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ABSTRACT

This study is a survey research conducted to investigate the English needs of the local
guides who deal with Rural Tourism and Homestay in order to design a syllabus of English for
Rural Tourism and Homestay. The research instruments used in this study were two
questionnaires: one was for 81 samples of the local guide group and another one was for 50
samples of the policy maker group. The data obtained were analyzed using Statistical Package
for Social Science (SPSS) and shown in frequency and percentage, arithmetic mean, and
standard deviation.

The findings indicate that the loca' guides need English at a great level for dealing with
rural tourism and homestay activities. In terms of English skills, speaking, listening, reading,
and writing were needed at a great level. Considering the functions and topics of each skill, it
was found that giving information about traveling, listening to inquiry on information about
tourist attractions, reading application forms, maps, and signboards, filling application forms,
and writing maps and signboards were needed at a great level.

According to the results, the course syllabus will be a kind of functional — notional

syllabus with an emphasis on functions and notions of the language.
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CHAPTER 1

INTRODUCTION

Chapter One states an introduction which consists of six parts as follows:
1.1 Statement and Significance of the Problems

1.2 Goals and Objectives

1.3 Research Questions

1.4 Scopes and Limitations of the Study

1.5 Process of the Study

1.6 Definition of Terms Used

1.7 Anticipated Outcomes

1.1 Statement and Significance of the Problems

Travel industry has played an important role in Thai economy. It brings in a high amount
of yearly income to Thailand. At present, the travel industry in the country grows rapidly and
the number of travelers from foreign countries all over the world have increased every year.
These travelers are the main resource that brings about a great: income for supporting the
economic expansion of Thailand. Thai government’s awareness of the importance of travel
industry can be indicated by some campaigns, for examples, the years 1998 - 1999 were
announced to be the “Armazing Thailand Years”, and the year 2003 was marked as the
“Amazing Thailand: experience variety”. The campaign of the year 2003 was called “Unseen in
Thailand” which focused on the tourist attractions that people have never seen or really known
about. The presentation of the differences of Thailand from other countries such as the
friendliness of Thai people, Thai ways of life, and the unique of Thai culture and tradition can
attract the international tourists to come to the country. The mentioned campaigns have
generated the increasing number of the international tourist arrivals to Thailand as shown in

Table 1.1 (Tourism Authority of Thailand Statistical Report: 2003).



Table 1.1 International Tourist Arrivals to Thailand During 1992 - 2002

Year Number of arrivals Average growth%
1992 5,136,443 +0.97
1993 5,760,533 +12.15
1994 6,166,496 +7.05
1995 6,951,566 +12.73
1996 7,192,145 +3.46
1997 7,221,345 +0.41
1998 7,764,930 +7.53
1999 8,580,332 +10.50
2000 9,508,623 +10.82
2001 10,061,950 +5.82
2002 10,872,976 +7.31

Recently, a new campaign that is Rural or Community Based Tourism and Homes{ay
has been introduced. This kind of tourism has served the government policy on developing rural
community and expanding income to the locals. To support such a policy, the cooperation of the
locals is needed. Rural tourism and homestay activities are divided into four kinds as follows:

1. Product sales such as local handicrafts products, local food, and travel resources in the
community
2. Cultural shows such as local dance shows, local music shows, local story shows, etc.
3. Village based activities such as rafting, trekking, or bush walking with a local guide, etc.
4. Homestay or village based overnight stay activity
(Peterson, cited in Chuwit Siriwejchakul, 2001)

Peterson (cited in Chuwit Siriwejchakul, 2001) stated that one problem in setting up
homestay tour in Thailand is the locals who deal with rural tourism and homestay activities are
unable to communicate with foreign tourists. Miscommunication can lead to misunderstanding
in some tourism information. Moreover, the tourists may not enjoy their trips and feel
discouraged to come over again.

Umphang District is 675 kilometers far from Bangkok and 249 kilometers far from Tak
Province. It is a border district adjoining Myanmar. The majority of population is Karen. Its

topography is mountainous. The forest here is the original point of Maeklong River. There are a



lot of beautiful waterfalls and cataracts in the area. Thus, many tourism activities such as
rafting, trekking, and a study of nature can be conducted. These tourism activities are attractive
to the tourists who love nature. According to the preliminary survey on the travel industry at
Umphang District, it was found that travel industry here brought the locals greater amount of
income than other occupations.

Rural Tourism and Homestay has been set up in Umphang District in 1999. It is initially
introduced at Khotha and Umphangkee Karen Villages, and Umphang Folk House (See Maps 1,
2, 3 and 4 in Appendix D). According to the preliminary interview with the president of the
Umphang Eco-tourism Club, the number of foreign tourists visiting Umphang District have
increased. There were 1,533 persons in 2002, and 1,800 persons in 2003 (Umphang Eco-tourism
Club Tourist Statistical Report: 2004). '

Based on the preliminary interview with the secretary of the Umphang Folk House Club,
most of the tourists who prefer a homestay tour are foreigners. The locals who deal with rural
tourism and homestay activities have to provide tourism activities and services, including
accommodation, food, traveling around the community, cultural shows, product sales, rafting,
trekking and a study of nature. The tourists who would like to join a homestay tour have to stay
with the owner of the house and join with his/ her family. It is therefore certain that language
" used to communicate with these foreign tourists is the main factor to be considered. If the
homestay hosts and the locals who act as tourist guides cannot communicate with the foreign
tourists, it can cause inconveniences to the tourists

English is an international language used to communicate with the foreign tourists here. To
study the English needs of the locals, hereinafter referred to as “the local guides” in Umphang
District, Tak Province is interested because this study can result the level of English needs and
English uses in rural tourism and homestay activities. Thus, an effective syllabus of an English

training course on Rural Tourism and Homestay can be designed for the local guides.

1.2 Goals and Obje-ctives

The purpose of this research is to study the English needs of the local guides who deal with
rural tourism and homestay activities, and to design a syllabus of an English training course that
corresponds to their needs. Therefore, the objectives of the study are as follows:
1.2.1 To investigate the level of English needs of the local guides.
1.2.2 To investigate the level of needs of each English skill that the local guides need for their

work.



1.2.3 To investigate English language functions and topics on each skill that the local guides
need for their work.

1.2.4To investigate the opinions of the policy makers on the level of needs of English
improvement and an English training course for the local guides.

1.2.5To suggest a guideline for organizing an English training course on Rural Tourism and
Homestay for the local guides.

1.2.6 To design a syllabus of an English training course on Rural Tourism and Homestay for the

local guides.

1.3 Research Questions
This study was attempted to answer the following research questions:

1.3.1 To what extent do the local guides need English language for communication in the rural
tourism and homestay activities?

1.3.2 To what extent do the local guides need each English skill for communication in the rural
tourism and homestay activities?

1.3.3 To what extent do the local guides need language functions and topics on each skill in the
rural tourism and homestay activities?

1.3.4 What are the opinions of the policy makers on the needs of English improvement and an
English training course for the local guides?

1.3.5What is the guideline for organizing an English training course on Rural Tourism and
Homestay for the local guides?

1.3.6 What kind of syllabus that corresponds to the needs of the local guides who deal with rural

tourism and homestay activities?

1.4 Scopes and Limitations of the Study
This research was restricted to study the English needs of the local guides. It was a
quantitative research by means of using questionnaires for collecting data. The limitations about
the subjects for this study were as follows:
1.4.1 The first group was 119 local guides at Khotha and Umphangkee Karen Villages, and
Umphang Folk House in Umphang District, Tak Privince. They were on duty in the year 2004.
1.4.2 The second group was 83 policy makers who were concerned with planning the policy for
Rural Tourism and Homestay at Umphang District, Tak Province. They were also on duty

in the year 2004.



1.5 Process of the Study

In order to construct this study, the process of this study were as follows:

1.5.1 The problems with English use in dealing with rural tourism and homestay activities of the
local guides were studied in order to construct the questionnaires.

1.5.2 Related literature and researches concerning English for specific purposes, needs analysis,
and syllabus design were studied in order to use as a basis for constructing the
questionnaires.

1.5.3 Two questionnaires were constructed. One was for the local guides. Another one was for
the policy makers.

1.5.4 The questionnaires were examined for their validity by three qualified professors.

1.5.5 A pilot study was constructed in order to test for the reliability of the questionnaires.

1.5.6 The data were collected by using two questionnaires.

1.5.7 The obtained data were analyzed by using SPSS program.

1.5.8 The results were presented.

1.5.9 A guideline for organizing an English training course on Rural Tourism and Homestay
was suggested.

1.5.10A syllabus of an English training course on Rural Tourism and Homestay was designed

corresponding to the obtained results.

1.5.11The results of this study were summarized.

1.5.12The discussion, conclusion, and suggestions were presented.

1.6 Definition of Terms Used

The terms used in the research are defined as follows:

Rural Tourism A kind of tourism that needs the participation of the local
or Community — Based Tourism  people in the community for dealing with the tourism

activities set for the tourists (Chuwit Siriwejchakul, 2001)

Homestay A kind of accommodation that is prepared by the local
people and usually in their own house where the tourists
will join some activities with their hosts such as having

some meals, cooking, etc. (Mathuros Prapphairee, 2001)



Local guides

Policy makers

English for Specific Purposes
(ESP)

English for Tourism

English Needs

English Skills

English Functions and 'fopics

Syllabus Design

Local people at Umphang District, Tak Province who deal

with rutal tourism and homestay activities in the year 2004

Groups of people who were concerned with planning the
policy for Rural Tourism and Homestay at Umphang
District, Tak Province in the year 2004. They were the
governor and vice governors of Tak Province, the director
and deputy director of Tourism Authority of Thailand
Northern Office Region 4, and the members of the
Assembly of Sub-district Administrative Organizations, the
members of the Municipality Organization, the commi'ttees
of the tourism clubs, and the heads of the villages in

Umphang District.

English language skills, functions and topics used for

particular purposes

English language skills, functions and topics used for
tourism

English language skills, functions and topics that the local
guides need for dealing with rural tourism and homestay

activities

Performance in listening, reading, writing and speaking of

English, including translation skill

English language functions and topics used in each

particular situation of the local guides

Writing a syllabus — a teaching document consisting of the
contents of the English language found from the study
which will be the guidelines for designing course materials

for the local guides



1.7 Anticipated Outcomes
The results of the study were anticipated as follows:

1.7.1 The extent of English language needs of the local guides

1.7.2 English skills which are necessary for the local guides

1.7.3 Language functions and topics which are necessary for the local guides

1.7.4 The opinions of the policy makers on the needs of English improvement and an English
training course for the local guides

1.7.5 A guideline for organizing an English training course for the local guides

1.7.6 A kind of a syllabus of an English training course on Rural Tourism and Homestay that

corresponds to the needs of the local guides



CHAPTER 2

LITERATURE REVIEW

Chapter Two states a review of related literature regarding needs analysis and syllabus
design in the area of English for Specific Purposes (ESP). The review provides a basis of
conducting the study, analyzing, and discussing the results. This review is divided into four
parts as follows:

2.1 Needs Analysis

2.2 English for Specific Purposes (ESP)

2.3 Syllabus Design for ESP

2.4 Related Researches

2.1 Needs Analysis

Needs analysis procedures made their appearance in language planning during the 1970s
(Nunan, 1988). Since then until the early 1980s, there was a period of consolidation of needs
analysis in ESP (Dudley-Evans and St John, 1998).

Needs analysis is considered as a starting point for devising courses, syllabuses, materials
and the kind of teaching and learning that takes place (Jordan, 1997). Dudley-Evans and St John
(1998) pointed out that needs analysis is a key stage in ESP course design. It is constructed in
order to understand as much as possible about the learners’ target language needs. It can help
the course designer to design an English language course which meets the needs of leamers:

In order to understand the importance of needs more clearly, Hutchinson and Waters
(1987) remarked that the awareness of needs pays an important role for distinguishing the ESP
course from the general English course rather than the nature of a need. On the other hand,
needs analysis is an instrument that leads course designers or planners from general English

course to a focused course.

2.1.1 Definition of Needs Analysis
Needs analysis is a key stage for designing English courses. It is a valuable tool to
identify what the leamers need to learn and what their target needs are, in order to design an
effective course.
Nunan (1999) defined needs analysis as sets of tool, techniques, and procedures for

determining the language content and learning process for specifying groups of leamners.



Richards, et. al. (1992) cited in Jordan (1997) suggested that it is the process of
determining the needs for which a learner ot group of learners requires a language and arranging
the needs according to priorities.

Munby (1978) defined needs analysis as the analysis of learners’ objective needs.

Dudley-Evans and St John (1998) claimed that needs analysis is the process of
establishing the what and how of a course. They also suggested the concept of needs analysts as
a tool used for identifying leamers as people, as language users and as language learners. It is
also used for identifying how language learning and skill learning can be maximized for a given
learner group. In addition, it is used to identify the target situations and learning environment.

Needs analysis is an initial step for designing course and syllabus. It is an instrument
or a set of instrument used for identifying the language needs of a target group of learners, the

language contents and learning styles of that group of learners.

2.1.2 Types of Needs
There are several linguists who mentioned about types of needs. Munby (1978) and
Nunan (1999) divided types of needs into objective and subjective needs. Hutchinson a.md
Waters (1987) mentioned about target needs and learning needs.
Objective needs derive from outside factors. For example, “to be able to follow
instructions accurately” is an objective needs, while subjective needs derive from affective
factors or insiders, for example, “to feel confident”. Objective needs can also be analyzed
according to learners’ personal background, their language ability and language patterns they
use, by teachers. This type of needs also includes learners’ language proficiency. Subjective
needs are hard to analyze. Learners or the subjects themselves usually express them.
Target needs derive from the goal or the target situation. Hutchinson and Waters
(1987) have mentioned the three areas that should be considered in target needs. They are
necessities, lacks and wants.
= Necessities is what the learner has to know as to perform effectively in the goal or the target
situation. This means that students need to know the language needed for functioning the
goal. Moreover, teachers or course designers can express necessities, as they know what is
necessary for the learners.

- Lacks is the gap between the existing proficiency and the target proficiency of learners. To
decide which necessity the student lacks, teachers need to know the existing knowledge the
student has. For example, the target situation may be to read texts in tourism. Whether or not the

students need reading instruction in reading those texts will depend on how well they can do it.
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- Wants are what the learners want or feel they need. Wants refer to the learners’ interests and
show great affection for leamers’ motivation as the more they can express their wants the
more they have high motivation.

Leaming needs derive from the learning situation. It concerns with how learners learn
the language. For example, learning styles, attitude toward the language to be taught,

preferences in learning environment, their interests, etc. are included in this kind of needs.

2.1.3 The Roles of Needs Analysis
Needs analysis pays important roles for language teaching and language leaming.
There are several roles that needs analysis takes place. Firstly, needs analysis is a factor

affecting course design (Hutchinson and Waters, 1987), as shown in Figure 2.1.

WHAT? HOW?

Language

gua Learning
descriptions

theories

target and
WHO? WHY?
WHERE? WHEN?

Figure 2.1: Factors Affecting ESP Course Design (Hutchinson and Waters, 1987)

Needs analysis is an initial step for designing a language course. It tells the course
designers the important information for designing a language program, for examples, Who the
learners are? What the student needs to learn? Where the leamning takes place? and When the
learning takes place?

Secondly, needs analysis serves the information for developing goals, objectives and
contents of the language course. On the other hand, it pays an important role in the development
of a course (Richards, 1984 cited in Nunan, 1988, and Graves, 2000). Developing a course by
means of needs analysis is to make the course which meets the learners’ needs as much as the

course designer can do.



Finally, needs analysis also affects syllabus design (Munby cited in Robinson, 1980).
In this case, the study of needs analysis helps the course designers to design an effective
syllabus. The information about students’ needs serves the syllabus designer the language forms
and functions which are important parts of information in the syllabus contents.

In conclusion, needs analysis is a starting point of designing a language program. It
gives a lot of information to be considered when designing course and is also a basis of a
syllabus and material designs which are suitable for the learners. Moreover, it also helps the

course designer to evaluate and develop the existing language programs.

2.1.4 Approaches to Needs Analysis

Munby (1978) mentioned that there are four approaches to needs analysis — Target
situation analysis, Present situation analysis or Deficiency analysis, Strategy analysis and Means
analysis. Moreover, there is another approach suggested by Robinson (1991) and Jordan (1997).
It is the Language audits.

Target situation analysis (TSA) is a needs analysis which focuses on the leamers’
needs at the end of attending the language course. In other words, its purpose is to take the
existing knowledge and set it in a more scientific basis by setting processes for relating
language analysis more closely to learners’ reasons for learning (Hutchinson and Waters, 1987).
Target situation is the situation in which the leamers will use the language they are learning.
Sometimes, level of language competence and performance the target group need is quite low,
TSA may pinpoint the level at which good enough competence and performance for the target
job or further study.

Presént-situation analysis (PSA) is provided by Richterich and Chancerel ( 1977) cited
in Jordan (1997). PSA is an analysis of the current abilities — levels of ability, resources, the
attitude towards language teaching and learning, surrounding society and culture — at the
beginning of the language course of the leamers, the language — teaching setting, and the user -
institution. In addition, Robinson (1991) and Dudley-Evans (2001) suggested that PSA also
seeks for the language st;engths and weaknesses of the learners.

Strategy analysis is proposed by Munby (1978). The aim of the approach is to analyze
current awareness of the processes of language study, the used learning strategies, and the
expectations from language study of the learners. The approach provides information about, for
example, learning preferences such as in group size, correction procedures (strategies), method
of assessment, etc. The approach relates the teacher and learners to exchange their ideas on what

language learning means to them and how they feel what should be best for them. According to



12

the results of the analysis, teachers may feel that preferences of leaming strategies or styles may
be inappropriate for language teaching. For this reason, the teacher should consider cultural
differences, academic cultural conventions, and differences in learning strategies and method of
teaching as these factors usually affect the different results of strategy analysis.

Means analysis is the analysis of learning situation within the teaching institution or
company (Dudley-Evans, 2001). On the other hand, it is the study of the environment in which
the target language is taught. Means analysis provides the information about the contextual
factors (environment) and tries to cooperate them in a constructive manner into course design.
Munby (1978) has divided those factors into five variables. Firstly, sociopolitical variables are
for example the attitude of the government or the status of the target language. Secondly,
logistical variables include the number of trained teachers, accommodations and material
available, etc. Thirdly, administrative variables include mode of instruction, timetabling, etc.
Psychopedagogic variables such as learner’s motivation and expectations, traditional learning
styles, etc. are included in the results of the analysis. Finally, methodological variables also
affect the effectiveness of the language course.

Language audits is a combination of target situation analysis (TSA) and present
situation analysis (PSA), proposed by Robinson (1991). It is used in language training for
business and commercial or industrial enterprise. There are three stages of language audits. First
of all, the analyst must find out what tasks or activities people perform in their jobs, for
example, making appointment, taking a message, making presentation etc. Then, this stage also
includes the analyst’s decision on what level of language performance the tasks or activities
require. Next, PSA takes place. This stage will show the information about the present
personnel match up to their job requirement. Finally, the analyst has to determine how much
language training is needed in order to relate the employees’ present ability to the company’s
expectation.

This study was focused on the analysis of needs for English, English skills, functions,
and topics used for Rural Tourism and Homestay. Therefore, the main approach developed for
this study was the target situation analysis (TSA) because this study was restricted to analyze

the English needs of the local guides in their target situations.

2.1.5 Methods of Collecting Data for Needs Analysis
There is one important aspect that should be considered before discussing about the
methods of collecting data for the analysis. The aspect is about the information that should be

collected for needs analysis. According to Hutchinson and Waters (1987), they mentioned the
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information about target needs and learning needs. In their TSA framework, the information that
should be gathered is about the language used in the target situation and attitudes towards that
situation. The Wh-questions are used to investigate the information. In addition, in their
framework for. leaming needs analysis, the information to be sought is about leamer’s background,
available resources for language learning, and where and when the course will take place.

Robinson (1991) claimed that the type of information sought is usually closely related
to leamning and teaching approach, to syllabus design and to the analysts. Moreover, she also
proposed that the information sought also relates to the approach used for needs analysis. For
example, if the present — situation analysis is used, the information about the current abilities
such as levels of ability, resources, attitude towards language teaching and learning, surrounding
society and culture at the beginning of the language course of the learners, the language -
teaching setting, the user — institution, etc. will be investigated.

Yalden (1988) proposed that the information required before a particular course is set
up could be divided into three categories. The first category is the information about general
background of the learners such as educational background, previous language learning
experience, and current proficiency in the target language. The second set of information is
about language needs which are concemned with information on situation of use and a
breakdown of topics and language skills most needed. The last category includes learning styles
and preferences. Nunan (1999) also supported this idea as the information for needs analysis can
relate to both content and process. The content relates to the language needs while the process
relates to learning styles and preferences.

Graves (2000) suggested two types of information that should be gathered for needs
analysis. The first one is information about the present which includes who the leamers are,
their level of language competence and performance, interests, leamming preferences and
attitudes. The second one is the information about the future which includes learner’s goals and
expectations, target contexts, types of communicative skills they will need and will perform,
and language modality they will use.

In conclusion, the information that should be gathered for this study can be separated
into three parts. Firstly, the information is about the learners’ background which includes
personal background and background knowledge about the target language. Secondly, the
information is about the use of the target language related to their goals or objectives in
attending the language course. Finally, the information is about the learners’ preference to the

language course such as surroundings, time duration, language instructors, etc.
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There are several methods of collecting data for needs analysis. Munby (1978) and
Robinson (1991) suggested six methods used for collecting data. Those methods are using
questionnaires, interviews, observation, case studies, tests, and authentic data collection.
Dudley-Evans and St John (1998) and Yalden (1987) mentioned discussions and negotiation as
some other techniques for data collection. Jordan (1997) concluded that there are fourteen

methods as shown in Figure 2.2.

ADVANCE
DOCUMENTATION

LANGUAGE T&ST
PREVIOUS (in home country
RESEARCH and/or on entry)

FOLLOW-UP
[NVESTIGATIONS SELF-ASSESSMENT
EVALUATION/
FEFJ)BAC!( OBSERVATION IN CLASS;
{questionnaires; MONITORING
discussion)
END-OF-COURSE CLASS PROGRESS TESTS
TEST (and error analysis)
CASE STUDY SURVEYS: PROFILE

(questionnaires)

LEARNER  STRUCTURED
DIARIEY/ INTERVIEW
JOURNALS

Figure 2.2: Methods of Collecting Data for Needs Analyses (Jordan, 1997)

Method of collecting data discussed in this study is the one that benefits in gathering
the data for the study. Questionnaire was used as the research instrument. It was used for
collecting data from the local guides and the policy makers.

Questionnaire is a written form used for collecting data, which include questions or
statements to which the subject is expected to respond (Seliger and Shohamy 2000). In
constructing a questionnaire, all questions need to be clear and ensure that those questions will
lead to the information l;eing sought. The language used in written the questionnaire should be
at the level that the subject can understand. The analysts have to pilot the questionnaire by trial
it with a small group of people who have the same characteristics as the subjects or asking the
specialists in order to check its validity and reliability before using it.

Burns (1999) suggested that there are three types of response items used in a
questionnaire: closed items, scale items and open-ended items. Closed items are those where the

respondents are asked to select from fixed alternatives such as yes/no, agree/disagree responses.
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In some case, other alternatives such as don’t know or undecided is used. Scale items include
ranked items or checklist, are alternative responses place on a cline representing degree of
agreement or disagreement. The open-ended items can be utilized in questionnaires. They are
used for investigating the respondent’s own perception, beliefs, or opinions and to provide
opportunities for the respondents to express more detail beyond the alternative responses.

Seliger and Shohamy (2000) also claimed that there are four advantages of
questionnaires. Firstly, they are self-administered and can be used with a large amount of
subjects at the same time. Secondly, the respondents tend to share information of a sensitive
nature because their names are not included in completing questionnaire. Thirdly, the obtained
data is uniform and standard as the same questionnaire is given to all subjects. The last one is
the obtained data are accurate as a result of the questionnaire is also given to the subjects at the
same time.

Nevertheless, there are some problems with questionnaires. First of all, some
respondents do not answer all questions. This may have some influences the validity of
findings. Indeed, questionnaires are not suitable for the subject who cannot read and write.
Questions used in a questionnaire may not be properly understood by the subjects and answered

correctly is also one of the disadvantages of the questionnaires.

2.2 English for Specific Purposes (ESP)

Since the end of the Second World War in 1945, it can be said that English for specific
purposes have occurred as a result of the expansion in scientific, technical and economic
activities in an intemnational world (Hutchinson and Waters, 1987). Those expansions
encouraged people to leam foreign languages especially English which was the key for
international communication in order to communicate in their business. Basically, language
learning derives from the needs of communication. Then, the needs of communication in a
specific area occur. Therefore, English for specific purposes have been developed.

Some linguists mention ESP as English for Special Purposes, while the others mention it as
English for Specific Purposes. Robinson (1980) pointed out the difference of them as English
for special purposes is thought to suggest special languages or restricted languages, whereas
English for specific purposes focuses attention on the purpose of the learner and refers to the
whole range of language resources. However, ESP can stand for both English for Special

Purposes and English for Specific Purposes.



2.2.1 Definition of ESP

Many linguists have defined the definition of ESP. Those definitions are as follows:

Strevens (1977) proposed that ESP is a kind of language course which emphasizes on
the notion that the effectiveness of language teaching is through how much the course meets the
specific needs and specific purposes of the leaners. ESP in his notion is generally used when
English use relates to a specific job, subject, or purpose.

Robinson (1980) considered the three elements for defining ESP. The first one is time
factor that is how long an ESP course takes place such as a three-month course. The influence
of time affects to the selection of which skill(s) to be taught in a specific time of the course. The
second element is the age of the ESP learner. Robinson pointed out that the learners of ESP
usually are adult or nearly adult. This idea is obviously in English for Occupational Purposes
where leamers are in job and in English for Educational Purposes where leamners are in tertiary
education. However, learners of ESP are not necessarily adults since it is noticed that there are
many adult education and evening classes which emphasis on general language not ESP.

The last element is that the students of ESP can express their purpose in language
leamning. It is important that ESP course should be learner-centered since it is designed to meet
the learners’ needs. Therefore, students of ESP should have ability in expressing themselves
what they need in order to benefit the course designer to design an ESP course which meets the
students’ needs. To sum up, she mentioned that ESP is meant the teaching of English focusing
on a clearly identifiable goal.

Hutchinson and Waters (1987) gave the definition of ESP as it is an approach to
language teaching in which all decisions as to contents and methods are based on the learners’
reason for learning. It is a matter of English teaching which the learners likely to meet in their
target situation. It also focuses what people actually do with the language or the language
performance and competence i.e. the range of knowledge and abilities which enables the
learners to do with the language. They seemed to emphasize on the question “Why does this
learner need to learn the foreign language?” in order to clarify the concept of ESP.

Lado (1988) claimed that ESP course carries out some purposes beyond practicing the
language in a classroom. In other words, it serves language use which bring the learners to reach
their interest. In addition, it is designed for learners who wish to learn English in order to use it
in their fields or professions.

Dudley-Evans (2001) mentioned an ESP as a course which focuses on the leamners’

needs in order to design an ESP course which meets the specific needs of the learners. Teaching
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and material used in class are on the result of needs analysis. Dudley-Evans also characterized
ESP which differs from general English as follows. Firstly, it is designed to mcet the specific
needs of the learners. Secondly, it makes use of the underlying methodology and activities of
the discipline it serves. Finally, it is centered on the language (grammar, lexis and register),
skills, discourse and genres appropriate to these activities.

In addition, Widdowson (1986) also supported the first idea of Dudley-Evans. He also
mentioned some other variable characteristics of ESP. Those characteristics are first, ESP may
be related to or design for specific disciplines. Second, ESP may use, in specific teaching
situations, a different methodology from that of general English. Third, ESP is likely to be
designed for adult leamners, either at a tertiary-level institution or in professional work situation.
Fourth, ESP is generally designed for intermediate or advanced level students. ESP courses
usually assume basic knowledge of a language system, however it can be used for beginners.

Smoak (2003) summarized the features of ESP in her article “What is English for
specific purposes?” She concluded from her experience that:

- ESP is English instruction based on actual and immediate needs of learners who have to
successfully perform real-life tasks unrelated to merely passing an English class or exam.

~ ESP is needs based and task oriented.

- Teaching ESP is demanding, time consuming, and different for every group of students.

- ESP is a challenge for all who teach. It offers virtually unlimited opportunities for
professional growth. :

It can be concluded that ESP is a course which is designed according to the learners’
needs or to functional and practical English language requirements of the learners (Strevens,
1977). An effective ESP course relates to how much the course contents meet the target needs
of the leamers or how much the course closed to their needs. In addition, as the course is
designed for supporting the language to be used in learners’ target situations, learner-centered

approach is developed for ESP courses.

2.2.2 Types of ESP
Strevens (1977), Robinson (1980, 1991), and Dudley-Evans and St John (1998)
proposed that ESP courses are divided into two types—English for Science and Technology
(EST) and all other ESP courses (See Figure 2.3). The reason for the distinction one category as

EST is its course contents greatly require the scientific English.
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Figure 2.3: Types of ESP (Strevens, 1977:92)

EST courses and other ESP courses are divided into occupational and educational
courses. Occupational ESP courses relate to a job or occupation such as English for hotel staffs,
tour guides, airline staffs, etc. In addition, this type of ESP courses also fall into pre- or post-
experience according to the learners if they are familiar with that job or not before learning
English or attending the courses.

Educational ESP courses are as the same as English for Academic Purposes (EAP)
courses in tertiary level (Strevens, 1977). These types of ESP courses relate to the study of a
discipline such as literary criticism, physics, tropical agriculture, etc. Discipline-based ESP
courses are taking place whenever the learners have already completed their study of the
discipline before learning English or they learn English as a part of their studies. These learner
features separate this type of ESP course into pre-study or in-study courses. For school subject
ESP courses, English course is independent when it is offered as a separate course whereas
English course is integrated when English learning is integrated with learning other subject(s) in
a single syllabus.

There is another key distinction of ESP as shown in Figure 2.4. Hutchinson and
Waters (1987) classified ESP into three main categories. One type is English for Science and
Technology (EST) and in the second class which Strevans and other linguists suggested it as

one category, they classify it into English for Business and Economics (EBE) and English for
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Social Sciences (ESS). For ESS, Hutchinson and Waters (1987) claimed that it is probably not
thought to differ significantly from more traditional humanities-based general English.

Each category is also sub-divided into English for academic purposes (EAP) and
English for occupational purposes (EOP) similar to those of Strevens and others previously
mentioned. The learners of EAP require English for their academic study while the leamers of
EOP require English for work or training. The examples of the EOP courses are English for

Technicians, English for Secretaries, and English for Teaching.
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Figure 4: The Tree of ELT (Hutchinson and Waters, 1987)

2.2.3 English for Tourism
English for occupational purposes (EOP) relates to the learners’ requirement of
English for. work (Strevens, 1977; Hutchinson and Waters, 1987). Accordingly, English for
tourism can be considered as a sub — branch of EOP as it is emphasized on English used in the
jobs such as tourist guide, travel agency, etc. of tourism business.
Walker (1995) suggested that the topics such as travel agencies, tour operation,

transportation, etc. should be developed for the content of the course if the course designers
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consider the whole tourism. However, when consider the more specific course such as English
for tourist guides, language functions such as greeting, offering, requesting, etc. should be
developed for the contents of the course. In addition, Walker (1995) also claimed that teaching
English for tourism is quite different from teaching English for other areas of ESP. He
suggested that in order to design an effective course, the course designers should ask the
specialists to guide them when designing the language contents of the course.

The fesults of this study are focused on the English skills, and language functions and
topics needed by the local guides. The English training course would be designed to serve their
target needs which correspond to their occupations. Therefore, English for Rural Tourism and

Homestay would be a kind of English for occupational purposes (EOP) course.

2.3 Syllabus Design for ESP

2.3.1 Definition of Syllabus

Traditionally, syllabus is a statement of content used as a basis for planning various
kinds of courses. Then the syllabus designer uses it for selecting and grading a course con‘tent
(Nunan, 1988). In syllabus design, Nunan suggested that syllabus designers should go beyond
the traditional idea, that is to begin with distinguishing the “what” of a language program from
the “how”. This procedure will lead the syllabus designers to know clearly the components ofa
language syllabus which are the “what” of a language program.

Yalden (1988) proposed that a syllabus is a plan which the teacher converts into a
reality of classroom interaction. It is considered as an instrument used to coordinate the three
aspects of language teaching. Those three aspects are, firstly, it is necessary to pay attention to
problems of management since time is a constraint in all second language teaching situations.
Secondly, the limitations of teacher themselves often constrain course design as well. Lastly,
how is one to cope with defining content and setting standards, as well as with classroom
interaction? Yalden also suggested that a syllabus should be flexible, open-ended, and subject to
constant revision as a result of feedback from the classroom. |

Hutchinson and Waters (1987) and Prabhu (1987) defined a syllabus as a document
which describes what will be leamnt or should be learnt. However, they claimed that a syllabus
can be defined in different ways according to different stages of language learning in order to
reach the expected goals. Those stages break down the syllabus into six types — the evaluation,

the organizational, the materials, the teacher, the classroom, and the learner syllabuses.
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Robinson (1991) and Scrivener (1994) defined a syllabus as a document providing a
longer-term overview. It is a plan of work which is a guideline and context for class, and
content for the teacher, to be taught in a particular course. It lists the contents of a course and
puts the separate items in an order. In some schools, the syllabus may simply be the coursebook.
In others, there may be a much more detailed requirement.

Harmer (1994) presented a syllabus in terms of the main textbook to be used: by a
certain date, teachers are expected to have to cover a certain number of units in the book. At the
same time, teachers are often provided with a list of supplementary material and activities that
are available. Whether or not the course is tied to a particular textbook, its syllabus will
generally have a list of language items as its core. The assumption being made is that these
language items will be new for the students and should therefore be introduced to them in the
order of the syllabus.

Dubin and Olshtain (1986) suggested a definition of a syllabus as the vehicle through
which policy-makers convey information to teachers, textbook writers, examination
committees, and learners conceming the program. A syllabus usually describes the following
aspects.

1. What the learners are expected to know at the end of the course, or the course objectives in
operational terms.

2. What is to be taught or learned during the course, in the form of an inventory of items.

3. When it is to be taught,.and at what rate of progress, relating the inventory of items to the
different levels and stages as well as to the time constraints of the course.

4. How it is to be taught, suggesting procedure, techniques, and materials.

5. How it is to be evaluated, suggesting testing and evaluating mechanisms.

To sum up, a syllabus is seen as a plan of work consisting of a statement of content
which is a guideline for teachers in their teaching. It tells the teacher what the students have to
learn in order to gain their target goals of attending the language course. Hutchinson and Waters
(1987), and Dubin and Olshtain(1986) suggested that a syllabus conveys the information about
a language course proposed by policy-makers to language teachers. HAowever, defining a
syllabus also depend on the stages of language teaching (Hutchinson and Waters, 1987). In
addition, the “how” of a language program is one aspect that should be considered as one

component of a syllabus (Dubin and Olshtain, 1986).
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2.3.2 Types of Syllabus

A syllabus can be divided into several types. The two broad types of syllabus
suggested by Nunan (1988) are the product-oriented syllabuses and the process-oriented
syllabuses. The former refers to the syllabuses which focus on the language competence and
performance the learners gain at the end of the course. It includes grammatical syllabus,
functional — notional syllabus, and analytic syllabuses. The latter refers to the syllabuses which
focus on the leaming experiences which come from the learning process directed toward leaning
objectives. It includes procedural syllabus, task-based syllabus, and content syllabus.

Robinson (1991) divided the syllabus into three types. They are content bases which
consist of four kinds of syllabuses: the structural or grammatical syllabus, the functional-
notional syllabus, the situational syllabus, and the topic-based syllabus; method bases \;vhich
consist of the process syllabus and the task or procedural syllabus; and skill bases.

2.3.2.1 Content Bases

Firstly, the structural syllabus or the grammatical syllabus (Dubin and Olshtain,
1986) consists of an ordered set of language forms which is usually graded according to
supposed difficulty and/or importance of leamning. The classification of sentence types and
morphology such as singular and plural marking are also included in this type of syllabus. The
main characteristic of the syllabus is that it needs the analysis of language contents for its
construction. Learners are expected to be able to analyze the rules and patterns of the language.
Then, they can describe rules or explain why the utterance is right or wrong (Krahnke, 1987).

Krahnke (1987) also proposed the advantages and disadvantages of the
syllabus. One advantage of this type of syllabus is the minimal problem of selecting
instructional content especially in recent years, the language rules and patterns have been
analyzed and documented. Therefore, it is comfortable for the language instructors to select the
instructional content for their students. However, a disadvantage point of the syllabus is the
sequencing or grading of the content will be taught as there are various forms or structures of
any languages. The corﬁplexity, regularity, and usefulness of the structure should be considered
in order to grade the content. The degree of difference between the target language structures
and the student’s first language is also included in the sequencing.

The second one is the functional-notional syllabus. The function refers to the
communicative purposes for which people use the language (Nunan, 1986). The language
functions are for example, greeting, requesting, apologizing, etc. The language notion refers to

the concepts that language can express such as time, space, place, colour, etc. (Ur, 1996).
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Ur (1996) also claimed that purely functional syllabus is rarely used as functions
and notions are usually combined. However, Yalden (1987) separated this type of syllabus into
functional syllabus and fully notional syllabus. In the functional syllabus, Yalden explained that
language functions needed for a course come from its objectives, then those functions are guideline
for the selection of grammatical items to be taught. In the notional syllabus, it includes semantic,
functions, and forms or grammatical knowledge components for the syllabus construction.

Since the language functions to be taught are selected and sequenced according
to the usefulness to the learners, then the syllabus’s content will meet the learner’s
communicative needs (Cunningsworth, 1984). Other advantages are for examples, the learning
goals are identified according to the leamer’s needs. Students can use what they have learnt
outside the classroom at the early stage. Indeed, students who do not complete the cours'e can
still use what they have learpt, from the course for communication.

However, Krahnke (1987) claimed that there are some disadvantages of this
kind of syllabus. For example, since the content of the syllabus is tied to specific use, the
instruction is less generalizable than the content of structural syllabus. Therefore, students can
learn the limited range of functions within a wide range of structures. In addition, functional-
notional syllabus deals with short utterances that will cause the students unable to produce new
longer utterances in their communication.

The third and the fourth ones are the situational syllabus and the topic-based
syllabus. These syllabuses take the real-life contexts of language uses as their basis (Ur, 1996).
The name of situations such as ‘having a meal’ or ‘at a restaurant’ are divided into sections in
situational syllabus, while the topics like ‘the family’, ‘accommodations’, etc. are broad
headings included in the topic-based syllabus. Ur suggested that each topic included in topic-
based syllabus might present a specific set of vocabularies.”

The situational syllabus seems to provide the language teachers to teach the
language used in the situations. These situations are sometimes relevant to the student’s target
situations or also their future needs. Students are faced with the language forms in each context
or topic. In addition, the students can also understand some social or cultural information of the
taken place situations. However, students may try to remember the language patterns used in the
given situations rather than create the new language patterns that can be used in those situations.
The topic-based syllabus is useful for an ESP course that emphasizes on the specialist content to
be taught specialist learners. This can motivate the learners as the language to be taught is

related specifically to their needs.
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2.3.2.2 Method Bases -

The method-based syllabuses can be divided into two types — the process
syllabus and the task or procedural syllabus. The process refers to learning process or method
of language learning. The content of the course is from the negotiation between the teacher and
the learners at the beginning of the course and during it (Robinson, 1980; Ur, 1996). The
application of the syllabus in a classroom seems to be mixed with other types of syllabus. For
example, students may want to learn the language by follow the structural syllabus as they feel
they can learn best by means of the structural syllabus. Then, the syllabuses to be used for this
classroom will be both process and structural syllabuses.

The task or procedural syllabus focuses on the linguistic items that students
will learn or the communicative skills that they will get after finishing the course. It consists of
the specific tasks and activities that students will attend in class (Nunan, 1988). The important
feature of the syllabus suggested by Robinson (1991) that each task includes identified and
relevant specific-subject contents, and identified, appropriate and manageable linguistic level.
Moreover, each task also requires identified and appropriate performance. For example, if the
students have to speak in class, speaking skill is required by the given task not for practicing.
Nunan (1988) claimed that it is important to consider the degree of difficulty as a criterion for
selecting the task and activities.

2.3.2.3 Skill Bases

The skill-based syllabuses refer to the development of syllabus focusing
exclusively or principally on one or four traditional skills - listening, reading, writing and
speaking (Robinson, 1991). The syllabuses group pronunciation, vocabulary, grammar,
sociolinguistics, and discourse together into generalized types of behavior such as giving
effective oral presentation, reading for main ideas, etc. (Krahnke, 1987). The primary objective

of the skill-based syllabus is to guide the teacher in order to teach the specific language skill.

2.3.3 Choosing ESP Syllabus
In order to jllstify which type of syllabus should be used for a language course, the
first consideration is trying to find which one is the most suitable for a specific situation.
Furthermore, the decision on which syllabus is suitable is from the consideration of the
student’s needs and the objectives of the language course as well as the attitude through the
language teaching of the institution. Robinson (1991) suggested that the syllabus designers
should treat all types of syllabus as being available. The important issue is how to bind all types

of syllabus into an effective language teaching program.
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Hutchinson and Waters (1987) pointed out that since we know the different aspects
and levels of language and level of language learning are existed, this knowledge should be
reflected in a syllabus. For example, if we know that there is both a functional and a structural
aspect to language, then a functional and a structural syllabus are developed for the language
course. All types of syllabus mentioned in previous section are used as the main point for
selecting the content for the language course.

However, syllabus designers or even teachers may not use each type of syllabus as
isolation. Hutchinson and Waters (1987) stated that “Behind the stated syllabus are the other
syllabuses, acknowledged by the authors or not, as the case may be”. It would say that when
selecting a syllabus for a language course, syllabus designers or whoever should integrate many
syllabuses in order to design an effective course. Johnson (1982) also supported this 1dea that
we refer to syllabus types using such labels, it does not follow that each type of syllabus take
account of oply one sort of them. For instance, if a syllabus designer produces a functional
syllabus, it does not imply that he/she drawn up the syllabus without consideration for the

notions, tasks, structures, activities, and etc.

2.4 Related Research

The related researches discussed in this part included the research carried out in Thailand
and in the foreign countries. These researches are used as a guideline for English needs analysis
and a syllabus on English for Rural Tourism and Homestay. They also provide valuable

information for constructing the research instruments.

2.4.1 Related Research in Thailand

Anekjumnongporn (1993) analyzed the business English needs of the graduates from
the school of Business Administration, Bangkok University. The analysis was used as a basis
for establishing an appropriate business curriculum for future students. Structured interview was
used as the method for data collection for her study. She found that the English speaking,
writing, listening and reading are important in the business communication. However, the
subjects of this study claimed that they did not have adequate opportunity to practice the
English skills when studying in class.

The analysis also indicated the areas in which English is used. The subjects needed to
use reading skills in order to read English newspaper and business journals, technical

vocabulary in advertisements and manuals, and company documents. They needed to use
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writing skills to write interoffice memos, telefax, and business letter. They also needed to have
ability for drawing up contracts, communicating on the telephone, communicating with
superiors in the company, and also with visitors to the company. Moreover, the researcher
suggested that the teachers should emphasize on giving more opportunity to practice the
language skills in language learning activities.

Khemateerakul (1996) investigated students’ needs and problems in using English in
the International Program of Bangkok University. She also examined students’ wants regarding
English skills to be emphasized in the intensive English course of the International Program and
other factors included time, instruction, class size, and evaluation. The results will be used as a
basis for improving the intensive English course. The data for this study were collected by
means of questionnaire. The questionnaire was constructed to the first, second, and thir(i year
students and the instructors of the International Program of Bangkok University. The results
indicated that English listening was needed most. The needed skills were listed as listening,
reading, writing, and speaking respectively. The instructors claimed that writing and speaking
were students’ greatest problems. Both students and instructors wanted the English listening to
be emphasized in the intensive English course.

Meemark (2002) surveyed and investigated the needs and problems of English for
tourist police. Questionnaires were used as the instruments for collecting data. The subjects of
the study were 159 tourist polices. The findings show that the tourist polices strongly need all
four English skills — listening, speaking, reading and writing. Listening was considered as the
most important skills and it was also the most serious problem for the tourist polices. Other
problems were included such as engaging in telephone conversation, giving directions, listening
to complaints, etc. Based on the findings, the researcher suggested that listening, speaking and
vocabulary skills should be emphasized in English training course for tourist polices.

Prommintr Poungmala (2003) studied the conduct of the community — based tourism
at Ban Maekampong, Mae-on District Chiangmai Province. This studied was aimed to sustain
the tourism and to investigate the problems with the conduct of the tourism. The findings
indicate that one of the problems occur was that the local guides were unable to communicate
with foreign tourists. This causes inconveniences to the tourists. The researcher suggested that
to conduct a foreign language training course for the local guides could solve this problem.

Supawadee Meesit (2003) studied the conduct of the community — based tourism at
Maelana Community, Pangmapha District Maehongsorn Province. This research was aimed to

study the tourism products in the community in order to set the appropriate tourism activities for
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the tourists, and to study the constraints on constructing the tourism. The results show that one
of the constraints was that the local guides® inability to communicate with foreign tourists. The
researcher suggested that the local guides should improve their foreign language skills. This

would benefit the development of the tourism.

2.4.2 Related Research in the Foreign Countries

Allen and Spada (1983) reported on a syllabus written for the English for
Communicative Purposes program at the Guangzhou Institute of Foreign Languages in the
People’s Republic of China. They believed that a syllabus was most important as a working
document for program developers. External considerations — the administration guidelines, the
theoretical assumptions about language teaching and leaming and students’ needs — were
negotiated and tr'ansformed in syllabus design. They made suggestions arose from their
discussion that a communicative syllabus should not be seen as a permanent document.
According to their report, it was the discussion about the second draft revision of their syllabus
which they called Guangzhou Syllabus. However, there were many things in the syllabus that
should be revised in order to make it clearer.

Jones (1991) described an approach to ESP syllabus design that was derived from a
mathematically-based analysis of language use data. The questionnaires were used for gathering
the data from a population of 400 technical employees of France Telecom. There were two
dimensions to the notion of needs-related syllabus design — Language functions relevant to the
specific purpose of the subjects, and Principal component analysis (or Factor analysis which
provides a model of how language functions combine into speech events in the realization of
discourse.). The syllabus derived from the integration of the two dimensions. By adding the
principal component analysis into the process of syllabus design, it lent the entire syllabus
design a sense of cohesiveness of needs analysis, discourse model and teaching model.
Moreover, learner needs was also truly represented at the teaching level by means of constitutes
an integrated model for ESP syllabus design.

Benesch (1996) explored the literature on needs analysis, offered critical needs
analysis as an alternative approach to examining target situations, and described an example of
critical needs analysis and EAP curriculum development in a paired ESL writing/psychology
course at a U.S. college. She concluded that needs analysis is a political and subjective process
and the identification of elements of a target situation depending on the analysts’ ideology.

Critical needs analysis focuses on questions of social and cultural inequality in education and
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aims to change those conditions of inequality. It described as the analysis assumes that
institutions were hierarchical and the institutions at the bottom were often entitled to more
power than they have. In other words, it sought the areas where greater equality and better
working conditions might be achieved.

So-mui and Mead (2000) investigated the English needs of textile and clothing
merchandisers who communicate in the international marketplace. The data were obtained
through questionnaire surveys, telephone interviews, analysis of authentic correspondence, and
visit to the workplace. The subjects were 360 graduates from two Hong Kong institutions: the
Hong Kong Polytechnic University and the Kwun Tong Technical Institute. The results show
that writing skills were greater used than speaking skills. The subjects claimed that grammatical
accuracy was more important than other factors in order to create written bu’siness
correspondence. The researchers pointed out that their findings have had the greatest influence
on the content of the communication courses offered at both institutions.

Basturkmen (2003) illustrated the number of narrow-angled and wide-angled course
designs in ESP and discussed the advantages and disadvantages of the options. “Wide-angled”
was used to refer to course for learners expecting a broad work place, professional or academic
field, whereas “narrow-angled” was used to refer to courses for learners expecting a particular
work place, professional or academic field. She recommended one option of narrow-angled
course design that was a course derived from an analysis of needs in a particular target group
such as English for pilots and air traffic controllers. Two options of wide-angled course design
were also recommended in this paper. A course derived from an analysis of common needs with
reference to a set of disciplines or occupations such as English for general academic purposes.
The other one derived from features of language use in a variety of English such as business
English and academic English. According to the stated options of ESP course design,
Basturkmen concluded that ESP can never be specific enough, however it can also be too

specific at the same time.



CHAPTER 3

RESEARCH METHODOLOGY

Chapter Three states the methodology employed in this study. It contains five parts as

follows:

3.1 Type of Research

3.2 Population and Sample Size
3.3 Research Instruments

3.4 Data Collection

3.5 Data Analysis and Statistical Devices

3.1 Type of Research

A survey study was employed in this research by using questionnaires. According to

Brown (1997), this type of research is useful for collecting large amount of information in a

relatively short time.

3.2 Population and Sample Size

3.2.1 Population

There were two groups of population used in this study. The first population group

called the local guide group consisted of 19 homestay hosts and 100 tourist guides who involved

in Rural Tourism and Homestay at Umphang District, Tak Province. The second population

group called the policy maker group consisted of 83 policy makers who were from several

offices in Tak Province as follows:

1 Governor and 3 Vice Governors of Tak Province

1 Director and 1 Deputy Director of Tourism Authority of Thailand Northern Office: Region 4
1 District Chief Officer and 1 Assistant District Chief Officer of Umphang District

13 Members of the Assembly of Umphang Sub-district Administrative Organization

25 Members of the Assembly of Mae-chan Sub-district Administrative Organization

14 Members of the Assembly of Umphang Municipality Organization

1 Headman of Umphangkee and 1headman of Khotha Karen Villages

14 Committees of Umphang Eco-tourism Club

7 Committees of Umphang Folk House Club
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3.2.2 Sample Size
Based on the table for determining the sample size from the given population of
Krejcie and Morgan (1970) cited in Rawiwan Chinatrakoon (1995, see Appendix C), sample
size of the local guide group was 92 and the policy maker group was 68. The rest were used in a

pilot study for finding reliability of the questionnaires. Details are shown in Table 3.1.

Table 3.1 Sample Size for Each Group of Population

Groups of Numbers of Population Sample Size Sample Size for
Population Pilot Study
Local guides 119 92 27
Policy makers 83 68 15
Total 202 160 42

3.3 Research Instrument
Two questionnaires were used as the research instrument in this study. Questionnaires 1

and 2 were used for collecting data from the local guides and the policy makers, respectively.

3.3.1 Construction of the Questionnaires
Questionnaires 1 and 2 were constructed according to the stages as follows:

1. Related literatures and previous researches concerning needs analysis and syllabus design
were studied in order to provide frameworks for writing questionnaires.

2. A preliminary interview for English needs and English functions and topics required for
Rural Tourism and Homestay was conducted with the president and some committees of
Umphang Eco-tourism Club, the secretary of Umphang Folk House Club, and some local
guides in order to formulate information for the questions.

3. Two questionnaires were written based on information from the related literatures, the
research instruments used in previous researches, and the preliminary interview.

4. The questionnaires were examined for the content validity by three qualified professors.

5. A pilot study was constructed in order to test for the reliability of the questionnaires and to
improve language appropriateness of the questions.

6. The revised editions of the questionnaires were administered to the samples.

3.3.2 Contents of the Questionnaires
Two questionnaires were designed for two groups of sample: the local guides and the
policy makers. All questionnaires were written in Thai so that the samples would be able to

understand the intended contents clearer.
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3.3.2.1 Questionnaire 1 for the Local Guides

The contents of Questionnaire 1 consisted of three parts as follows:

Part One: Twelve questions were for the samples to state their personal
information. Questions 1 to 5 were multiple choices for the responses on gender, age,
educational level, marital status, and number of years in dealing with Rural Tourism and
Homestay. Questions 6 and 7 were checklists for the responses on methods of communication
and kinds of information that the tourists required. Question 8 was a five-point Likert type scale
question for the response on level of requirement on each kind of information.

Questions 9 to 11 were multiple choices for the responses on experience in
learning English, sources of English experience, and number of years in learning English.
Question 12 was a five-point Likert type scale question for the response on level of E;xglish
ability.

Part Two: Six five-point Likert type scale questions were included in this
part. Question 1 was for the response on level of English needs. Question 2 was for the response
on level of English needs in terms of each skill. Questions 3 to 6 were for the responses on
English needs in terms of each language function and topic on listening, speaking, reading, and
writing skills.

Part Three: Seven multiple choice questions were for surveying the opinions
on English training course for the local guides. The responses to be stated consisted of a number
of learners for each class, a number of months suitable for the course, a number of days and
hours the course should be taken place, the most suitable time of the course, months that the
samples prefer to take the course, the extent of knowledge about tourism and local sites the
English instructors should have, and the English instructors of the course. One open-ended
quéstion was also included in this part in order to provide the samples to express their additional
comments and suggestions on English needs and an English training course.

The details of Questionnaire 1 are shown in Appendix A.

3.3.2.2. Questionnaire 2 for the Policy Makers

The contents of Questionnaire 2 consisted of two parts as follows:

Part One: Six multiple-choice questions were for the samples to state their
personal information about gender, age, educational level, organizations that the samples belong
to, the duty related to Rural Tourism and Homestay, and experience in learning English.

Part Two: Questions 1 to 4 were five-point Likert type scale questions

surveyed the opinions on the extent of English needs, English needs in terms of each skill, the
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needs of English improvement for the local guides, and the extent of the nceds of English
improvement for the development of Rural Tourism and Homestay.

Question 5 was dichotomous for the response on whether or not the samples
agree to set up an English training course for the local guides. Question 6 was a checklist for the
samples to recommend on organizations that should be responsible for the training course.

Questions 7 and 8 were open-ended questions for expressing their expectations
on English ability improvement of the local guides after attending the training course, and their
comments and suggestions on the needs of English improvement for the local guides.

The details of Questionnaire 2 are shown in Appendix B.

3.3.3 Validity and Reliability of the Questionnaires
3.3.3.1 Validity
The contents of the questionnaires were tested and approved for their validity
and appropriate use of wording by three qualified professors from three fields: Statistics and
Research Methodology, Course Design, and Tourism.
3.3.3.2 Reliability
A pilot study was constructed in order to test for the reliability of the
questionnaires. Nunan (1992) proposed that a pilot study gives researchers the opportunity to
find out if the questions are yielding the kind of data required and to eliminate any questions
which may be ambiguous or confusing to the subjects. The Cronbach Alpha method was used
for calculating the reliability coefficient of the questionnaires from the pilot study (Luan Saiyos
and Angsana Saiyos, 1984). The pilot study of Questionnaire 1 was carried out with 27 local
guides. The pilot study of Questionnaire 2 was carried out with 15 policy makers. The alpha
reliability coefficient value of Questionnaires 1 and 2 were 0.96 and 0.93 respectively (See
Appendices E and F). These values were accepted for social science research as cited in
Rawiwan Chinatrakoon (1994) that the alpha reliability coefficient of a good research

instrument should be at}east 0.80.

3.4 Data Collection

The data collection was organized as follows:

3.4.1 Data Collection from the Local Guide Group
1. A cover letter from the Dean of the Graduate School of King Mongkut’s Institute of

Technology Ladkrabang was submitted to the President of Umphang Eco-tourism Club and
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the President of Umphang Folk House Club, requesting for the cooperation to collect the
data from the local guides.

. The copies of Questionnaire 1 were directly distributed to 92 local guides in June 2004.

. The distributed copies were taken back by the researcher. Eighty-three copies (90.21

percent), and 81 copies of them were completed.

3.4.2 Data Collection from the Policy Maker Group

A cover letter from the Dean of the Graduate School of King Mongkut’s Institute of
Technology Ladkrabang to the Governor of Tak Province, the District Chief Officer of
Umphang District, the administrator of each organization, the head of two Karen villages,
and the president of each tourism club, requesting for cooperation to collect the data from
them and other policy makers involved in their organization was attached to the
questionnaire.

_ The cover letter, 68 copies of Questionnaire 2, and returned envelopes were sent to the
samples in June 2004.

. There were 55 copies returned with the return rate of 80.88 percent, and 50 copies of them

were completed.

3.5 Data Analysis and Statistical Devices

The analysis of data was done with completed questionnaires. The data was analyzed by

the Statistical Package for the Social Science (SPSS). Statistics of this study was descriptive

statistics. Therefore, values used for the analysis were as follows:

3.5.1 Frequency Distribution and Percentage

Frequency distribution was used to indicate how often a phenomenon occurs and it

was based on counting the number of occurrences (Selinger and Shohamy, 2000). It was used to

analyze the data from checklist questions concerning personal information and opinions about

an English training course. The frequency distribution was presented in the form of frequency

and percentage. The formula for the percentage is as follows:

p= Xf x100
n 3.0

where P = Percentage
¥f = Total number of responses for each question
n = Total number of samples

(Brown, 1997}
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3.5.2 Arithmetic Mean (X)
Arithmetic mean provides information about the average behavior of the samples regard

to specific phenomenon (Selinger and Shohamy, 2000). The formula of this statistic is as follows:

X = XX

. n 3.2)
where X =Mean

Y. = Sum of

X = Scores

n = Number of scores
(Brown, 1997)
Mean scores were used to calculate the average level of information requirement,

English ability, English needs, English skill needs, and level of needs for language functions
and topics on each skill. Each mean range can be interpret as follows:

4.50 — 5.00 refers to the greatest

3.50 — 4.49 refers to great

2.50 — 3.49 refers to moderate

1.50 — 2.49 refers to a little

1.00 — 1.49 refers to the least

3.5.3 Standard Deviation (S.D)

Standard deviation provides a sort of average of the difference of all scores from the
mean (Brown, 1997). It shows the distribution of the samples’ scores. The standard deviation value
can be interpreted that “the higher the standard deviation, the more varied and more heterogeneous
a group was on a given behavior, since the behavior was distributed more widely within the group”

(Selinger and Shohamy, 2000). The formula for the standard deviation is as follows:

. , (X - X)?
SD = n (3.3)

where S.D = Standard deviation
% = Sum of
X = Samples’ scores
X= Mean
n = Number of samples

(Brown, 1997)
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RESULTS

Chapter Four presents the data obtained by using two questionnaires. One was the
questionnaire on the needs of English and English training course. It was used for collecting
data from 81 local guides who dealt with Rural Tourism and Homestay at Umphang District,
Tak Province. Another one was the questionnaire on the opinions about the needs of English
improvement and an English training course for the local guides. It was used for collecting data
from 50 policy makers who were concerned with planning the policy on Rural Tourism and
Homestay in the district. The questionnaires were administered with the subjects in June 2004.
The research questions were provided as the framework for the analysis of data. In addition, the
data were coded and analyzed by using SPSS Program version 10.0 for the data processing in
order to answer the following research questions.

1. To what extent do the local guides need English language for communication in the rural
tourism and homestay activities?

2. To what extent do the local guides need each English skill for communication in the rural
tourism and homestay activities?

3. To what extent do the local guides need language functions and topics on each skill in the
rural tourism and homestay activities?

4. What are the opinions of the policy makers on the needs of English improvement and an
English training course for the local guides?

5. What is a guideline for organizing an English training course on Rural Tourism and
Homestay for the local guides?

6. What kind of syllabus that corresponds to the needs of the local guides who deal with rural
tourism and homestay activities?

The results are presented in four main parts as follows:

4.1 The Needs of English and an English Training Course of the Local Guides

42 The Opinions of the Policy Makers on the Needs of English Improvement and an English

Training Course for the Local Guides
43 A Guideline for Organizing an English Training Course on Rural Tourism and Homestay

for the Local Guides

4.4 A Syllabus Design Corresponding to the English Needs of the Local Guides
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4.1 The Needs of English and an English Training Course of the Local Guides
This part consists of the data from 81 local guides. The results are presented in three parts

as follows:

4.1.1 Part One: Personal Information

4.1.2 Part Two: The Extent of Needs for the English Language, English Skills, and Language
Functions and Topics on Each Skill

4.1.3 Part Three: The Opinions on an English Training Course on Rural Tourism and Homestay

and other Suggestions on English Needs and an English Training Course

4.1.1Part One: Personal Information
Part One presents personal information about gender, age, educational background,
marital status, experience in rural tourism and homestay activities, and background of English

knowledge. The personal information is shown in Table 4.1.

Table 4.1 Personal Information of the Local Guides

Personal Information (n = 81) Number | Percentages (%)
1. Gender
1.1 Male 72 88.9
1.2 Female 9 11.1
2. Age
2.1 26 — 35 years 30 37.0
2.2 36 — 45 years 30 37.0
2.3 46 — 55 years 9 11.1
2.4 56 years and over 7 8.6
2.5 15-25 years 4 4.9
Missing 1 1.2
3. Educational background
3.1 Primary school (Prathomsuksa 6) 27 333
3.2 High school (Mattayomsuksa 6) 23 28.4
3.3 Secondary school (Mattayomsuksa 3) 12 14.8
3.4 Others (Prathomsuksa 4 and Non-education) 8 9.9
3.5 A bachelor’s degree 6 7.4
3.6 High certificate vocational education 2 2.5
3.7 A diploma’s degree 2 2.5
3.8 Certificate vocational education 1 1.2
3.9 Higher than bachelor’s degree 0 0
4. Marital status
4.1 Married 65 80.2
4.2 Single 13 16.0
4.3 Widowed 2 2.5

4.4 Divorced/Separated 1 1.2
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Table 4.1 shows that 88.9 percent of the local guides were male and 11.1 percent were

female. In terms of age, 37 percent of them, which were equal to the ones who were between 36

to 45 years, were between 26 to 35 years. With regard to the educational background, 33.3

percent of them finished primary school (Prathomsuksa 6) while the next 28.4 percent finished

high school (Mattayomsuksa 6). In terms of marital status, most of them (80.2%) were married.

Personal information about experiences of the local guides in dealing with Rural

Tourism and Homestay are presented in Table 4.2.

Table 4.2 Experiences of the Local Guides in Dealing with Rural Tourism and Homestay

Experiences Number |Percentages (%)
1. Number of years in dealing with Rural Tourism and ‘
Homestay (n = 81)

1.1 5 years and over 40 49.4

1.2 3 -4 years 20 24.7

1.3 1 -2 years 15 18.5

1.4 Less than 1 year 4.9

Missing 2 2.5
2. Tourism activities the samples deal with (n = 81)

2.1 Acting as a tour guide 66 81.5

2.2 Homestay activities 10 12.3

2.3 Both kinds of the activities 5 6.2
3. Methods of communication with foreign tourists (n = 97)

3.1 Using gestures 34 35.1

3.2 Speaking English and Thai 25 25.8

3.3 Speaking English 13 134

3.4 Using both gestures and speaking 12 12.4

3.5 Showing pictures 9 9.3

3.6 Others e.g. communicating through guides, speaking

Thai only, etc. 4 4.1

Table 4.2 shows that nearly half of the local guides (49.4%) have the experience for

five years and over. In terms of tourism activities, 81.5 percent of the local guides acted as

tourist guides, 12.3 percent dealt with homestay activities and 6.2 percent dealt with both kinds

of activities. With regard to the methods of communication with foreign tourists, 35.1 percent of

them used gestures. The next 25.8 percent spoke both English and Thai, and 13.4 percent of

them spoke English.
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Table 4.3 lists the kinds of information the tourist required which are based on the

experience of the local guides.

Table 4.3 Kinds of Information that the Tourists Required

Kinds of Information that Tourists Required (n=81) | Mean | S.D R:::;::sr::nt
1. Tourist attractions 4.54 | 0.63 | The greatest

2. Life styles of local people 417 | 0.80 | Great

3. Environment 399 | 1.08 | Great

4, Weather 3.73 | 0.97 | Great

5. Cooking 3.47 | 0.92 | Moderate

Table 4.3 shows that the information about tourist attractions was required at the

greatest level with the mean scores of 4.54. The information about life styles of local people,

environment, and weather was required at a great level with the mean scores of 4.17, 3.99, and

3.73, respectively. The information about cooking was required at a moderate level (mean =

3.47).

Table 4.4 shows personal information related to background of English knowledge of

the local guides.

Table 4.4 Background of English Knowledge of the Local Guide

S

Background of English Knowledge Number | Percentages (%)

1. Have you ever learned English? (n = 81)

1.1 No 41 50.6

1.2 Yes 40 49.4
2. Where did you learn English? (Each respondent can

choose more than 1 answer, n = 55)

2.1 From schools 29 52.7

2.2 From friends or English speakers 19 345

2.3 From English language trainers 5 9.1

2.4 From others (e.g. self study) 2 3.6
3. Number of years of learning English (n = 40)

3.1 1 -2 years 14 35.0

3.2 3 -4 years 10 25.0

3.3 Less than 1 year 8 20.0

3.4 5 years and over 8 20.0
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Table 4.4 shows that half of them (50.6%) have not learned English. For those who
have learned English, half of them (52.7%) learned English from school and the next 345
percent learned’ English from friends or English speakers. In terms of numbers of years of
learning English, 35 percent leamed English for 1 to 2 years. The next 25 percent was about 3 to
4 years.

Table 4.5 shows personal information related to English language ability of the local

guides.

Table 4.5 English Language Ability of the Local Guides

English Skills (n = 81) Mean | S.D I‘:::“gl::gf:::g:;
1. Listening 2.31 1.04 Poor
2. Writing 2.25 1.14 Poor
3. Reading 2.11 1.06 Poor
4. Speaking 2.10 1.06 Poor
5. Translation 2.01 1.16 Poor
Average 2.16 1.09 Poor

Table 4.5 shows that their English was at a poor level for all skills with the average
mean score of 2.16. According to the mean scores, listening was the least poor skill (mean =

2.31) and translation was the poorest skill (mean = 2.01).

4.1.2Part Two: The Extent of Needs for the English Language, English Skills, and
Language Functions and Topics on Each Skill
Part Two consists of the results on the extent of needs for the English language,
English skills, and language functions and topics on each skill. This part is presented according
to the research questions asking for the extent of needs as follows:
4.1.2.1 To what extent do the local guides need English language for communication
in the rural tourism and homestay activities?
4.1.2.2 To what extent do the local guides need each English skill for communication
in the rural tourism and homestay activities?
4.1.2.3 To what extent do the local guides need language functions and topics on each

skill for communication in the rural tourism and homestay activities?
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4.1.2.1 To what extent do the local guides need English language for communication
in the rural tourism and homestay activities?

Table 4.6 shows the extent of English language needs of the local guides.

Table 4.6 The Extent of English Language Needs of the Local Guides

English Language Needs (n=81) Mean S.D Levels of Needs

English language needs of the local guides 4.28 0.84 Great

Table 4.6 indicates that the local guides needed English to deal with rural
tourism and homestay activities at a great level with the mean score of 4.28.
4.1.2.2 To what extent do the local guides need each English skill for communication
in the rural tourism and homestay activities?

Table 4.7 shows the extent of English skill needs of the local guides.

Table 4.7 The Extent of English Skill Needs of the Local Guides

English Skills (n = 81) Mean S.D Levels of Needs |
1. Speaking 4.32 0.91 Great
2. Listening 4.27 0.89 Great
3. Translation 4.00 1.25 Great
4. Reading 3.88 1.12 Great
5. Writing 3.79 1.19 Great
Average 4.05 1.07 Great

Table 4.7 shows that the local guides needed all skills at a great level with the
average mean score of 4.05. When each skill is considered in terms of mean scores, speaking
was ranked at a great level with the highest mean score of 4.32 while writing was ranked at a
great level with the lowest mean score of 3.79.

4.1.2.3 To what extent do the local guides need language functions and topics on
each skill for communication in the rural tourism and homestay activities?

Table 4.8 shows the extent of needs of the local guides for each language

function and topic on listening skill.
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Functions and Topics on Listening Skill (n = 81) Mean | S.D Levels of
Needs
1. Inquiry on information while touring.............c.ocooii 4.20 | 0.83 Great
2. Inquiry on locations and directions.............coeoviiiiiiininnnnne. 4,14 | 0.86 Great
3. Greeting and IntroduCINg. ....cccovviinieiiiiiiiriniiii e 4.04 | 0.80 Great
4. Requests for advice about traveling in the local area..................... 4.04 | 0.87 Great
5. Inquiry on information about tourist attractions in the local area....... 4.01 | 097 Great
6. Inquiry on information about regulations and taboos about the local area | 3.94 | 0.95 Great
7. Comments and COMPIAINES. ........ceuueermimniiimurereiniineeieeniennn 394 | 095 Great
8. Inquiry on information about accommodation in the local area......... 3.90 | 0.92 Great
9. Informing on travel PUrPOSES.....cuvviarrernirniieiinenienirssrereessens 3.85 | 0.98 Great
10. Inquiry on information about local products, e.g. names, materials, etc. | 3.84 | 0.87 Great
11. Inquiry on information about the local food, e.g. names, ingredients, etc.| 3.70 | 1.05 Great
12.InQUIry On tiMe. . ...ouiuririmieennisren st sst et i eaaa e 3.69 | 1.01 Great
13.Inquiry on how to use equipment used in accommodation............. 3.69 | 091 Great
14. Requests for helps and Services.........c..coovuiviiniiiinieni i, 3.68 | 1.02 Great
15. Explanations on how to get to the tourist sites, e.g. by bus, by car, etc. 3.67 | 1.08 Great
16.Inquiry on information about the local cultures...........c...c.eeeeneees | 3.65 | 1.09 Great
17.Bargaining......couuiumiruniiniernruiinieer e e 364 | 1.05 Great
18.Inquiry about expenses on tOUrING. ... c.overertermermuimminrinannniia, 3.60 | 1.11 Great
19.Inquiry on information about service places in the local area, e.g. a
post office, a bank, a nursing home, etC. ..............oveiiniiiiin. 3.48 | 1.15 | Moderate
20. Participation in the conversation with the tourists.............cc........ 3.46 | 1.20 | Moderate
21.Inquiry on information via the phone............coooiiiiiiiniin 3.44 | 1.31 | Moderate
22.Description on personal background of the tourists...................... 343 |0.99 | Moderate
23.Postponing time of checking in and/or traveling in the local area..... | 3.32 1.20 | Moderate
24.Inquiry on the instructions about how to cook.........cccocoiiiinnnnnn. 3.28 | 1.14 | Moderate
25.Cancellation on reserved accommodation and/or traveling in the
T Y ¢ PPN 3.14 | 1.31 | Moderate
26.0thers (please SPeCify)......oierumniiermiieniiiiiini - - -
Average 371 | 1.02 | Great
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The functions and topics on the listening skill consist of 26 items, including
the item to be specified. Table 4.8 shows that 18 items of functions and topics were needed at a
great level. Other seven items were needed at a moderate level. The average mean score of all
25 functions and topics is 3.71. When each function and topic is considered in terms of mean
scores, the five top functions and topics needed with the mean scores greater than 4 were
listening to inquiry on information while touring (mean = 4.20), listening to inquiry on locations
and directions (mean = 4.14), listening to greeting and introducing (mean = 4.04), listening to
requests for advice about traveling in the local area (mean = 4.04), and listening to inquiry on
information about tourist attractions in the local area (mean = 4.01). The lowest mean score
(mean = 3.14) was listening to cancellation on reserved accommodation and/or traveling in the
local area. ‘

Table 4.9 shows the extent of needs of the local guides for each function and

topic on the speaking skill.

Table 4.9 The Extent of Needs for Language Functions and Topics on Speaking Skill

Levels of
Functions and Topics on Speaking Skill (n = 81) Mean | S.D

Needs

1. Giving information while touring. ........ccoooviimiiiiniiiiiniienininn 446 |0.73 Great

2. Giving advice about traveling in the travel sites in the local area... 4,32 10.88 Great

3. Giving information about travel sites in the local area ............... 4,28 |0.85 Great

4. Offering helps and SEIVICeS.......cuuvemeiuiiiriiaiiiiieiiiiinenn 4.26 |0.82 Great
5. Greetings and introducing yourself, others, and welcoming the

BOUTISES + v nenenenensneenansemnestansssasaesansarasnssssseenencasssssinnens 423 1075 Great

6. Describing directions, how to get to the tourist attractions.......... 4.23 |1 0.90 Great

7. Explaining about regulations and taboos about the local area...... 4.12 }0.89 Great

8. Giving information about accommodations in the local area ...... 4.11 }0.79 Great

9. Explaining and describing about local cultures..........cooeveninns 4.00 | 0.97 Great

10. Asking for information about how the tourists get to the tourist sites | 3.98 | 0.95 Great

11. Explaining how to use any equipment in the accommodation..... 395 |0.89 Great

12. Participating in the conversation with the tourists................... 3.88 | 1.03 Great

13.Explaining about expenses on tOUrNg. ..c..cceeeeerereciieeernennenen: 3.79 | 1.07 Great

14.Responding to comments or complaints............cooeveeiieiieeennn 3.79 | 1.09 Great

15. Asking for the travel purposes of the tourists.............cceenneeae. 377 {112 Great
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Table 4.9 The Extent of Needs for Language Functions and Topics on Speaking Skill (continued)

Levels of

Functions and Topics on Speaking Skill (n = 81) Mean | S.D Need
eeds

16. Giving information about local products, e.g. names, materials, etc. | 3.74 | 1.00 Great
17.Telling tIMe.....oeuniinnriiiniimeii ittt 373 | 110 Great
18. Explaining and describing about local food e.g. names, ingredients, etc.| 3.73 | 1.02 Great

19. Giving information about service places in the local area e.g. a

post office, a bank, a nursing home, etC.........civieieieriiiiiiennnn 3.65 | 1.04 Great
20.Giving information via the phone............oiiiiiinin 3.59 | 1.15 Great
21.Responding to bargaining..........oooeiimmemiimmiiiniinnen s 3.57 | 1.06 Great
22.Giving instructions about COOKING. ........c.civerimiinnnreiicine.. 3.53 | 1.04 Great
23. Asking for personal background of the tourists..........ccc.oveeenn. 3.41 | 1.10 | Moderate

24.Responding to the postponing time of checking in and/or
traveling in the 1ocal @area .......cooiviiiiiiminiinniinnienineniee 3.32 | 1.19 | Moderate
25.Responding to the cancellation of reserved accommuodation and/or
traveling in the local area.........ccoovviiiiiiinnniiniieiiinieenn 3.12 | 1.27 | Moderate

26.0thers (please Specify)......euueanereeriimiiiininiininniiieaenes - . -

Average 3.86 | 0.98 Great

The functions and topics on the speaking skill consist of 26 items, including
the item to be specified. Table 4.9 shows that 22 items of functions and topics were needed at a
great level. Only three items were needed at a moderate level. The average mean score of all 25
functions and topics is 3.86. When each function and topic is considered in terms of mean
scores, the nine top functions and topics needed with the mean scores greater than 4 were giving
information while touring (mean = 4.46), giving advice about traveling in the tourist attractions
in the local area (mean = 4.32), giving information about travel sites in the local area (mean =
4.28), offering helps and services (mean = 4.26), greetings and introducing yourself, others, and
welcoming the tourists (mean = 4.23), describing directions, how to get to the tourist attractions
(mean =4.23), explaining about regulations and taboos about the local area (mean = 4.12),
giving information about accommodations in the local area (mean = 4.11), and explaining and
describing about local cultures (mean = 4.00). The lowest mean score (mean = 3.12) was

responding to cancellation of reserved accommodation and/or traveling in the local area.
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Table 4.10 shows the extent of needs of the local guides for each function and

topic on the reading skill.

Table 4.10 The Extent of Needs for Language Functions and Topics on Reading Skill

Levels of
Functions and Topics on Reading Skill (n = 81) Mean | S.D
Needs
1. Application forms for homestay (n=15).........c.ccocevvvinviinnnnn 3.73 | 1.33 Great
2. Replying forms for homestay (n =15).........cccoviiniiiininiinninni 3.67 | 1.50 Great
3. Maps and explanations.........cccccveviiiniiiiiniiiniine 393 | 0.97 Great
4. English signboards.......c..cocveviiiniiiiiiiiiiiiiiiniii e 390 | 1.00 | Great
5. Texts or articles.about tourism in magazines and newspapers........ | 3.72 | L.13 Great
6. MEIMOS. . cuiuiientitienine et sttt et s et s bbb e e a e 3.65 1.17 Great
7. Labels of the local products...........ccoviviiiniiiiniiiniinniinn, 362 | 1.08 Great
8. Important documents e.g. passport, credit cards, etc.............ceu 3.59 | 1.08 Great
9. Brochures and leaflets about tourism.........c.ccoeviiiiecinneinn.. 3.52 | 1.22 Great
10. Letters, emails, which are used to book a homestay and/or to
express other purposes e.g. comments and complaints............... | 3.47 | 1.18 [ Moderate
11.Others (please specify)........ccooiiiiiiiiiiiiiniiineieiini e - - -
Average 3.68 | 1.16 Great

The functions and topics on the reading skill consist of 11 items, including the
item to be specified. Table 4.10 shows that reading application forms for homestay and reading
replying forms were needed at a great level. These functions and topics were needed by 15 local
guides who worked as homestay hosts.

The functions and topics from Items Three to Eleven required the responses
from 81 local guides who worked as homestay hosts and tourist guides. The results show that
seven items of functions and topics were needed at a great level while only one function and
topic was needed at a moderate level. The average mean score of all eight functions and topics
is 3.68. When each function and topic is considered in terms of mean scores, the two top
functions and topics were reading maps and explanations (mean = 3.93), and reading English
signboards (mean = 3.90). The lowest mean score (mean = 3.47) was reading letters and emails

used to book a homestay and/or to express other purposes e.g. comments and complaints.
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Table 4.11 shows the extent of needs of the local guides for each function and

topic on the writing skill.

Table 4.11 The Extent of Needs for Language Functions and Topics on Writing Skill

Levels of
Functions and Topics on Writing Skill (n = 81) Mean | S.D
Needs
1. Filling the application forms for homestays (n = 15)................... 3.87 | 1.13 Great
2. Filling the replying forms (n = 15)........ccciiiiiiiinnnn... 3.80 | 1.37 Great
3. Maps and eXplanations.........c.uveieniiiiniiiiieniiin e 399 | 096 Great
4. English signboards e.g. names of food, tourist sites, instructions of
equipment, names of trees, elC.........ooiiiiiiiniiiiiiiin 396 | 0.97 Great
5. Others explanations about tourist attractions in the local area....... 3.86 | 1.00 Great
6. Taking notes about the important documents e.g. passport, creditcards | 3.70 | L.15 Great
7. Labels of the local products.........cccoociveii i 3.68 | 093 Great
8. MEITIOS. .. euenr e eeresensesaaasasussthasasnstreasnansssssscntnsesonenssnsnssiss 3.47 | 1.16 | Moderate
Brochures and leaflets about tourism.........coceeueneiieiaininiins 3.37 | 1.30 | Moderate
10.Letters and emails. ....oceieieriineiiniiiiiierri et 3.25 | 1.42 | Moderate
11.0thers (please SPECify)....c..uvrrrrriireeiriiineiiiininieiinnniaieeane . - B
Average 3.69 | 113 Great

The functions and topics on writing skill consist of 11 items, including the

item to specify the respondents’ comments. Table 4.11 shows that filling application forms for

homestays and filling replying forms were needed at a great level. These functions and topics

were needed by 15 respondents who worked as homestay hosts.

The functions and topics from Items Three to Eleven required the responses

from 81 local guides who worked as homestay hosts and tourist guides. The results show that

five items of functions and topics were needed at a great level. Other three functions and topics

were needed at a moderate level. The average mean score of all eight functions and topics is

3.69. When each function and topic is considered in terms of mean scores, the two top functions

and topics were writing maps and explanations (mean = 3.99), and writing English signboards

(mean = 3.96). The lowest mean score (mean = 3.25) was writing letters and emails.
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4.1.3 Part Three: Opinions about an English Training Course on Rural Tourism and

Homestay and other Suggestions on English Needs and an English Training Course

The results in this part are grouped into two topics as follows:

4.1.3.1 Opinions about an English Training Course on Rural Tourism and Homestay

4.1.3.2 Other Suggestions from the Open-ended Questions

4.1.3.1 Opinions about an English Training Course on Rural Tourism and

Homestay

Table 4.12 presents the opinions of the local guides about an English training

course on Rural Tourism and Homestay.

Table 4.12 Opinions about an English Training Course on Rural Tourism and Homestay

Issues (n = 81) Number | Percentages (%)
. Number of learners for each class
1.1 10— 20 persons 39 48.1
1.2 21 — 30 persons 34 42.0
1.3 31 — 40 persons 8 9.9
. Number of months for the English training course
2.1 3 months 34 42.0
2.2 1 month 21 259
2.3 2 months 19 23.5
2.4 Others (e.g. every month, 4 months, 6 months) 6 7.4
Missing 1 1.2
. Number of days and hours for the English training course
3.1 3 days/week, 2.30 hrs./day 29 35.8
3.2 Everyday, 3 hrs./day 17 21.0
3.3 1 day/week, 4 hrs./day 14 17.3
3.4 5 days/week, 3 hrs./day 12 14.6
3.5 Others (2 days/week, 4 hrs./day) 9 11.1
. The most suitable time for the English training course
4.1 In the evening (after work) 45 55.6
4.2 On Saturday and Sunday 23 28.4
4.3 In the morning 8 9.9
4.4 In the afternoon 2 2.5
4.5 Temporary absence from work for attending the class 2 2.5
4.6 Others (at daytime) 1 1.2
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Table 4.12 Opinions about an English Training Course on Rural Tourism and Homestay (continued)

Issues (n = 81) Number Percentages
(%)

5. Months that the subjects prefer to have the English training course

5.1 July — September 34 42.0

5.2 January — March 21 25.9

5.3 April - June 16 19.8

5.4 October — December 7 6.6

5.5 Others (e.g. every month, anytime) 3 3.7
6. The extent of knowledge about tourism and/or local sites of the

English instructors of the course

6.1 Very much 33 40.7

6.2 Much 27 334

6.3 Moderate 12 14.8

6.4 Not necessary 7 8.6

6.5 Alittle 2 25
7. The English instructors should be:

7.1 50 percent Thai instructors and 50 percent English native 49 60.5

speaker instructors

7.2 Most Thai instructors 12 14.8

7.3 All Thai instructors 10 12.3

7.4 All English native speaker instructors 8 9.9

7.5 Most English native speaker instructors 2 2.5

In terms of class size, the results show that 48.1 percent of the local guides
preferred a class of 10 to 20 learners. The next 42 percent preferred a class of 20 to 30 learners.

In terms of course length, 42 percent of the local guides preferred a course of 3
months while 25.9 and 23.5 percent preferred a course of one and two months respectively. In
terms of course time, 35 percent of them preferred to have a class of three days per week with
two and a half hours per day. The next 21 percent preferred to have a class everyday with three
hours per day. The gre:at number of them (55.6%) preferred an evening class. According to the
months that the local guides preferred to have the course, 42 percent of them preferred July to
September. The next 25.9 percent preferred January to March.

With regard to the English instructors of the course, 40.7 percent of the local
guides preferred the instructors who have knowledge about tourism and local sites whereas only 8.6
percent of them stated that it was not necessary. The results also show that 60.5 percent of them

preferred to have 50 percent Thai instructors and 50 percent English native speakers instructors.
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4.1.3.2 Other Suggestions from the Open-ended Questions
This part presents additional comments and suggestions on English needs and
an English training course which can be concluded as follows:
1. The local guides are willing to learn and to improve their English skills because English can
support their jobs that increase their incomes.
2. The language contents of the training course should be focused on using English for
communication especially for presenting the tourist attractions and public relations.
3. The English instructors should be both Thai and English native speakers.
4. Language teaching and learning activities should be taken place outside the classroom.

5. The training course should be run at least once a year.

4.2 The Opinions of the Policy Makers on the Needs of English Improvement

and an English Training Course for the Local Guides

Results on the opinions of 50 policy makers about the needs of English improvement and
an English training course for the local guides are presented in two parts as follows:

4.2.1 Part One: Personal Information

4.2.2 Part Two: Opinions on the Needs of English Improvement and an English Training

Course for the Local Guides

4.2.1 Part One: Personal Information
Table 4.13 presents personal information including gender, age, educational

background, organization the policy makers belong to, and English learming experience.

Table 4.13 Personal Information of the Policy Makers

Personal Information (n = 50) Number | Percentages (%)

1 Gender

1.1 Male 43 86.0

1.2 Female ‘ 7 14.0
2 Age

2.1 41 — 50 years 16 32.0

2.2 31 —40 years 15 30.0

2.3 20 — 30 years 12 24.0

2.4 51 - 60 years 5 10.0

2.5 61 years and over 2 4.0
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Table 4.13 Personal Information of the Policy Makers (continued)

Personal Information (n = 50) Number Perc(eo;lt)ages
b
3 Educational background
3.1 Primary school (Prathomsuksa 6) 10 20.0
3.2 High school (Mattayomsuksa 6) 10 20.0
3.3 Secondary school (Mattayomsuksa 3) 8 16.0
3.4 Others (Prathomsuksa 4 and lower) 8 16.0
3.5 A bachelor’s degree 6 12.0
3.6 Certificate vocational education 3 6.0
3.7 High certificate vocational education 3 6.0
3.8 A diploma’s degree 2 4.0
3.9 Higher than Bachelor’s degree 0 0
4 Organizations that the respondents belong to
4.1 Umphang and Maechan Sub-district Administrative
Organizations 25 50.0
4.2 Umphang Eco-tourism Club and Umphang Folk House Club 16 320
4.3 Umphang Sub-district Municipality Organization 7 14.0
4.4 The heads of Khotha and Umphangkee Karen Villages 2 40
4.5 The Tourism Authority of Thailand Northemn Office: Region 4 0
4.6 The Administrator of Tak Province 0
4.7 The Administrators of Umphang District 0
5 Are the respondents concerned with planning the policy for
Rural Tourism and Homestay at Umphang District?
5.1 Yes 4] 82.0
5.2 No 9 18.0
6 English learning experience of the respondents
6.1 Never learn English 16 39.0
6.2 Less than | year 10 24.4
6.3 5 years and over 7 17.1
6.4 3 — 4 years 5 12.2
6.5 1 -2 years 3 7.3

Table 4.13 shows that 86 percent of the policy makers were male and 14 percent were
female. In terms of age, 32 percent of them were between 41 to 50 years. The next 30 percent
were between 31 to 40 years. Only 4 percent were 61 years and over.

With regard to educational background of the policy makers, 20 percent of them
finished Primary school (Prathomsuksa 6) which was equal to the ones who finished High

school (Mattayomsuksa 6). Only 4 percent finished a diploma’s degree. The highest educational
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level of them was a bachelor’s degree (12%) while the lowest educational level of them was
Prathomsuksa 4 and lower (16%).

The policy makers who responded the questionnaire were from Umphang
Municipality Organization, Umphang, and Maechan Sub-district Administrative Organizations,
the heads of Khotha, and Umphangkee Karen Villages, Umphang Eco-tourism Club, and
Umphang Folk House Club. According to their duty, 82 percent of them were responsible for
planning policy for Rural Tourism and Homestay at Umphang District whereas only 18 percent
were not.

In terms of experience in learning English, 39 percent of them have never learned
English. The next 24.4 percent learned English less than one year. The least percentage (7.3%)

learned English for one to two years.

4.2.2 Part Two: Opinions on the Needs of English Improvement and an English
Training Course for the Local Guides
The results in this Part Two are presented in three parts as follows:
4.2.2.1 Opinions about the Needs of English Improvement for the Local Guides
4.2.2.2 Opinions about the Needs of an English Training Course for the Local Guides
4.2.2.3 Other Comments and Suggestions from the Open-ended Questions
4.2.2.1 Opinions about the Needs of English Improvement for the Local Guides

Table 4.14 presents the opinions of the policy makers about the needs of

English improvement for the local guides.

Table 4.14 Opinions about the Needs of English Improvement for the Local Guides

Levels of

Issues (n =41 Me S.D
: es ( ) an Needs

1. The extent of needs of the English language for the local guides | 4.56 | 0.63 The Greatest

2.The extent of needs of each English skill

2.1Speaking .......... R LLTLITIIIeS 449 |0.381 Great
A2 10 1111 S 434 | 1.06 Great
2.3 TranSIation. ....oueuereeieeaeeeienriorsmneraeoeaseeisriaeinaanan 351 | 1.36 Great
2.4 REAdING ..evvenrenrinniiienneetiee i 3.00 | 143 Moderate
2.5 WIHHINE «euvrvnnirnernirerioerissiiiiin et sneesiantrin e 293 | 1.56 Moderate
Average (Items 2.1 - 2.5) 365 | 1.24 Great
3.The extent of needs of English improvement 4.10 | 0.86 Great

4.The extent of needs of English improvement for the local guides

for the development of Rural Tourism and Homestay 398 | 0.88 Great
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According to Table 4.14, the policy makers stated that English language is
needed for the local guides at the greatest level with the mean score of 4.56. In terms of English
skills, the average mean score of all five skills is 3.65. Speaking, listening, and translation were
needed for the local guides at a great level with the mean scores of 4.49, 4.34, and 3.51
respectively. Reading and writing were needed at a moderate level with the mean score of 3.00
and 2.93 respectively.

In terms of the needs of English improvement for the local guides, the policy
makers stated that English improvement was needed for the local guides at a great level (mean =
4.10). The needs of English improvement for the local guides for the development of Rural
Tourism and Homestay was also at a great level (mean = 3.98).

4.2.2.2 Opinions about the Needs of an English Training Course for the Local Gu’ides
Table 4.15 shows the opinions of the policy makers on the needs of an

English training course for the local guides.

Table 4.15 Opinions about the Needs of an English Training Course for the Local Guides

ARty Number Perc(i;:t)ages

1.The subjects’ agreement on setting up an English training course

for the local guides (n =41)

1.1 Agree 41 100.00

1.2 Disagree 0 0.00
2.The organizations or clubs that should be responsible for the

language policy that supports an English training course for the

local guides (n = 96)

2.1 The Tourism Authority of Thailand Northern Office: Region 4 30 313

2.2 Umphang Eco-tourism Club 25 26.0

2.3 Umphang Municipality Organization 13 135

2.4 Umphang Sub-district Administrative Organization 12 12.5

2.5 Mae-chan Sub-district Administrative Organization 7 7.3

2.6 Umphang Folk House Club (Homestay Club) 6 6.3

2.7 Others (e.g. Non-formal education service center) 3 3.1

Table 4.15 shows that all policy makers agreed to set up an English training
course for the local guides. With regard to the organization that should be responsible for the
training course, 31.3 percent of the policy makers stated that The Tourism Authority of
Thailand Northern Office: Region 4 and the next 26 percent recommended Umphang Eco-

tourism Club should be responsible for the training course.
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4.2.2.3 Other Comments and Suggestions from the Open-ended Questions
This part presents additional comments and suggestions from the open-ended
questions which can be concluded as follows:
1.The policy makers expected that after attending the training course, the local guides should be
able to communicate with foreign tourists better and be able to use English for promoting the
tourism industry in Umphang District.
2.The English training course should be set up as soon as possible.
3.The English training course should be run at least once a year.
4.The local guides should be able to use the internet to promote the tourism industry.
5.There should be some English language counselors in the local area for the local guides when
they have problems with English usage. The counselors may be the English language tez;chers

from the schools in Umphang District.

4.1 A Guideline for Organizing an English Training Course on Rural Tourism
and Homestay for the Local Guides

From the opinions of the local guides and the policy makers, a guideline for organizing an

English training course for the local guides can be summarized as follows:

Course Title: English for Rural Tourism and Homestay

Class Size: 10 — 20 persons

Course Length: 3 months (90 hours)

Time: 3 days/week, 2:30 hours/ day, in the evenings (after work)

Location: In Umphang District, Tak Province

Learners: The adult local guides (Elementary level)

Instructors: 50 percent Thai instructors and 50 percent English native speaker
instructors

Course Organizers: . The Tourism Authority of Thailand Northern Office: Region 4 and

Umphang Eco- tourism Club
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4.4 A Syllabus Design Corresponding to the English Needs of the Local Guides
The syllabus will be a kind of functional — notional syllabus. Its contents are based on

listening speaking skills with an emphasis on English functions and topics needed by the local
guides for dealing with rural tourism and homestay activities. Language functions and topics
with high mean scores of needs would be given priority to be selected for the syllabus contents
because they correspond to the target needs of the local guides. The selected functions and
topics were grouped into nine modules. Each module consists of sub-functions needed for each
target situation. The followings are nine modules of the syllabus of English for Rural Tourism
and Homestay.
General objective: To enable the local guides to use English in rural tourism and homestay activities.
Module 1: Greeting and introducing

Module One focuses on listening and speaking skills on how to greet and introduce.
This module consists of three sub-functions: greeting, introducing yourself, and introducing
other people.
Module 2: Information about accommodation in Umphang District

Module Two focuses on listening and speaking skills for dealing with accommodation.
This module contains two sub-functions: listening to inquiry on information about accommodation,
and giving information about accommodation.
Module 3: Advising about traveling in Umphang District

Module Three focuses on listening and speaking skills on how to advice about
traveling in Umphang District. This module contains two sub-functions: listening to requests for
advice about traveling, and giving advice about traveling.
Module 4: Information about tourist attractions in Umphang District

Module Four focuses on listening and speaking skills for dealing with information
about tourist attractions. This module contains two sub-functions: listening to inquiry on
information about toufist attractions, and giving information about tourist attractions.
Module 5: Locations and directions

Module Five focuses on listening, speaking, reading, and writing skills for dealing
with locations and directions. This module contains four sub-functions: listening to inquiry on
information about locations, giving information about locations, listening to inquiry on

directions, and giving directions.
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Module 6: Information while touring

Module Six focuses on listening and speaking skills for dealing with information
while touring. This module contains two sub-functions: listening to inquiry on information while
touring, and giving information while touring.
Module 7: Dealing with services

Module Seven focuses on listening and speaking skills for dealing with services.
This module contains two sub-functions: listening to requests for services, and offering services.
Module 8: Local cultures

Module Eight focuses on listening and speaking skills for dealing with local cultures.
This module contains two sub-functions: listening to inquiry on local cultures, and explz}ining
about local cultures.
Module 9: Regulations and taboos about homestays, Karen Villages, and travel areas

Module Nine focuses on listening and speaking skills for dealing with regulations
and taboos. This module contains two sub-functions: listening to inquiry on regulations and

taboos, and explaining regulations and taboos.

The details of the syllabus contents are shown in Table 4.16.
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CHAPTER 5

DISCUSSION, CONCLUSION, AND SUGGESTION

Chapter Five presents discussion, conclusion, and suggestions.

5.1 Discussion

5.1.1 The Needs on English Language for Communication in the Rural Tourism and
Homestay Activities of the Local Guides

The result (Table 4.6) shows that the local guides needed English at a great level.

According to the Umphang Eco-tourism Club Statistical Report, the number of foreign tourists in

Umphang District increased from 1,533 in 2002 to 1,800 in 2003 (Umphang Eco-tourism Club

Statistical Report: 2004). Therefore, the local guides need English to facilitate their job as a guide in

order to catch up with the increasing numbers of the tourists. However, the result in Table 4.5 shows

that the English ability of the local guides was at a poor Jevel. This can be another reason to supi)ort

their great needs of English since poor English skills can cause the local guides to be unable to

produce effective communication with the tourists.

5.1.2 The Needs on Each English Skill for Communication in the Rural Tourism and
Homestay Activities of the Local Guides

The local guides needed all English skills: speaking, listening, translation, reading,

and writing at a great level (see Table 4.7). When each skill is considered in terms of mean

scores, speaking and listening were needed greater than translation, reading, and writing. The

local guides need to explain how to follow the tourism activities such as rafting, trekking, etc. in

the rural area. Moreover, the result corresponds to the findings of Meemark (2002) on English

needs of the tourist police. She also stated that the tourist police needed speaking and listening

greater than reading and writing.

5.1.3 The Needs for Language Functions and Topics on Listening Skill of the Local
Guides

The local guides need listening to inquiry on information conceming their jobs such

as information about tourist attractions, accommodation, and local products; comments and

complaints; requests for advice, helps and services at a great level. The implication shows that if
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the local guides can clearly listen to the functions and topics mentioned above, it will facilitate
their communication with the tourists more easily.

Listening through telephone and participation in the conversation were needed less than
the above functions and topics. The reason may be that listening through telephone and participation

in the conversation are what they are capable of or they are not often used in their job.

5.1.4 The Needs for Language Functions and Topics on Speaking Skill of the Local
Guides

The local guides need giving information about traveling and accommodation;

describing and explaining local cultures; participating in the conversation; responding to comments

and complaints; and giving information via the phone at a great level. This can be interpreted that

those functions and topics can support their mutual understanding on customs and beliefs.

5.1.5 The Needs for Language Functions and Topics on Reading Skill of the Local
Guides

Reading the application forms, maps, signboards, printed matters on tourism,

memos, labels, and brochures were needed at a great level. Obviously, vocabulary and language

forms of those topics are of specific purposes. Consequently, they have to understand those

language uses in order to support their routine work as a guide.

5.1.6 The Needs for Language Functions and Topics on Writing Skill of the Local
Guides

Filling the application forms, writing maps and explanations, signooards, and labels

were needed at a great level. Due to the fact that those kinds of writing are necessary for the

local guides to use as a facilitator for better understanding,.

5.1.7 The Opinions of the Policy Makers on the Needs of English Improvement and an
English Training Course for the Local Guides
The policy makers agreed that the local guides needed to improve their English since
Umphang District is one of the most famous tourist attractions. The local guides therefore need
to improve their English to promote Rural Tourism and Homestay for the foreign tourists.
In addition, the policy makers also agreed to set up the English training course for
the local guides. The Tourism Authority of Thailand Northern Office: Region 4 and Umphang
Eco-tourism Club were recommended to be responsible for the training course since these

organizations officially have the authority and budget to run the course.
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5.2 Conclusion
The conclusion is presented in two parts as follows:
5.2.1 Conclusion of the study

5.2.2 Conclusion of the results

5.2.1 Conclusion of the Study

This study investigated the English needs of the local guides who dealt with Rural
Tourism and Homestay at Umphang District, Tak Province in the year 2004. The data were
obtained by means of using Questionnaire 1 that was specifically designed for the local guides,
and Questionnaire 2 for the policy makers who were concerned with planning the policy for the
tourism in the district in the year 2004. Two questionnaires were tested for their validity and
reliability. The alpha reliability coefficient values of Questionnaires 1 and 2 were 0.96 and 0.93
respectively.

The copies of Questionnaire 1 were directly distributed to 92 local guides. Then 83
copies were taken back with the percentage of 90.21, and 81 of them were completed.
Sixty — eight copies of Questionnaire 2 were sent to 68 policy makers, 55 copies were retur'ned
with the percentage of 80.88, and 50 copies of them were completed.

The data from the completed questionnaires were analyzed by the Statistical Package
for the Social Sciences (SPSS). The statistics of this research were descriptive and were presented

in terms of frequency distribution and percentage, arithmetic mean, and standard deviation.

5.2.2 Conclusion of the Results

The local guides needed English skills in rural tourism and homestay activities at a
great level. In terms of language functions and topics on listening skill, listening to inquiry on
information concerning their jobs such as information about tourist attractions, accommodation,
and local products; comments and complaints; requests for advice, helps and services were
needed at a great level. In terms of language functions and topics on speaking skill, giving
information about tra\;eling and accommodation; describing and explaining local cultures;
participating in the conversation; responding to comments and complaints; and giving
information via the phone were needed at a great level. In terms of language functions and
topics on reading skill, reading application forms, maps, signboards, printed matters on tourism,
memos, labels, and brochures were needed at a great level. In terms of language functions and
topics on writing skill, filling the application forms, writing maps and explanations, signboards,

and labels were needed at a great level.
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The policy makers agreed that the local guides needed to improve their English.
They also agreed to set up the English training course for the local guides. The Tourism
Authority of Thailand Northern Office: Region 4 and Umphang Eco-tourism Club were

recommended to be responsible for the training course.

5.3 Suggestions

5.3.1 Suggestions from this study

The results of this study indicate that the local guides needed English for dealing
with rural tourism and homestay activities at a great level. The policy makers also agreed that
English is needed for the local guides and English training course should be set up for them.

In order to continuously improve the English skills of the local guides, it is advisable
that, firstly, the English training course should be run for the local guides every year. Secondly,
English teachers in the schools in Umphang District should be trained in order to be the
language counselors or the language trainers for the local guides who are going to deal with
Rural Tourism and Homestay. .

With regard to the course syllabus, the syllabus should include functions and topics
which are considered as the priority needs of the local guides. Classroom activities and language

uses should be able to be applied for the real situations of the local guides.

5.3.2 Suggestions for Further Study
5.3.2.1. This study was restricted to the identification of English needs of the local
guides who dealt with Rural Tourism and Homestay at Umphang District, Tak Province. This
kind of study can be conducted with other groups of the guides.
5.3.2.2. A study on the opinions of the foreign tourists towards the English uses of
the local guides should be conducted.
5.3.2.3. The study of the English needs of the local guides should be an on-going

study in order to catch up with the changes of the tourism activities, tourism campaigns, etc.
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(English and Thai Versions)
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The Questionnaire for the Local Guides
English Needs and an English Training Course

for the Local Guides who Deal with Rural Tourism and Homestay Activities

Objectives:

The purpose of this questionnaire is to investigate the English needs of the local guides
who deal with Rural Tourism and Homestay at Umphang District Tak Province. The results will
benefit the course designer to design an English training course for the local guides which will
support the effectiveness of Rural Tourism and Homestay.

Please answer every question accurately. Your responses will be kept confidentially.
They will serve only for the purposes of this research.

The questionnaire is divided into three parts:

Part One: Personal information

Part Two: The extent of needs for the English language, English skills, and language functions
and topics on each skill for dealing with Rural Tourism and Homestay

Part Three: Opinions about an English training course on Rural Tourism and Homestay

Part One: Personal Information
Directions: Please tick (\/) in a circle (O) in front of the statement which is your information

and/or write down statements in the blank provided.

1. Gender O‘Male O Female
2. Age O 15-25 years O 26-35 years O 36-45 years
O 46-55 years O s6 years and over

3. Educational background

O Primary school (Prathomsuksa 6) O Secondary school (Mattayomsuksa 3)
@) High school (Mattayomsuksa 6) O Certificate vocational education

O High certificate vocational education O Diploma’s Degree

O Bachelor’s Degree O Higher than bachelor’s degree

O others (please SPecify) .ovvrereererermriiiinnnnnniniinin
4. Marital status O Single O Married O Widowed O Divorced/ Separated
5. How long have you been dealing with rural tourism and homestay?

O Lessthan 1 year ‘ O1-2 years O3-4 years Os years and over



6. At present, which of the following activities you are dealing with?

O Acting as a tour guide O Homestay activities
O Both kinds of activities O Others (please specify)

........................

7. What methods of communication do you usually use with foreign tourists?

(You can choose more than 1 response)
@) Speaking English
O Using gestures O Showing pictures

O All mentioned above

O Others (please specify)

O Sspeaking both English and Thai

8. From your experience, what kinds of information the tourists require?

Explanations: 5 refers to the greatest requirement
4 refers to great requirement
3 refers to moderate requirement
2 refers to little requirement

1 refers to the least requirement

69

Kinds of Information the Tourists Require

Levels of Requirement

5

4

3

2

1

8.1 Life styles of local people

8.2 Tourist attractions

8.3 Cooking

8.4 Weather

8.5 Environment

8.6 Others (please specify)........ccoeeiivnanessee

9. Have you ever learned English?

O Yes. O vo. (Do not answer items 10-11.)

10. Where did you learn English? (You can choose more than 1 response.)

O From school

OFrom English trainers Oothers (please specify)

11. How long have you learned English?

O Lessthan 1 year O1-2 years

Oi3-4 years

O From friends or English speakers

Os years and over
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12. What is your level of English language ability?

Direction: Please tick (‘/) in the column which meets your English language ability.

Levels of English Language Ability

English Skills
Very good Good Fair Poor | Very poor

12.1 Listening

12.2 Speaking

12.3 Reading

12.4 Writing

12.5 Translation

12.6 Other (Please specify)

wo: The Exte eeds for the English Language, Engli kills nguage
unctions and Topics on Each Skill for Dealing with Rural Tourism an
Homestay
Directions: Please tick (‘/) in the column which meets your opinions about the extent of the
needs for the English language, English skills, and language functions and topics
on each skill for dealing with rural tourism and homestay activities. There are 5
scales of needs responding to each question. Each scale is as follows: ‘
5 refers to the greatest need
4 refers to great need
3 refers to moderate need
2 refers to little need

1 refers to the least need

1. English language needs

English Language Needs Levels of Needs

514[(3|2(1

To what extent do you need English for dealing with rural tourism and

homestay activities?

2. When you deal with rural tourism and homestay activities, to what extent do you need these
English skills? -

English Skills Levels of Needs

Ss(4)13})2)|1

2.1 Listening

2.2 Speaking

2.3 Reading

2.4 Writing

2.5 Translation

2.6 Other (Please specify.............. )
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3. When you deal with rural tourism and homestay activities, to what extent do you need

English listening skill to deal with the following language functions and topics?

Functions and Topics on Listening Skill

Levels of Needs

5

4

3|2

1

3.1 Greeting and introducing

3.2 Explanation on how to get to the tourist sites e.g. by bus, by car, etc.

3.3 Descriptions on personal background of the tourists

3.4 Informing on travel purposes

3.5 Inquiry on time

3.6 Inquiry on locations and directions

3.7 Inquiry on how to use equipment used in accommodation

3.8 Inquiry on information about accommodation in the local area

3.9 Inquiry on information about tourist attractions in the local area

3.10 Requests for advice about travelling in the local area

3.11 Inquiry on information while touring

3.12 Inquiry on information about the local food e.g. names, ingredients, etc..

3.13 Inquiry on the instructions about how to cook

3.14 Inquiry on information about the local cultures

3.15 Inquiry on information about local products e.g. names, materials, etc.

3.16 Bargaining

3.17 Inguiry on information about service places in the local area e.g. a post

office, a bank, a nursing home, etc.

3.18 Requests for helps and services

3.19 Inquiry on information about regulations and taboos about the local area

3.20 Inquiry about expenses on touring

3.21 Postponing time of checking in and/or travelling in the local area

3.22 Cancellation on reserved accommodation and/or travelling in the local

arca

3.23 Comments and complaints

3.24 Inquiry on information via the phone

3.25 Participation in the conversation with the tourists

3.26 Others (please specify).........coeeeiniecie
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4. When you deal with rural tourism and homestay activities, to what extent do you need

English speaking skill to deal with the following language functions and topics?

Functions and Topics on Speaking Skill

Levels of Needs

5

4

3

2

1

4.1 Greetings and introducing yourself, others, and welcoming the tourists

4.2 Asking for information about how the tourist get to the tourist sites

4.3 Asking for personal background of the tourists

4.4 Asking for travel purposes of the tourists

4.5 Telling time

4.6 Describing directions, how to get to tourist attractions

4.7 Explaining how to use any equipment in the accommodation

4.8 Giving information about accommodations in the local area

4.9 Giving information about travel sites in the local area

4.10 Giving advice about travelling in the tourist attractions in the local area

4.11 Giving information while touring

4.12 Explaining and describing about local food e.g. names, ingredients, etc.

4.13 Giving instructions about cooking

4.14 Explaining and describing about local cultures

4.15 Giving information about local products e.g. names, materials, etc.

4.16 Responding to bargaining

4.17 Giving information about service places in the lccal area e.g. a post

office, a bank, a nursing home, etc.

4,18 Offering helps and services

4.19 Explaining about regulations and taboos about the local area

4.20 Explaining about expenses on touring

4.21 Responding to the postponing time of checking in and/or travelling in

the local area

4.22 Responding to the cancellation of reserved accommodation and/or

travelling in the local area

4.23 Responding to comments or complaints

4.24 Giving information via the phone

4.25 Having a conversation with the tourists

4.26 Others(please SPECify) ...ovvuereeemiiiiriininnniinniiiieie
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5. When you deal with rural tourism and homestay activities, to what extent do you use

English reading skill to deal with the following language functions and topics?

Levels of Needs

Functions and Topics on Reading Skill
5141321

5.1 Application forms for homestays (For homestay hosts only)

5.2 Replying forms (For homestay hosts only)

5.3 Letters or emails, which are used to book a homestay and/or to express

other purposes e.g. comments and complaints

5.4 Memos

5.5 Brochures and leaflets about tourism

5.6 Texts or articles about tourism in magazines and newspapers

5.7 Important documents e.g. passport, credit cards, etc.

5.8 Maps and explanations

5.9 Labels of the local products

5.10 English signboards

5.11 Others (please SPECIfy) ...ovevrveruvuisiiiiiriiiinininiiiiien i

6. When you deal with rural tourism and homestay activities, to what extent do you need

English writing skill to deal with the following language functions and topics?

Levels of Needs
Functions and Topics on Writing Skill

5141321

6.1 Filling the application forms for homestay (For homestay hosts only)

6.2 Filling the replying forms (For homestay hosts only)

6.3 Letters and emails

6.4 Memos

6.5 Brochures and leaflets about tourism

6.6 Taking notes about the important documents e.g. passport, credit cards, etc.

6.7 Maps and explanations

6.8 Labels of the local products

6.9 English signboards e.g. names of food, tourist attractions, instructions of

equipment, names of trees, etc.

6.10 Others explanations about tourist attractions in the local area

6.11 Others (please SPECify)......ereeemmmmuiisiimimniinieeiiensiiieniins
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rt Three: inions about nglish Training Course on Rural Tourism and Homesta

Direction: Please tick (‘/) in the circle (O) in front of the statement that meets your opinions
or write down statements in the spaces provided.
1. According to your opinions, how many learners for each English training classroom?
O 10-20 persons O 20-30 persons
O 30-40 persons O Others (Please specify)......... persons

2. According to your opinion, what is the total number of months for the English training

course?

O 1 month O 2 months

O 3 months O Others (Please specify)......... months
3. How often should the English training course be taken place?

O Everyday, ............ hour(s)/ day

Os days/ week, ............ hour(s)/ day

O3 days/ week, ............ hour(s)/ day

O day/ week, ............ hour(s)/ day

O other (please specify) ............ day(s)/ week, ............ hour(s)/ day

4. According to your opinions, what should be the most suitable time for the English training
course?
O Inthe morning
O In the afternoon
O Inthe evenings (after working hours)
O on Saturday and Sunday
O Temporary absence from work for attending the class
O Others (please SPecify).....covevuiiierniiinnnnininnnnes
5. According to your opinions, what months do you prefer to have the English training course?
O January — March - @) April — June
O July — September O October — December
O Others (Please SPECHY).cuviniiiniiiiiiiire e
6. According to your opinions, to what extent should the English instructors of the course have
knowledge about tourism and/or about your local sites?
O Very much O Much O Moderate
O Atittle O Not necessary
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7. For the English training course, the English instructors should be:
O All Thai instructors
O an English native speaker instructors
O Most Thai instructors
O Most English native speaker instructors
Oso percent Thai instructors and 50 percent English native speaker instructors

8. Your additional comments and/ or suggestions about English needs of the local guides

R S RIXRTR IR LEREL LA L LA
................................................................................................................
................................................................................................................
................................................................................................................
................................................................................................................
................................................................................................................

................................................................................................................

Thank you for your cooperation
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The Questionnaire for the Policy Makers

Opinions on the Needs of English Improvement

and an English Training Course for the Local Guides

Objectives: As you are one of the policy makers who are concerned with planning the policy for
Rural Tourism and Homestay at Umphang District, Tak Province, it is worth to ask for your
opinions on the needs of English improvement and an English training course for the local guides.
The results will benefit the course designer to design an English training course on Rural Tourism
and Homestay which will support the effectiveness of Rural Tourism and Homestay.

Please answer every question accurately. Your responses will be kept confidentially.
They will serve only for the purposes of this research.
The questionnaire consists of two parts:
Part One: Personal information
Part Two: Opinions about the needs of English improvement and an English training course for

the local guides

Part One: Personal Information
Directions: Please tick (‘/) in a circle (O) in front of the statement which is your information

and/or write down some statements in the blank provided.

1. Gender O Male O Female
2. Age O 20-30 years O 31-40 years O 41-50 years
O s51-60 years O 61 years and over
3. Educational background
O Primary school (Prathomsuksa 6) @) Secondary school (Mattayomsuksa 3)
O High school (Mattayomsuksa 6) O Certificate vocational education
O High certificate vgcational education @) Diploma’s Degree
O Bachelor’s Degree @) Higher than Bachelor’s Degree

O others (please specify) ...............
4. At present, which of the followings you are belong to?
O Tourism Authority of Thailand Northern Office: Region 4
O Administrators of Tak Province O Administrators of Umphang District
@) Municipality Organization O sub-district Administrative Organization

O Head of Village O ciub
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5. Is the policy about the English improvement for the local guides on your responsibility?

O Yes. O wo. (please stop responding.)

6. How long have you been studying English?
O None O Lessthan 1 year O1-2 years
O3-4 years O 5 years and over

Part Two: Opinions about the Needs of English Improvement and an English Training

Course for the Local Guides

Directions: For items 1-4, please tick (‘/) in the column which meets your opinions about the
extent of needs of English improvement for the local guides. There are 5 leve‘ls of
needs responding to each question. Each level is as follows:

5 refers to the greatest need
4 refers to great need

3 refers to moderate need

2 refers to little need

1 refers to the least need

Levels of Needs

Statements
514132

1

1. In your opinion, to what extent English language is needed for the local
GUIAES? ovvevoemneeriessssrssssessssns s bR
2. In your opinion, to what extent these English skills are needed for the local
guides?
2.1 LASEENMING «ovvveeeerernnnnreerruinaereesererieiinessssas s sttt s
2.2 SPEAKING .. ..ivrereriaae s
2.3 Reading ...................................................................
3T Y P
2.5 TTAMSIAtION +1vueeeenininrererereeneerisresrsaasanansesasstsuetsssnrnennonsststsanes
3. According to your opinions, to what extent is the English improvement
needed for the local guides? .......ceveieeiiiiiiiiii
4. To what extent is the English improvement needed for the development of

Rural Tourism and Homestay? .....c.vuieiiveraiinniisiisiiinniiiinin
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Direction: For items 5-8, please tick (‘/) in a circle (O) in front of the statement which is

your opinions and/or write down some statements in the blank provided.

5. Do you agree with setting up an English training course for the local guides?

O Agree (please answer question 6-7)
O Disagree (do not answer question 6-7) DECAUSE. . ..vereneininrinenranracaraacsiinnns

6. Which of the following organizations and clubs should be responsible for organizing an
English training course on Rural Tourism and Homestay for the local guides?
(You can choose more than 1 response.)
O The Tourism Authority of Thailand Northern Office: Region 4
O Umphang Municipality Organization
O Umphang Sub-district Administrative Organization
O Mae-chan Sub-district Administrative Organization
O Umphang Eco-tourism Club
@ Umphang Folk House Club (Homestay club)
O Others (Please SPECIfY)...vvrmvrersrnsseesineeninrsisanassssnresaans s

7. What are your expectations on the English improvement of the local guides after attending

the training course? (Please explain.)

...............................................................................................................
..............................................................................................................
..............................................................................................................
..............................................................................................................

..............................................................................................................

.................................................................................................................
.................................................................................................................
.................................................................................................................
...............................................................................................................

...............................................................................................................

Thank you for your cooperation.
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Table for Determining Sample Size from a Given Population
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Table for Determining Sample Size from a Given Population

N S N S N S
10 10 220 140 1,200 291
15 14 230 144 1,300 297
20 19 240 148 1,400 302
25 24 250 152 1,500 306
30 28 260 155 1,600 310
35 32 270 159 1,700 313
40 36 280 162 1,800 317
45 40 290 165 1,500 320
50 44 300 169 2,000 322
55 48 320 175 2,200 327
60 52 340 181 2,400 331
65 56 360 186 2,600 335
70 59 380 191 2,800 338
75 63 400 196 3,000 341
80 66 420 201 3,500 346
85 70 440 205 4,000 351
90 73 460 210 4,500 354
95 76 480 214 5,000 357
100 80 500 217 6,000 361
110 86 550 226 7,000 364
120 92 600 234 8,000 367
130 97 650 242 9,000 368
140 103 700 248 10,000 370
150 108 750 254 15,000 375
160 113 800 260 20,000 377
170 118 850 265 30,000 379
180 123 900 269 40,000 380
190 127 950 274 50,000 381
200 132 1,000 278 75,000 382
210 136 1,100 285 1,000,000 384

Note N is population size; S is sample size.
Source Robert V. Kreicie and Earyle W. Morgan. Educational and Psychological
Measurement. 1970. pp. 608-609. (cited in Chinatrakul, 1994)
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Reliability Index of Questionnaire 1
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RELIABILITY INDEX OF QUESTIONNAIRE 1

*»**%* Method 1 (space saver) will be used for this analysis ******

RELIABILITY ANALYSIS -SCALE(ALPHA)

0Ol

03

04

05

06

07.1

07.2

07.3
074
07.5
07.6
08.1
08.2
08.3
084
08.5
08.6
o9
010.1
010.2
010.3
0104
Ol11
ol12.1
012.2
012.3
0124
Ol25
012.6

TW2.1
TW2.2
TwW2.3
TW2.4
TW2.5
TW2.6
TW3.1
TW3.2
TW3.3
TW3.4
TW3.5
TW3.6
TW3.7
TW3.8
TW3.9
TW3.10
TW3.11
TW3.12
TWwW3.13
TW3.14
TW3.15
TW3.16
TW3.17
TW3.18
TW3.19
TW3.20
Tw3.21
TW3.22
TW3.23
TW3.24
TW3.25
TW3.26

98



64. TwA4.l

65. Tw4a.2
66. TWw43
67. Tw4a4
68. TWA4.5
69. TW4.6
70. Twa4.7
71. TW4.8
72. TWA4.9
73. Tw4.10
74. TwWA4.ll
75. TW4.12
76. TwW4.13
77. Tw4.14
78. TW4.15
79. Tw4.16
80. TW4.17
81. Tw4.18
82. TWA4.19
83. TWw4.20
84. TW4.21
85. Tw4.22
86. Tw4.23
87. TW4.24
88. TWwW4.25
89. TW4.26
90. TWSs.1
91. TW52
92. TW53
93. TWs4
94. TW5.5
95. TWS5.6
96. TW3.7
97. TW5.8
98. TW5.9
99. TWSs.10
100. TWS5.11
101. TW6.]
102. TW6.2
103. TW6.3
104. TW6.4
105. TW6.5
106. TW6.6
107. TW6.7
108. TW6.8
109. TW6.9
110. TW6.10
111, Twe.11
112. THRI
113. THR2
114. THR3
115. THR4
116. THRS
117. THR6
118. THR?7

Reliability Coefficients
N of Cases = 27.0 N of Items =118
Alpha= 9657
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Reliability Index of Questionnaire 2
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RELIABILITY INDEX OF QUESTIONNAIRE 2
*#xkxx Method 1 (space saver) will be used for this analysis ******

RELIABILITY ANALYSIS-SCALE(ALPHA)

1. ONEI

2. ONE2

3. ONE3

4. ONE4

5. ONES

6. ONE6

7. TWOI

8. TwoO2.l
9. TWO2.2
10. TWO2.3
11. TWO24
12. TWO2.5
13. TWO3
14. TWO4
15. TWOS
16. TWO6.1
17. TWO6.2
18. TWO6.3
19. TWO6.4
20. TWO6.5
21. TWO06.6
22. TWO06.7

Reliability Coefficients
N of Cases = 15.0 N of Items = 22
Alpha= .9303
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