices, men who were 
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teachers may still face different issues, such as hostility and suspicion in their 

workplaces because teaching is still largely perceived as a female task. 

On the other hand, gender impacted teacher behavior. (Antecol et al., 2015) 

found that female teachers may affect student learn out comes as they may have higher 

math anxiety (particularly in elementary schools) which may negatively influence 

students. In addition, female teachers may structure their classes differently, choose 

topics, and provide examples differently than male teachers. 

 

5.3.3 Discussion on parent engagement and parent education background 

In my study, parents confirmed that they agreed to participate and study their 

engagement. About 48% parent participants had bachelor’s degree, just under half of 

the parent sample. In summary, numerous parents cared about their children’s 

psychological health, academic performance and the cooperation with schools’ 

management, parent education background influencing parent engagement. 

That was consistent with Chinese studies, since the 1980s, Chinese researchers 

have studied parental engagement in education and scientific research gradually 

developed. However, there are obvious deficiencies in research on parental 

participation in education in China, both theoretically and empirically: for example, 

there were many studies focusing on parent engagement and children's performance, 

but there a lack of research on children's personality, life, and psychology, which are 

closely related to children's academic achievement, remains. In addition, researchers 

should also focus on home-school cooperation to create a harmonious and pleasant 

learning environment for children (Pan, 2010).  

Andersson (2002) identified the negative factors in the family, such as illiteracy, 

low involvement in the children's school, low socioeconomic status and lack of time 

for the children, which are the main causes of student failure at school. (Howard, 2004) 

revealed that student socialization and learn outcome on tests were not fully correlated 

with parental educational status, but student tours and home tutoring facilities 

contribute very positively. Parents' education can explain children's education because 

parents and children's education are closely related. Parental educational achievements 

tend to enhance positive behavior in student learning. The level of confidence of parents 

was related to their mastery of certain cognitive skills and the previous general 

educational experience (Idris et al., 2020). 

 

5.4 Conclusion 

 

The purpose of this study was to investigate student attitude, teacher’s role, 

parent engagement, the quantitative and qualitative data was both used. In conclusion, 

it can be issued the opinion of online learning on students, parents, and teachers at 

primary school during the COVID-19 pandemic. 
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Concerning the primary school student attitude towards online learning, the 

results of questionnaire should that most of students agreed that it is difficult to keep 

classes for longer duration during online classes, on the other hand, online classes can 

save time than traditional classes. To survey student’s IT skill, most of them feel 

confident in using computer. Moreover, technology makes learning creative. 

Concerning the teacher’s role in online teaching, the result indicated that many 

teachers consider it was lack of teacher- student interaction in online classes, and also 

difficult to keeping all pupils motivated. It means that online teaching also requires 

innovative teaching methods. 

Related to parent engagement based on learning at home, the result of the 

questionnaire indicated that majority parent care about your child's physical and mental 

health, most of parent agree with "parental involvement in education" 

 

5.5 Recommendations 

 

5.5.1 Recommendations for implementing. 

Due to the reality of this research was conducted with small group of 

participants, the results cannot be generalized to represent all Chinese primary school 

students, teachers, and parents’ perceptions towards students’ attitude, teachers’ roles, 

and parents’ engagement. These findings need to be validated with different participant 

groups, student learning attitudes, teacher roles and parent involvement during online 

classes. 

 

5.5.2 Recommendations for further study 

In addition, further research should investigate the various roles that teachers 

may play in constructivism to improve students' learning attitudes and find ways to 

cope with them. Finding differences between students and teachers and find out how to 

improve student awareness of the use of social media, technique or online learning 

platforms for learning percept, especially self-directed learning. 

This study only used questionnaires as the main instrument, thus it did not cover 

all perspectives of the participants. Further research should use semi-structured 

interviews to find the parent engagement in different way. 

I used survey research to investigate primary school student attitudes, focused 

on online learning during the COVID-19 pandemic, maybe the younger students could 

not express their ideas in open-ended questions. Further study should observe the 

participants or use depth interviews and experiment, but also evaluate student attitudes 

towards online learning from multiple levels and perspectives. 
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5.6 Limitations 

 

This study used qualitative research and quantitative research, designed three 

questionnaires with closed questions and open-ended questions, explore the primary 

school online classroom, students' learning attitude, teachers' role in online teaching, 

parents' participation in children's home learning, combined with the above three points 

of personal views and opinions. During the COVID-19 pandemic in 2020, this study, 

like all studies, has limitations. This study is a small-scale survey conducted among 

primary schools with online teaching, students, teachers, and parents, in a public 

primary school in China. To this end, future research needs to be more comprehensive 

and demanding. 

Quantitative research or mixed methods research. Future research may address 

that students and parents understand the implementation of online learning during 

home-based learning. This study can be extended to other provinces in China. Finally, 

this study can provide a reference for the future development of online learning course 

models suitable for students from diverse backgrounds.  
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APPENDIX A  

Actual Questionnaire Used 

 

A.1 Students’ attitudes 

This questionnaire was designed to survey the attitudes of students, the response 

will be treated in strict confidence and used for academic purposes only. Please answer 

all questions truthfully and don't worry about your answers being different from others' 

because there is no standard answer. 

本问卷意在调查学生的态度，答案将严格保密，仅用于论文研究。请如

实回答所有问题，不要担心你的答案与别人的不同，因为没有标准答案。 

 

Part I: Respondent’s demographic profile (2 questions) 

Directions: Please mark a mark (√) in the box or fill in the blank of each item. 

说明：请在方框内打勾(√) 

 

  

1. Age:年龄： 

□6-8；6至 8岁 □9-12；9至 12 岁 

□over 12；12 岁以上  

2. Which platform do you usually use during online learning? 

你通常用什么平台上网课？ 

□ Beijing digital school； 

北京数字学校 

□ Network cloud platform； 

国家中小学网络云平台 

□Zoom； 

Zoom 云视频会议软件 

□ Tencent meeting； 

腾讯会议 

□Ding Talk;钉钉 □Others；其他 
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Part II: Respondents’ the attitude of online learning (31 questions)  

Directions: Please mark a mark (√) in the box for the answer which expresses your  

opinion. 

说明：请在方框内打勾 (√) 。 

5= Strongly Agree, 4= Agree, 3= Moderate, 2= Disagree, 1= Strongly Disagree 

5=非常同意，4=同意，3=一般，2=不同意，1=非常不同意 

  

Personal factors (1-8) 

个人因素 

Statement 5 4 3 2 1 

1. Lack of computer skills makes me uncomfortable during 

online classes. 

缺乏计算机技能让我在上网课时感到不舒服 

     

2. I feel more comfortable to participate in online class 

discussions compared to classroom 

与课堂讨论相比，我更愿意参与在线课堂讨论 

     

3. I find it difficult to understand and follow online classes 

我发现上网课时很难理解也跟不上节凑 

     

4. I feel less anxious in online classes.  

我在网上课上时，感到不是很焦虑。 

     

5. I get easily distracted and have difficulty concentrating 

during online classes. 

 我很容易分心，在上网课时很难集中注意力。 

     

6. I feel lazy and disinterested during online classes. 

我在上网课时感到困倦缺乏兴趣 

     

7. Difficult to keep classes for longer duration during online 

classes. 

在上网课时，很难长时间持续听课。 

     

8. I feel lack of motivation to take online classes.  

我觉得缺乏动力去上网络课程。 
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Online v/s classroom learning mode (1-11) 

在线 v/s 课堂学习模式 

1. Online classes are more effective than classroom mode 

上网课比线下课程更有效果 

     

2. Online classes are fun and interactive than classroom 

method 

线上课程比线下课程更有趣 

     

3. Online learning is child-friendly 

在线学习是对孩子友好的 

     

4. Online learning helps to distract students from the pandemic 

在线学习有助于分散学生对疫情的注意力 

     

5. Online learning helps me to engage with lessons 

在线学习帮助我参与课程学习 

     

6. Online learning is useless for us with special educational 

needs 

对于有特殊教育需求的我们来说，在线学习没有用 

     

7. Online classes are more effective than classroom mode 

线上课堂比在传统教室学习更有效果 

     

8. There is lack of interaction during online classes 

线上课堂缺乏互动性 

     

9. Online classes are more convenient than classroom method 

线上课堂比在传统教室里学习更方便 

     

10. Online classes save time. 

在线课程节约时间。 

     

11. Online classes are less structured than classroom mode 

网络课程的结构不如线下教学模式 

     

Students’ attitude during online learning（1-5） 

在线课程中学生的态度 

1. I enjoy using online platform for my studies 

我喜欢使用网络平台学习 

     

2. I was interested in studying courses that use online learning 

我对线上课程很感兴趣 

     

3. I feel confident in using computers   

我对使用电脑很有信心 

     

4. I feel that online learning gives me the opportunity to 

acquire new knowledge 

我感觉在线学习给了我机会去获得新知识 

     

5. I believe that online learning enhances my learning 

experience 

我相信在线学习可以提高我的学习经验 
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Part Ⅲ Respondents’ opinions on online learning 

1. How difficult or easy is it to use the distance learning technology (computer, tablet, 

video calls, learning applications, etc.)? 

 使用远程学习技术（电脑、平板电脑、视频通话、学习应用等）的难易程度如

何？            

 

 

                                                                                                                           

2. Are there adults at your school you can go to for help if you need it right now?  

如果你现在需要帮助，你的学校有成年人可以帮助你吗?  

Technology skills（1-7） 

技术技能 

1. Technology gives me access to wide range of learning 

materials. 

科技让我接触到广泛的学习材料。 

     

2. Technology keeps me connected to the courses I am 

enrolled in. 

科技让我与我所选修的课程保持联系。 

     

3. Technology will help me to complete my work faster 

科技将帮助我更快地完成工作 

     

4. Technology makes learning creative.   

技术使学习具有创造性 

     

5. Technology will enable me to take control of my learning. 

科技将使我能够掌控我的学习 

     

6. Technology will help me to produce quality work. 

技术将帮助我完成高质量的学习工作 

     

7. Technical issues disrupt the flow and pace of online classes. 

技术问题扰乱了在线课程的流程和节奏。 
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A.2 Teachers’ role  

This questionnaire was designed to investigate teacher role in online teaching. 

Please fill in the blanks carefully according to the actual situation, your answer is for 

research purposes only, not privacy involved. 

 

Part Ⅳ: Respondent’s demographic profile for teachers (1 questions) 

Directions: Please mark a mark (√) in the box or fill in the blank of each item. 

 

Part Ⅴ: Survey items on teachers’ role during online classes. (20 questions) 

5= Strongly Agree, 4= Agree, 3= Moderate, 2= Disagree, 1= Strongly Disagree 

5=非常同意，4=同意，3=一般，2=不同意，1=非常不同意 

  

1. Gender: 性别 

 □ male；男士   □female；女士 

Learning activity online teaching (1-8) 
在线教学中的学习活动 

statements 5 4 3 2 1 

1. Lack of computer skills makes it difficult for me to use 

the online teaching； 

计算机技能的缺乏导致线上教学难以实施 

     

2. Lack of Supporting pupils with special needs or 

disabilities； 

在线教学模式难以满足有特殊需求的学生 

     

3. lack of teacher- student interaction in online classes 

线上课程缺少师生互动 

     

4. Lack of use innovative teaching methods； 

在线难以实现创新的教学方法 

     

5. Lack of interest and involvement during online teaching 

线上课程使学生缺乏兴趣和参与意识 

     

6. lack of work satisfaction while taking online teaching 

线上教学使教师缺乏工作成就感  

     

7. Lack of technical issues effect the flow and pace of 

online teaching  

技术问题影响了在线教学的进程和速度 

     

8. lack of organize students to participate discussion and 

answer questions in online class 

网络课堂无法组织学生参与讨论和回答问题 
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Personal factors in online teaching (1-12) 

网络教学中的个人因素 

1. It was my first experience with online teaching 

这是我第一次线上教学 

     

2. I had some experience with online teaching 

我有一些线上教学的经验 

     

3. I haven't had any experience with online learning 

我没有线上教学的经验 

     

4. As a teacher, I think online teaching was flexibility 

作为一名老师，我认为在线教学很灵活 

     

5. I think online classes help me to use innovative teaching 

methods 

我认为在线教学能帮我灵活运用创新的教学方法。 

     

6. I can use wide range of tools for online teaching 

我能广泛运用教学工具实行线上教学 

     

7. I can give feedback on students' progress in time 

对于学生的进步我能及时给与反馈 

     

8. I can make the students want to cooperate with me 

我能使学生与我合作 

     

9. It is difficult to keeping all pupils motivated and engaged 

让所有的学生保持学习动机和参与度有点难 

     

10. It is difficult to keep classes for longer duration during 

online classes 

让学生长时间上网课有点难 

     

11. It is difficult to control group interaction during online 

classes 

在网课期间，很难控制学生群体间的互动。 

     

12. It is difficult to communicate with parents/caregivers 

很难和和学生家长或监护人保持沟通交流。 
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Part Ⅵ: Respondents’ opinions on online teaching 

1. Please describe what has been the hardest part about moving your classes online? 

请描述一下你的在线教学最难的部分是什么? 

                                                                      

                                                                  

2．What were your caring about online teaching? 

 你对在线教学关心的是什么?  
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A.3 Parent’s engagements 

Parents' cooperation with schools and participation in children's education play 

an extremely important role in children's growth and development. The purpose of this 

questionnaire is to understand the involvement of parents in their children's education, 

and the results are for academic research purposes only. There is no name and no right 

or wrong question, you just need to fill in the questionnaire according to your opinion 

(" √"after parentheses). Your opinion is very important for our research. Please fill it in 

carefully. Be careful not to miss the question. Thank you for your support and assistance 

in this study! 

Part Ⅶ: Respondent’s demographic profile (1 questions) 

Directions: Please mark a mark (√) in the box or fill in the blank of each item. 

 

  

1.Education background: 教育背景 

□College；大专 □Bachelor，本科 

□Master；硕士 □Dr; 博士 
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Part Ⅷ: Survey items on respondents’ family engagement toward online 

learning. (20 questions) 

Directions: Please mark a mark (√) in the box for the answer which expresses your  

opinion.  

5= Strongly Agree, 4= Agree, 3= Moderate, 2= Disagree, 1= Strongly Disagree 

5=非常同意，4=同意，3=一般，2=不同意，1=非常不同意 

Parents’ factors (1-12) 

父母的因素 

Statements 5 4 3 2 1 

1. Do you think your child should spend less time learning in 

person at school right now? 

您认为现在孩子应该少花时间在学校学习吗？ 

     

2. Do you think your child should spend more time on 

learning 

您认为您的学生愿意投入更多的时间学习吗？ 

     

3. Are you satisfied with the way learning is structured at 

your child's school right now? 

您对孩子在校的学习方式满意吗？ 

     

4. Is it difficult for your child to use the distance learning 

tools (video calls, learning applications, etc.)? 

您的孩子使用远程学习工具有困难吗？ 

     

5. Are you confident in your ability to support your child's 

education during distance learning? 

您是否有信心在远程教育中支持您孩子的教育? 

     

6. Are you confident that teachers can motivate students to 

learn in the current model? 

您对教师在现有模式下能激励学生学习有信心吗? 

     

7. You can accompany your children to study every day 

您每天都陪伴孩子学习 

     

8. You are care about your children's academic performance 

您关心孩子的学习成绩 

     

9. You are care about your child's physical and mental health 

您关注孩子的身心健康 

     

10. What is your attitude towards strengthening the 

cooperation between family and school? 

您对加强家庭和学校之间的合作是什么态度 

     

11. Do you agree with the teacher's educational behavior? 

你同意老师的教育行为吗? 
     

12. Your opinion of the teachers' working methods is very 

good 

您认为老师的教学方法非常好 
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Part Ⅸ: Respondents’ opinions on parent engagement 

1. What is working well with your child's education that you would like to see 

continued? 

 您希望孩子的教育中哪些方面发挥了良好的作用? 

                  

 

                                                                                                        

2. What do you think are the responsibilities of parents and teachers in the growth of 

children? 

您认为父母和老师在孩子的成长过程中有什么责任？  

Parents’ engagement online learning (1-8) 

家长参与在线学习的情况 

Statements 5 4 3 2 1 

1. You agree with "parental involvement in education" 

你同意家长参与孩子的教育 

     

2. Do you agree with parent school or parent committee 

establish in the child's school? 

您同意您孩子的学校建立家长学校或者家委会吗？ 

     

3. Do you think the main role of parental engagement in 

education is to promote children's learning? 

您认为家长参与的主要角色是能促进孩子的学习吗？ 

     

4. Do you think the main role of parental engagement in 

education is to promote school management? 

您认为家长参与的主要角色是促进学校管理吗？ 

     

5. The way you get involved in your child's education is 

through daily family education 

你参与孩子的学习是通过日常家庭教育 

     

6. The way you get involved in your child's education is by 

talking to the teacher 

您参与孩子教育的方式是通过和老师交谈的方式 

     

7. The way you get involved in your child's education is 

participating in school-related activities with your child 

您参与孩子教育的方式是通过参加学校的活动 

     

8. You don't know much about your involvement in your 

child's education 

您不太清楚参与您孩子的教育 
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APPENDIX B 

LIST OF EXPERTS 

 

The experts used to assess the item, Index of Congruency, were: 

Name Position Qualify School Years 

experience 

权超男 

Quan 

Chaonan 

Chinese 

Teacher 

Bachelor Beijing Public Primary 

School Office 

7 

周丽丽 

Zhou 

Lili 

Class 

Adviser 

aster Beijing Public Primary 

School Office 

10 

Dr. 

Kittisak 

Panngam 

Pangam 

Educational 

Supervisor 

Doctorate School Primary Educational 

Service Area Office, 

Nakhon Nayok, Thailand 

>10? 
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APPENDIX C 

IOC Validation 

 

Description: 

This Questionnaire is part of a study satisfaction with students’ attitudes, Teacher’s 

roles, Parent’s engagements of primary school during the Covid-19 pandemic. Your 

responses are valuable and considered highly confidential. 

Direction: 

Read through the test questions in this form. Please indicate the degree to which each 

item is congruent with the objective of this study. If you have any comments on the 

congruence of each question, please record them in the space provided. Tick (✓) to 

rate the congruence according to the scale below. 

 

+1 = certain that the question is congruent with themes of opinions with Students’ 

attitude, Teacher’s roles, Parent’s engagements in online learning. 

0 = uncertain that the question is congruent with themes of opinions with Students’ 

attitude, Teacher’s roles, Parent’s engagements in online learning. 

-1 = certain that the question is NOT congruent with themes of opinions with Students’ 

attitude, Teacher’s roles, Parent’s engagements during online learning 

In the tables below, the original questions are listed (with the original Chinese and an 

English translation) in the first two columns. Expert scores appear in the ‘Experts’ 

column for the three experts. The R column sums the experts’ scores. The computed 

IOC appears in the next column. The‘Result’ (Res) column contains a flag ‘used’ to 

indicate that the question was used in the survey or ‘not used’ to flag rejected questions.  
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C.1 Questionnaire for students 

 

No Question items Experts ΣR IOC Res 

1 2 3 

Personal factors (1-8) 

个人因素 

1.  Lack of computer skills makes me 

uncomfortable during online classes 

缺乏计算机技能让我在上网课时感

到不舒服 

+1 +1 +1 3 1.00 used 

2.  I feel more comfortable to participate 

in online class discussions compared 

to classroom 

与课堂讨论相比，我更愿意参与在

线课堂讨论 

0 +1 +1 2 0.67 used 

3.  I find it difficult to understand and 

follow online classes 

我发现上网课时很难理解也跟不上

节凑 

+1 +1 +1 3 1.00 used 

4.  I feel less anxious in online classes.  

我在网上课上时，感到不是很焦

虑。 

+1 +1 +1 3 1.00 used 

5.  I get easily distracted and have 

difficulty concentrating during online 

classes. 

 我很容易分心，在上网课时很难集

中注意力。 

+1 +1 +1 3 1.00 used 

6.  I feel lazy and disinterested during 

online classes. 我在上网课时感到困

倦缺乏兴趣 

+1 +1 +1 3 1.00 used 

7.  Difficult to keep classes for longer 

duration during online classes. 

在上网课时，很难长时间持续听

课。 

0 +1 +1 2 0.67 used 

8.  I feel lack of motivation to take online 

classes.  

我觉得缺乏动力去上网络课程。 

0 +1 +1 2 0.67 used 
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Online v/s classroom learning mode (1-11) 

在线 v/s 课堂学习模式 

1.  Online classes are more effective than 

classroom mode 

上网课比线下课程更有效果 

+1 +1 +1 3 1.00 used 

2.  Online classes are fun and interactive 

than classroom method 

线上课程比线下课程更有趣 

+1 +1 +1 3 1.00 used 

3.  Online learning is child-

friendly 

在线学习是对孩子友好的 

+1 +1 +1 3 1.00 used 

4.  Online learning helps to distract 

students from the pandemic 

在线学习有助于分散学生对疫情的

注意力 

+1 +1 +1 3 1.00 used 

5.  Online learning helps me to engage 

with lessons 

在线学习帮助我参与课程学习 

+1 +1 +1 3 1.00 used 

6.  Online learning is useless for us with 

special educational needs 

对于有特殊教育需求的我们来说，

在线学习没有用 

+1 +1 +1 3 1.00 used 

7.  Online classes are more effective than 

classroom mode 

线上课堂比在传统教室教学更有效

果 

+1 +1 +1 3 1.00 used 

8.  There is lack of interaction during 

online classes 

线上课堂缺乏互动性 

+1 +1 +1 3 1.00 used 

9.  Online classes are more convenient 

than classroom method 

线上课堂比在传统教室教学更方便 

+1 +1 +1 3 1.00 used 

10.  Online classes save time. 

在线课程节约时间。 

0 +1 +1 2 0.67 used 

11.  Online classes are less structured than 

classroom mode 

网络课程的结构不如线下教学模式 

0 +1 +1 2 0.67 used 
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Students’ attitude during online learning（1-5） 

在线课程中学生的态度 

1.  I enjoy using online platform for my 

studies 

我喜欢使用网络平台学习 

0 +1 +1 2 0.67 used 

2.  I was interested in studying courses 

that use online learning 

我对线上课程很感兴趣 

0 +1 +1 2 0.67 used 

3.  I feel confident in using computers   

我对使用电脑很有信心 

+1 +1 +1 3 1.00 used 

4.  I feel that online learning gives me the 

opportunity to acquire new knowledge 

我感觉在线学习给了我机会去获得

新知识 

+1 +1 +1 3 1.00 used 

5.  I believe that online learning enhances 

my learning experience 

我相信在线学习可以提高我的学习

经验 

+1 +1 +1 3 1.00 used 

Technology skills（1-7） 

技术技能 

1.  Technology gives me access to wide 

range of learning materials. 

科技让我接触到广泛的学习材料。 

+1 +1 +1 3 1.00 used 

2.  Technology keeps me connected to the 

courses I am enrolled in. 

科技让我与我所选修的课程保持联

系。 

+1 +1 +1 3 1.00 used 

3.  Technology will help me to complete 

my work faster 

科技将帮助我更快地完成工作 

+1 +1 +1 3 1.00 used 

4.  Technology makes learning creative.   

技术使学习具有创造性 

+1 +1 +1 3 1.00 used 

5.  Technology will enable me to take 

control of my learning. 

科技将使我能够掌控我的学习 

+1 +1 +1 3 1.00 used 

6.  Technology will help me to produce 

quality work. 

技术将帮助我完成高质量的学习工

作 

+1 +1 +1 3 1.00 used 

7.  Technical issues disrupt the flow and 

pace of online classes. 

 技术问题扰乱了在线课程的流程和

节奏。 

+1 +1 +1 3 1.00 used 
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C.2 Open ended questions: 

 

1. How difficult or easy is it to use the distance learning technology (computer, tablet, 

video calls, learning applications, etc.)? 

 使用远程学习技术（电脑、平板电脑、视频通话、学习应用等）的难易程度如

何？ 

        

 

 

 

                                                                                                                                       

2.Are there adults at your school you can go to for help if you need it right now? 如

果你现在需要帮助，你的学校有成年人可以帮助你吗? 
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C.3 Questionnaire for teachers: 

 

No

. 

Question items Experts ΣR IOC Res 

1 2 3 

Learning activity online teaching (1-8) 

在线教学中的学习活动 

 used 

1.  Lack of computer skills makes it 

difficult for me to use the online 

teaching. 

计算机技能的缺乏导致线上教学

难以实施 

+1 +1 +1 3 1.00 used 

2.  Lack of Supporting pupils with 

special needs or disabilities. 

在线教学模式难以满足有特殊需

求的学生 

+1 +1 +1 3 1.00 used 

3.  lack of teacher- student interaction 

in online classes 

线上课程缺少师生互动 

+1 +1 +1 3 1.00 used 

4.  Lack of use innovative teaching 

methods ； 

在线教学难以实现创新的教学方

法 

+1 +1 +1 3 1.00 used 

5.  Lack of interest and involvement 

during online teaching 
线上课程使学生缺乏兴趣和参与意识 

+1 +1 +1 3 1.00 used 

6.  lack of work satisfaction while 

taking online teaching 

线上教学使教师缺乏工作成就感  

0 +1 +1 2 0.67 used 

7.  Lack of technical issues effect the 

flow and pace of online teaching.  

技术问题影响了在线教学的进程

和速度 

+1 +1 +1 3 1.00 used 

8.  lack of organize students to 

participate discussion and answer 

questions in online class. 

网络课堂无法组织学生参与讨论

和回答问题 

+1 +1 +1 3 1.00 Used 
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Personal factors in online teaching (1-12) 

网络教学中的个人因素 

  

1.  It was my first experience with online 

teaching. 

这是我第一次线上教学 

+1 +1 +1 3 1.00 used 

2.  I had some experience with online 

teaching. 

我有一些线上教学的经验 

+1 +1 +1 3 1.00 used 

3.  I haven't had any experience with 

online learning. 

我没有线上学习的经验 

+1 +1 +1 3 1.00 used 

4.  As a teacher, I think online teaching 

was flexibility. 

作为一名老师，我认为在线教学很

灵活 

+1 +1 +1 3 1.00 used 

5.  I think online classes help me to use 

innovative teaching methods. 

我认为在线教学能帮我灵活运用创

新的教学方法。 

+1 +1 +1 3 1.00 used 

6.  I can use wide range of tools for online 

teaching. 

我能广泛运用教学工具实行线上教

学 

+1 +1 +1 3 1.00 used 

7.  I can give feedback on students' 

progress in time 

对于学生的进步我能及时给与反馈 

+1 +1 +1 3 1.00 used 

8.  I can make the students want to 

cooperate with me. 

我能使学生与我合作 

+1 +1 +1 3 1.00 used 

9.  It is difficult to keeping all pupils 

motivated and engaged. 

让所有的学生保持学习动机和参与

度有点难 

+1 +1 +1 3 1.00 used 

10.  It is difficult to keep classes for longer 

duration during online classes. 

让学生长时间上网课有点难 

+1 +1 +1 3 1.00 used 

11.  It is difficult to control group 

interaction during online classes. 

在网课期间，很难控制学生群体间

的互动。 

+1 +1 +1 3 1.00 used 

12.  It is difficult to communicate with 

parents/caregivers. 

很难和和学生家长或监护人保持沟

通交流。 

+1 +1 +1 3 1.00 used 
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C.4 Open ended questions: 

 

1. Please describe what has been the hardest part about moving your classes online? 

请描述一下你的在线教学最难的部分是什么? 

                

 

 

                                                                                                                         

2. What were your caring about online teaching? 

 你对在线教学关心的是什么          
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C.5 Questionnaire for Parents engagements 
 

No

. 

Question items Experts ΣR IOC Res 

1 2 3 

Parents’ factors (1-12) 

父母的因素 

1.  Do you think your child should spend less time 

learning in person at school right now? 

您认为现在孩子应该少花时间在学校学习

吗？ 

+1 +1 +1 3 1.00 used 

2.  Do you think your child should spend more 

time on learning? 

您认为您的学生愿意投入更多的时间学习

吗？ 

+1 +1 +1 3 1.00 used 

3.  Are you satisfied with the way learning is 

structured at your child's school right now? 

您对孩子在校的学习方式满意吗？ 

+1 +1 +1 3 1.00 used 

4.  Is it difficult for your child to use the distance 

learning tools (video calls, learning 

applications, etc.)? 

您的孩子使用远程学习工具有困难吗？ 

+1 +1 +1 3 1.00 used 

5.  Are you confident in your ability to support 

your child's education during distance 

learning? 

您是否有信心在远程教育中支持您孩子的

教育? 

+1 +1 +1 3 1.00 used 

6.  Are you confident that teachers can motivate 

students to learn in the current model? 

您对教师在现有模式下能激励学生学习有

信心吗? 

+1 +1 +1 3 1.00 used 

7.  You can accompany your children to study 

every day 

您每天都陪伴孩子学习 

+1 +1 +1 3 1.00 used 

8.  You are care about your children's academic 

performance. 

您关心孩子的学习成绩 

+1 +1 +1 3 1.00 used 

9.  You are care about your child's physical and 

mental health. 

您关注孩子的身心健康 

+1 +1 +1 3 1.00 used 

10.  What is your attitude towards strengthening the 

cooperation between family and school? 

您对加强家庭和学校之间的合作是什么态

度? 

+1 +1 +1 3 1.00 used 

11.  Do you agree with the teacher's educational 

behavior? 

你同意老师的教育行为吗? 

+1 +1 +1 3 1.00 used 

12.  Your opinion of the teachers' working methods 

is very good. 

您认为老师的教学方法非常好 

+1 +1 +1 3 1.00 used 
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Parents’ engagement online learning (1-8) 

家长参与在线学习的情况 

1.  You agree with "parental involvement 

in education" 

你同意家长参与孩子的教育 

0 +1 +1 2 0.67 used 

2.  A parent school or parent committee has 

been established in the child's school 

您孩子的学校已经建立了家长学校或

者家委会 

0 0 0 0 0 unus

ed 

2. Do you agree with parent school or 

parent committee establish in the child's 

school? 

您同意您孩子的学校建立家长学校或

者家委会吗 

3.  Do you think the main role of parental 

engagement in education is to promote 

children's learning? 

您认为家长参与的主要角色是能促进

孩子的学习吗？ 

+1 +1 +1 3 1.00 used 

4.  Do you think the main role of parental 

engagement in education is to promote 

school management? 

您认为家长参与的主要角色是促进学

校管理吗？ 

+1 +1 +1 3 1.00 used 

5.  The way you get involved in your 

child's education is through daily family 

education. 

你参与孩子的学习是通过日常家庭教

育 

+1 +1 +1 3 1.00 used 

6.  The way you get involved in your 

child's education is by talking to the 

teacher. 

您参与孩子教育的方式是通过和老师

交谈的方式 

+1 +1 +1 3 1.00 used 

7.  The way you get involved in your 

child's education is participating in 

school-related activities with your child. 

您参与孩子教育的方式是通过参加学

校的活动 

+1 +1 +1 3 1.00 used 

8.  You don't know much about your 

involvement in your child's education. 

您不太清楚参与您孩子的教育 

+1 +1 +1 3 1.00 used 
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C.6 Open ended questions: 

 

1. What is working well with your child's education that you would like to see 

continued? 

您希望孩子的教育中哪些方面发挥了良好的作用?       

 

 

 

 

 

2. What do you think are the responsibilities of parents and teachers in the growth of 

children? 

您认为父母和老师在孩子的成长过程中有什么责任?  
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