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ABSTRACT

The purpose of this study is to survey the English needs of the students and the English
teachers at the Department of Agricultural Business Administration, Faculty of Agricultural
Technology, King Mongkut’s Institute of Technology Ladkrabang in terms of English skills,
functions and topic areas of each skill for the purpose of students’ study. The instrument were two
sets of questionnaires which were distributed to two sample groups: 52 third and fourth year
agricultural business administration students and 12 English teachers from the Department of
Languages and Social Science, King Mongkut’s Institute of Technology Ladkrabang. The data
obtained were analyzed by the Statistical Package for Social Science (SPSS) and shown in
Percentage, Mean Scores, and Standard Deviation.

The results of the study revealed as follows:

The first group of respondents as students specified that speaking was the highest needed
skill followed by listening, writing, and reading respectively. Nevertheless, when considering
language functions and topic areas of speaking skill : the daily conversation was needed at the
greatest level. However, the second group of respondents as English teachers specified that reading
was the highest needed skill followed by listening, speaking and writing respectively. Moreover,
when considering language functions and topic areas of reading : academic summary or abstracts was

needed at the greatest level.
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CHAPTERI1

INTRODUCTION

This study is a survey of the students’ needs on the English language of the Department
of Agricultural Business Administration, Faculty of Agricultural Technology, King Monghut's
Institute of Technology Ladkrabang. The study focuses on the students’ needs for the purpose of
their study.

This chapter is divided into seven sections as follows:

1.1 The Statement and Significance of the Problems

1.2 Goal and Objectives

1.3 Research Questions

1.4 Scope or Limitation of the Study

1.5 Process of the Study

1.6 Definition of the Terms

1.7 Anticipated Outcomes

1.1 The Statement and Significance of the Problems

In early 2005, the Ministry of Education of Thailand launched an announcement,
“Bachelor Degree Education Standards for the year 2005" concerning education structure for
bachelor degree level which includes English subject into compulsory section. The main
objective is to improve student's general knowledge, for instance, their visions, understanding of
one self-nature and others along with the society. It also aims to be able to help students think
reasonably, to be able to communicate with others, think morally, learn to appreciate value of arts
both Thai and other country's cultures as well as using these knowledge to oneself effectively.

Educational Institutions may categorize those mentioned knowledge and put them into
these following groups: Social Administration, Anthropology, Liberal Arts, and Science and
Mathematics. In order to achieve this, students need to complete their course with no less then 30
credits. (www.mua.go.th)

Accordingly, in Thailand where English is not the mother tongue, it is considered to be

the first foreign language taught at school. According to the regulations set by the Ministry of



Education, undergraduate students of every university have to study English as compulsory
subjects of at least six credits. As Richards (1985: 2) stated that: '
“It (English) may be an important school subject and it may be
necessary to pass an examination in English to enter a university.
It may be the language of certain courses at a university, or at least
of a large percentage of students’ textbook.”

King Mongkut's Institute of Technology Ladkrabang is an educational institution which
provides several programs for students. One of this is Agricultural Business Administration field.
The Faculty of Agricultural Technology has three objectives. The - first objective is to produce
qualified graduates specialized in Management, and Agricultural Business Administration. The
second is to support education, research relating to agricultural fields and the third objective is to
support government polfcy and public demands to develop population competency. (Students
Handbook )

With regard to the above, the Department of Agricultural Business Administration,
Faculty of Agricultural Technology, King Mongkut's Institute of Technology Ladkrabang
arranged English courses for the agricultural business administration students. The Faculty of
Industrial Education, which is responsible for English courses for all students, offers threec
courses: Foundation English 1 (03010026) and Foundation English 2 (03010027) in their first
year of study. ‘The third course is English for Academic Purposes 1 (03010002) in their second
year of study (Course Description of Agricultural Technology Faculty in the academic year. 2004
: 63-64).

In this research, the researcher aims to specify the areas of students’ of English needs that
are important for their study at university. The researcher studied the Course Description of
Industrial Education Faculty in the academic year 2004 about the English courses, and has found
that the courses are designed on the basis of principles and policy of the faculty needs. In order to
understand as much about the learners’ needs as possible, it seems reasonable and essential to
investigate the needs of the agricultural business administration students in their use of English.
These needs will then serve as a guide to improve or expand the existing English courses so that a
more effective English courses for agricultural business administration students can be developed

in the future.



1.2 Goal and Objectives

The main purpose of this survey was to investigate the needs of the English language for
the agricultural business administration students and the English teachers' opinions on the
students’ needs of English.

The objectives of this study are as follows:

1. To identify the skills, functions and topic areas of English needed by students for their
study at the Department of Agricultural Business Administration, Faculty of Agricultural
Technology, King Mongkut's Institute of Technology Ladkrabang.

2. To survey the English teachers’s opinions on the students’ needs of English.

1.3 Research Questions

This study is designed to answer the following research questions:

1. What skills, functions, and topic areas of English do the agricultural business
administration students need?

2. What skills, functions, and contents of English do the English teachers think

agricultural business administration students would need?

1.4 Scope or Limitation of the Study

This study covers

1.4.1 Thirty-nine third year and forty-three fourth year agricultural business
administration students at the Department of Agricultural Business Administration, Faculty of
Agricultural Technology, King Mongkut's Institute of Technology Ladkrabang in the academic
year 2004. who have already studied the compulsory subjects: Foundation English 1 (03010026),
Foundation English 2 (03010027) and English for Academic Purposes 1 (03010002). |

1.4.2. Twenty-one English teachers who teach English subjects to the students of

Agricultural Business Administration Department.



1.5 Process of the Study

This study surveys the needs of English of the aériéultural business administration
students and the English teachers.

The procedures used in the study are as follows:

1. The English language courses at the Department of Agricultural Business
Administration, Faculty of Agricultural Technology, King Mongkut's Institute of Technology
Ladkrabang were studied to identify in order to study the objectives and details of the content of
each course (Course Description of Industrial Education Faculty in the academic year 2004: 35 —
50).

2. Literature relating to English for Specific Purpose (ESP) and Needs Analysis (NA)
were reviewed.

‘ 3. The questionnaires focusing on the purposes of the study and the research questions
were constructed, reviewed and administered.

4. The draft questionnaires were approved by a thematic advisor and three experts.

5. The questionnaires were tested for checking reliability.

6. The questionnaires were distributed to the respondents.

6.1 The questionnaires were given to group of students directly by the
researcher.

6.2 The questionnaires were given to group of teachers directly by the
researcher.

7. The data were collected and analyzed by using the Statistical Package for
Social Sciences (SPSS).

8. The report was written.

1.6 Definition of the Terms
Agricultural business administration students: Third and fourth year students
at the Department of Agricultural Business
Administration, Faculty of Agricultural Technology,
King Mongkut’s Institute of Technology Ladkrabang.
who have already studied the compulsory subjects:

Foundation English 1 (03010026), Foundation English



English teachers:

English needs:

English skills:

Functions

Topic areas:

1.7 Anticipated Outcomes

2 (03010027) and English for Academic Purposes 1
(03010002)

Twenty-one English teachers who teach English at the
Department of Agricultural Business Administration,
Faculty of Agricultural Technology, King Mongkut's
Institute of Technology Ladkrabang

The needs of English skills, language functions and
topic areas which agricultural business administration
students need to study

Language skills in English: listening, speaking, reading
and writing

Working situations in which English is needed and
used by agricultural business administration students at
a particular level or all levels for agricultural business
administration

Leamning units regarding various aspects of English
skills e.g: daily conversation, conversation on general
topics, programs on television and academic

presentation etc

The result from the study can be of assistance in the improvement of the English subjects

provided for the agricultural business administration students.



CHAPTER II
LITERATURE REVIEW AND

RELATED RESEARCH

This study aims to investigate the students’ needs on the English language of the
Department of Agricultural Business Administration, Faculty of Agricultural Technology, King
Mongkut’s Institute of Technology Ladkrabang. This chapter presents a review of literature
related to the study and is divided as follows:

2.1 Needs Analysis

2.1.1 Definitions of Needs Analysis
2.1.2 Types of Needs

2.2 English for Specific Purposes (ESP)

2.3 Business English

2.4 Related Research

2.1 Needs Analysis
Needs analysis is thus the most important first stage in designing any ESP course. The
reason for this is that it is essential to gather as much information as possible about the learners in

order to establish realistic and acceptable objectives.

2.1.1 Definitions of Needs Analysis
The practitioners define “needs analysis’ in various ways and different viewpoints as
follows:

Holec (1980 : 26) defines the term “needs analysis’ as:
““Needs analysis is by now the classical procedure by which a close
link can be established between learners and curricula whereas in
content-centred approaches, learning objectives are defined in terms of
quantitative subsets of the total communicative competence of a native
language user, in learner-centred second language instructional systems,
the selection of objectives is based on the particular communicative

needs of groups of, or individual learners. Such a procedure makes it



possible to set up curricula perfectly adapted to particular learners,
especially if the assessment of needs is not just carried out once and
for all before the beginning of a course, but is repeated regularly
over the leamning period.”

Strevens (1980 : 109) defines the term “needs analysis, as:
“A procedure starting from the standpoint that it is not ¢ general
English’ and that the learner (or his sponsor) can apply comprehensive
information about the aims, purposes, needs, wants, roles, and functions
for which English is required in his or her circumstances.”’

Richards (1985 : 6) defines the term “needs analysis’ as:
““The requirement for fact-finding or the collection of data from various
sources, fo; example, the data about the learners, the materials, and so
on. The goals of the needs analysis phase of curriculum planning are to
determine what a particular group of learners expect to use English for
and what their present level of competence is.”

Richards & Rogers (1986 : 156) define the term ‘needs analysis” as:
“The identifying of general and specific language needs that can be
addressed in developing goals, objectives, and content in a language
programme. [t may focus either on the general parameters of a
language programme or on the specific needs.”’

Nunan (1988 : 45) defines the term “needs analysis’ as:
““A set of procedures for specifying the parameters of a course
of study. Such parameters include the criteria and rationale for
grouping learners, the selection and sequencing of course content,
methodology, and course length, intensity and duration.”

Ellis & Johnson (1994 : 222) define the term “needs analysis as:
““ A method of obtaining description of a learner s needs
(or group of learner s needs). It will take into account the
specific purposes for which the learner will use the language, the
kind of language to be used, the starting level, and the target level,
which is to be achieved. The information could be obtained from

a range of different people: company staff, trainers, and the



learners themselves. It will have implications for the approach to

training that will be taken.”’

2.1.2 Types of Needs
There are different types of needs from many practitioners which should be taken into
consideration. The types and scope of each approach to needs as follows:

Mackay (1978 : 28) divides the needs of the students into:
1. Academic needs, where English is required for further acadc;mic
study e.g. medical students requiring English in order to understand
lectures and read medical textbooks in English.
2. Job needs, where English is required in order to perform a particular
practical job e.g. technicians requiring English in order to work on a
project in which English is used.

Richterich & Chancerel (1980 : 32), divide a needs into:
1. Objective needs, those that can be deduced from a job analysis, or
from a study of a person engaging in the duties of his profession.
2. Subjective needs, depending upon the people one meets or the events
that occur in an unexpected situation.

Hutchinson and Waters (1987 : 53-54) divide a needs into:
1. Target needs which refer to what the learner needs to do in the
target situation. A
Target situation needs can be seen in terms of necessities, lacks and wants.
Necessities (also called ‘objective needs’) are what the leamer has to
know in order to function effectively in the target situation.
Lacks are the gaps between the target proficiency and the
existing proficiency of the learners (what the learners know already).
Wants or subjective needs of the learner can be referred to
the perception of the need of the learners, which is what the learners
want or feel they need.
2. Leaming needs which refer to what the learner needs to do in order

to learn.



Brindlye (1989 : 66), divides a needs into:
1. Objective needs refers to need which are derivable from different
kinds of factual information about learners, their use of language in
real-life communication situations as their current language proficiency
and language difficulties.
2. Subjective needs refers to the cognitive and affective needs of the
learner in the leamning situation, derivable from information about
affective and cognitive factors such as personality, confidence,
attitudes, learners’ wants and expectations with regard to the learning
of English and their individual cognitive style and learning strategies.
In summary, needs is very important when setting up an English course. The information
obtained from a needs in the study will enable the course designer to deé.ign a course which will

be suitable for the students and the students will learn what they want.

2.2 English for Specific Purposes (ESP)

Strevens (1977 : 89) defines “English for Specific Purposes (ESP)’, it (ESP) is usually
given to an English course, and it is generally used in circamstances in which the command of
English begin imparted relates to a specific job, subject or purpose.

Moreover, Strevens (1977 : 90) classifies ESP into two main types: occupational ESP
and educational ESP.

1. Occupational ESP relates to a job, occupation or profession. Then, is divided into pre-
experience, post-experience and teachers’ conVersion Courses.

2. Educational ESP depends on educational aims and the framework (particularly the
level) within which it is offered. In addition, Educational ESP is divided into discipline-based
and school subject

Robinson (1980 : 13) defines ESP “An ESP course is purposeful and is aimed at the
successful performance of occupational skills of educational roles. This should be based on a
vigorous analysis of students’ needs, and should be tailor —made.

Munby (1978) reports that ESP is the teaching and learning of English for specific
purpose in relation to learners needs. The teaching and learning process is a procedure in which
the teachers help the learners to achieve the goals and objectives of the course. In ESP courses,

clear purposes should be set out and the language studied should be restricted to the needs of a
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particular group of learners. These learners’ needs create the ‘speciﬁc purposes’ for an ESP
course.

Hutchinson and Waters (1987 : 16-17) attempt to draw up a classification for the
different branches of ESP. They establish a context which will help the readers to see how ESP at

the present time relates to the rest of English Language Teaching (ELT).

Language Teaching

English Language Teaching

English as a English as a Foreign Language English as a Second
Mother Tongue Language
English for Specific Purposes General English
English for Science English for Business English for Social
and Technology and Economics Sciences
EAP EOP EAP EOP EAP EOP
English for English for English for English for English for English for
Medical Study Technicians Economics  Secretaries Psychology Teaching

Figure 2.1 ESP Classification
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The diagram shows that English Language Teaching (ELT) is nourished by learning and
communication. It can be seen that ELT is one variety of the many possible kinds of language
teaching. English for Specific Purposes (ESP) is just one branch of English as a Foreign
Language (EFL)/English as a Second Language (ESL), which are themselves the main branches
of ELT in general. At the next level, it is possible to distinguish ESP courses by the general
nature of the learner’s specialism. Three large categories are English for Science and
Technology (EST), English for Business and Economics (EBE), and English for Social Sciences
(ESS). The branches just below indicate that these may conveniently be divided into two main
types of ESP differentiated according to whether the learner requires English for academic study
(English for Academic Purposes: EAP) or for working/training (English for Occupational
Purposes/English  for Vocational Pumoses/Vocaﬁoml English as a Second Language:
EOP/EVP/VESL). The bottom branches of the tree show the level at which individual ESP
courses occur (Hutchinson and Waters: 16-17).

Nowadays, students realize the necessity of learning English as a foreign languagé and,
hence, seek language courses which could directly meet their needs, for example, business people
who want to do business with multi-national companies, or technicians want to read English
manuals. For this reason, the main purpose of ESP is to develop specific English courses to suit

the needs of an specific group of learners.

2.3 Business English

Hutchinson and Waters (1987) identify that Business English (BE) is part of English for
Specific Purposes (ESP). It was introduced as businesses became increasingly internationalized.
There are two main divisions:

1. English for Occupational Purposes (EOP)

It is taught in a situation in which learners need to use English as part of their job.

2. English for Academic Purposes (EAP)

It is taught in educational institutions to students needing English in their studies. The
language taught in EAP is based on a particular subject or content course.

Pickett (1989 : 11) defines the term ‘Business English” as:

““It is a mediating language between the technicalities of

particular business and the language of the general public.
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it is not purely for intra-group communication. This is not surprising
since business and commerce are by definition an interface between
the general public and the specialist producer.”

Robinson (1991) states that Business English can also be called English for Business
Communication (EBC) because the communicative functions and/or purposes determine the
features of language use. |

St John (1996 : 3-18) notes that Business English (BE) itself has become an umbrella
term encompassing English for Specific Business Purposes (ESBP) and English for General
Business Purposes (EGBP).

1. English for Specific Business Purposes (ESBP) focused on the particular area of
language for a specific job, for example, English for a secretary, English for banking. ESBP can
also be called Occupational English for Business Communication (Occupational EBC), because it
what should be included in a syllabus for training participants who are already in the workforce. It
should also be included in programs in vocational schools or colleges which directly prepare
students for their careers. |

2. English for General Business Purposes (EGBP) is related to general business. Itis
not specific to one type of business but prepares leamers to enter the business community.
Therefore, it is referred to as Academic English for Business Communication. It (Academic
English for Business Communication), along with English for General Business Purposes (EGBP),
is what should be included in an English syllabus at the undergraduate level. It should feature
English as a tool for furthering knowledge in business studies and research, as well as, helping the

students with their studies.

2.4 Related Research

Needs analysis have been conducted to show the needs of English in various sub-
categories of ESP. In this study, some research surveying English needs — both for academic
purposes and working/training purposes have been reviewed to serve as background information.

Related Research Conducted Aboard

Hewing (1980) of Wisconsin Whitewater University did a survey research entitled “‘Are
Courses in Business Communications Meeting the Needs of Employers?” The questionnaires
were sent to two groups of samples: companies hiring Business Administration graduates and

Business Administration graduates of Wisconsin Whitewater University.
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The findings are as follows:

. Oral communication should be added.

2. Oral presentation to a large and small audience should be initiated.

3. 65% of the graduates wanted short report writing to be emphasized;

71% of the graduates wanted memorandum writing to be taught in full detail.

4. Most graduates thought that they were poor at grammar and punctuation;

75% of them wanted grammar and punctuation to be taught in detail.

Jack E. Hulbert (1981) did a survey research entitled “A Survey of Opinion of
American Business Administrators . He conducted a survey of opinion of American Business
Administrators of North Carolina University. The business administxﬁtors wanted grammar,
spelling and vocabulary and structure to be taught in College writing courses. They‘wanted the
college to emphasise six basic principles in writing: reasoning, reader analysing, ordering, clarity,
conciseness, sincerity and politeness.

Poon (1991) of Working Papers of the Development of English City Polytechnic of
Hong Kong did a survey research entitled ““Needs Analysis of Business Students and Its
Implications for Curriculum Review and Development”. A very simple questionnaire was
designed, seeking information on the characteristics of the careers of the past students of Hang
Seng School of commerce, who completed a two-year diploma course in Business Studies, the
language skills they regularly used on their jobs, their motivation in learning English and their
view of the usefulness of the various components of the English for Business programme they
took in the second year of their diploma course. Evidently, the graduates felt that the Business
English programme should have had more emphasis on speaking skills which they perceived as
the weakest among the four skills.

Tsui (1992) of National Chiao Tung University did a survey research entitled “English
Business Communication Skills Training Needs of Non-Native English-Speaking Managers: A
Case in Taiwan . It is found that English conversation and English telephoning head the list of
the most urgently needed training courses by managers. The other urgently needed courses are
English oral presentation, English letter writing, English visitor-reception communication,
English office communication, and English report writing. It is also found that general English
courses were still under great concern from managers. A possible explanation is that they have
learned as much English as one would expect from their previous English language study and

they want to make some remediation effort. In response to the diversified needs of managers,



14

local universities should offer English business communication skills training courses covering
much greater breath. Courses of two types are indispensable: (1) basic English courses to
increase managers overall English ability-courses including English conversation, basic English
writing, etc.; and (2) communicatively-based, learner-centered, and task-oriented English courses
to provide clear-cut options such as English oral presentation, or English visitor-reception
communication. The study also suggests that clustered courses addressing various
communication skills should be available simultaneously to allow managers more choices for
strengthening English business communication skills.

Hilton (1992) did a survey research entitled “Japanese International Business
Communication: The Place of English” He conducted a survey focusing on Japanese overseas
operations directors’ and training directors’ perceptions of English for business communication.
The data was collected through a interviews with the appropriate executives of some leadmg
Japanese companies, the Language Institute of Japan, the Institute for International Studied and
Training, International Communications Incorporated; and through a questionnaire sent to 698
Japanese firms. The results reveal that Japanese corporations, regardless of size or type, consider
employees’ English language proficiency an important goal and are committing substantial

resources to achieving that goal.

Related Research Conducted in Thailand

Karnchanasathit (1980) of Department of Secondary Education, Chulalongkorn
University did a survey research entitled “‘A Survey of the Needs for the Use of English Business
of Private Sectors . She surveyed the needs of English use in business circles to find out the
actual proficiency in each skill of the personnel and the actual proficiency needed by the business
community, and to find out whether the English language their personnel possess was good
enough for work performance. The samples in this résmrch were Division Heads / Department
Heads of 190 companies. The results were that most companies used English, and wanted their
personnel to have proficiency in listening, speaking, reading, writing, and translating respectively.
Reading skills were required most in_their occupational use. Most Division Heads / Department
Heads thought that the English that their personnel had studied in educational institutes was not

good enough to perform their work efficiently.
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Savangvarorose (1983) did a survey research entitled ‘A Study of Relevancy of
Business English ‘Courses Taught at Thai Universities to the Needs of the Thai Business
Community”. The samples were top management and personnel in various departments of the
60 biggest Thai companies. The findings were that Business English was important to business
careers of the Thai business community. Writing was used to a considerable degree, while
listening, speaking and reading were used to a moderate degree, and translation was used only a
little. Business persons had to listen to and speak about general topics and business accounts or
events to a moderate degree, and listen and speak for business communication to a considerable
degree. As for the curriculum, skills taught at private universities were more relevant to the needs
of Thai business community than those taught at state universities. - Moreover, the private
universities had a more direct contact with business persons. Even the business English contents
in their cutricula corresponded more with the needs of the Thai business community.

Anekjumnongporn (1993) did a survey research entitled ‘“Needs Analysis as a Basis for
Curriculum Renewal: the Business English Needs of Graduates from Departments of the School
of Business Administration, Bangkok University, in Relation to the Current Business English
Curriculum”’. The main findings of the study indicated that English is important in the
professional business world with regard to all four language skills, reading, writing, speaking and
listening. However, students do not have sufficient opportunity to practice these skills when
studying in class. The analysis of case studies revealed that the main areas in which English is
used in business are:

1. Read English newspaper and business journals

Communicate on the telephone

2. Read technical vocabulary in advertisements and manuals
3. Read company documents

4. Write interoffice memos

5. Write fax

6. Write business letters

7. Draw up contracts

8.

9.

Use English to communicate with superiors in the company

10. Use English to communicate with visitors to the company
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Akkakoson (1994) did a survey research entitled “A Study of the Role and Importance
of English in Thai Business Communication’ . The major purpose of this study is to reveal the
actual usage of English in job-related activities of those companies which will serve as useful
information for course designers, business-oriented English teachers or English language
educators.

The results of the study can be summarized as follows:

1. From the corporate human resource management reprmentatives’ views,

English is an important tool for business communication, and English in all

four skills is very useful for most of the employees and is inevitably required

most of the time at the managerial level.

2. The managerial and supervisory level employees of the sampled business

companies have engaged some of the time to most of the time 1n a number of

language-related activities which can be categorized according to listening,

speaking, reading, writing, and translation.

3. Human resource management representatives display a genuine concern for the lack of

English proficiency among their clerical of junior staff. As for the management level,

they seem to require English most of the time and most of the managers have the

required level of proficiency. It is the middle and lower level employees who needs to be
able to develop their skills in the usage of English. This is because the role of English is

viewed as an additional factor in doing the job well and in the advancement of the career.

Munchinda (1996) did a survey research entitled “ An Evaluation of Contents and Their
Objectives in the English for Business Communication Courses at the University of the Thai
Chamber of Commerce -

The results of the study can be summarized as follows:

1. The students evaluated the whole picture of course contents and objectives of the

two courses. The needs identified were in the range of “quite needed”’ up to “extremely

needed’”. All of the students realized that they would have advantages in their future

career if they were taught the contents and reached the objectives of the program

provided.
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2. The students also identified the extent of the problem or difficulties of the course
contents and their objectives. The problems causes by teaching and learning ranged from
“not really problematical” to ““moderately problematical”.

3. The English for Business Communication specialists approved of the majority of the
course contents and their objectives. Their approval rating was 80% to 100%. However,
most of them disagreed about having the lessons: Acknowledgement Letters, Credit
Letters, News Release, and Telexes in the courses, since these lessons were considered

too specialized for the students.

Inthapthim (2000) did a survey research entitled “A Survey of Academic English
Language Needs in relation to Problems and Wants of Naresuan University M.B.A. Students”.

The results of the study can be summarized as follows:

1. According to two groups of subjects, the reading skill was needed the most.

The order to needed skills was reading, listening, writing and speaking.

2. The students expressed high degree of problems with speaking skills. With regard to

their views about English language activities, activities involving the reading skills were

considered tﬁeir substantial weakness in English including technical terms in the field of

Business Administration and reading textbooks written in English in other subjects.

3. With regard to students’ wants for the English courses, they wanted listening and

speaking the most in the English courses.



CHAPTER I

RESEARCH METHODOLOGY

This chapter describes the methodology and procedures of the study. It presents the
following:

3.1 Type of Research

3.2 Population and Sample Groups

3.3 Instruments

3.4 Data Collection

3.5 Analysis of Data and Statistical Devices

3.1 Type of Research

The method used in this study was a survey using questionnaires.

3.2 Population and Sample Groups

1. Student population were eighty-two third and fourth year agricultural business
administration students from the Department of Agricultural Business Administration, Faculty of
Agricultural Technology, King Mongkut’s Institute of Technology Ladkrabang in the academic
year 2004. The sixty-two students were used as the sample group in the study.

2. Teacher population were twenty-one English teachers who teach English subjects at
the Department of Agricultural Business Administration, Faculty of Agricultural Technology,
King Mongkut’s Institute of Technology Ladkrabang. Sixtéen teachers were used as the sample

group in the study.

3.3 Instruments
The instrument used in this study was two sets of questionnaires: one for agricultural

business administration students and the other for English teachers.

3.3.1 Construction of Questionnaires

The construction of the questionnaires followed these step;
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1. The related research and literature on needs analysis were reviewed in order
to get needs which related to this study.

2. The researcher conducted a preliminary interview with some students and
English teachers. Based on the information obtained from the interview, related literature,
questionnaires were designed to survey the students’ needs and English teachers’ opinions on
students’ needs in using English languagé.

3. The questionnaire was examined and revised for the content validity value
by the advisor of the thematic paper and three qualified professors.

4. The questionnaire for students was checked reliability by twenty agricultural
business administration students who were not included in the study. The result showed the

reliability value of the students’ questionnaire was 0.8712.

3.3.2 Content of the Questionnaires

A. A questionnaire for the agricultural business administration students

The questionnaires consisted of three parts as follows:

Part I. Background information

The students were asked to identify their year of study, gender, age, grades of

compulsory English subject, elective English subject, and reason.

Part II. Identify the agricultural business administration students’ needs levels in using
English language.

The aspects of needs level in using English language are as follows:

1) To what extent do agricultural business administration students need English
skills?

2) To what extent do agricultural business administration students need functions and
topic areas of listening skill?

3) To what extent do agricultural business administration students need functions and
topic areas of speaking skill?

4) To what extent do agricultural business administration students need functions and
topic areas of reading skill?

5) To what extent do agricultural business administration students need functions and

topic areas of writing skill?
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Part ITI. Other Suggestions
This part was openr—ended questionnaires, which provided the agricultural business

administration students to show their opinions and comments about needs on the English
language.

B. A questionnaire for the English teachers

The questionnaires consisted of three parts as follows:

Part I. Background information

The English teachers were asked to identify their position, working experience,
educational background.

Part II. Identify the opinions of the English teachers on the students’ needs of English
skills, functions and topic areas in each skill.

The aspects of needs level in using English language are as follows:

1) What skills of English do the English teachers think the stﬁdents would need?

2) What functions and topic areas of listening skill do the teachers think the students
would need?

3) What functions and topic areas of speaking skill do the teachers think the students
would need?

4) What functions and topic areas of reading skill do the teachers think the students
would need?

5) What functions and topic areas of writing skill do the teachers think the students
would need?

Part ITI. Other suggestions

This part was open—ended questionnaires, which provided the English teachers to show
their opinions and comments about students’ needs on the English language courses offered for

agricultural business administration students.

3.4 Data Collection

To collect the data, the researcher took the following steps:

1. The researcher contacted to the co-ordinator of the Faculty of Industrial Education,
King Mongkut’s Institute of Technology Ladkrabang for a cover letter from the Dean of the

Faculty.
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2. The cover letter from the Dean of the Faculty of Industrial Education, King
Mongkut’s Institute of Technology Ladkrabang was sent to the Dean of the Agricultural
Technology Faculty, King Mongkut’s Institute of Technology Ladkrabang requesting the
permission of data collection.

3. The questionnaires were directly sent to the two groups of respondents: agricultural

business administration students and English teachers by the researcher. -

3.5 Analysis of Data and Statistical Devices
The data obtained from the completed questionnaires was processed, computed,
interpreted, categorized and analyzed by means of Statistical Package for Social Science (SPSS).
1. The Cronbach Alpha Method was employed to ascertain the reliability of the

respondents

oy (2 n |1-28,
n-1 s,
o = Coefficient of reliability
n = The total items of questions
82i = The score of variance of each item
s = The score of variance of the whole questions

2. Percentage and Frequency Distribution were used in the analysis of the answer

concerning background information.

3. Arithmetic mean ( Mean , X ) and Standard Deviation (S.D.)

Arithmetic mean was used to calculate the average level of needs in using English skills.

T—X
n
X = Mean
X = the score
z = “the sum of
n = the number of subject



22

Standard Deviation (S.D.) refers to the average amount by which all scores differ form

the mean.

sD. = | Z(X—X?")
n-1
SD. = Standard Deviation
X = the score
X = the mean of the score
)y = “the sum of
n = Number of students

Meaning of i

The students and English teachers were required to rate their opinions based on a five —
point Likert scale. According to Saiyod (1985), the number of mean score indicates the following
criteria:

or  mean scores between 4.5 — 5.0

I
w

the greatest need
great need = 4 or  mean scores between 3.5 —4.4

or mean scores between 2.5 —3.4

I
w

moderate need

little need = 2 or mean scores between 1.5 —2.4

least need = 1 or mean scores between 1.0— 1.4



CHAPTER IV

RESULTS

This chapter presents the data obtained from two sets of questionnaires: questionnaires for
agricultural business administration students and teachers of English.

The first set of questionnaire was administered to sixty-two z{gxiculmml business
administration students and fifty-two (83.87 percent) were returned. The second set of
questionnaire was administered to sixteen English teachers and twelve (75 percent) were returned.
The data obtained were computed by using “The Statistical Packages for Social Science” (SPSS).
The reliability coefficient of the questionnaire for the students is 0.8712.

Results for the following research questions:

1. What skills, functions, and topic areas of ‘English do the agricultural business
administration students need?

2. What skills, functions, and contents of English do the English teachers think
agricultural business administration students would need?

The results were reported in five parts as follows:

4.1 Personal Information of the Respondents

4.2 The Students® Needs of Skills, Functions and Topic Areas

4.3 The Opinions of the English Teachers on the Students’ Needs of English Skills,

Functions and Topic Areas in Each Skill
4.4 The Students’ Suggestions on the Learning and Teaching of English

4.5 The Teachers’ Opinions on Course Descriptions of English Courses

4.1 Personal Information of the Respondents
Respondents in the study are divided as follows:
1. Agricultural business administration students

2. English teachers
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4.1.1 Personal Information of the Agricultural Business Administration Students.

Table 4.1 Number of the Agricultural Business Administration Students

Year Frequency Percent
Year 3 25 48.1
Year 4 27 519
Total 52 100
Table 4.1 shows that 48.1 percent were third-year students and 51.9 percent were fourth —
year students.

Table 4.2 Number of Students in Different Genders

Gender Frequency Percent
Male 20 38.5
Female 32 61.5
Total 52 100

Table 4.2 shows that 38.5 percent of the agricultural business administration students

were male and 61.5 percent of them were female.

Table 43 Number of Students in Different Ages

Age Frequency Percent
20-22 50 962
23-25 2 38
Total 52 100

Table 4.3 shows that 96.2 percent of the students were 20-22 years old and 3.8 percent

were 23-25 years old.




Table 4.4 Number of Students Getting Grades from Foundation English 1
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English grades from Foundation English 1 Frequency Percent

A 1 1.9
B+ 0 0

B 7 13.5
C+ 14 26.9
C 9 173
D+ 19 36.5
D 2 3.8
Total 52 100

Table 4.4 shows that 36.5 percent of students got D+, 26.9 percent got C+,and 17.3

percent got C from Foundation English 1.

Table 4.5 Number of Students Getting Grades from Foundation English 2

English grades from Foundation English 2 Frequency Percent
B+ 3 58
B 5 9.6
C+ 18 34.6
C 7 13.5
D+ 16 30.8
D 3 5.8
Total 52 100

Table 4.5 shows that 34.6 percent of students got C+, 30.8 percent got D+, and 13.5

percent got C from Foundation English 2.
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26

4English grades from English for Academic Purposes 1 Frequency Percent
A 5 9.6
B+ 4 1.7
B 18 34.6
C+ 15 28.8
C 9 17.3
D+ 1 19
Total 52 100

Table 4.6 shows that 34.6 percent of students got B, 28.8 percent got C+, and 17.3 percent

got C from English for Academic Purposes 1.

Table 4.7 Number of Students Taking English Elective Courses

The elective courses Frequency Percent
English for Professional Communication 10 19.2
English for Business 14 26.9
English for Communicative Writing 12 23.0
English for Developing Reading Skill 2 38
English for Further Studies 14 26.9
Total 52 100

Table 4.7 shows that 26.9 percent chose English for Business and English for Further

Studies, 23 percent chose English for Communicative Writing, and 19.2 percent chose English for

Professional Communication.

Table 48 Number of Students Stating Reasons for Choosing Elective Courses

Reasons Frequency Percent
Students think the course would be very beneficial to them. 17 327
Students are interested in the subjects. 21 404
Students were guided by their teachers. 1 1.9
Students were guided by their friends. i1 21.2
Students think they will get better grades. 2 3.8
Total 52 100
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Table 4.8 shows that 40.4 percent. of students chose English elective course because they
were interested in the subjects, 32.7 percent chose the elective course because they thought'the
course would be very beneficial to them, and 21.2 percent chose the elective course because they

were guided by their friends.

4.1.2 Personal Information of the English Teachers

Table 4.9 Number of English Teachers in Different Positions

Position Frequency Percent
Instructors (temporary) 3 25.0
Instructors (permanent) 5 41.7
Assistant Professors 2 16.7
Associate Professor v : 1 8.3
Associate Professor Dr. : 1 8.3
Total 12 100

Table 4.9 shows that 41.7 percent of English teachers were permanent instructors, 25.0

percent were temporary instructors, and 16.7 percent were Assistant Professors.

Table 4.10 Number of English Teachers with Working Experience

Working experience/years Frequency Percent
1-5 years 6 50.0
6-10 years 2 16.7
11-15 years 1 8.3
21-25 years 1 8.3
26 years up ’ 2 16.7
Total 12 100

Table 4.10 shows that 50 percent of the English teachers have 1-5 years of working

experience.



Table 4.11 Number of English Teachers with Different Educational Backgrounds
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Educational background Frequency Percent
Bachelor’s degree (B.A.) 0 0
Master’s degree (M.A.) 11 91.7
Doctor’s degree (PH.D) 1 83
Total 12 100

Table 4.11 shows that 91.7 percent of the English teachers possess Maéter’s degree, 8.3

percent got Doctor’s degree.

4.2 The Students’ Needs of Skills, Functions and Topic Areas
The students and English teachers were required to rate their opinions based on a five —

point Likert scale. According to Saiyod (1985), the number of mean score indicates the following

criteria:
the greatest need = 5 or mean scores between 4.5 — 5.0
great need = 4 or mean scores between 3.5 - 4.4
moderate need 3 3 or mean scores between 2.5 —3.4
little need = 2 or mean scores between 1.5 - 2.4
least need = 1 or mean scores between 1.0 — 1.4

The students’ needs of English skills, fanctions and topic areas for each skill were reported
according to the research question: What skills, functions, and topic areas of Eﬁglish do the

agricultural business administration students need?

4.2.1 The Students® Needs of English Skills

Table 4.12 Number of Students Stating the Skills according to Their Greatest Needs

English skills Frequency Percent
1. Speaking 30 57.7
2. Listening 13 25.0
3. Writing 5 9.6
4. Reading 4 7.7
Total 52 100.0
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Table 4.12 shows that 57.7 percent needed speaking skill followed by listening skill with

25.0 percent, writing skill with 9.6 percent and reading skill with 7.7 percent.'

4.2.2 The Students’ Needs of English Functions and Topic Areas of Each Skill for

Their Study

Speaking skill

Table 4.13 Level of the Students’ Needs on Functions and Topic Areas of Speaking Skill

Speaking Skill / Functions % of Frequency (n = 52) Mean | Standard Level of need
and Topic areas 5 4 3 2 1 Derivation

1. Daily conversation, e.g: 69.2 | 25.0 1.9 - 38 4.56 0.87 The greatest need
greeting, giving instructions

etc.

2. Responding general 558 | 385 | 58 - 3 4.50 0.61 The greatest need
conversation

3. Asking and answering 212 | 327 | 423 1.9 1.9 3.69 0.89 Great need
questions in academlc

discussion
4. Giving speech 17.3 | 385 | 404 | 19 1.9 3.67 0.85 Great need

5. Presenting 212 | 462 | 269 | 3.8 19 3.81 0.88 Great need

6. Explaining production 115 | 30.8 | 385 | 154 | 38 3.31 1.00 Moderate need
and procedure

7. Giving opinions on 25.0 | 346 | 308 7.7 1.9 3.73 0.99 Great need
debates

8. Summarizing 250 | 385 | 250 | 9.6 1.9 3.75 1.00 Great need

9. Describing tables, graphs 9.6 | 346 | 365 | 17.3 1.9 333 0.94 Moderate need
and diagrams

Average 3.75 0.52 Great need

Table 4.13 shows that the students strongly agreed that daily conversation, e.g: greeting,

giving instructions etc. has been the highest essential in speaking skill (mean=4.56), and they stated
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that explaining production and procedure has been moderate essential in speaking skill

{mean=3.31).

Listening skill

Table 4.14 Level of the Students’ Needs on Functions and Topic Areas of Listening Skill

Listening Skill / Functions % of Frequency (n = 52) Mean | Standard Level of need
and Topic areas 5 4 3 2 1 Derivation
1. Daily conversation, e.g: 55.8 | 404 1.9 - 1.9 4.48 0.72 The greatest need

greeting, giving instructions
etc.
2. Conversation on general 404 | 50.0 9.6 5 - 4.31 0.64 Great need

topics, e.g: weather, health

etc.

3. Programs on television 19.2 | 34.6 | 404 5.8 % 3.67 0.85 Great need
4. Programs on radio 17.3 | 404 | 269 15.4 - 3.60 0.95 Great need
5. Academic presentation 19.2 | 30.8 | 423 7.7 3 3.62 0.88 Great need
6. Explaining production 11.5 | 288 | 442 | 135 1.9 335 0.92 Moderate need

and procedure

7. Giving opinions on 269 | 385 | 269 3.8 3.8 3.81 1.01 Great need
debates

8. Summarizing main ideas 30.8 | 365 | 269 5.8 % 3.92 0.90 Great need
-9. Describing tables, graphs 19.2 | 28.8 | 30.8 19.2 1.9 344 1.07 Great need

and diagrams

Average 3.79 0.55 Great need

Table 4.14 shows that the students strongly agreed that daily conversation, e.g: greeting,
giving instruction etc. has been the highest essential in listening skill (mean=4.48), and they stated
that explaining production and procedure has been moderate essential in listening skill

(mean=3.35).
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Writing Skill / Functions % of Frequency (n = 52) Mean | Standard Level of need
and Topic areas 5 4 3 2 1 Derivation

1. Daily conversation, e.g: 26.9 51.9 17.3 1.9 1.9 4.00 0.84 Great need
personal information etc.
2. Instructions and 19.2 442 327 3.8 - 3.79 -0.80 Great need
handbooks
3. General correspondence 32.7 422 21.2 1.9 = 4.00 0.78 Great need
4. Business correspondence, 30.8 423 23.1 3.8 - 4.08 0.84 Great need
e.g: application form,
memorandum and fax
5. Taking lecture notes 17.3 38.5 36.5 5.8 1.9 3.63 0.90 Great need
6. Writing repbrts 21.2 38.5 38.5 1.9 > 3.79 0.80 Great need
7. Answering examination 32.7 32.7 28.8 3.8 1.9 3.90 0.97 Great need
questions
8. Describing production, 7.7 25.0 48.1 154 3.8 3.17 0.92 Moderate need
process and procedure
9. Article summarizing or 23.1 32.7 423 1.9 3 3.77 0.83 Great need
taking short notes
Average 3.79 0.47 Great need

Table 4.15 shows that the students strongly agreed that business correspondence, e.g:

application form, memorandum and fax has been the highest essential in writing skill (mean=4.08),

and they stated. that describing production, process and procedure has been moderate essential in

writing skill (mean=3.17).
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and contents of English do the English teachers think agricultural business administration students

would need?

4.3.1 The English Teachers® Opinions on the Students’ Needs of English Skills

Table 4.17 Number of English Teachers Stating Their Opinions on the Skills according to the

Students’ Greatest Need

English skills Frequency ) Percent
1. Reading 7 58.3
2. Listening 3 25.0
3. Speaking 2 16.7
4. Writing 0 0
Total 12 100.0

Table 4.17 shows that 58.3 percent of English teachers thought reading skill was the
greatest students’ needs followed by listening skill(25.0 percent), speaking skill(16.7 percent Jand

writing skill(0 percent).
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4.3.2 The English Teachers’ Opinions on Students’ Needs of English Functions and

Topic Areas of Each Skill

Reading skill

Table 4.18 Level of the Tcachers, Opinions on the Students’ Needs of Functions and Topic Areas

in Reading Skill

Standard

Reading Skill / Functions % of Frequency (n = 12) Mean Level of need
and Topics 5 4 3 2 Derivation

1. General publication, e.g: | 50.0 | 25.0 | 25.0 = 4.25 0.86 Great need

newspaper, magazine

2. Billboards, symbols, 583 | 333 83 N 4.50 0.67 The greatest need

announcement, and -

cautions

3. Dictionary, 66.7 | 25.0 | 8.3 - 4.58 0.66 The greatest need

encyclopedia and

references

4. Agricultural papers from | 75.0 | 16.7 | 8.3 - 4.67 0.65 The greatest need

different sources -

5. Academic summary / 100. L. 1 = 5.00 0.00 The greatest need

abstracts 0

6. Reading comprehension 167 | - C 4.83 0.38 The greatest need

for examination 83.3

7. Production and 250} - = 4.75 0.45 The greatest need

procedure in agricultural 75.0

business administration

8. Summarizing main idea 25.0 | 333 - 4.08 0.90 Great need

9. Describing tables, 417 | 25.0 | 83 8.3 433 0.98 Great need

graphs and diagrams 583

Average 4.55 0.39 The greatest need

Table 4.18 reveals that the English teachers strongly agreed that academic summary /

abstracts has been the highest essential in reading skill (mean=5.00), and they indicated that

summarizing main idea has been great essential in reading skill (mean=4.08) for agricultural

business administration students.
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Listening skill
Table 4.19 Level of the Teachers " Opinions on the Students’ Needs of Functions and Topic Areas

in Listening Skill

Listening Skill / % of Frequency (n=12) Mean | Standard Level of need
Functions and Topic 5 4 3 2 1 Derivation
areas
1. Daily conversation, 50.0 | 41.7 1 83 - - 442 0.66 - Great need

e.g: greeting, giving
instructions etc.

2. Conversation on 50.0 | 25.0  25.0 - - 4.25 0.86 Great need
general topics e.g:

weather, health etc.

3. Programs on 333 | 16.7 | 41.7 | 8.3 - 3.75 1.05 Great need
television

4. Programs on radio 333|250 | 25.0 | 16.7 - 3.75 1.13 Great need

5. Academic 50.0| 83 | 83 . 83 392 1.31 Great need
presentation

6. Explaining 66.7 | 250 | 83 q ) 4.58 0.66 The Greatest need

production and

procedure

7. Giving opinions on 41.7 | 41.7 | 83 | 83 - 4.17 0.93 Great need
debates

8. Summarizing main 75.0 | 16.7 | 8.3 7 5 4.67 0.65 The Greatest need
ideas

9. Describing tables, 41.7 | 41.7 | 16.7 . £ 425 0.75 Great need

graphs and diagrams

Average 4.19 0.62 Great need

Table 4.19 reveals that the English teachers strongly agreed that summarizing main ideas
has been the highest essential in listening skill (mean=4.67), and they considered that programs on
television and radio has been great essential in listening skill (mean=3.75) for agricultural business

administration students.
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Speaking skill

Table 4.20 Level of the Teachers’ Opinions on the Students’ Needs of Functions and Topic Areas

in Speaking Skill
Speaking Skill / % of Frequency (n=12) Mean | Standard Level of need
Functions and Topic 5 4 3 2 1 Derivation
areas
1. Daily conversation, 66.7 | 25.0 | 8.3 - - 4.58 0.66 - The greatest need

e.g: greeting, giving
instructions etc.

2. Responding general 50.0 | 41.7| 83 - - 442 0.66 Great need
conversation
3. Asking and answering | 41.7 | 16.7 | 33.3 | 8.3 % 3.92 1.08 Great need -

questions in academic

discussion

4. Giving speech 4171 83 [333] 167 e 3.75 1.21 Great need

5. Presenting 58.3 | 25.0 | 16.7 - A 4.42 0.79 Great need

6. Explaining production | 66.7 | 16.7 | 16.7 7 & 4.50 0.79 The greatest need

and procedure

7. Giving opinions on 333 1583 - 83 H4 4.17 0.83 Great need
debates

8. Summarizing 41.7 | 333 | 250 | - - 4.17 0.83 Great need
9. Describing tables, 50.0 | 25.0 | 25.0 £ - 4.25 0.86 Great need

graphs and diagrams

Average 424 | 059 Great need

Table 4.20 reveals that the English teachers strongly agreed that daily conversation, e.g:
greeting, giving instructions etc. has been the highest essential in speaking skill (mean=4.58), and
they recommended that giving speech has been great essential in speaking skill (mean=3.75) for

agricultural business administration students.
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Table 4.21 Level of the Teachers’ Opinions on the Students’ Needs of Functions and Topic Areas

in Writing Skill
Writing Skill / % of Frequency (n=12) Mean | Standard Level of need
Functions and Topic 5 4 3 2 1 Derivation
areas
1. Daily conversation, 50.0 | 333 | 16.7 - - 433 0.77 Great need
e.g: personal information
etc.
2. Instructions and 41.7 | 25.0 | 333 3 * 4.08 0.90 Great need
handbooks -
3. General 41.7 | 25.0 | 333 3 - 4.08 0.90 Great need
correspondence
4. Business 583 (333 | 83 g i 4.50 0.67 The greatest need
correspondence, e.g:
application form,
memorandum and fax
5. Taking lecture notes 50.0 | 33.3 { 16.7 ] - = 433 0.77 Great need
6. Writing reports 50.0 | 25.0 | 16.7 | 83 - 4.17 1.03 Great need
7. Answering 833 83 | 83 = . 475 0.62 The greatest need
examination questions
8. Describing 58.3 ( 333 83 - - 4.50 0.67 The greatest need
production, process and
procedure
9. Article summarizing 5831250/ 83 [ 83 | - 4.33 0.98 Great need
or taking short notes
Average 4.34 0.52 Great need

Table 4.21 reveals that the English teachers strongly agreed that answering examination

questions has been the highest essential in writing skill (mean=4.75), and they mentioned that

instructions and handbooks, general correspondence has been great essential in writing skill

(mean=4.08) for agricultural business administration students.
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4.4 The Students’ Suggestions on the Learning and Teaching of English
The agricultural business administration students expressed their additional opinions and

suggestions on English needs for their study according to each language skill and others as follows:

4.4.1 The students’ opinions on listening skill
50 percent of students stated that the course is appropriate while 50 percent claimed that it
should be improved and developed by training students in listening to real English conversation in a

sound lab.

4.4.2 The students’ opinions on speaking skill
34.6 percent of students stated that the course is appropriate while 65.3 percent claimed
that it should be improved and developed by training students in practicing conversation with the

English native teachers.

4.4.3 The students’ opinions on reading skill
78.8 percent of students stated that the course is appropriate while 21.1 percent claimed
that it should be improved and developed by helping students read English correspondence in the

business field such as: E-mail, agenda, minutes of meetinz and news release.

4.4.4 The students’ opinions on writing skill
57.6 percent of students stated that the course is appropriate while 42.3 percent claimed
that it should be improved and developed by giving students more practice in filling in application

forms and official documents.

4.4.5 The students’ opinions on the number of compulsory courses for agricultural business
administration curriculum.

63.4 percent of students stated that these courses are appropriate while 36.5 percent of
students claimed that it should be developed in terms of providing students compulsory courses

every semester especially in the third and fourth years.
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4.4.6 The students’ opinions on the number of elective courses for agricultural business
administration curriculum.

44 2 percent of students stated that these courses are appropriate whereas 55.7 percent of
students claimed that it should be developed in terms of offering students elective courses and a
preparation course in Business English or English for Agricultural Business Administration every

semester.

4.5 The Teachers’ Opinions on Course Descriptions of English Courses

4.5.1 Foundation English 1

Nine teachers agreed that the course is appropriate while three teachers stated that it should
be improved by training students in using dictionary and references and also providing them

magazines and journals to read in each subject.

4.5.2 Foundation English 2

Nine teachers agreed that the course is appropriate while three teachers stated that it should
be improved by having materials focus on intensive English grammar to help them apply for their
study.

4.5.3 English for Academic Purposes 1
Nine teachers agreed that the course is appropriate while three teachers stated that it should
be improved by preparing materials for students to describe tables, graphs and diagrams for

presentation in class.

4.5.4 English for Professional Communication
Eleven teachers agreed that the course is appropriate while one teacher stated that it should

be improved by having materials with some academic convention participation activities.

4.5.5 English for Business
Twelve teachers agreed that the course is appropriate for agricultural business

administration students.
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4.5.6 English for Communicative Writing
Ten teachers agreed that the course is appropriate while two teachers stated that it should
be improved by developing materials with some practice on writing formal and informal letters as

well as cards for various occasions.

| 4.5.7 English for Developing Reading Skill -
Twelve teachers agreed that the course is appropriate for agricultural business

administration students.

4.5.8 English for Industry
Eleven teachers agreed that the course is appropriate while one teacher stated that materials

should be improved by having more practice on speaking in various aspects for industrial business.

4.5.9 English for Agriculture
Twelve teachers agreed that the course is appropriate for agricultural business

administration students.

4.5.10 English for Further Studies
Eleven teachers agreed that the course is appropriate while one teacher stated that texts

used in the course should focus on writing reports and thesis in English.



CHAPTER Y

Conclusion, Discussion and Suggestions

This chapter is divided into four sections as follows:
5.1 Conclusion of the Study

5.2 Discussion on the Résults

5.3 Suggestions from the Results

5.4 Suggestions for Further Study

5.1 Conclusion of the Study
| The results presented according to the research questions as follows:
1. What skills, functions, and topic areas of English do the agricultural business
administration students need?
2. What skills, functions, and contents of English do  the English teachers think

agricultural business administration students would need?

5.1.1 The Students’ Needs of Skills, Functions and Topic Areas for Each Skill

In terms of English skills, the students needed speaking at the highest level followed by
listening, writing and reading respectively.

In terms of functions and topic areas for speaking, the highest degree of need was daily
conversation, e.g: greeting, giving instructions etc.

In terms of functions and topic areas for listening, the highest degree of need was daily
conversation, e.g: greeting, giving instructions etc.

In terms of functions and topic areas for writing, the highest degree of need was business
correspondence, e.g: application forms, memorandum and fax.

In terms of functions and topic areas for reading, the highest degree of need was general
publication, e.g: newspapers, magazines.

The last section of the questionnaire of students was open-ended questions. The
agricultural business administration students suggested that reading English correspondence in the
business field was important for them because they think they can use them in their real life.

Moreover, filling in application forms and official documents should be added in the practice of
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writing skill. Studying with English native speakers was also needed by students because they
would like to familiarize with the native accents and pronunciation. In addition, the students
needed to practice listening skill in sound labs.

In addition to the students’ suggestions, 36.5 percent of them stated that English

compulsory courses should be also provided in every semester of third and fourth years of study.

5.1.2 The English Teachers’ Opinions on the Students’ Needs of Skills, Functions and
Topic Areas for Each Skill .

In terms of English skills, the English teachers expressed that the students need reading at
the highest level followed by listening, speaking and writing respectively.

In terms of functions and topic areas for reading, the highest degree of need was academic
summary / abstracts. \

In terms of functions and topic areas for listening, the highest degree of need was
summarizing main idea.

In terms of functions and topic areas for speaking, the highest degree of need was daily
conversation, e.g: greeting, giving instructions etc.

In terms of functions and topic areas for writing, the highest degree of need was answering
examination questions.

The last section of the questionnaire of English teachers was open-ended questions. The
English teachers suggested that English for Business, English for Developing Reading Skill and
English for Agriculture were appropriate for agricultural business administration students. They
thought that Foundation English 1, Foundation English 2, English for Academic Purposes 1,
English for Professional Communication, English for Communicative Writing, English for Industry
and English for Further Studies should be improved in order to be appropriate with the students’
needs. -

5.2 Discussion on the Results

5.2.1 The Discussion on the Students’ Needs of English Skills, Functions and Topic
Areas
The students needed speaking at the highest level followed by listening, writing and

reading. This resul: also corresponds with the study of Hewing (1980) and Poon (1991) which
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indicated that speaking was the most important skill in the business community oversea. Moreover,
Sriboonyond (1997) viwed that speaking was the most important skill for business administration
students and the business representatives. In terms of functions and topic areas on speaking skill,
the highest degree of needs was daily conversétion, e.g: greeting, giving instructions etc.
Chuangsakul (2000) showed that police constable students needed practice speaking to
conversation on general topics. The researcher believes that the students are also‘in need of -
conversation on general topics because they can use in their daily life.

It is also interesting to see that listening was needed as the’ second level followed by
writing and reading. In terms of functions and topic areas on listening skill, the highest degree of
needs was daily conversation, e.g: greeting, giving instructions etc.  Naruenatwatana (2001)
reported that medical students at Rangsit University stated a need in listening to conversation on
general topics is great. Therefore, it is not surprising to see that this function and topic area of
listening is one of the most important need in listening, because this runs parallel with the students’
opinions towards the most important speaking function and topic area which is daily conversation.
Moreover, Horey (1986: 62) stated that listening is obviously the other side of the speaking coin. It
is probably because the students want to have much chance to practice both speaking and listening
ﬁoth inside and outside classroom.

Regarding writing skill, the students needed it as the third level. It is also considered that
the students would be able to write up documents conceming their study. In terms of functions and
topic areas on writing skill, the highest degree of needs was business correspondence, €.g:
application form, memorandum and fax. Anekjumnongporn (1993) revealed that writing business
letter is the one main area in which English is used in business. It is quite clear that the students
needed to write business correspondence because they thought that these documents are regularly
used when they work in the future. :

Reading skill was needed as the last level of English skill. Allen & Valette (1997: 247)
noted that reading is the one skill the students may occasionally use when they have left the
classroom. In terms of functions and topic areas on reading skill, the highest degree of needs was
general publication, e.g: newspapers, magazines. Sucompa (1998) expressed that the students of
Rajamangala Institute of Technology stating reading English newspapers is beneficial for them as
they can practice reading using up-to-date news. This may suggest that reading English newspapers
and magazines was most frequent and familiar to them in daily life. Moreover, they can learn a lot

of vocabularies, idioms, slangs and customs from newspapers and magazines.
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When assessed the students’ opinions about the English compulsory courses in the study,
around 63.4 percent of students stated that these courses are appropriate whereas 36.5 percent of
students claimed that these courses should be developed in terms of providing compulsory courses
every semester especially in the third and fourth years. The researcher believes that the students
thought that three English compulsory courses currently offered in the university were not enough
for them. More extra English compulsory courses specifically designed a geared to the students’
academic needs were urgently needed. In addition, the opinions towards the important skills which
were used in future careers of the third and fourth year students was higher than the first and second
year students. This means that they want to apply in their future career.

The respondents as students of 55.7 percent suggested that English elective courses and
some preparation courses in Business English should be offered every semester. It is believed that

students consider English will help them facilitate with their real life in business careers.

5.2.2 The Results of the : English Teachers’ Opinions on the English Skills for
Agricultural Business Administration Students _

On the English teachers’ views, the results showed that reading skill should be offered at
the highest level followed by listening, speaking and writing respectively.

With reference to the opinions of English teachers, reading was the first level of needs.
Dhanasarnsombat (1984) also supported that the reading should be given primacy over the other
skills due to the ultimate goal of teaching and learning English as a foreign language. Moreover,
Singto (1997) found that reading skill was the essential skill for academic students, which is
relevant with this research. It might be possible to say that, from the English teachers’ opinions
reading skill was the most necessary skill. The main reason was that the students have to read
many textbooks written in English. In terms of functions and topic areas on reading skill, the
highest degree of students’ needs was académic summary / abstracts. As Inthapthim (2000) viewed
that the lecturers supported that reading was the most needed skill for their students. The lecturers
ranked reading academic journals/ research/ thesis abstracts written in English, as an extensive
need. This correspond with the findings of this study that reading academic journals/ research/
thesis abstracts is the most necessary skill for the students. It means that the English teachers
thought that these documents are regularly used for the students to search knowledge by

themselves.
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The English teachers ranked listening skill as the second level followed by speaking and
writing. This result also corresponds with the finding of Chuanpit (1983) who reported that the
agriculture teachers at King Mongkut’s Institute of Technology Ladkrabang emphasized to have a
good command of listening skill. In terms of functions and topic areas on listening skill, the highest
degree of students’ needs was summarizing main ideas. This may be because the English teachers
can see from their own experiences that English language is used widely in international academic
seminars and training courses so listening for this purpose can help students catch up the main idea
from academic seminars and training courses.

Regarding speaking skill, the students needed as the third level. Sucompa (1998) noted
that the Rajamangala Institute of Technology English language teachers believe that speaking is the
most students’ needs skill. The researcher thought that it may be because speaking skill is essential
for students because they may have the opportunity to express their ideas in English. In terms of
functions and topic areas on speaking skill, the highest degree of students’ needs was daily
conversation, e.g: greeting, giving instructions etc. This reveals that the English teachers needed
their students to practice speaking in daily life.

Writing skill was needed as the last level of English skill. Jack E. Hulbert (1981) reported
that the business administrators want the college and instructors to emphasise basic principle in
writing skill. The English teachers thought that it is necessary for students to learn the principles of
writing as well as English grammar so that they can write English essays, business letters, or reports
etc. In terms of functions and topic areas on writing skill, the highest degree of students’ needs was
answering examination questions in English.  Allen & Valette (1977: 257) indicated that students
should expect to evaluate themselves by checking the answers provided in the worksheets. This
shows that the Fnglish teachers agreed that answering examination questions in English is

important for students to obtain scores and pass an examination.

5.3 Suggestions from the Results

1. Since this study was carried out limitedly to the agricultural business administration
students and English teachers, the students specified that speaking was the highest needs skill
whereas the English teachers specified that reading was the highest needs skill. Results of shared
characteristics of their needs may be used as baseline information to develop intergrated skill

suitable English courses for the students.
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2. The students’ suggestions was that the three compulsory courses were too general and
not enough for their study. However, the researcher considers that the university should offer more

compulsory courses to the students.

5.4 Suggestions for Further Study

1. Subject teachers should be included in data collection to highlight their opinions of
needs of English language, in order to help prepare English courses with great appropriateness for
the agricultural business administration students.

2. Tt is possible to conduct further studies in accordance with this present study. There are
other attributes in business English programs or general language programs to be evaluated, for

example, materials, instructors, methodology, etc.
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Questionnaire for Students

This questionnaire is designed for the third and fourth year agricultural business
administration students at the Department of Agricultural Business Administration, Faculty of
Agricultural Technology, King Mongkut’s Institute of Technology Ladkrabang, in the academic
year 2004.

Objectives

This questionnaire is an important part of the research entitied “NEEDS SURVEY ON
THE ENGLISH LANGUAGE OF THE DEPARTMENT OF AGRICULTURAL BUSINESS
ADMINISTRATION, FACULTY OF AGRICULTURAL TECHNOLOGY, KING MONGKUT’
S INSTITUTE OF TECHNOLOGY LADKRABANG”. The information collected from this
research will be used for addicting teachers in developing English courses taught at the
Department of Agricultural Business Administration.

Please answer every question. Your responses will be very useful and valuable for this

research and they will also be kept confidentially.

This questionnaire is categorized into three main parts.

Part 1. consists of personal information of the respondents ,

Part2. consists of the level of the needs of ﬁngﬁsh language skills, functions and topics
areas for agricultural business administration studehts

Part 3. consists of the additional comments and suggestions on English courses



Part 1: Personal information

nstruction for 1:

Please fill in the blanks and/or put a check v in the box of each item.

1. Year Os 04

2. Gender [ male O femate

3. Age OOi7-19 O20-22 O2s-25
4, What was your grade from the Foundation English 1 (03010026)?

O o~ 0O s O s 0O c O c
O o O o 0O F

5. What was your grade from the Foundation English 2 (03010027)?
O o/ 0 B thN\E A-ge— O\
O A D As—NLYsZF

6. What was your grade from the English for Academic Purposes 1(03010002)?
7/ = DA \EK /%8 \ B /sl ©
1] O g ——- A1 A

7. What is the elective course that you think essential for your study?
English for Professional Communication

English for Business

English for Communication Writing

English for Developing Reading Skills

English for Industry

English for Agriculture

Ooooooono

English for Further Studies

8. What is the reason for selective the elective course? (please choose one answer only)
O You think the course would be very beneficial to you.

You are interested in the subjects.

You choose from teacher’s guides.

O

O

O You choose from friend’ s guides.
O You think you will get better grades.
O

Others (please SPECIfy).......cuveuremiememmmmueiinniiniiiicrieeae et

......................................................................................................
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Part 2: The needs on English skills, functions and topic areas for agricultural

business administration students studied at the Department of Agricultural
Business Administration, Faculty of Agricultural Technology, King Mongkut’s

Institute of Technology Ladkrabang.

Instruction for part 2:

Please tick v in the box which represents your opinions according to these criteria:

the greatest need = 5
great need = 4
moderate need = 3
little need = b,
least need = 1

1. In your opinion, what is the most important English skill that one should learn?

1.1 To what extent do you need each English skill for studying at the Department of

Agricultural Business Administration? (please choose one answer only) (1)
Listening O
Speaking O
Reading O
Writing |

2. To what extent do you need listening skill for the following language functions and topic
areas?
2.1 Daily conversation, e.g: greeting, giving instructions etc.
Os 00 O O h @
2.2 Conversation on general topics, e.g: weather, health etc.
Os O O O O 0

2.3 Programs on television

Os O« O O Ch @



2.4 Programs on radio

Os O« O O

2.5 Academic presentation

Os O« O3 O
2.6 Explaining production and procedure

Os O« O O
2.7 Giving opinions on debates

Os O« O3 02
2.8 Summarizing main ideas

Os O4 O DO

2.9 Describing tables, graphs, and diagrams

Os O¢d O3 O

&)

(6)

Q)

®

©

(10)
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3. To what extent do you need speaking skill for the following language functions and topic

areas?

3.1 Daily conversation, e.g: greeting, giving instructions etc.
‘ Os O O3 O2
3.2 Responding general conversation
Os O« O [
3.3 Asking and answering questions in academic discussion
Os O« O3 2
3.4 Giving speech

Os O« O [O2

3.5 Presenting

Os O« O3 02
3.6 Explaining production and procedure

Os O« O3 O

3.7 Giving opinions on debates

Os O« 0O O
3.8 Summarizing

Os O« 0O O

an

12)

(13)

(14

(15)

(16)

oY)

18)



56

3.9 Describing tables, graphs, and diagrams

Os O« O O Ohh a9

4. To what extent do you need reading skill for the following language functions and topic
areas?
4.1 General publication, e.g: newspéper, magazine
Os O+ O O O o
4.2 Billboards, symbols, announcement, and cautions

Os O« O3 O O e

4.3 Dictionary, encyclopedia and references

Os O« O3 O Ol @
4.4 Agricultural papers from different sources

Os O+ O O 0 @

4.5 Academic summary / abstracts

Os O« O O O

4.6 Reading comprehension for examination
Os O« O3 O Oh e
4.7 Production and procedure in agricultural business administration
| Os O« O O O ee
4.8 Summarizing main idea
Os O O O [h e

4.9 Describing tables, graphs, and diagrams

Os Os 0O O 0 oe9

5. To what extent do you need writing skill for the following language functions and topic
areas?
5.1 Daily conversation, e.g: personal data etc.
Os O« O3 O O @

5.2 Instructions and handbooks

Os O+s O3 O Ohh co
5.3General correspondence

Os O« 0O O Ohh e



5.4 Business correspondence, e.g: application form, memorandum and fax

0Os O« O O Ohh 62

5.5 Taking lecture notes

Os O« O O Oh 63
5.6 Writing reports

Os O« 0O O Oh 69

5.7 Answering examination questions

Os O« O O O 069

5.8 Describing production, process and procedure

0Os O« O O O e

5.9 Article summarizing or taking short notes

0Os O« O O O 62

Part 3: Additional comments and suggestions for English courses

Instruction for part 3:

Kindly give your opinion towards English courses for agricultural business
administration students at the Department of Agricultural Business Administration, Faculty of
Agricultural Technology, King Mongkut’s Institute of Technology Ladkrabang.

1. Opinions on English courses divided into four skills?
1.1 Listening
O Satisfactory

O Need to be developed, please give your Suggestion ........cc..oeeeeiiueruiereeeens

..................................................................................................................

1.2 Speaking
O Satisfactory

O Need to be developed, please give your suggestion ...........cccceemmnieinnnnenn

...................................................................................................................
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1.3 Reading

O Satisfactory

O Need to be developed, please give yOUur SUZZESHION ......uuuemeeesnssennnnmenneeer
1.4 Writing

O Satisfactory -

O Need to be developed, please give your SUZZESHON .....ooveuevernermniaeneaannes

.................................................................................................................

2. Opinions on English courses for the Department of Agricultural Business Administration
2.1 Do you think it is appropriate for students to enroll three compulsory courses?
O Satisfactory |
O Need to be developed, please give your SUZGESHON «....ooesuuvunnreiermeaminnaeeeenn:

.....................................................................................................................

2.2 Do you think it is appropriate for students to enroll two elective courses?
O Satisfactory
O Need to be developed, please give YOUr SUZZESHON ....couvvmneensiienremnaneeoeees

.....................................................................................................................
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Appendix I1
A Questionnaire for the Agricultural Business Administration Students

(Thai version)
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Questionnaire for English Teachers

This questionnaire is designed for the English teachers at the Department of Agricultural
Business Administration, Faculty of Agricultural Technology, King Mongkut,s Institute of

Technology Ladkrabang, in the academic year 2004.

Objectives
This questionnaire is an important part of the research entitled “NEEDS SURVEY ON

THE ENGLISH LANGUAGE OF THE DEPARTMENT OF AGRICULTURAL BUSINESS
ADMINISTRATION, FACULTY OF AGRICULTURAL TECHNOLOGY, KING MONGKUT’
S INSTITUTE OF TECHNOLOGY LADKRABANG?. The information collected from this
research will be used for addicting teachers in developing English courses taught at the
Department of Agricultural Business Administration.

Please answer every question. Your responses will be very useful and valuable for this

research and they will also be kept confidentially.

This questionnaire is categorized into three main parts.

Part 1. consists of personal information of the respondents

Part 2. consists of the level of the needs of English language skills, functions and topics
areas for agticultural business administration students

Part 3. consists of the additional comments and suggestions on English courses
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Part 1: Personal information

Instruction for 1:

Please fill in the blanks and/or put a check v in the box of each item.

1. Position O 1nstructor (temporary) O 1nstructor (permanent)
O Ajam Dr. | ' [ Assistant Professor
3 Associate Professor O Associate Prof;ssor Dr.
[ professor

2. Working experience B years O 6-10 years
O 1-15years s years
O 21-25 years 26 years up

3. Educational background
[ Bachelor’s degree (B.A)
[ Master’s degree (M.A)
£ poctor’s degree (PH.D)
DOthers(pleasespecify)....................................

seceescssescscnoe 600cs0scsc0nss secsseccscse eevseescesacses s
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Part 2: The needs of English teachers’ opinions on English skills, functions and

topic_areas for agricultural business administration students studied at the

Department of Agricultural Business Administration, Faculty of Agricultural

Technology, King Mongkut’s Institute of Technology Ladkrabang.

Instrﬁction for part 2;

Please tick v in the box which represents your opinions according to these criteria:

the greatest need = 5
great need = 4
moderate need o 3
little need = -2
least need = 1

1. In your opinion, what is the most important English skill that the agricultural business
administration students should learn?

1.1 To what extent do you need each English skill for studying at the Department of

Agricultural Business Administration? (please choose one answer only) ) 1)
Listening O
Speaking O
Reading O
Writing ]

2. To what extent do you need listening skill for the following language functions and topic
areas?
2.1 Daily conversation, e.g: grecting, giving instructions etc.
Os O« O3 O O @
2.2 Conversation on general topics, e.g: weather, health etc.
Os O+ O O Oh o
2.3 Programs on television
Os O« O3 O O @

2.4 Programs on radio

Os O« O O Oh »
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2.5 Academic presentation

Os O O O Oh

2.6 Explaining production and procedure

Os O« O O O o

2.7 Giving opinions on debates

Os O« O O O ®

2.8 Summarizing main ideas

Os O« O O O @

2.9 Describing tables, graphs, and diagrams

Os O O O O o

3. To what extent do you need speaking skill for the following language functions and topic areas?
3.1 Daily conversation, e.g: greeting, giving instructions etc.

Os O« 0O O Oh ap

3.2 Responding general conversation

Os Os O O2 O @
3.3 Asking and answering questions in academic discussion

Os O« O3 O O a3
3.4 Giving speech

Os O O3 O Ch as

3.5 Presenting

Os O« O3 O O as

3.6 Explaining production and procedure

Os O« O3 0O O e

3.7 Giving opinions on debates

Os O O3 O O an

3.8 Summarizing

Os O« O3 O Oh a®

3.9 Describing tables, graphs, and diagrams

Os O« O3 O Th a9
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4. To what extent do you need reading skill for the following language functions and topics
areas?
4.1 General publication, e.g: newspaper, magazine
Os O« 0O O O eo
4.2 Billboards, symbols, announcement, and cautions
Os O« 0O O O en
4.3 Dictionary, encyclopedia and references
Os O« O3 0O O @

4.4 Agricultural papers from different sources

0Os O« O3 O O @3

4.5 Academic summary / abstracts

Os O« O 0O O e
4.6 Reading comprehension for examination

Os O« O3 O O e
4.7 Production and procedure in agricultural business administration

Os O« O O O o
4.8 Summarizing main idea

Os O« 0O O Oh e

4.9 Describing tables, graphs, and diagrams

Os O« O O2 Ch e

5. To what extent do you need writing skill for the following language functions and topic areas?
5.1 Daily conversation, e.g: greeting, introduction, resume etc.
Os O« O3 O O 9

5.2 Instructions and handbooks

Os O« 0O O O oo
5.3 General correspondence

Os O« O O2 O 6y
5.4 Business correspondence, e.g: application form, memorandum and fax

Os O« O3 O O 62

5.5 Taking lecture notes

Os O« O3 O Ch 63
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5.6 Writing reports

0Os O« 0O O Ch 69

5.7 Answering examination questions

Os O« O O Ohh 65

5.8 Describing production, process and procedure

0Os O« O O Ch e

5.9 Article summarizing or taking short notes

Os O« O O O e

Part 3: Additional comments and suggestions for English subiects’ s description

Instruction for part 3:
Part 3 requires English teachers’ opinion toward English course description both of

compulsory and elective course in curriculum of the Department of Agricultural Business
Administration, Faculty of Agricultural Technology, King Mongkut’s Institute of Technology
Ladkrabang.

Please tick in v the box you lecture and kindly give your opinion towards all the
subjects you lecturing. Please also remark incase of any additional opinions on what you think
needs to be improved.

1. Foundation English 1

[ instructor of Foundation English 1
Course description:

The course in English for everyday life for reading, writing, speaking, and
listening skills including vocabularies, expressions, articles in publication such as journal,

newspaper, grammar reviewing and English for different occasions (1)
O Agree
O Disagree, the course should be improved ifl.........cciiiieeniiniriiininiannien

..................................................................................................
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2. Foundation English 2
O mstructor of Foundation English 2

Course description:

The course is focusing on English skills practicing such as reading, writing,
listening, speaking, references, interpreting graph and table, writing conclusion from listening,

speaking, taking conversation and express an opinion. Moreover, review in grammar structure

and English for different occasion. )
D Agree
[0 Disagree, the course should be improved in. ... oo R T SR R Y

o-.ooooooo--.-oocoo.ooooo.-oo-oaoao.oooooo-oooo.o-oo-.-.oo.o..

3. English for Academic Purposes 1
] mstructor of English for Academic Purposes 1

Course description:

The course purpose is to develop English skills in order to improve to the
higher lever, including English communication. Nevertheless, the course is also focusing on

English structure relating procedure explanation, method qualification of material, and basic data

" analysis (3)
D Agree

O Disagree, the course should be improved in.....ccoeceveeeronacese

4. English for Professional Communication

O instructor of English for Professional Communication
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Course description:

This course appreciates English communication emphasizing on listening

and speaking skills based on occasions including conversation, discussion, speech and

presentation. (4)
O Agree -
0 Disagree, the course should be improved e eecvesceneeenoaeencocen

s e o-olOnoool.ooo.Qa-00000...0..oo.loo.oo.o.OQOOQ‘..Q..OC....‘.

5. English for Business

O mstructor of English for Business
Course description:

The subject addresses study and English practice in business communication
focusing on understandability in business articles, vocabularies, and expression. Moreover, the
course subject is to practice in correspondence, memorandum, listening and speaking in aspect of

business situations. (5)
O Agree
O Disagree, the course should be improved ieeeceeeeoesncensesrceces

.ooo-o.0....0...ot.ol.....'oo..on..l'o....l‘ll.oc..oooloooo....
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6. English for Communicative Writing

O mstructor of English for Communication Writing

Course description:

The course is focusing on English writing correspondence in various type
such as reports, orders, manuals, personal history including descriptive of writing in articles,

places, situation and a process. (6)
O Agree
[ Disagree, the course should be improved ifleesveeceneeasecscveceoecn

o-.oooooo--oo-oo.o-ooooo.oo--o-..o..oo.o-o.ooo--o--oo.-'--ooo-o.

7. English for Developing Reading Skill
O mstructor of English for Developing Reading Skill

C e description:

This course addresses study and practice in reading technique for academic

article such as summarizing main idea, dictionary including vocabulary and idiom ).
O Agree
O Disagree, the course should be improved o .cc.voeeiocierceccecencean.

F e N R N R R RN

8. English for Industry

O mstructor of English for Industry

Course description:
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The course addresses study and practice English for industrial businesses

such as production and process description, method to use equipments and machines, machines or

equipments procedure including reading, writing handbooks, orders, notices and cautionary signs.

®)
D Agree
| Disagree,thecourseshouldbeimprovedin...........:—............

--------- csececescssesss et esesses00tseRseRseREesOOERO RO

9, English for Agriculture

O mstructor of English for Agriculture

Course description:

The course addresses study and practice English in aspect of agriculture
content by focusing on reading the articles from all of major related to agriculture. Moreover, the
course offers study in using vocabularies and expressions to describe or present in each

agricultural activities including academic convention participation. (9)
O Agree
O Disagree, the course should be improved if.cseseccecscccosacsseses

o.o...o-o--.co.-.o'o-o.ooo-ooooooo-ooo.ooooooooo-occo..oo-ooooo..

10. English for Further Studies

O mstructor of English for Further Studies

Course description:

The course addresses study and practice English for studying in graduate
level by focusing on reading, listening academic articles, writing abstract, and writing memo

including various English exercises practice. (10)
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O Agree
O Disagree, the course should be improved ifl.v.veoeeesnccsececencnee

Remark: English course descriptions is derived from the academic curriculum’s handbook,
Industrial Education Faculty, King Mongkut,s Institute of Technology Ladkrabang, in the
academic year 2004.

(page 35, 40, 41, 48, 49)
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Appendix IV
A Questionnaire for the English Teachers

(Thai version)
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